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PREFACE

This interim report is part of a long-range follow-up

study of the college graduating class of 1961. The first volume

which deals with the career plans of graduating seniors from l35

colleges and universities as of the spring of196l, has already
1 "

, "

appeared. This report . takes us to the spring and summer o f.l962
thus enabling us to see what happened to the plans and aspirations

of our respondents one year later.

The report deals with four major topics. Chapter I dis-

cusses the outcomes of plans for graduate or professional study.

Chapter II is concerned with those individuals who changed their

minds about graduate 'school either by not following through with
plans to enroll or by enrolling despite a previously announced

intention not to do so. Chapter III deals with first-year grad-

uate experiences of those who were enrolled; the subjects of

Chapter IV are those enrolling in 1962-63, both the new entrants

and the re-enrollments , and those not re-enrolling or the grad-

uate school drop-outs.

The topics dealt with in this interim report do not by

any means touch on all of the questions that could have been

raised. Because the emphasis is on graduate students , nothing
is said about the activities of those who were not enrolled.

Nor does this report contain any information on the graduate

schools in which our respondents were enrolled. An analysis of

these matters aswell as a more exhaustive analysis of the data

1 James 
A. Davis Great Aspirations: Volume One;

Decisions and Educational Plans During College (Chicago:
Opinion esearch Center , Report. No. 90, 1963).

Career
National



touched upon in this report , will be issued as Great Aspirations
Volume II . By that time , it will be possible to include data on

the same respondents collected in the spring of 1963 , two years

after graduation.

At least two other reports in this series of studies " are
scheduled. One will deal with the respondents to our 1961 study

as of the fall of 1963. The second will be based on the findings

of a survey planned for the fall of 1964.

While the author is entirely responsible for the writing

of this report , it goes without saying that it could not have

been done without the effective cooperation of a large number of

the staff members of NORCo In addition to Albert Klassen and

Donald J. Treiman , the following were particularly helpful:

Mrs. Carolyn Underhill, Dorothy Pownall, Judy Schick , and Richard

McKinlay, w40 helped in the organization of the tables. Mrs. El-

eanor Nicholson I s editorial skills were most useful. Patrick Page
sup rvised the mamoth machine operat ion. Mrs. Joanne Hesslink
did an able job of typing the manuscript and tables.
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CHAPTER I

THE OUTCOMES OF PLANS FOR GRAUATE STUDY

Introduction

In the spring of 1961 , 32 per cent of the respondents in

a national sample of graduating college seniors indicated that they

intended to enroll for graduate or professional study in 196 -62.
Another 42 per cent exp cted to enroll at some time in the future.

That three out of every four recent college graduates should ex-
pect ultimately to continue with their studies is a striking com-

mentary on the change taking place in the occupational structure

of the United States and on the crucial role played in this process

by agencies of higher education.

The presen t study is conc erned wi th the ac tual ou tcomes

of these plans. How many of those who planned to enroll in 1961-62

did actually enroll? To what extent do the personal and back-

ground characteristics of those who followed through with their

intentions differ from those who did not , and in ! what ways? What
of those who had E2 planned to enroll in 1961-62 but did? These
are the questions with which the present chapter and the one that

follows are chiefly concerned. And , since we are concerned with

the ou tcomes of plans , we will attempt to determine the extent to
which those factors that are highly associated with the making of

plans also account for the realization of those plans. A second

Because we are concerned wi th the outcomes of plans , this
analysis is necessarily limited to a discussion of those respond-
ents who returned questionnaires both in 1961 and in 1962. A pre-
liminary ex-aination of the 1-962 response rate does not show any
marked systematic bias in the characteristics of those res ing.



concern of these first two chapters is an examination of conditions

and circumstances that facilitated or hindered the carrying out of

in t;en t ions.

While enrollment is of major concern to us . it became clear

at a fairly early point in the analysis that it was necessary to

make a distinction between those who are primarily students and

carry easonably full course-loads , and those whose enrollment is

only part-time and whose major activities center around a job or

family. Enrollment and course load , then. will be dealt with in
this report. Let us begin with the first.

Plans and Enrollment

As we have noted , 32 per cent of the 1961 graduating sen-

iors expected to be enrolled in graduate or professional school

e f9llowing year. One year later . 35 per cent of the respondents

report having been enrolled for at least part of the academic year

1961-62. Rather than evidencing a drop-off between the making of
plans and the time of enrollment , students show a turnout for gradu-

ate school that is actually three per cent larger.
pic ure looks like this:

The over~all

-- 25 per cent of the 47, 834 respondents had planned to
go in 1961-62 and were enrolled;

-- 10 per cent had planned to go but did enroll;

-- seven per cent had planned to go but did enroll;
-- 58 per cent neither planned to nor did enroll.

In other words , the 32 per cent who planned to attend were

not simply joined by an additional number of new "recruits ; there

were "defections" as well.
35 per cent is a gain.
mind in one direction 

The difference between 32 per cent and

Actually, 17 per cent had changed their

the other , a number of sufficiently

large to warrant special attention.



For the moment , however , the important finding is that

there is a substantial relationship between plans and enrollment:

fully 78 per cent of all those who planned to enroll in 1961

however tenuous these plans may have been at the time , in fact

did so; 85 per cent of those who did not plan to enroll in 1961-

acted accordingly,

But the relationship between plans and attendance becomes

even more pronounced when we introduce the typology of plans al-

ready developed by Davis. 2 First . those students who planned to

enroll in 1961-62 and had already been admitted to some graduate

or professional school are classified as definites 1i Those who

expected to enroll in 1961-62 but had not yet applied or had not

yet been accepted ' W'ill be called the tentatives Those who did
not plan to enroll in 1961~62 are classified either as "futures
or nevers " depending upon their plans. Characterizing plans in
this more stringent way. we can afford another look at the rela-

tionship between intentions and enrollment , as shown in Table l.

The following proportions of each type were enrolled in 1961 62:
-- 91 per cent of the definites

-- 57 per cent of the tentatives

-- 17 per cent of the futures

-- six per cent of the nevers

The plans index is obviously a good predictive measure of

enrollment , distinguishing as it does between those who planned
to attend and those who did not , as well as between those whose

James A. Davis Great Aspirations: Volume I, Career
Decisions and Educational Plans During College (National Opinion
Research Center , Report No. 90 , 1963). The "plans index" em
ployed in this report is identical with that of Davis . except
that here no distinction is made between those expecting to en-
roll at a future but definite date and those expecting to enroll
at a future but indefinite date; moreover , those who never ex-
pec ted to enroll were placed in a single category ins tead of two.
Mr. Albert Klassen is attempting to reformulate the plans index;
if he is successful , it will replace the present plans index in
a later report.

.. 



TABLE 1. 1

PER CENT ATTE DING GRADUATE SCHOOL 1961-62
BY 1961 ATTENDANCE PLANS 

===~~~~===== =============================================== ===========

1961 Attendance PI ans
Att!;nqing
d\,ate School Definitely Tentatively

Going No 1961-62 Go i ng Going Never Total
Fu ture Going Answer Fall Fall

AUending
44 

Not M;tending 56 

Total
per C:ent 100 100 100 100 lOO 100

512 708 305 , 347 962 47, 834

Total Weighted N '

.. . .. . . 

47, 834

b(\ qw:
Throughout these tables the following categories are used as defined

DefiU:L1;E\ : expected to attend graduate school 1961- and had been
accepted by one or more schools

expected to attend graduate school 1961-62 but had not
yet peen accepted

'fentative;

F\,ture:
Wever Going

expected to attend graduate , but not 1961-62

no plans for further study



plans were definite and those whose plans were not definite. But,
while the survey analyst may be impressed with the finding that

91 per cent of the definites carried through with their plans, the

pplicYDmaker may be dismayed by the fact that one out of every ten

did not do so. Why didn U t they go? Could anything have been done
to help them execute their plans? This question , which applies as
well to the tentati , will be discussed in the next chapter.

Although plans are clearly related to enrollment , a glance

at the case-bases in Table 1. 1 suggests at the same time that quite

another picture would emerge if the data were percentaged differ-

ently, as is done in Table 1.2. Here we see' that , of the 16 754
respondents who were enrolled in 1961-62 , only B! had definite
plans the preceding spring. One-fifth of those enrolled had made
only tentative plans , and one-fourth had intended to enroll

that year. This suggests a seemingly chaotic situation in which
a substantial number of people enroll in graduate or professional

school at the last mom nt. Actually, part of the apparent conD
fusion is due to an administrative artifact. Many schools have

lOQse or nonexistent application or admission requirements where

part-time students are concerned , with the result that respondents

who e pected to enroll on a part-time basis in 1961-62 were placed

in the tentative category even though their plans were quite defi-

nite. This is the major reason for clarifying the plans index in
our final report. But the administrative artifact referred to

above does not account for the fact that one out of four enrolled

in 1961-62 had not intended to enroll that year. Furthermore

even ong those enrolled on a full-time basis (i. , students

t likely to face application and admission requirements) we

find that more than one-fourth did not have definite intentions

in the late spring of 1961-62.

From one standpoint , then , it is possible to predict the

1 ikelihood that a graduating senior will be enrolled in graduate
or professional school the following year. At the same time , it



TABLE 1" 2

DISTRIBUtION OF 1961 AttENDANE PJAS BY GUUATE
SCHOOL ATrINAN/uON"AtTENANE 1961..62-="'=-.II

_"""'''-'

=-_:!fi''lIw.epm_

--.__--.-

Graduate School
Attendance, 1961-621961

Attendance Plaft
Attemd1nl Not Attending

Definitely going in fall 0 $

Tentatively going in faU

Going in future

" . . . . &

Never going. 

NA "

.. "

b . 

.. .. .

Total Per cent

. . . .

101 101

16 J 754 31, 080

Total Weighted N 

. " " " " 

" " " " 41.834



is clear that a very substantial proportion of those who enroll

are late-deciders.

Having taken a preliminary look at enrollment , let us now

examine course-load. As the marginal column in Table 1. 3 shows
half of those respondents enrolled in 1961~62 were attending

graduate school on a full time basis , and another tenth were en-

rolled more than half-time. Six out of ten of those enrolled then

were engaged in active study programs. On the other hand , more

than one-third of those attending were doing so on a part-time

basis; of these , the majority was enrolled in night schools. That
there should be variation in course-loads is not surprising when

we keep in mind the variety of graduate and professional fields

in which our students were enrolled. It is virtually impossible

for a medical student to be anything but a full-time student;

it is perfectly possible for a graduate engineering student to

have a full-time job in his field and take one or two courses in

the evening. In addition there is wide variation in the sources
of support. Both matters will be discussed more fully below.

What of the relationship between plans and course-load

among those who were enrolled? As the body of Table 1. 3 makes
clear , four out of five of those who had made definite plans to
enroll and who did indeed enroll were attending full-time or more

than half-time. By way of contrast , more than half of those who

had not intended to enroll in 1961-62 but who had changed their

minds were enrolled in night school or correspondence programs.

Throughout this report course-load will be discussed in
terms of what the writer regards as the basic dichotomy: on the one
hand , those who are primarily graduate or professional students
and who spend most of their time at their studies; on the other
hand , those who have full-time jobs or careers and who are inci-
dentally engaged in graduate study. The first category consists
of those attending more than half-time; the second consists of
those enrolled in part time and evening programs. Although some

. -responden ts are inevi tab-lymi,sclassifiedby"such a procedure , there
is good internal evidence that it is not an arbitrary one.



TABLE l.

COURSE-LOAD FOR THOSE ATTENDING GRADUATE SCHOOL 1961-62
BY 1961 ATTENDANCE PLANS

---- ========- ===============================================--

1961 Attendance Plans

Definitely TentativelyCourse-Load GoingGoing Going Not TotalGraduate Graduate GoingFutureSchool Schoo 1

F1,ll-time

fre 

than
half- ime

Part-time
Ha If - time
. or less

Night school

Cprrespondence

Total per cent 100 100 101 100

634 280 338 642 754

N . . 
NA Plans
Excluded

Total Weighted N

894
860

, 080

834

(Not Attending) . .



In $hort, those who had definite plans to enroll in 1961-62 were

Ot only likety. to carry through with their plans but , compared
with th late deciders , they were far more likely to be enrolled

Qn a active basis.

Having examined the overoall relationship between plans

and enrollment, we can move to a consideration of the background

rsona , and situational factors that may have played a part in

the process. A reasonable way to begin i by examining those vari-

ables that Davis and his associates have already shown to be asso-

ciated witQ plans. They found three that accounted for more of the

variance in type and definiteness of plans than any others: under-
graduate academic performance , sex , and anticipated career. 
these undergraduate academic performance appeared to have the

greatest influence on plans , but all three were shown to contribute

independently to the decision to continue beyond college.

these same factors have any effect on the realization of plans?

UnderRraduate Academic Performance

There are a number of reasons why those with successful

academic careers should be more likely to plan for graduate or

professional study than those whose college records were mediocre.

Motivation, faculty encoura ement , the greater availability of
attractive stipends play important roles. And, plans aside , the

mOre successful 1961 graduates were considerably more likely than

other graduates to be enrolled in 1961-62. As the bottom row of

Table 1. 4 shows , more than half of those with high API scores were

Davis op. ci t ., pp. 339-362.

The measure of undergraduate academic performance used in
thi repor was developed by Davis and his associates. The Academic
Performance Index (API) is based on self-reported grade-point aver-
ages adj sted by undergraduat school quality. A full description
of the procedures involved is fo nd in Davis op. cit ., pp. 41-47,
554-566.



TABLE 1.

PER C "T A1TENn G GRAUATE SCHOOL 1961-62 BY ItBMIC
PElUOBME INEX ND 1961 AT'ENANC PLAS

mI!2l*1I

==""

=---=1:=-F ""---""=S._-=--._

"-"--"'---

Academic Performnce Ind\'
1961 Attendance Plans

Hi-s Medium Low

Definitely loing in fall (3, 928) (3, 643) (1,830)

tentatively goinlJ in faU.. (841) (2,400) (2, 386)

totng in future (2,852) (7,402) (9, 742)

Never loiug (1,240) (3,303) (5,620)

Total (8,867) (16,748) (19,578)

NA Plans

HA Both

.. . . . 

9' . . .

45, 193

679

1 J 909

NA APt 

. .

Total Weighted N 47, 834

See JamesA. Davis Great Aspirationsr Volume One (Chicago: National
Opinion Research Center, 1963), pp. 41-47; and Appendix III, pp. 554 ff., "Notes
on the Validity of tbe Academic Performance Index.



enrolled , as contrasted with one out of four in the low API cate-

gory. But this substantial difference is largely accounted for

by the correlation between API and plans as reported in the spring

of 1961.

The same pattern appears when we examine the relationship

between API and course-load , which is given in Table 1.5. Three
out of four of the high API graduates who were attending graduate

schools in 1961-62 were enrolled on an active basis as compared

with only half of those in the low API category. Once again, how-

ever , this is largely explained by the relationship between API

and plans: .holding plans constant , the differences among those
enrolled with respect to course-load are comparatively small.

Thus we see that the variable that was most closely asso-

ciated with plans for graduate or professional study has consider-

bly less predictive power with respect to subsequent atten ance
once we control for plans. The low API undergraduate is indeed

less likely to plan further study; but of those who decide
to go on, almost as many wind up in graduate school the following

year as do their high counterparts.

Davis has already shown that senior men were considerably

more likely than women to plan further study, either in 1961-62

or later , and that this was not due to differences in API (women
in fact were more likely to be found in the high and middle API

categories) or because many women expected to become housewives

immediately after gr duation. This difference in the plans of

men nd women is repeated in their behavior: as the bottom row

of Table 1. 6 shows , 42 per cent of the men and 26 per cent of
the women were attending graduate or professional school in 1961-

62. At though the relationship between sex and enrollment , like
the one we have already seen between API and enrol1 ent,



TABLE 1.

PEa CENT ENlOLLE MORE 'IRA HA..TIM AMONG THOSE ATT!NDL.
GRAUATE SCHOOL 1961..62 BY ACADEMIC PERFORME INEX

AN 1961 ATtENANCE PLAS

$==.

m$. 08*&5&m a=---_Ii_:Ja!ZI__.II _!I"''IiI
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Academic Performnce Index

1961 Attendance Plans

High Medium Low

Definitely going in fall.
(3, 656) (3, 334) (1,5.53)

Tentatively going in f
(561) (1, 390) (1, 305)

Going in future
(553) (1, 185) 533)

Never going
(73) (213) (350)

'lota 1

. $

(4,843) (6, 122) (41P 741)

N e

NA Plans o . 8' II 8 II Q $ 

15 , 106

188

831

31. 080

47,834
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Excluded (Not Attending) . 
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TABLE 1.

PER CENT ATTENDING GRAUATE SCHOOL 1961-62 BY SEX
AN 1961 ATTENANCE PLAS

..."=-====---- ==============

===g==m===========

1961 Attendance Sex
Plans Male Female

nefinite1y going in fall

. .

(7, 189) 323)

Tentatively going in fall

. .

(3,456) (2, 252)

Going in future
(10,893) (9,412)

Not gOins (5, 166) (5, 181)

Total
(27,854) (19, 980)

Total Weighted N . . . 47,834

Totals include No Answer on Plans (Male = 1 150,
Female = 812).



largely due to the correlation with plans , it is not entirely so.

Among tho e who definitely intended to enroll, men followed through

somewhat more often than did women , and in the case of those with

tentative plans , the sex difference is somewhat larger.

One obvious possible explanation of the finding that women

were less likely to follow through with their plans is that a great

many of them got married after graduation and decided to scrap or

at least defer their earlier intentions. But the facts do not sup-
port this explanation , as can be seen in Table 10 , which compares

the enrollment rates of men and women by marital or family status

as measured in 1961 and 1962. Two distinct patternsemerg one
for those with definite enrollment plans and another for those

whose plans were more tentative.

Looking first at the definites , the striking finding is

that the enrollment rates for those who changed their marital or

family status is roughly the same as for those whose status re-

mained unchangedo The single exception to this occurs among the

very small number of women who were single in 1961 but who married

and became mothers during the ensuing year. At the same time , men

were in every comparison more likely than women to follow through

with their plans to enro1l in 1961-62 ; and men with the greatest

family responsibilities were still more likely to be enrolled than

women who had remained single. As far as the defini tes are con-

cerned , then, changed in marital or family status (with the minor

exception already noted) had no discernible effect on the carrying

out of plans do they account for the differences in the enroll-

ment rates of men and women.

Among the tentatives , the picture is different. Both men

and women appear to have been influenced by changes in maTi tal or

family status Those who remained single and those who were al-

ready married in 1961 but remained childless were most likely to

be enrolled. Those who already had children or who acquired them
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in the interim were least likely to be enrolled. This is partic-

ularly true of women. At the same time , men were in every compari..
son more likely to follow through with their plans , and only those

women in a relatively favorable position (i.e. , single , or married

without children) were more likely to be enrolled th n men with

families. Thus , while chang in marital or family status appeared

to have influenced some men and women to abandon or defer their

tentative plans to enroll , it does not account for the differences
in the enrollment rates of men and women.

The e are also sex differences with respect to course-load.

Table 1. 6 shows that , of the men who were enrolled in 1961 , al~

most seven out of ten were engaged in full-time or nearly full-time

study, as compared with less than half of the women. Conversely,
almost a third of the women were enrolled in night school programs

, as c pared with less than one-fifth of the men. To be sure , thes

differences tend to become smaller when we control for plans , as

is done in Table l.9, but they are substantial nevertheless. In
every plans category, men were more likely to be enrolled in an

active study program than were women.

We see, then, that men are more likely to plan for gradu-

ate or professional study; that they are more likely to fo low
through with their plans; that they do so even with added family

responsibilities; and that those who are enrolled are more likely

to be studying full time or more than half-time.

The importanc-e of sex as a determinant of plan execution

is seen even more clearly in Table 1. , which examines the joint

effects of sex and API on enrollment. At every plans level, low
API males were as likely to be enrolled as were high API females.
Thus , while API has an effect on enrollment among men and women,

the effect of sex is obviously a more crucial one. Taken together

sex and API account for a good deal of the variance in the reali-

zation of plans.



TABLE 1.

COURSE-LOAD BY SEX, AMONG THOSE ATTENDING
GRADUATE SCHOOL 1961-62

---- ----- ------------ ===-======== ==============---------

Sex
Course Load

Males Females

Full-time
702) 820)

More than
lia 1f - time 284) 11 

. (551)Part- time
Half-time

less
151) -(842)

Night SGhool
074) 562)

Carre spondence
(175) (73)

(256) (2 64 )

Tot-a1 per cent 101 100

11 , 642 112

N . . 
Excluded (Not Attending)
Total Weighted N 

, 7 54
080

47, 834



TABLE 1 .

PER CENT ENOLLE MOU THA HALF-TIM AMNG THOSE ATTENING
GRAUATE SCHOOL 1961..62 BY SEX AN 1961 ATTENANCE PLAS

..m

=== =================== == 

==========z

=====~~~

1961 Attendance
Plans

Sex

Hales Female!'

(6, 675) (1 $ 959)

(2, 180) (1 t 1(0)

(1, 942) (1, 396)

(286) (356)

Definitely going in fall . e 

Tentatively going in fall

. .

Going in future

Not going

Total Weighted N

15,894

860

31. 080

834

N .
IJ Plans It -f! 8 . 

., . . .. . . .

Excluded (Not Attending) .



TABLE 1. 10

PER CEN ATTENING GRAUATE SCHOOL 1961-62 BY SEX, ACADEMIC PERFORMCE
INDEX, AN 1961 ATTENANCE PLAS

01:=.""":.":=,,==.,

==== ===..

======a==eD==========.=======..=..===.=== ==m==.==--=8G..=
Academic Performance Index

1961
II;Attendance Males Fem lea

Plans

j!.

81gh Medium Low High Medium Low

Ddinitely
going in U 87fan (2.828) (2,804) 471) (1, lOO) (839) (359)

Tentatively
going in G 58fall (435) (1, 308) (1, 669) (412) (1, 092) (717)

Going 1n K18future (1, 107) (3, 420) (6, 204) (1, 145) (3, 982) (3, 538)

Never
going (388) (1, 263) (3, 412) (852) (2,-040) (2, 208)

N. . . . 

.. . . . . .. . .. . . . 

. 45 , 193

NA Plans

. . . . . . . . . . . .

. -1, 909

NA API

. .

679

NA Both

. . . . . . . . . . . .. . . 

Total Weighted N 834



The pattern is repeated with respect to course-load , as

is seen in Table 1. 11. Once again and at every plans level , low

API males are more likely than high API women to be enrolled in

an active study program. Indeed , the sex differences are so

marked that those high API men who had intended to enroll

were nevertheless more actively engaged in graduate student life

than were those low API women who had tentatively decided to at-

tend.

Before moving on , let us summarize what has been show.
Men were not only more intent on enrolling; they were more likely

to follow through with their plans. In dOing so , more men than

women were faced with the obstacles of low undergraduate academic

performance or family responsibilities. It is clear that obtain-

ing advanced training is a far more important goal for men than

it is for women and that men are more willing to Overcome obst cles
in order to attain such a goal.

This conclusion is to be expected , given the differences

in adult sex roles in contemporary American society; from a policy

standpoint , however , it is disconcerting. In view of the manpower
shortages in virtually every professional and technical field , the

fact that so many talented young women did not plan to continue

their studies or , having planned to do so , then exercised the wom-

anly prerogative to change their minds constitutes a serious prob-

lem. We hope to shed some further light on this matter as the

analysis proceeds.

Anticipated Future Career

It has already been suggested that graduate and profession-

al study is primarily vocational. It follows that the kind of

In addition to the data analyzed by the writer, a special
report on women is being prepared by Mr. Richard McKinlay.



TABLE l. 11

PEll CEN EnOLL MORE THA HA-TIM AMNG THOSE ATTENING
GRAUATE SCHOOL 1961-62 BY SEX, ACADEMIC PEU'OIME

INDEX , AN 1961 ATTENANCE PLA
=IIO!"""""'_:=_"'==:"'

''_-

===:====''''=:;=''''==II''====-::==_-=II===-=lmiUI!=_U8
demic Performance Index

1961
Attendance Males Females

Plans
High Medium Low Higb Medium tow

Definitely
going in II 81
fa 11 . 698) 625) (1, 282) (958) (709) (271)

Tentatively
going in 1150
fa 11 . (321) (852) (989) (240) (538) (316)

Going in . 22
fu tare (246) (621) (1, 036) (307) (564) (497)

Never
(141) IGoing (20) (72) (190) (53) (160)

lI .

Excluded (Not Attending) 

. .

GI . .

15 , 700

188

837

31. 080

47.834

.. . A . .
NA API . 

. . .

NA Plans

NA Two or More

. . . .

Total Weighted N 

.. . . . . . .



career toward which a graduating senior aspires has a great deal

to do with his plans for further study and with the timing of

these planso One must go to medical school in order to become
a physician; one does not have to take a graduate degree in order

to find a job in the business world. In reviewing the plans of
the class of 1961 , Davis found that his respondents fell into

four clusters:

those interes ted in medicine , den tis try, and law
who were highly likely to plan for enrollment in
1961-62 ;

those interested in arts and science fields and
other professions " only a slight majority of

whom plarined to enroll in 1961-62;

those planning careers in education or engineering,
fewer than half of whom intended to enroll in
1961 =62 a1 though many had plans for future en-
rollment;

those interested in business , agricul ture . or heal th
professions other than medicine or dentistry, rela-
tively few of whom planned any further study.

Thus , respondents were most likely to have made academic

plans for 1961-62 if they were interested in careers that require

advanced training of all entrants; they were ' less likely to do so
if advanced training in their chosen fields is not absolutely nec=

essary or can be acquired at a later time; they were least likely

to plan further study if they sought careers in fields that do not

typically require a graduate degree.

What of the actual outcomes? Were those who had planned

to become lawyers , for example , more likely to be enrolled in

1961-62 than those who had planned to become businessmen? Or was
a decision to enroll , regardless of anticipated career field

likely to be carried out? Table 1 l2 deals with these questions.

Looking first at those with definite plans for 1961-62

we see that , among men , there are comparativ small differences

in enrollment rates. . To be sure 98 per cent of those who planned
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careers in medicine were enrolled as compared with "only" 83
per cent of those expecting to work in elementary or secondary

education. Yet , it is worth noting, in every anticipated career
field at least four out of five men who had definitely planned

to enroll had carried out their intentions.

Among women with definite plans to enroll, the differences

in enrollment rates by anticipated career field are somewhat

greater , but this is due to the attrition in two fields: busi-
ness and "other health. These fields aside , the spread is not

much different from that among the men.

Generally speaking, then once a definite decision has

been made to attend graduate or professional school , the chances

are good that the plans will be carried out , and differences by

anticipated career field (with the exceptions noted above) are

not very great.

The situation is quite different , however , among those

with tentative plans. Those planning careers that require ad-
vanced work were considerably more likely to be enrolled than

those who planned Careers in fields such as education or business.

These differences in enrollment rate by anticipated career field

are particularly noticeable among women. The implication is that

those who at time of graduation have not yet for one reason or

another==firmly committed themselves to further study are more

likely to enroll if advanced study is required or at least highly

desirable in the career of their choice. They are less likely to
enroll if their anticipated career is one in which at 'least a be-

ginning can be made wi thout immediate further schooling.

Table l. l2 contains one other significant finding. Except
for three very small reversals , the enrollment rates for men" in

It does not follow , of
rolled in medical school. This
in Chapter III,

course , that all of these were en-
matter will be discussed more fully



every field are greater than those for women. That is to say,

the sex differences with respect to plan execution that have

already been noted are not accounted for by differences in the

career aspirations of men and women.

Thus far we have looked at the extent to which three

variables (API, sex , and anticipated career field) are related

to the fulfillment of plans to attend graduate school. All three
were strongly correlated with the formation of plans , and all

three continue to playa role in the execution of these plans.

Of the three . sex appears to be the most important factor in , pre-
dicting the outcome of plans for enrolling in graduate school.

Other Factors Having a Significant Relationship
With lans

Now let us turn to a consideration of other factors

Which Davis showed to have a significant relationship with plans.
These are: etown size , race. religion, andsocio-economic
status (SES).

Hometown Size

The larger the city in Which the student grows up, the

greater the likelihood that he will plan to enter graduate or

professional school. This fact holds even when sex , API, socio
economic status , and anticipated career field are controlled. 
Whatever their reasons , graduating, seniors from large cities ap-
pear to be more concerned ,than those from smaller communities to

continue their training beyond college. But, as Table 1.13 shows

there are no systematic differences by hometown size in enrollment
for 1961=62. Once the decision is made to enroll, the kind of

town a student comes from does not appear to have any decisive

inTluence on the likelihood of actually being enrolled,

Davis op, cit ., pp. 375=383,
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At the same time , there among tho e who are enrolled

a connection between hometown size and course-load, as shown in

Table 1. 14. This does not show up among those who had made def
inite plans to enroll in 1961-62 , bu it does appear in the case

of those with tentative plans. The smaller the comunity from

which our respondents in this' category came , the likely they

were to be enrolled on a more=than-half-time basis. This appears

to run counter to the finding with regard to enrollment per se

but the probable

larger the city,
explanation for this is simple enough: the
the more part=time (particularly evening) edu-

cational facilities are available. An urban resident can easily
fit an occasional evening course into his schedule , and he can do

so without being very strongly committed to obtaining a graduate

degree. On the other hand , the person who has to leave home in

order to take graduate work' is more likely to be highly motivated
and therefore more likely to be enrolled on an active basis.

Thus the apparent effect of hometoWn size on course-load

among those with tentative plans is due to the differential avail-

ability of part-time graduate study and the consequent likelihood

that the tentatives from larger cities had , from the outset , dif-

ferent plans than those from smaller comunities,

Race

In making plans for the period after graduation . students

of Oriental parentage were most likely to anticipate further
study in 1961-62 , and Negroes were least likely to plan to enroll

that year. The lower planning rate for Negroes was shown to be
due to external obstacles rather than to low motivation, But what
of those whoil plan to enroll in 1961-62'l Table l.l5 ShbWS that
even those Negroes with definite plans to enroll were considerably

less likely to do so than were whites. This is equally true in

aV1s op. cit , pp. 364-369.
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TABLE 1. 15

PER CENT ATTENDING GRADUATE SCHOOL 1961-62 BY RACE
CONTROLLING FOR SEX AND 1961 ATTENDANCE PLANS

--------------------------------- ---- --------------------------------------

r-----------

---------------------------------

1961 Race
At tendance Sex

Plans White Negro Other

Definitely Males 93 (6 871) (89) (81)
Going

Fall Females 116) (54) (116)

Tentatively Males
183) (101) (51)

Going
Fall Females 023) (85) (91)

NA and Other Race
NA Plans
NA Both
Excluded (Future and Never Going) 

Total Weighted N 

861
359
906

652

47, 834



the caSe of those with tentative plans , particularly women.

is possible that those external obstacles t such as inadequate

funds, which accounted for the comparatively small number of

Negro graduates planning to enroll in 1961-62, also account for

the lower rates of attendance among those who had intended to en-

roll. But there are reasons to believe that the situation is a

good deal more complicated than that:10 in a special report.

the subject will be treated

Religion.

In the spring of 1961 , Davis found that more than half of
all Jewish respondents planned to enroll in 1961~62 , followed by

35 per cent of the Catholics and 29 per cent of the Protestants.
Even when controlling for sex, anticipated future career, API,

hometown size, and SES , Jews were more likely to plan to enroll

than were either Protestants or Catholics; with the s'ame variables
introduced , the differences between Catholics and Protestants were

very s 1.g to

Turning to the relationship between religion and actual

enrollment as shown in Table 1. , we find that , holding Sex and

plans constant , Jews were somewhat more likely to be enrolled than

either Protestants or Catholics and that the latter groups were

enrolled in almost identically equal )?roportions. It is clear

that the influence of a factor such as religion on plan fulfill
is not great. On the other hand , there are some interesting

differences with respect to course-load among those enrolled. 

begin with , religion is not related to course-load among men.

Second , while Jewish women were likely to be enrolled than

either Catholic or Protestant women
, they were likely to be

enrolled on an active basis. This is seen in Table 1. l7. Part

Currently being prepared by Andrew M. Greeley.

av1.S op. cit , pp. 387=396.



TABLE 1.16

PER CENT ATTENDING GRAUATE SCHOOL 1961-62 BY ORIGINAL RELIGION,
CONTROLLING FOR SKY AIm 1961 ATTEND iCE PLAS

1961 Original Religion

Attendance
Pl-ans

RomanProtestant Catholic Jewish

MalesDefinitely 892) (1, 742) (1, 047)
Going
in Fall Females

297) (549) (244)

MalesTentatively 824) (959) (326)
Going
in Fall Females

181) (614)

1-==-- 

. . 

928
1 , 292

914

30, 652

834

NA Religion and Other or None

. . . . 

NA Plans

. . . . .. . . .. . . .. . .

NA Both . 0 . 

. . . . . . .. . . .

Excluded (Future and Never Going) . 

. . 

Total Weighted N .

. . . . . . . . . .



TABLE 1. l7

PER CENT ENROLLED MORE THA HA -TIM AMONG THOSE ATTING
GRAUATE SCHOOL 1961-62, BY ORIGINAL RELIGION, CONTOLLING

FOR SEX AN 1961 ATTENDANCE PLANS

========================== ===============;==== ======-==--=====

1961 Original Religion

Attendance Sex
Pl..ns

RomanProtestant Catholic Jewteh

MalesDefinitely (3, 617) (1, 620) (1, 001)
Going
in Fall Females (1, 073) (458) (226)

MalesTentatively (lt132) (577) (247)
Going
in Fall Females (571) (272) (140)

N . . 

. . 

934
980
838

3, 098
31, 080

47, 834

NA Religion and Other or None

. .

NA Plans

. . .. . . . . .. . . . 

NA Two or More 0 . . 

.. . . 

It . .
Excluded (Future and Never GOing) 

. . 

Excluded (Not Attending) .

Total Weigh ted N 

. . . . . . . . 



of this is probably due to the fact that Jews are heavily con-

centrated in large cities , and we have already discussed the mat-
ter of hometown size and course-load. But this does not explain

why Jewish were just as likely as others to be enrolled on

at least a half-time basis. A plausible explanation which remains
to be explored is that Jewish women were more likely to be inter-

ested in careers such as education . where , as we have already seen,

part-time study is extremely common,

Socio-Economic Status

Davis has already reported that the relationship between

SES and plans is different for men than it is for women: among

women . SES has no consistent effect on plans . while among men

higher SES is associated with plans for graduate study. Accord-
ing to Table l. l8. SES does not appear to have much effect on en-
rollment once we control for plans; this holds true for men as

well as women, This implies that scholarships, fellowships. other
jobs . support by one B s spouse. or a . combination of these make it
possible for those from low SES backgrounds (who are presumably

unable to depend very much on their parents) to fulfill their am-

bitions to attend graduate school to the same degree as those from

more affluent backgrounds. Of course , the greater dependence of
graduate students from low SES families upon a job or assistantshi

implies that fewer of them can be enrolled on an active basis; this is

indeed the case . as is seen in Table 1. 19. Respondents coming from
low SES families (father i'nj:ome less than $7, 500 , blue collar
and with less J.han a high school education) wer:e least likely to

be enrolled full-time or more than half-time. Interestingly enough
the students most likely to be enrolled on an active basis are not

l1aavis, op, cit . pp, 369-387. The Index
Status (SES) is based on parental income . father
father B s education, It is described in Davis . o

of Socio=Economic
OC(lup tion . and
cit., p. 32.



TABLE 1.

PER CENT ATTENDING GRADUATE SCHOOL 1961-62 BY SOCI -ECONOMIC STAtuS
INDEX, COIITROLLlNG FOR, SE AND 1961 ATTENDANCE PLAS

=== ==. == ==== .=== === ============

e====

=== ==========.====

1961 SES Index
Attendance Sex

Plans (Low) III IV (High)

Definitely Male 90 (1, 307) 117) 95 (3, 058) (933)
Going In

Fall Female (343) (354) (963) (186)

'tentatively Male (979) (576) 69 (1 089) (409)Going In

I Female
Fall (353) (386) (774) (2l9)

N . . 

" . . " . . . . . . . . 

13, 046
NA Plans

. . . . . . . . . . 

. 1 553

NA SES .

. . . . . . . . 

. . 2 , 174

NA Both

. . . . . . . . . . . .

409
Excluded (Future and Never Going) . 30. 652

Total Weighted N 

. . . . . . 

. 47, 834
::I



TABLE 1. 19

PEA CENT ENOLLED MORE THN HALF- TIME AMONG THOSE ATTENDING GRADUATE
SCHOOL 1961-62 , BY SOCIO-ECONOMIC STATOS, CONTROLLING

FOR SEX AND 1961 ATTENDANCE PLAS

=.============- =-- ===.==---====--=-----=-----===- ===-

====e=S_=-CDC

------ --- -- ----- -----

1961 SES Index
Attendance Sex

Plans I (Low) III IV (High)

Definitely Male 82 (l , 173) (1, 019) 90 (2, 905) (867)
Going In

Fall Female (28l) (312) (916) (144)

Tentatively Male (566) (357) (153) (27 Going In
Fall Female (183) (192) (377) (119)

. . . . . . . . . 

. . 10, 339

. . . . . .

680NA Plans

NA SES . 

Excluded (Future and Never Going)

Excluded (Not Attending) .

Total Weighted N 

. . 

57S

180

980

31. 080

47, 834

. . . . ,. . .. .. q .

NA Both

.. . .. . .. .. . . .. .. . .. . 

.. II 

.. . .. .



from the highest SES category, but from the next to the highest.
It is not possible to account for this at the present time beyond

suggesting that respondents from the latter stratum come from

striving middle-class backgrounds for whom education has special

importance. There may also be significant SES differences in the

choice of career field; these possibilities will be explored in

later reports.

We have examined the extent to which hometown size , race

religion, and SES played a role in the fulfillment of enrollment

plans. Of these , race is the only one that has a clear effect on

enrollment , independent of plans. Religion and SES have a moder-
ate independeqt effect on enrollment . while in the case of home-

town size there appears to be none at all. There is . generally

speaking. a stronger relationship between these variables and

course-load , although the patterns are somewhat complex.



CHATER II

THOSE WHO CHANGED THEIR MINDS

In the preceding chapter we were concerned with the out-

comes of plans: how many of those who planned to enroll in 1961-

62 did , and the factors that were associated with the execution

of these plans. We have seen that men are more likely to carry

through with their intentions than women , that those with success-

ful undergraduate records are more likely to do so than those with

indifferent grades , and so on. If we ask the question. then: what
kinds of people did follow through with their plans , part of

the answer is already available. But not all of it. In this chap-

ter we propose to find out more about those who changed their minds

and decided not to enroll in 1961-62.

Then we will turn to the ques tion of the graduates who en-

rolled in 1961-62 although they had not planned to do so. About

these virtually nothing has been said , and much of the present

chapter will be devoted to them.

The Defee tors

As has already been said , we know a fair amount about the

differ nces between those who carried out their intentions of en-

rolling and those who did not. To complete the pic ture we will

compare the defectors and those who neither planned to enroll nor

did in 196 62.

In the questionnaire mailed in the spring of 1962 , the

following question was asked of all who had not been enrolled dur-

ing the 1961-62 school year: hich of the following best describes



YQur reasons for not enrolling this pas t year?

AS pply.
(Circle as many

The distribution of answers is given in Table 2.

As is often the case with questions of this sort ) the answers

Were widely dispersed. ' No single reason was given by more than

35 per cent of the respondents as a whole. Some of the answers
re clearly motivational ) while others deal with perceived ex-

ternal obstacles. Of the first group of reasons ) the one most

en cited (by 29 per cent of the respondents) was a desire "

practic l experience first. II A fifth of those not enrolled
id atly that they had no desire to do so , and almost as many

thought they could get "a desirable job without further schooling.

Pf t:heperceived external obstacles ) the one cited by more

thaQ a hird of the respondents was " finances. Lack of time

was given as a reason by 29 per cent; one fifth mentioned "fam

Hy respQnsib;iHties " and l6 per cent cited "military service

aq ti ve du ty pr reserve program. Very few of those not enrolled

mentioned uch things as poor health " the unavailability of a

ch09l nea their home, fear of not succeeding in graduate school

or the problem of being admitted to the school of their choice.

At this stage of the analysis, we have not been able to

examine how thes various reasons hook together , nor have we been

able to sort out in any syst matic way those whose perceived ex

ternal obstacles are probably rationalizations from those whose

reasonS have a sol id real i ty base. However, some preliminary ob-
servat ons can be made.

Xf retrospective reasons for not being enrolled were noth-

ing but rationalizations, the distribution of reasons ought to be

roug ly the same in every plans category. Table 2. 1 shows that
such i not the case. First of all, the average number of reasons

A similar question was asked of the respondents in 1961.
or a disc ssion of the findings ) see Davis op. cit ., pp. 319-

327.
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offered increas s as we mQve from those who had made definite

plans to thos who had never intended to enroll. Second , the

kinds Of reaSQns vary i frequency from one category to the next.

Readin acro the rqws in Table 2. , we note , for instance, that
a desire for practi al experience before enrolling is most often

mentioned by those who a year earlier , had stated their intention

to e\lrdll , not in 1961-62 , but at a future date. On the other
hand , those who had never intended to enroll were far more likely

than other respondents to say that they had no desire to go to

graduate school or that they believed it possible to get a good

job without further schooling. The motivational reasons , then

are distributed in an "understandable" way: a reason for having
deferred graduate study is most often given by those who had said

they would; and reasons for aving rejected graduate school are
most often mentioned by those who had never planned to enroll.

As for external obstacles , we note a similarly "under-
standable" pattern. Temporary obstacles such as military service
or finances are most often mentioned by those who had deferred

their plans to enroll , while a more lasting obstacle such as fam-

ily re$ponsibilities was most often cited by those who had never

planned to enro l. Lack of time was most often mentioned by those
with tent:ative plans. The interpretation offered in Chapter 1 was
that many tentatives intended to work full-time and enroll on a

part-time basis in 1961-62. The obstacle of limited time is con-

s is ten t wi tp thi s int erpr ta tion; responden ts in this category
are li y po have dis overed that holding a full-time job or

keepin house is more demanding than they had imagined. Finally,
the r siliual category 1'other" was most often checked by those who
had had definite plans. While we can only speculate at this

PPtnt as to what is subsumed under "oth " it is a class of rea-

sons far more likely to be mentioned by who had made defi-

nitE) plan This suggests that changes in marital status , pos-

sibly nexpected ones , might be an important factor.



Our tentative conclusion , therefore , is that while a cer-

tain amount of post-hoc rationalization is undoubtedly involved

in the reasons given for enrolling, the over-all response pattern

makes sense" in the light of the plans made by our respondents
one year earlier.

Let us now compare the columns in Table 2. We see that

for all those who intended to enroll, either in 1961-62 or in the

future, the obstacle to enrollment most frequently mentioned is

finances. In addition to financial difficul ty, as many tentati ves

cite lack of time and a desire for practical experience. This is
also true of those who had intended to enroll in the future; these

respondents are also most likely to refer to military service as

a reason. Finally, those who had never intended tC) enroll most
often give as reasons a lack of desire for graduate study or a

belief that graduate study is not necessary for the careers they

had in mind.

The fact that the definites who did not enroll were more

likely than others to concentrate on a single reason-- finances--
suggests that a significant number of students who had already

been accepted by at least one graduate school might have enrolled

if they had received the necessary financial help. This does not

mean, of course , that an across-the-board increase in stipends

would have automatically reduced the attrition rate We have al-

ready seen that many of those with definite plans for 1961-62 did

not even apply for a stipend; yet those who did not were less like-

ly to have enrolled, More widely distributed information about

stipend opportunities might be more helpful than an increase in

the value or number of stipends.

The reasons given for not being enrolled also vary by sex,
According to Table 2. , women in every plans category were con-

sistently more likely than men to eite motivational reasons for

not enrolling. These differences are extremely slight , however
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except for those futures who mentioned a desire for practical ex-

perience first. In addition , women tended to cite lack of time

more often than men and as has already been mentioned , were more

likely to check "other. II

for not being enrolled.

On the whole J men gave fewer reasons
Aside from military service , only one

reason is mentioned more often by men and that only among the

definites: financial problems. This implies that changes or
improvements in the stipend machinery would have more of an in-

fluence on men with definite plans than it would on women with

similar intentions.

Thus far it has been shown that those who had planned to

a ttend graduate school in 1961-62 but failed to do so differ in
the reasons they offer from other 1961 graduates who did not en-

roll. Generally speaking, the more definite the plans had been
the more likely they were to have been disrupted by financial

problems only or , among men , by military service. The less defi-
nite the plans , the more these , as well as other , external ob-

stacles were mentioned. Those who had never intended to enroll
were , as one would have expected , most likely to mention motiva-

tional reasons.

More will be said about those who were not enrolled in

1961-62 when we deal with their plans for 1962-63 in Chapter IV.

The Recru its

It will be recalled from Chapter I that lO per cent of

the entire sample consisted of respondents who had originally not

intended to enroll in 1961-62 but had done so nevertheless. Who

are they? How do they differ from those wi th similar plans who

did not enroll and what inferences can be made from these dif-

ferens:es?

Although for convenience sake we will be dealing with all

recruits , it is clear that there are really two kinds. The first



consis ts of those who defini tely intended to go in the future and

by enrolling in 1961-62 , might simply have stepped up their sched-

ules. Here we might expect that some stroke of fortune such as a

small scholarship or an employer subsidy helped bring it about.

The other type consis ts of those who changed their minds al together
and we should expect to find a different set of reasons operating

for these individuals.

Let us look first at the role of personal and background

characteristics in getting some of the futures and nevers 

enroll. The pertinent nformation is summarized in Table 2.

The most striking finding is the fact that these characteristics

while they are all related to plans , have virtually no independ'ent

effect on enrollment once plans are made. Indeed , among the nevers

they have no effect at all.

In the case of the futures , there is a slightly greater
tendency for men to change their minds. Similarly, those with
high API scores , Jews , and those coming from large ci ties are

somewhat more likely to reconsider their earlier intentions of

deferring enrollment. In any event , all of these are very small

differences. In the case of age , race , and SES, we see opposite
trends for men than for women. The only inference we can safely
draw from Table 2. 3 is that personal and background characteris-

tics have little or nothing to do with a change in enrollment plans.

If these personal and background characteristics have lit-

tle or nothing to do with changes in plans , we must look to exter-

nal obstacles and motivational factors for a clue. In the spring

of 1961 , those who were not planning to enroll in 1961-62 were

asked: ' hich of the following best explains why you do not antic-

ipate going to graduate or professional school next year? (Circle
any which apply.

)" 

Responses ranged from "I want practical ex-
perien e first" (34 per cent) and "financial obstacles" (30 per

cent) to "I lack the necessary undergraduate course prerequisites
(two per cent). With the exception of financial obstacles,



TABLE 2.

PER CENT ATTENDI,NG GRAUATE OR PROFESSIONAL SCHOOL 1961-62
BY SELECTED DEMOGRAPHIC AND PERSONAL CHARACTERISTICS

CONTROLLING FOR SEX AN 1961 ATTENDANCE PLANS
(GOING IN FUTU OR NEVER GOING)

==================== == ===============================================

1961 Attendance Plans

Going in Fu tu re Never Going
Characteristic

Sex

Males Females Males Females

API

High 22 (1 107) 18 (1, 745) (388) (852)

Medium l8 (3,420) 14 (3, 982) 6 (1, 263) 040)

Low (6, 204) 14 (3, 538) 6 (3, 412) 208)

SubTotal

. . 

, 159
493

652

NA API

.. . . 

Origins: Religion

Jewish (556) (6l2). 297) (253)

Catholic
925) 881) 290) 210)

Protestant 591) 301) 5 (3;175) 441)

. . 

28, 532
120

30, 652

NA and Other Original Religion.

Sub Total. .' . c' . . .'

.'. . . 

Hometown Size

100, 000 19 (4, 637) 18 (3 783) 5 (2 265) 6 (2 360)
.: 100 000 18 (3 429) 14 (2 984) 5 (1 588) 690)
Farm or open country 16 (2 641) 11 (2, 411) 8 (1, 217) 7 (1 011)

.. .

016
636NA Hometown Size

Sub Total

. . . . 

. 30 652



TABLE 2. 3--Continued

======== ========== ===============================================

1961 Attendance Plans

Going in Future Never Going
Charac teris tic

Sex

Males Females Males Females

Age

23 or over 22 (4, 225) 13 (1 405) 6 (2,
362) (617)

22 or under 17 (6, 222) l5 (7, 892) 5 (2 721) 7 (4, 504)

(I 11 (t I) (I (I 0 (I (I (I 0 0 (I 30, 248
404

652

NA Age

Sub Total

. . . . 

(I 0 00 (I 

Race

White (10 168) 15 (8, 587) 6 (4, 937) 7 (4, 959)

Negro 15-

. .

(310) (452) (7) (35)
Oriental (160) (90) (103) (63)

N . .. 0 .. \I . . (I (I . (I .. (I (I 29, 871
NA or Other Race

. . . . . .

781

Sub Total 30, 652

SES Index

:r (Low) 19 (3, 275) 12 (2 034) 6 (1 285) (680)
II . 18 (1

983)-
17 (l, 487) (779) (763)

III 17 (3, 200) 17 (2 882) 5 (1 715) 8 (1 886)

IV (High) 15 (1, 259) l6 (908) (739) (526)

NA SES (I (I '" a (I 6 " (I (I . (I 
Sub Total o . (I (I (I I) (I . 

25, 366
226

30, 652

Sub Total

. . " . 

(I \1 

.. . " 

(I (I (I 0 0 . (I . (I (I . .
Excluded (NA Plans

) .

cluded (Going in Fall Definitely or Tentatively)

Total Weighted N 

. . . . . . . . 

652
962

15. 220

47, 834



motivation l reasons were more often given than other reasons

such as low grades or lack of ability 

Of all the reasons offered , two referred to obstacles

that are comparatively easy to remove: lack of prerequisi tes

and finances he ,first of these can easily be remedied by taking

the necessary courses. And , as Table 2. 4 shows , the comparative

handful of respondents who cited the lack of necessary courses

were also the ones most likely to have enrolled in 1961 62.

Whether they were taking undergraduate level courses , or whether

they had been admitted despite their earlier fears we do not know.

Financial difficulties can also be dealt with relatively

easily in at least two ways: by getting a stipend or a lQa,n. or
by taking a reduced course load. Table 2. 5 shows that those who
in Table 2. 4 gave financial reasons as the major reason for not

enrolling in 1961 62 were nevertheless more likely to have en

rolled than those citing other reasons for not enrolling.

Aside from these slight indications that financial ob-

stacles and lack of academic prerequisites may have been easier

obstacles to overcome than others , there are no important dif-

f erences in the attendance rates by various reasons given.
are there any systematic differences between men and women.

Nor

far as those who had never intended to enroll are concerned , no

clues whatever are offered in ables 2 0 4 or 2. 

Now let us see to what extent freedom from mari tal or

family responsibilities might have facilitated a change of mind

about enrolling in 1961 62. Table 20 6 shows that men and women
were more likely to be enrolled if they were single or if their

marital or family status had not changed between the spring of

1961 and the spring' of 1962. Family independence has a somewhat
stronger effect among women than among men. Thus , 18 per cent of

those women intending to enroll in the future who had remained

single enrolled in 1961-62 as compared with sever per cent of



TABLE 2.

PER CENT ATTNDING GRAUATE OR PROFESSIONAL SCHOOL 1961-62 BY REASONS
FOR PLANNING NOT TO ATTEND CONTROLDING FOR SEX AN 1961 ATTENDANCE

PL,AS (GOING IN FUTUR AN NEVER GOING)

=== ================= ======= ================------------- --- -------------

1961 Attendance Plans

Reason Not Planning Going in Fu ture Never Going
To Attend

Sex

Males Females Mal e Females

Lack undergrad prerequisites (277) (235) (92) (99)

Financial obstacles (4, 241) 999) (lt 113) (66l)

, "

Low grades (1,450) " (485) (1;049) (461)
Want prac tical experience

first
639) (4, 792) (689) 139)

Can get desirable job
without abtending : 17 4l3) 872) 979) , 978)

ired of being a student
263) 479) 685) 946)

amily responsibilities (2, 061) (1, 649) (1, 158) (8l5)
Rather get married (547) (l, 322) (302) 5, (1, 675)

Don I t have the ability (182) (l95) (342) 10' (520)
Company program equivalent

(510) (82) (505) (144)
Military service

(26) (707) (9)221)

No desire to attend
(537) ( 664) l96) 655)

Average per cent
attending 17 (10 674) 14 (9, 238) I44) (5, 154)

-------------=---=----------

o . . 

. . . ..

210
44,
104
858

15. 220

834

NA Reas ons 

,; . . . . 

. 0 

. " . . . . .

NA Plans

"" , . . . 

0 . . . 

. . . . .. . . . . 

.. -1

NA Both 0 - 0 " 0 ,

!, 

CI . - 

. " 

0 . . 

. . . ; "

Excluded (Going iIi Fall , Defi itely or Tentatively) 

Total, Wei hted N . 

. . . . . . . . 



TABLB 2.

PER C:lNT ATTEND ING Q1WUATE OR: PROFESSIQNAL SCROQ 1961..62
BY EFFECT OF FINANCIA QB$TACI,ES ON P:lC SIQ NO;! W ATTEND,

CONTOLLING FOR :lX AN 1961 A NQANCE PWS
(OOINGJ:N FUT OR VER: GOING)

==== ~~~... ~~~~~~~~~~~

AAA

~~~ ....... ......=.==

" 1961 Att ,e Plana

Financial Obstacles Going in' Fu tu-re Neve-r Going

f$ex

Na.les Fema.l Males , Females

Partially affected decision

17 (3, 737)

15 (4 077)

14 (3, 97

1$ (3, 605)

5 (2, 880)

6 0., 
OO)

7 (3, 781)Did not affect decision 

7 (1 172)

Major reason for not plan-
ning to attend next yea-r 22. (3, 048)

' "

. , (1, 791) (465 ) (l86)

30, 514
138
750
212
220

47' 834

NA Fip,ancial ' Obstacles

. , . .

NA .Plans 

. . . .. . '. . ,. ,

8 ,
NA B91;h 

. . ' .. '

. o

' , . . . . ." . . . . . . . . 

Excluded (Gqip, in F l1, Defini t;e1Y o'r Ten a;ively) .
Total We ted N .

. . . . . . . " . ' 



TABLE 2.

PER CENT ATTENDING GRAUATE OR PROFESSIONAL SCijOL 1961-62
BY INEX OF FAMILY STATUS CHAGE (1961 to 1962),

CONTROLI.ING FOR SEX AN 1961 ATTNDANCE PLANS,
(GOING IN ,FUTU OR NEVER GOING)

=-------=--==---=--------==--==---==-=------=---=----===--=-==--=-=-========-- ------- -- --- ..------- --- - -- --- --- ---- -- 

- 1961 Attendance Plans

Index of Going in Future Never Going
Family S t:atus Change

Sex

Ma!'e s Females Males Females

No Chan

Single (5, 400) 18 (5, 367) 474) 455)

Married no children (594) (465) (344) (290)

, '

Married with children (2, 258) (824) (1, 231) (483)

Chan

Single to married,
children (1, l40) 512), (472) 022)

Married no chi Idren to
married with children. (451) (219) (193) (l99)

Single to married
with children (815) (702) (338) (625)

N . . 

. . '. . . . . .

29, 873
342
437
925

15, 220

47, 834

Exc luded (Family Status 110therl1

) .

NA Fami ly Sta tus .

. . . . . . . . . . . . . .

NA Plans

. . .. . . . . . 

CI . . It .
NA Both

. . . . . . . . . . . . .

Excluded (Going in Fall, Definitely or Tentatively) 

. .

Total Weighted N 

. . . . . . . . . . . . . . 



those women who had gone from single to married status with a

child. The differences among those who ' had never intended to en-

roll are somewhat smaller but they are generally in the same di-

rection , and , once again, the impact of family or marital inde-

pendence is grea ter among women than among men.

Table 2. 7 examines the extent to which orientation toward
a particular career field influenced individuals to change their
minds about e rolling in graduate or professional school. Among

those with future enrollment plans , those who aspired toward

careers in the social sciences , education , humanities , biological

sciences . and medicine were most likely to have enrolled in 1961-

62. Those in teres ted in careers in, business or in other profes-
sions were least likely to have enrolled in 1961-62. Among those

Mho had never planned to enroll, men interested in the social

sciences and in education were most likely to have changed their

minds. Women interested in careers in the physical sciences were

the only members of that sex to change their minds to any great

extent.

While there are no background or personal characteristic

differences that account for changes of plans ,among , either , those

who had planned to attend in the future or who had never planned

to attend , there are some slight differences to be seen among

those who cited as reasons for not attending obstacles that are

relatively easy to overcome; those whose marital or family situ~

ations made them comparatively independent were more likely to

change their minds. Finally, there are some differences by antic-

ipated career field , but no definite pattern emerges. None of
the variables discussed shows a very strong relationship; we can

only conclude that those who changed their minds were in somewhat

easier circumstances than were those who stuck to their original

intentions and that the former group had somewhat different future

career plans than those in the second group.



TABLE 2.

PER CENT ATTNDING GRAUATE OR PROFESSIONAL SCHOOL 1961-
BY FUTURE CAREER FIELD , CONTROLLING FOR SEX AN 1961

ATTENDANE PLANS (GOING IN FUT OR NEVER GOING)
================================F===============================================

1961 Attendance Plans

Going in Future Never Going
Future Career Field

Sex

Males Females Males Females

Social Scienc
(301) (192) (26) (86)

Education 631) (5. 832) (154) 991)

Humanities (396) (637) (111) (275)

Biological Sciences (159) (159) (19) (120)

Medicine (2) (3)(92) (38)

Physical Sciences (642) (233) (133) (140)
Other Heal th

(13 2) (523) (179) (565)

Law (379) (34) (10) (0)

Engineering 681) (6) (853) (6)

Business 813) (300) 411) (683)

Other Professions 063) (916) (712) (496)

0) 0) eo c 0) (1 0 0

() " 

(1 " (0 " /) I) (I " 0 28, 134
518
722
240

15. 220

47, 834

NA or NEC Future CSreer . . 

. . . . . . . . 

NA Plans I) 0. 0 ' 0) 0 .0 Co 0 0 00 (1 " (I 0 (I I) (I '\ 0 0 "
NA Bo th I) 0) 

,. 

(I 00 (I " " (I (I 0. Q 0. (0 (I 0. . 0 j) (I 0 "

Excluded (Going in Fall , Definitely or Tentatively) . .
To tal Weigh ted N . 0 . 0 

. . , . . . 

. 0 . 0



Let us now turn to a comparison of those who changed their

minds and enrolled in 1961 with the definites and tentatives who

enrolled in 1961-62. As we saw in Chapter I, the futures and

nevers who were attending graduate school were far more likely to

be enrolled on a part-time basis , i. eo, in night school or cor-
respondence courses Table 2. 8 shows that the futures and nevers
were deriving their support from sources that required an expendi-

ture of non-academic time. At the same time they were far less

dependent on parents t relatives, savings or other resources The

relationship between course-load and financial sources is a con-

sistent one. This is true for both men and women.

There are , however, some interes ting di fferences when we
in troduce API, as we do in Tab Ie 20 9 0 Here we see that high API

men and women who had not intended to enroll in 1961-62 are more

likely than those in lower API categories to receive support from

sources that enable them to attend on a comparatively full-time

basis. This includes support from parents or relatives , employer

subsidies , and other loans.

Table 2. l0 shows the distribution of stipends among the
various categories of students enrolled in 1961-62. As one would

have expected , those who 'had definite plans were more likely to

be stipend recipients , if only because they were most likely to

have applied for stipends. It is interesting to note , however

that as many as one out of five of those men who had never in-

tended to enroll were receiving some kind of stipend. To be sure

as the next portion of Table 2. 10 shows , stipends received by

those in the future and never categories were of comparatively

little value. Thus , of the nevers who , were stipend recipients

seven au t of ten valued their stipends at less than $1, 000; among
the women in that category nine out of ten reported their stipends

to be worth no more than $1,0000 Differences in stipend type also
exist among these categories of stipend recipients. The futures
and nevers were more likely to be receiving scholarships or
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fellowships , whereas the definites and tentatives were more likely
to be research assistants or teaching assistants; they were , that

is, more likely to be actively engaged in the graduate academic

life.

Among the futures and nevers who enrolled in 1961-62

there are only small differences between high and low API men and

women with regard to receiving a stipend , as Table 2. 11 shows.

This is in sharp contrast to the situation obtaining among defi-

nites and tentatives, where high API students were far more likely

to have received stipends. One reason for this is that really

valuable stipends are given to those with superior qualifications,

but this is not a full explanation , for the value of stipends re-

ceived by the futures and the nevers does not differ according to

API as the next section of Table 2. 11 indicates,

The reduced course-load among futures and nevers who did

enroll is explained partly by the necessity to work, but Table 2.

shows that both men and women in these categories also had lower

levels of aspiration than did those in the definite and tentative

categories. Where almost half of the men with definite plans

aspired for the doctorate , only 17 per cent of those who had ,not
intended to but did enroll aspired toward that degree. This

could be read the other way: why would as many as 17 per cent of
those who had never intended to enroll suddenly acquire a taste

for a doctorate? It is impossible at this point to account for

such a radical shift , and we must satisfy ourselves with the over-

all finding that those whose plans for 1961-62 did not include

graduate school enrollment in that year had lower levels of aspi-

ration even when they did enroll , counter to their own expectations

Sumary

The first part of this chapter dealt with those who did

not attend; it was learned that those who had planned to attend

but did not differed from those who had never planned to by giving
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as their reasons obstacles rather than personal preferences. This

is a group of people that lies somewhere in between the consistent

attenders and the consistent non-attenders in graduate school en-

rollment , as measured by the influence of social background factors;
individuals in this group probably would have continued with ad-

vanced study but for the presence of some unforeseen deterrent to

attendance.

The other deviant group--those who enrolled after indi-

cating they would never attend or would attend later--looks slight-

ly different. None of the variables of social background differ-

entiates between those "non-planners" who did enroll and those
who did not, but there were some facilitators and obstacles, much

as for the other group. Attenders were more likely to be without
cpildren (if male) or single (if female); they were more likely

originally to have pleaded financial or academic obstacles as rea-

sons for not planning to attend. It seems evident that these in-

dividuals got a sudden break allowing them to overcome the antic-

ipated obstacles and to go to school after all.

However , we should be cautious about this interpretation.

In the first place , the differences we are citing are very small.
Secondly, a comparison of the academic activities of those en-

rolling after a "lucky break" with those who had planned to enroll

brings to light triking differences. Apparently, what the "lucky

breaks" have done is to enable this particular group to enroll
part-time , for special purposes. Fewer of them have stipend money;
those who do have smaller stipends; but they hold scholarships and

fellowships (mostly scholarships) rather than teaching or research

assistants ips. Apparently in many cases small scholarships made
it possible for people to attend part-time who otherwise would

not have been able to do so.



CHAPTER III

THE 1961 GRAUATE AS A FIRST-YEAR GRAUATE STUENT

Having examined the outcomes of plans for graduate study

as well as the role played by certain background and circumstantial

factors in the execution of plans , we can now turn our attention

to those students who were enrolled for at least part of the aca-

demic year 1961-62 in a graduate or professional program. 

this chapter we will discuss the fields of study in which they

were enrolled; following this there will be a section on stipend

support , another one on degree expectations , and a final section
on the reactions of first-year students to graduate or profes-

sional ' school.

Fields of Study

There were 16, 754 respondents in our weighted sample ,dlo

reported enrollment for at least part of 1961. Of these , 11, 642

or 69 per cent were men. Tab le 3. 1 shows the fields in which they
were enrolled. The single most popular field for both men and

women was education; 16 per cent of the men and an amazing 49 per
cent of the women were enrolled in that field. Men were more

widely dispersed over a variety of fields: 12 per cent in physi-

cal science , 11 per cent each in law and engineering, another 10

per cent in business. Women, on the other hand , were concentrated

in education and in the humanities (18 per cent).

Table 3. , which presents the percentages in the other

direction, makes it clear that some fields are very masculine

others the reverse. Virtually all students enrolled in engineer-

ing, law, and medicine are men. Education, on the other hand



TABLE 3.

CURRENT GRAUATE FIELD BY SEX AMONG THOSE ATTEt-TDING
GRAUATE OR PROFESSIONAL SCHOOL, 1961-62

=---=-----=----=--==;--- - -- --- ------- ---------------- ----- ---- -- ----=-=-- ---=======-------====--

W----------
SexCurrent TotalGraduate Field Males Females

,II

Engineering
Law

Medicine
II'

Business
Physical Sciences
Other Professions
Social Sciences
Biological Sciences
Other Health

Humanities
Education
NEC

Total per cent 100 100 101

11 , 642 , 7 5411211

16 7 54
080

47 834

Excluded (Not Attending)
Total Weighted N 



TAB 3.

SEX BY CURNT GRAUATE FIELD AMNG THOSE
ATTNDING 1961-62

;'!r

=====;;==;.=========~~~''; ;,''':' ":. ================= 

==============:s-=:z:is

Sex 

!8.1e Fema les

Total
Current

Graduate Field

Engineering

. . . .

Per cent

100 303

100 364

100 052

100 ; 28 2

100 637

100 314

100 035

100 638

100 446

100 861

100 372

100 16, 754

Law. . . 4\ ,. 

.. '"

913

Medicine

Humanities 0$ II e 0

.. " .. 

Business

.. '" . 

Physical Sciences

Other Professions.

Social Sciences. .

Biological Sciences

Other Health

Education

. . . *

For all attend

. . . .

16, 304
450

31. 080

834

NA or NEC Field

. . . .

Excluded (Not Attending)
Total Weighted N 

. . . . . " 

It .

.. .. . . .

Includes the 450 cases NEC or NA on Field.



has a majority of women enrolled , and the humanities have an equal

proportion of men and women.

We know from the earlier discussion that plans are not al-

ways carried out: that some who intended to enroll in graduate

school did not, while others who did not plan to enroll did. Does

the same sort of thing happen with graduate fields Table 3.
indicates that the answer is "yes. When we compare the fields

chosen by future graduate students in spring of 1961 with the

fields in which they actually enrolled , we find considerable vari-

ation. Medicine , law, and engineering had comparatively few "de-

fec tors. II On the other hand ) business

, "

other professions " bio-

logical and social sciences , and the humanities did not fare so

well , having comparatively large numbers of defectors.

Where did the defectors go? With few exceptions , as Table

3 shows, the largest number swi tched to education. This is par-

ticularly true of those 'who had earlier indicated an interest in

the humanities , but there were si able numbers from the biological

and social sciences and from "other professions. Of those who

had not intended to enroll at all but had changed their minds, 43

per cent enrolled in education.

field.
Educati , then, is the catch-all

It is possible that this shift to education is more appar-

ent than real. For example , respondents who always intended to

teach high school French might have indicated "French" as their

future graduate major in the 1961 questionnaire and "education
one year later. As a consequence , respondents would have been

reclassified as education majors if , either in 1961 or in 1962

they indicated an interest in primary or secondary school educa-

t ion.

The results given in Table 3.4 show that the basic pat-

tern of Table 3. 3 remains unchanged. Education continues to be

the big gainer; many students who , in 1961 , did not express an

interest in teaching as a career activity or in education as a
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graduate major do so one year later. We can safely conclude, ther

fore , that the shift to education is not an artifact of data inter-

pretation.

Table 3. 5 shows the intended fields of study of those who
ultimately chose various fields. Thus, 94 per cent of both medical

students and law students were enrolled in the fields they had in-

dicated in the spring of 1961. Education , on the other hand , picked

up fully 30 per cent of its enrolled students from other fields

the largest si gle source being the humanities.

It is possible , by examining Tables 3. 3 and 3. 5, to infer

that some fields. have incurred a "net loss" while others have
gained, but it is easier to see this if we compute a simple index

of net gain or loss , the results of which are shown in Table 3.

Education shows the largest net gain, followed at quite a distance

by "other heal th" and engineering. The humanities , social sciences
and law, on the other hand, show comparatively high net losses

although medicine is the field in which the greatest net loss oc-

curs. These findings are plausible enough when we consider the

differences between medical and law school admission procedures

in comparison with those that prevail in other fields. Schools

that maintain open-door pdlicies and offer flexible course-loads

will inevitably show net gains over those fields with comparatively

high standards and possibly cumbersome admission procedures.

Attraction of a field of study to each of the sexes , de-

fection and recruitment , net gain and loss have been discussed

so far for the sample as a whole.

on API.

The discussion will now focus

It is clear from Table 3. 7 that some fields attract larger

proportions of bright students than do others. Medicine, the physi-
cat sciences , and the humanities have comparatively large numbe

of both men and women who have high API scores. The other heal th
professions , education, and business have comparatively few high

API students and many in the low API category.
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TABLE 3.

INDEX a OF NET GAIN/LOSS FOR GRAUATE FIELDS

Graduate Field

Education

. . 

Other Heal 

'0 0 

., $ .

Engineering

. . 

0 . 0 . . 

Business C1 c- '0 oi . .

Physical Sciences

Other Professions
.0 . .

6 C . 

Biological Sciences o . (0 ., 

. . 

Social Sciences

Humanities
(I 6 D . GO . .

II . 0 

"" . .

I) I) 

.. 

Law 9 . 

" . 

ii 0 0 . 
Medicine I) 9 . . . 0 

or each graduate field:

Spring, 1961

Number anticipating
study in this field:

Spring. 1962

Enrolled in this
field since
Spring, 1961

Yes

Yes

Gain/Loss

+ .+ .+ .+ .+ .- .- .

12,

- .- .- .- .

b - 
Index of Net Gain/Loss = 

b + c

With this scheme:

a = number of "loyalists" to the field 'Of study
b = number of "recruits I! between 1961 and 1962
c = number of "defectors" betweEm 1961' and 1962
d = number who were "ou tsiders" at both times

in question
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Interestingly enough, in sonle fields the API of the men

differs from that of the women. For example , 32 per cent of the

male la students have low API scores as compared with six per

cent of the women in that field. In every field , the proportion

of high API women exceeds that of men; Davis showed this to be

true of the 1961 sample as a whole; Table 3. 7 shows that these

differences are even larger among those who enrolled in graduate

school.

t part do sex and API play in the phenomenon of re-

cruitment and defection? Table 3.8 exhibits an interesting pat-
tern. In nine out of the II fields , women were consistently more
likely than men to defec t from the plans they made in the spring

of 1961; this is true at every API level. The only two fields from

Which men were more likely than women to defect were education and

other health" fields. Secondly, low API students of both sexes

were more likely to defect. The single exception to this among

men occurs in education , where a substantial number of bright stu

dents switched to other fields; among women, exceptions occur both

in education and "other health" fields.

Although Table 3. 8 might suggest that medicine is a "stable
field as compared with education, Table 3. 9 shows that this is not

the case. Just as Table 3. 6 demonstrated that fields of study sus-
.tained net gains and losses for the sample as a whole , Table 3.

supports this finding in greater detail. Although fewer high API

males may defect from medicine than from education, the medical

defectors are not replaced , while the education defectors are

more than replaced. For both sexes and at all API levels , the

fields that register net losses are: medicine , law, social sci-

ences and the humanities.
net gain is education.

The only field that shows a consistent

Needless to say, Tables 3. 8 and 3. 9 should be read together
in order to get the full story about defection and recruitment,
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TABLE 3.

INDEX
a OF NET GAIN/LOSS FOR 

GRAUATE FIEDS
BY SEX AN API

======================== =================== =====================

Male FemaleGraduate
Field High Medium Med iumLow II High

Engineering 08 II

~ 1 . 00Law 30 II 

-1 -1.Medic ine 02 II -

Business 02 22 II

Physi Sciences 18 II

Other Professions 02 U

Social Sciences 31 11-

Biological Sciences 35 II

Heal th FieldsOther 18 II

Humanities 27 11-

Education 47 II

See footnote to Table 3. , p. 7l , for an explanation of
the Index of Net Gain/Loss.



sex , and API. For example , let us compare education with the hu-

manities. As Table 3. 8 shows , 48 per cent of the low API men

originally interested in the humanities had defected , as compared

with 16 per cent in the field of education. At the same time

there was a net loss for low API in the humanities , and a

very sizable net gain for them in education. That is to say, the

less talented get out and stay out of the humanities; education

holds on to most of its low API men and attracts many more of

the same.

There is a relationship as well between fields of study,

sex, API, and course-load. In an earlier chapter we saw that men

who planned to enroll were more likely to follow through with their

plans, and that those ho did were ,more likely to be enrolled on
a full-time or more-than-half-time basis. Although this is true

for all fields at every API level , as Table 3. 10 shows , there are

at the same time, significant differences among fields. Men in

the professions are not only more likely to be enrolled on an

active basis, but there are, relatively small API differences in
this regard. In business , education , and engineering, we find

com aratively few high API males enrolled more than half-time

and the figures are substantially lower for those with low API

scores.

In the case , of women, the relationship between API and
active enrollment is precisely the same, except for other health

professions. Since there are so few women enrolled in medical or

law schools , nothing valid can be said about them in this connec-

tion. The social sciences have the larges t number of high API
women enrolled more than half-time , followed , at a distance, by

the biological sciences

, "

other professions" and the humanities.

As in the case of men , comparatively few high API women in busi-
ness or education are enrolled on an active basis. In all but

two fields high API women are more likely than their API male

counterparts to be enrolled more than half-time.
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With regard to course-load , then , we see three independent

sou ces of variation: field , API, and sex. Those in professional

fields are most likely to be enrolled full-time , while those in

education, business, or engineering are most likely to be enrolled

on a part-t e basis In other words , students expecting to enter

career fields where it is impossible to work without advanced pro-

fessional training are almost certain to be enrolled on a full-

time basis. On the other and, where the undergraduate training
is sufficient for entry into the intended career field 'while under-

going concurrent graduate training a student is more likely to

carry a part-time course-load. Moreover , we see that the brighter

the student, the more likely he is to be engaged on an active basis

in every field. That is to say those who did well as undergradu-

ates are more likely to be taking their graduate work "seriously. II

Finally, just as we saw the importance of sex as a predictor of

enrollment, now we See that men in every field and at every API

level are more likely than women to be enrolled full-time.

Upends

Of the respondents in our sample who were enrolled in

1961-62, 40 per cent were receiving so e form of stipend support

al though support varied considerably as to type and value. 
we shall see , stipend support varies by sex, by API, and by gradu-

ate field of study.

Table 3. 11 shows the distribution of stipend support 
type and value. Over one-fourth (29 per cent) of the respondents

were receiving partial or total scholarships , - 26 per cent had

fellowships (defined as a scholarship plus a cash grant), and

40 per cent were recipients of duty stipends. The value of these

stipends ranged from less than $1 000 for 35 per cent of the re-

spondents to $3 00 or more for 12 per cent of the respondents.

The data on stipend value refer to the total of all
stipends received by students. Not all of the stipend 



TABLE 3.

DISTRIBUTON OF STIPEND SUPPORt, TYE 
STIPEND AND VALUE OF ALL STIPENDS

Receiving. . . 

. . . . . . . . . .

Not Receiving .

. . .. . . 

Total Per cent

. . . . . . .

N (Attenders)

.. . 

'0 ..

No-duty 
Scholarship

Fellowship

. .

Teaching Assistantship
Duty

Research Assistantship

Other

. . . . . . . . . . 

Total Per cent

. .

N (Stipend Rolders). .

c: $1 000

. . . 

000-1, 999 . 

. . . . . .. . .. .. . . 

$2, 000-2, 999 

. . . .

$3. 000- 999

.. . . .

$4; 000

. . . .

Total Per cent

N (Stipend Holders). .

Stipend Support

100

(16 754)

Type of Stipend

101

735)

Value of All Stipends

(6, 735)



Men were more likely to be stipend recipients than women,

and high API stude ts had better luck than those on other API

levels, as we see in Table 3. 12. Controlling for API, men appear

to have had better chances than women to receive some form of

stipend support. This is almost entirely due, however, to the

fact that men are more likely than women to be enrolled on an

active basis. Once we control for course-load , as is done in

Table 3. 13, the differences between men and women with respect
to stipend support , are negligible. To put it another way: men

are more likely to plan enrollment on a full-time or close-to-

full-time basis; since this is more expensive than part-time study,

they are more likely to apply for and hence more likely to receive

stipend support; those who receive support are then in a better

position to attend on a reasonably active basis. Moreover, it is

likely that many stipend recipients are required , under the terms

of their grants , to carry a full- or nearly full-time load.

Of those who received stipends , it is seen from Table 3.

that API had more to do with the type of stipend received than did

sex. High API studen s were most likely to receive non-duty fel-
lowships; low API students were most likely to receive scholarships

not exceeding tuition. At every API level, the differences be-

tween men and women are negligible. Teaching or research assistant-

ships show no consistent sex or API differences. But it is evident

that those who graduated in the top fifth are more ' likely to 
recipients of comparatively generous stipends than are those who

finished in the lower half.

This fact is made clearer from an inspection of Table 3. 15,

which shows the total value of all stipend support by sex and API.

Whil more than half of the high API male reci pients value their

support was in the form of cash grants. Respondents were asked
to calculate the value of tuition scholarships, remission of tui-
tion, or payment for teaching or research duties performed at
the school in which they were enrolled.



Tf..BLE 3. 12

PER CENT RECEIVIN STIPENDS BY SEX
AN ACADEMIC PERFRMCE INDEX

==e:===== ====c=::=

~~~ === ~~~

Sex

High

. . . . . . 

62 0: 389)

Medium. . . 0 

. .

43 (4 385)

API
Ma lea Females Total

52 (1 641)

27 (2, 071)

59 (5, 030)

38 (6, 462)

Low 28 (3 727) 16 (1 324) 25 (5 051)

r: 
er cent &N

I ""
(U, 501) Total 32 (5 042)

I 40
(16 543)

NA API

543

31. 080

47, 834

N . .

Excluded (Not Attending).
Total Weighted N .

. . .



TALE 3.

PER CENT RECEIVING STIPENDS AMONG THOSE
ENOLLED MORE THN HAF-TIME, BY SEX

AND ACADEMC PERFORMNCE INDEX

==- 

.._Cl..===..=C:==-..======..=-=

Sex
API

Males Females

High

. . .

65 (2,823) 64 (1, 018)

Medium 49 (3, 022) (889)

. . . 

Low 35 (2 060) (428)

. . . .

It API .

. . . . . . . . . . .

Excluded (Enrolled less than
half-time) .

. . . . 

Excluded (Not Attending) .

Total Weighted N 

. . . . . . .

10, 240
117

397
31, 080

47, 834



TALE 3.

TYE OF STIPEND 1%1 62 AMONG STIPEND RECIPIENTS ONLY-
BY SEX AND ACADEMC PERFORMANCE INDEX

=-"'BaC_--"'''.

&:".

==.CJ:=s; ===a=c c=l: 'CS;

.- 

4W...., a..

Academc Performance Index

Type of High 

=r - J

Low
Stipend

Sex

Males Females Males Females Ma 1 es Females

'.-

Scholarship

Fellowship

Research
AssistanUhip

Teaching
Assistantship

Other

Total Per cent 100 100 100 100 100

092) (85t) 869) (567) (1, 056) (206)

. . . .

641

019
31, 080

834

NA API

. . .. . . . . . . . . . . . . 

Excluded (Not Stipend Holders) .

. .

Excluded (Not Attending) .

Total Weighted N 

. . . . . . . . 



TABLE 3.

VALUE OF STlPEN$ 1961-62 AMNG STIPEND RECIPIENS ONY
BY SEX AND !(:EMC PER.ORMtt INDEX

D=="' __=o:-==-",==- -_r......

._-

Academic Pedotmance Index

Value of High Medium Low
Stipend

Sex

Males Females Males Females Males Females

$999 . 

. .

000 - 999

$2, 000 - 999 .

::$3, 000 . 

. .

Total Per cent 101 10l 100

(2, 092) (851) 869) (567) (1, 056) (206)

64l
NA API

Excluded (Not Stipend Holders). 

. . . 

. 10, 019

Excluded (Not Attending) . 31, 080

Total Weighted N .

. . . . . . . . . . 

. 47,834



stipends, as being worth $2, 000 or more , this is true for less than
a fourth of the low API males. And , as with type of stipend , sex

differences at all levels of stipend value are small, except that

men at every API level are somewhat more likely to be recipients

of stipends valued at $2 000 or more.

There is for both men and women an obvious connec tion be-

tween the type of stipend and the value of stipend received.

Table 3. 16 shows that the value of stipends of those students
holding scholarships is lower than that of students holding feL-

lowships: almost eight out of ten of the former group value their
tipends at less than $1, 000; almost one-third of those in the

latt group value their stipends at over $3 000. Teaching and
research assistants , while they do not fare as well as do those

with fellowships , nevertheless do better than those with scholar-

ships. Three out of five male teaching and research assistants

value their stipends at over $2 000. Female teaching and research
assistants tend to value their stipends at a somewhat lower figure--

one of the few differences between men and women to emerge from

a consideration of stipend value.

Stipend support varies widely by field. As Table 3.
shows, 70 per cent of all those enrolled in the physical sciences

were receiving some form of assistance , as were 67 per cent of

those in the biological sciences. At the other extreme , only a
third of those in medical school , and 22 per cent of those in edu-

cation were receiving support.

Type of stipend received varies among the fields of study.
As Table 3. 17 shows , duty scholarships are most comon in the bio-
logical sciences , with 71 per cent of the stipend recipients
holding either a teaching or research assistantship. Next are
the physical sciences (66 per cent), followed by engineering and

the soc.ial sciences (both 47 per cent). On the other hand, law
(three per cent), " other health" (nine per ent), and medicine (18



TABLE 3.

STIPEN TYE AND STIPEND VALUE, AJ"'9NG TISE wm RECEIVED
A STIPND 1961..62, CONTROLLING FOR SEX

..=..;;:,,==="'-="'~~~-'" 

I - ==-=DIDI=

StaK
Stipend
Type

Scholarship

Male

Fellowsh1p

Teaching
AssiStant

Research
Assistant

()ther. . .

Scholarship

FeHowship

Femle
Teaching
Assistant

Research
Assistant

Other. . 

St:hi'end Value

, $9

~~~

n;$3. 000

78 I

13 '

NA Total
Per cent

NA Stipend Type . 0 . . . . . 0 0 

. . .

No Stipend Received and NA 0 0 0 0 . .
Excluded (Not Attending) 0

TotalWetghted N 

. . . 

. . 0 . . 0 . .

100

lOO

100

100

13 I

100

100

364

596

936

906

78 I

. . . .

Based on representative 10 per cent sub-sample.
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per cent) are fields in which comparatively few stipend recipi nts
hold duty schQlarships. But , as Table 3. 17 makes clear , most non-

duty sCholarship recipients in these fields receive nothing more

than tuition , while those with non-duty scholarships in fields with

large numbers of research and teaching assistantships are more

likely to be getting tuition plus cash grants.

The ratio of teaching assistants to research assistants

varies from field to field. Those with duty scholarships in the

humanities and education are most likely to be doing some teaching.

This is also true in the physical sciences. In business , the bio-

logical and social sciences , and engineering, on the other hand

there are about as many teaching assistants as research assistants

while in law, medicine , and , other health" there are virtually no

teaching assistantships.

If we were to characterize the physical and biological

sciences as "high' stipend" fields as compared with "low stipend"
fields such as law or education , it is also apparent that recipi-

ents of assistance in high stipend fields are more likely to be

fellows or research and teaching assistants than are those in low

stipend fields. Moreover , recipients in high stipend fields tend

to have more valuable stipends than those in low stipend fields.

Wi th one expec tion , men and high API responden ts wi thin

each field are more likely to be stipend recipients. But varia-

t ion by field is so great that low API men in the physical and bio-

logical sciences , for example , are more likely to be receiving

support than high API men in medicine, business, or law. This is
shoWn in Table 3. 18. The pattern is not as dramatic among women
although the differences from one field to another, with, API held

constant , are quite marked. On balance it would appear that men
may, have an easier time of getting a stipend, as long as they en-
roll in the "right" field.



TABLE 3.

PER CENT RECEIVING STIPBNDS BY CURR'! GRADUATE FIELD, CONTROLLING
FOR SEX AND ACADEMC PERPORHANCE INDEX

AC..I.C==

==-

=====-=-tm_==--D"'_==="'-="'--
Sex

Current Males Femles
Gra.duate
Field

API

High High Medium LowMedium Low

Biological
81 (170) 56 (157)Sciences (90) (82) (78) (51)

Physical
88 (557) 69 (504) 55 (293) 67 (140)Sciences

. .

(89) (32)

Social
72 (265) 62 (284) 30 (179) 68 (135)Sciences (126) (38)

Hunities. 70 (393) 43 (342) 23 (211) 62 (466) (311) 10 (120)

Engineering.. 68 (500) 50 (483) 37 (298) (3) (3)(3)

Other
68 (190) 60 (346) 41 (405) 57 (143)Professions.. (146) (72)

Education 52 (188) 25 (686) 18 (940) 35 (525) 082) 11 (875)

Medicine 42 (485) 26 (399) 22 (111) (21) (19) (2)

37 (367) 22 (528) 17 (425) (12) (20) (2)Law.

Business. . 36 (259) 31 (458) 19 (451)
(29) (40) (32)

Other Health. (19) (99) 27 (136)
(43) (77) (61)

N . . 

. . . . . . . . . . . . . . .

096

NA or NEC Field

. . . . . . . . . . . 

447

NA API

. . . . . . . . . . . . . . 

208

NA Both

. . . . .. . . . 

e- '8 . . 

. . 

Excluded (Not Attending) . 31, 080

Total Weighted N .

. . . . . . . 

. . 47,834



It was seen earlier that fellowships and assistantships

being more valuable , are more likely to be held by high API stu

dents. Table 3. l9 shows the distribution of fellowships by field
with sex and API held constant. It is apparent that , with few ex-

ceptions , male stipend recipients and those in the high API cate
gory are more likely to r ceivefellowships. At the same time,
the variation by field continues to show up: where 25 per cent

of the low API males in biological sciences qave fellowships , this

is true of only nine per cent of the high API medical students who

received stipend support.

The data on stipend value , shown in Table 3. , reflect

pretty much the same picture already noted above. By and large

male stipend recipients at every API level receive more than their

female counterparts in the same field. The only major exception

is in the case of "other health" ; this is undoubtedly due to the

stipends available to "other health" fields such as physical ther-

apy and nursing, both of which are overwhelmingly feminine, High

API students in virtually every field are likely to receive better

stiPends , but the variation by field is so great that low API men
in the biological sciences, physical sciences , social sciences

and engineering are more likely to have generous stipends than

high API men in medicine , business, or law. Low API men are thus
t only in a good position to receive stipend support , if they

are in the "right" field , but the amount received can be substan-

tial. The pattern for women is less clear because there were so

few low API stipend recipients. g female recipients , API does

not affect stipend value in education or the physical sciences 

but in all other fields , API appears to be more clearly linked to

stipend income among women than it is among men.

Degree and: Career Expectations

The point has been made repeatedly throughout this report

that men were more likely to plan to attend graduate school , more



TAB 3.

STIPEND TYE AN CURRENT GRUATE FIELD AMNG THOSE
WHO RECEIVE A STIPEND, 1961-62 , CONTROIJING FOR SEX

AN ACADEMC PERFORMCE INEX
-=:U f===== ==_""r:".II==__"'==-

""- ---

-.LII-

Per cent of Stipend Recipients Holding Fellowships

Current Males Femles
Graduate
Field

API

High Medium Low High Medium Low

Social
53 (192) 26 (176) 0 (12)Sciences

. . 

(53) (92) (27)

Humn! ties 51 (275) 29 (147) (48) 37 (288) (79) 0 (12)

. .

Education. . (98) 29 (170) 18 (166) 14 (183) l7 (219) 10 (96)

Biological
18 (137)Sciences (84) (88) (51) (50) (14)

Engineering 35 (339) (240) 15 (111) (1) (0) (1)

Physical
34 (488) 17 (347) 11 (160)Sciences

. . 

(94) (38) (5)

Other
30 (130) 26 (209) 18 (191)Professions. . (81) (14)(81)

Business (92) 15 (144)
(86) (13) (6) (4)

. .

Law 20 (134) 10 (114)
(71) (4) (1) (1)

Medicine

.. 

9 (203) 23 (103) (24) (5) (3) (1)

Other Health (8) (53) (37) (24) (49) (38)

NA API 

. ,. . . . . . . .

505

136NA dr NBC Field" 

NA Both

. . . "

Excluded (Not Stipend Holders). 10 019

Excluded (Not Attending) . 31. 080

Total Weighted N 

. . ., . . . 

. 47,834



TABLE 3.

STIPEND VALUE AN CURNT GRAUATE FIELD AHG THSE W1
RECEIVED A STIPEN, 1961..62 CONTIJ1NG FOR SEX

AN ACEM PERFRME INEX
.. "l"'

"'".

:811

.. .. .._........ ..... ....-...-

Per cent B.eceiriag' Stipeds of $2.000 or More

Current
Males PemlesGraduate

Field
API API

High Medium Low High Medium Low

Biological
15 (137) 0 (14)Sciences

. . .

(84) (88) (51) (SO)

Physical
82 (488) 59 (341) 36 (160)Sciences

. . 

(94) (38) (5)

Engineering 73 (339) 58 (240) 37 (111) (1) (0) (1)

Social
67 (192) 39 (176) 48 ' (92) 0 (12)

Sci.ences . . (53) (27)

Run! ties 51 (275) 26 (147) (48) 50 (288) (79) 0 (12)

. .

Iducation . . (98) 28 (170) 6 (166) 20 (183) 26 (219) 18 (96)

Other
33 (130) 20 (209) 15 (191) 0 (14)Professions (81) (81)

Business (92) 18 (144) (86) (13) (6) (4)

. .

Law. 10 (134) 1 (114)
(72) (4) (1) (1)

Medicine 4 (203) 7 (103) (24) (5) (3) (1)

. . 

Other
0 (38)Health

. . .

(8) (53) (49)(37) (24)

N . 0 . fI . . 

. . . . . . . ,. . 

506

NA Stipend Amount

. . . . . .

107

NA or NEC Current Field

. . .

122

Excluded (Not Stipend Holders). 10, 019

Excluded (Not Attending) . 31. 080

Total Weighted N 

. . . . . 

. . 47, 834



likely to fulfill their plans to enroll , and more likely to attend

on a full-tfme basis. On the other hand , we have also noted that
in every graduate field , there W/:S a larger proportion of high API

women than men. The question now before us is: Did those women

who enrolled have the sam ultimate aspirations as the men who en-

rolled? Table 3. 2l indicates clearly that men were more likely

than women to aspire toward doctQrates or professional degrees.

Moreover, this holds true when we control for API. Thus, more
than half of the high API males who were enrolled in 1961-62 ex-

pected to attain a doctorate , as compared with only one-third of

the high API females. The difference between men and women is so
great , indeed , that more l2 API males expected to receive doctor-
ates than did high API females. In short . the same differences

we have observed in enrollment and course-load hold for ul timate
aspirations. Unfortunately, we do not know whether these lower

expec tations on the part of women represent attrition from ambi-

tions women may have had in 1961. However, we will be able in

future waves to assess the extent to which women hold on to their

present aspirations and the extent to which their aspiration levels

drop, which may be even greater than we have expected.

In addition to these differences in degree aspirations

here are important differences by graduate fields. Thus . as we

see from the bottom row of Table 3. , the overwhelming majority

of those enrolled in medicine and law aspire toward doctorates or

professional degrees; this is true for smaller proportions of those

enrolled in arts and science fields , while those enrolled in en-

g ineering, business, and education are leas t likely to expec t to
receive a doctorate or professional degree.

Such a find ng is to be expected , of course , given the

diffe ing career contingencies of the graduate fields under dis-

cussion. But Table 3. 22 shows that the sex differences as to
highest degree expected are due to the overchoice by men of

"high degree" fields , and the overchoice by women of "low degree
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fields. With one minor exception API men in every graduate

field expect to receive a higher degree than do high API women

enrolled in the same graduate field. This finding is particularly

striking when we keep in mind that the proportion of high API

women is greater than that of men in every graduate field. This

points to a potential loss of usable talent that our society can

ill afford.

Table 3. 23 compares the kind of career activities men and
women hope to be engaged in after completing their graduate or

professional training. The percentages add up to more than 100

in each column , since the respondents were able to choose more

than one activity. According to Table 3. , women were consid-

erably more likely than men to choose teaching, and men were far

more likely than women to be interested in research. Administra-
tion is also more likely to be chosen by men than by women , and

finally, men more than women choose service to patients or cl 

en ts. It is to be noted that in general, men choose career
activities than do women. This may be because the kinds of career

they seek-~the professions--involve more than one kind of activity,

especially if they hoped to earn higher degrees , and would there-

fore work in a particular profession at a fairly responsible level.

Women, on the other hand, appear to expect low level jobs in which

they will be doing one kind of thing. There are no importantdif-
ferences by API except in the case of research activities, Bright

students , whether they are male or female, are far more likely to
be interested in research than their less talented counterparts.
There are no significant API differences among those choosing

teaching, administration , or service to patients or clients, 

put it another way, a dull man is just as likely as a bright man

to think that he is capable of administration.

The kinds of career activities envisioned vary consider-

ably with the graduate fields in which students are enrolled. Thus
eight out of ten of those enrolled in the physical sciences hoped
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to do some research and more than half of them expected to teach.
This distribution is shown in Table 3. 24. The proportion interested
in research decreases as we move from the physical sciences to en-

gineering and becomes very low among those planning on law, other

health professions , business , or education. The proportion inter-

ested in teaching, on the other hand , is high in the social sciences

humanities , other professions , and , of course , in education itself.

Administration is most likely to be selected by those enrolled in

engineering, the social sciences , other professions , and business

while service to patients or clients is chosen by those enrolled

in professional fields , medicine , other professions , law, and

other heal th fields.

In this brief section we have seen that the differences

already observed between men and women persist in highest degree

aspirations and in the kind of activities men and women choose for

their careers after graduate school. We have seen also that stu-

dents in various graduate fields differ in highest degree aspira-

tions and choice of future career activities. Now a brief dis-

cussion of the experiences that graduate students report after

their first year in graduate school will conclude the chapter.

Reac tions to Gradua te School

In the spring of 1962, those who were enrolled in the

year 1961-62 were asked to rate certain aspects of their graduate

school experiences. Among these were: the caliber of classroom

teaching, curriculum and course offerings , facili ties and oppor-
tunities for research , the caliber of students , the knowledge and

professional standing of the faculty, and fin lly, personal con-

tacts with faculty. Table 3. 25 shows how students responded.
Concerning ourselves only with the proportions of students rating

any of, these various aspects of graduate school as "excellent
we learn from Table 3. 25 that about half of all students enrolled
in 1961-62 thought very highly of their faculty , and about one-

third of them regarded the research facilities , including the
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1Q1

library, as excelle t. About one quarter of them regarded the
curriculum, classroom teaching, and personal contacts with fac-

ulty as excellent , while one out of five regarded his fellow

students as being of high caliber.

In other words , graduate students were impressed with the

professional qualifications of their teachers and with the physi-

cal facilities , but they were far less impressed with instruction

these made possible. Moreover , with the exception of their rating

of their fellow students , respondents may be perfectly realistic

in these judgments. Table 3. 25 shows that men and women do not

differ in the rank order of these ratings. On the other hand

there are very interesting differences when the data are controlled

for course-load. According to Table 3. 25, men and women , across
the board , who are enrolled on a full-time basis are probably more

satisfied with their graduate school experiences than those en-

rolled on a part-time basis. Be it the quality of classroom

teaching, research facilities , curriculum , caliber of faculty,

personal contacts with faculty, or even the caliber of fellow stu-

dents , full-time students are more likely to rate these aspects
as excellent. The implication is that the more time a student

spends in graduate school the more likely he is to be impressed

with everything about it , including what he gets out of it. This
may have important consequences for the drop-out rate , a subject

to be analyzed in the next report.

Just as full-time students were probably more impressed

wi th their graduate school experiences than were those enrolled

on a part-time basis , so we see in Table 3. 26 that high API stu-
dents are more likely to be impressed with certain aspects of grad-

uate school than those in the middle or low API brack ts. Thus
there are API differences in rating of facul ty caliber , research

facilities , and student caliber, but no consistent differences in

rating of cJassroom teaching, curriculum, or personal contacts

wi th the faculty. One possible explanation for the greater API
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differences is that high API students are enrolled in better quality

s ehools , but this is a matter that we have not yet been able to in-

vestigate. Yet$ the fact that there are no API differences in at-
titudes toward some aspects of the graduate school experience sug-

gests that it is not so much the API score of the individual gradu-

ate student as much as the extent to which he is involved in a

graduate school $ as we have seen in the preceding table.

Summary and Conclusi

The 1961 graduate as a first year graduate student was the

subject of this chapter. The graduate fie ds in which the respond-

ents were enrolled . the nature and type of stipend support they

received , thei r highes t degree and career aspirations , and their

reactions to their first year of graduate study were discussed.

It was seen that different proportions of men and women were en-

rolled in the various fields; that these fields had varying pro-

portions of students who stayed with their original intentions;

and that the graduate fields v ried considerably among themselves

in their proportions of high, middle , and low API students. 

was noted that the proportion of high API women was higher than

that of high API men in every graduate field. In dis ussing sti-

pends it was noted that about four out of ten graduate students

were receiving some kind of stipend support; that more than half

of those were non-duty stipends; and that about six out of ten of

these stipends were worth less than $2 000 and four out of ten

were worth more than $2 000. High API students were more likely

than low API students to be stipend recipients , and men were some-

what more likely than women to have financial assistance. Sti-
pend support varied considerably by graduate field.

The likelihood that men more than women aspire toward

doctorates and professional degrees held true when controlling

for API. Similarly men had a number of future career activities
in mind whereas women were limited in their activity aspirations.
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There are no important differences between men and women in their

reactions to graduate schools; many graduate students expressed

reservations about what they got out of graduate school. Dif-
ferences emerged when we controlled for full-time course-load and

for API. It would appear that the more time the student spends
in graduate school , the more impressed he is with it and it may

be true that the brighter the student is , the more he is impressed

with the totality of graduate school.



CHAPTER IV

PLANS FOR 1962-63

Chapter I we began with the plans made by our respond

ents in the spring of 1961 and looked at the outcomes of these

plans. In this chapter we will go one step further; we will begi
with their enrollment status in 1961-62 and see how this is related

to plans for the following year.

Here are the basic facts:

Of the 47, 834 respondents in our sample , 28 per cent
were enrolled in .1961-62 and planned to re-enroll in
1962-63.

-- Three per cent had been enrolled in 1961-62 and com-
pleted their studies by the end of that year.

-- Three per cent had been enrolled in 1961-62 and were
not continuing their graduate studies in 1962-63.

-- 23 per cent had not been enrolled inl96l-62 but
planned to enter the following year.

-- 42 per cent were not enrolled in 1961-62 and did not
plan to enroll in 1962-63.

It is immediately apparent that the ranks of graduate stu-

dents will be swelled to a on$iderab1e degree by those who post-

poned graduate study until 1962-63. Of the graduating seniors of
1961 , 35 per cent attended graduate school in 1961-62; 51 per cent of

them expected to be enrolled in the following year. This can be seen
in Table 4. 1a. When we add the individuals who have already com-

pleted their work for a degree to the 51 per cent expecting to do

graduate work in 1962 , it brings up to 54 per cent the total per cent

of the graduating class of 1961 who have completed , are continuing,

or are beginning advanced study. This figure , while it falls short

of the 77 per cent who in the spring of 1961 hoped to attend

l05
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graduate school Some day is still an impressive one.

Of those enrolled in 1961-62 , four out of five planned

to continue with their studies. This was true regardless of

course load: those attending night school were as likely to plan
to return as were those enrolled on a full-time basis. The only
exception appears to be the extremely small number who had taken

correspondence courses; of these , fewer planned to continue. Those
who planned to continue tended also to enroll on the same basis

as before: the overwhelming majority of those who were enrolled
full-time expected to continue as full-time students; almost all

of those enrolled less than full-time ' planned to continue on a
part time basis.

The New Entrants and Continuing Students

How do the newcomers to graduate education compare with

those who have already been enrolled? As we shall see , they dif-

fer in important respects. Although many of the graduating sen-

iors of 1961who did not attend graduate school in 1961 62 planned

to enroll the next year , the rate was much lO'Ver' than for those
who had already been enrolled in 1961-62: a rate of one out of

three for the first group contrasts with four out of five for the

latter group. Moreover , about half of those who expected to con-

tinue with their studies were going to do so on a full-time basis

while orily one in se en of those beginning for the first time were

planning a full course-load. The new entrants are clearly differ-

ent from those already enrolled , as will be made even clearer when

we turn to the question of sex differences.

Before doing so , however, let us keep in mind that , while

the newcomers to gradua te school may be a devian t group to the
survey analyst , they represent potential to those concerned with

Davis op. cit ., pp. 299-303.
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the availability of skilled manpower. It is therefore important

to point out that the l 463 incoming graduate students who plan

to carry a full course-load more than replace those 686 students

who were enrolled full-time in 1961-62 but left short of a degree.

This is seen in Table 4. , which presents the c ll frequencies

from which Table 4. )a was calculated. Thus , while the absolute
number of full-time students in 1962-63 will be slightly smaller

than that of the previous year (since some students also planned

to shift from full-time to part-time status), the new recruits to

graduate school tend to compensate for an otherwise disturbing

drop-out rate.

It will be recalled from Chapter I that men were more

likely to follow through with their plans to enroll in 1961-62.

As Table 4. 2 shows , men are also more likely to plan to continue
graduate work beyond the first year: 84 per cent of the men al-

ready enrolled intended to continue in 1962-63, and of these the

majority expected to attend school on a full-time basis; 69 per

cent of the women already enrolled planned to go on in 1962-63,

and only a minority of these planned to do so on a full-time basis.
Moreover , the largest difference between men and women occurs
among those who had been enrolled on an active basis in 1961-62.
Men in this category were not only much more likely than women to

plan further study; they were also more likely to plan to continue

with a full course-load. Much, but not all , of this difference

is due to the fact that fully one-fourth of the women who were en-

rolled on an active basis in 1961-62 had completed their course

requirements , a figure three times as high as that for men with
comparable course-loads. This finding is of course consistent

with what we have already seen of the differences betwcen men and

women with respect to graduate field of study and highest degree

aspirations. But it should be noted that women were consistently

more likely to drop out of graduate school without completing their

degree requirements. More will be said about this later.
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What about those who were enrolling for the first time in

Here we find no sex differences whatever with respect

to plans , nor does sex affect the anticipated course-load. This
stands in sharp contrast to those already enrolled , particularly

in the case of men; where three out of five males already enrolled

plan to continue as full-time students , this is true of only one

out of six males planning to begin their graduate careers. The

fact that there are no sex differences in enrollment or course-

load among those who stayed ou t of school for a year underscores
the extent to which this group is " deviant. " It is not possi.ble
at this stage of the analysis to investigate the matter thoroughly;

whether the differences are due to lower levels' of aspiration , ex-

ternal obstacles , career perspee tives , or some combination of these

remains to be seen.

We know that API had a great deal to do with planning to

go to graduate school and also with the execution of such plans.

But once a student is enrolled , as Table 4. 3 shows , API seems to

have no bearing on the likelihood of his enrollment for another

year. There 1& a relationship between API and anticipated course-
load , but this is undoubtedly due to the relationship between API and

1961-62 course-load and to the likelihood that those expecting to

continue will do so on the same enrollment basis as the previous

year. But while API appears to fade out as a predictive variable

sex continues to be a powerful one. As Table 4. 3 shows , women

regardless of API, were more likely either to have finished their

degree requirements or to have left graduate school without doing

so. Those women who intend to continue are far more likely to
plan part-time course-loads than are men , so much so that fewer

high API women will be enrolled on a full-time basis than will

low API men.

But while API is related at least to anticipated course-

load among those already enrolled , and sex is related both to re-

enrollment and course-load , neither of these variables appears to
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be in any way related to the enrollment plans of those who had not

been enrolled in 1961-62, Male or female . high API or low API,
about one-third in each multiple category expect to enroll in 1962-

, the vast majority of them on a part~time basis.

~enrollment and Retention by Field Among Those

Enrolled in 1961-62

The intention to enroll for a second year of graduate school

is obviously related to the chosen field of study. The typical med-

ical student "signs up" for four years; there are no intermediate

degrees generally available , and unless he flunks out or decides
that medicine is not what he thought it was . we can count on a very
high retention rate in this field. Not so with business, In this
area one can try for a Ph.D., an M. S., or no degree at all. 

should therefore expect a lower retention rate in such a field.

Table 4.4 shows that this is indeed the case. On the whole , stu-

dents who were enrolled in medical school or law school were most

likely to plan for enrollment in 1962-63 . those enrolled in the

arts and science fields were not quite as likely to plan for a

second year , and those enrolled in education , business , and "other
health" fields were least likely to anticipate re-enrolling.

The first column of Table 4. 4 shows the extent to which

students in vatious fields expect to re-enrol1 in 1962-63; the

second cplumn shows the "retention rate" of these fields , that is.

the extent to which those expecting to re-enroll will do so in the

same fieldo Here we see that practically none of those enrolled

in medical or law school in 1961-62 expected to shift to another

field of study. while comparatively large numbers of those enrolled

in the biological sciences , humanities , or education w re. if they

""-

were thinking of re-enrolling, considering another field,
In other words , there is Some field shift going on even

after students enter graduate school. That medical and law students
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TABLE 4.

GRAUATE SCHOOL PLANS FOR 1962-63 BY CURRENT GRAUATE FIELD AMONG
THSE ATTNDING GRAUATE OR PROFESSIONAL SCHOOL 1961-62

========================== ==== ================ =======.======

Current Graduate Field Re-enrollment Retention
Ra te bRate

Medicine
052) 025)

Law
( 1 , 364) 270)

Biological Sciences
(638) (584)

Physical Sciences
(1, 636) 421)

Social Sciences
035) (844)

Engineering
302) (1, 037)

Other Professions
314) (1, 056)

Humani ties
861) (1, 383)

Business
282) (917)

Education
372) (3, 23l)

Other Health
(446) (313)

N . . It . .

. . . . 

302
452

31 , 080

47 , 834

NA or NEC Current Field

. .

Excluded (Not Attending)
Total Weighted N .

. . 

per cent enrolled in 1961-62 planning to enroll in
1962-63.

per cent studying in given field 1961-62 planning to
continue in same field 1962-63.
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should be less likely to plan a change in graduate field than those

in education , for example, is not surprising; a number of plausible

explanations suggest themselves. Unfortunately, one important
piece of information is missing in the 1962 questionnaire: the
identity of the new field. This information will be available in

the spring of 1963 questionnaire , and a fuller analysis of the re-

tention rates of the various fields will therefore be part of the

next report in this series.

Table 4.4 dealt with the re-enrollment and retention rates
for the various fields. When we now control for sex and API in

Table 4. , and interesting pattern emerges Looking first at API,

we see that high API men enrolled in the biological sciences , physi-

cal sciences , and business are more likely than their low API counter-

parts to plan for another year of graduate school. High API women
are more likely than their low API counterparts to anticipate re-

enrolling if their 1961 =62 fields were in the physical or soc ial
sciences. We do not know enough at present to be able to account

for these differences; at any rate , they do not occur in the major-

ity of fields. This is consistent with the earlier finding in

Table 4.

But one difference does show up again and again: holding
field and API constant , men are more likely than women to plan a

second year of graduate or professional school. In six of the
eight graduate fields where comparisons are possible , bright women

are less likely to go on than are comparatively mediocre men.

This , of course, is consistent with the findings about highest
degree expected discussed in Chapter III. Whether 'we are ' dis
cussing degree aspirations or enrollment plans, it is clear that

the differences between men and women are not a result of the

fac t that men are more likely to be attracted to some fields and

women to others.
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As to retention rat s, there are API differences for both

men and women in the biological sciences and in business; other-

wise , API appears to have no effect on re-enrollment in the same
field when we control for sex.

do not appear to be consis tent.
At the same time , sex differences

Thus ) while sex affects re-enrollment in most graduate

elds neither sex nor API contributes much to our understanding

of what goes on in the shifts from one field to another noted in

the preceding discussion.

The Enrollment Plans of the New Entran

What of those respondents who had not been enrolled in

1961-62 but who were planning to enroll in 1962-63? We have al-

ready seen that the overwhelming majority, male and female and at

all API levels , expec ts to enroll on a part-time basis. As 

fields of study, Table 4. 6 shows that business and education were

the two most likely to be chosen by men while education was by

far the single most popular field for women. API differences
showup in two fields. Low API males Imd low API females are
more likely to choose education as a graduate field than are high

or middle API students. The reverse is true in the case of the

humanities.

The fact that more than half of the men and two-thirds of

the women entering for the first time expect to enroll in either

education or business , coupled with the earlier finding as to an-

ticipated course-load , clearly suggests that the new entrants are

embarked on very different career lines than those who went to

graduate school directly from college.

The Drop-outs

What reasons do the 1961-62 enrollees give for not con-

tinuing with graduate studies1 It will be recalled from Table 4.
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that about l8 per cent of them did not plan to enroll in 1962-63:
eight per cent had finished their degree requirements or were com-

pleting their work in absentia. and 10 per cent were discontinuing

short of getting a degree. Table 40 7 focuses on the latter group
and shows that the overwhelming majori ty say the.y are interrupting
their studies temporarily, while a comparative handful have ap-

parently decided not to get an advanced degree, There are no im-

portant differences between men and women in the reasons given.
But when we control for API. we find that high API students who

were leaving graduate school after a year were 
E!;; 

likely than

low API students to say they were quitting short of a degree.

There is some suggestion in our data that the high API drop-outs

were disproportionately enrolled in night school program, but

there are not enough of these to account for the finding in ques-

tion. At" this time we simply do not know what is involved.

Those who do not intend to enroll in 1962-63 even though

they had not completed their degree requirements exhibit certain

interesting differences by field . as is shown in Table 4.8. Stu-
dents in the biological sciences and in education were most likely

to report their non=enrollment for 1962-63 as an interruption of

their studies; students in business , other health professions

and engineering were more likely to report their non~enrollment

as quitting short of a degree. It is not easy to interpret this

pattern; one possibility is that those enrolled in the arts and

sciences and in education may ultimately require a degree higher

than they presently have and are more likely to plan re-enrollment

at some future date. Those in business , other health professions

and engineering, on the other hand , are probably able to get sat-

isfactory jobs with the education they already have. Medicine
and law students quitting short of their degrees are the only ones

who are clearly leaving their chosen career fields. More about
them will be learned in the analysis of the next wave.
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TABLE 4.

FUTU GRAUATE SCHOOL PLANS BY SEX AN API AMNG THOSE ENROLLED IN 1961-62
WHO HA NOT COMPLETED ALL DEGREE REQUIREMENTS AN WHO DID NOT PLAN

TO ENROLL IN 1962-63

--------------------------------------=------------

=----------_v_--------------

---------------------- --------------- ---------- - --------------------------

Males Females
Future

Graduate School API
Plans

High Medium Low High MediuU1 Low

Interrupting studies
(129) (303) (281) II (163) (202) (163)

Dropping out per-
manently

(53) (92) (71)11 (57) (79) (37)

Total per cen lOO 100 100 100 10011100

182 395 352 220 28l 200

(I (I (I (I . (I . 630

430
393

13, 275
3l . 080

47, 834

NA API 00 0 0- 1) (I (I (I (I g II (I (I 0 

.( 

(I (I C

NA Future Graduate School Plans

. . . .

Excluded (Work Completed) . 

. . . . . .

Excluded (Planned to Enroll 1962-63)
Excluded (Not Enrolled 1961-62) . 

. . . .

Total Weighted N 

. . . . . . 



T
A

B
LE

 4
.

FU
T

U
R

E
 G

R
A

U
A

T
E

 S
C

H
O

O
L

 P
L
A
N
S
 
B
Y
 
1
9
6
1
-
6
2
 
F
I
E
L
D
 
A
M
O
N
G
 
T

H
SE

 E
N
R
O
L
L
E
D
 
I
N
 

19
61

..6
2

W
H
O
 
H
A
 
N
O
T
 

C
O

M
P

E
T

E
 A

LL
 D
E
G
R
E
E
 
R
E
Q
U
I
R
E
M
E
N
T
S
 
A
N
 

W
H

O
 D

ID
 '
N
O
T
 
P
L
A
N

T
O
 
E
N
R
O
L
L
 
I
N
 
1
9
6
2

=
=

=
=

=
=

--
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=

;=
=

=
;=

=
=

=
=

=
=

=
=

=
;=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

=
=

__
=

=
__

a_
-

Fu
tu

re
G
r
a
d
u
a
t
e
 
F
i
e
l
d
 
i
n
 
1
9
6
1
=
6
2

G
r
a
d
u
a
t
e
 
S
c
h
o
o
l

B
io

.
So

c.
Ph

y.
O

th
er

O
th

er
Pl

an
s

se
t.

E
du

c.
Se

i.
H

um
.

Sc
i.

P
ro

 f 
s.

M
ed

.
L

aw
B

us
.

H
ea

lth
E

ng
in

.

I
n
t
e
r
r
u
p
t
i
n
g
 
s
t
u
d
i
e
s

D
r
o
p
p
i
n
g
 
o
u
t
 
p
e
r
m
a
n
e
n
t
l
y

T
o
t
a
l
 
p
e
r
 
c
e
n
t

10
0

10
0

10
0

lO
O

lO
O

10
0

lO
O

10
0

lO
O

10
0

lO
O

0 
0 

C
I 
0
.
 
I
)
 
0
 
0

56
1

10
7

26
4

14
6

13
l

14
7

0.
 0

. C
I
 
C
O

I
)
 
1
t
 
'
"
 
I
)
 

N
A
 
o
r
 
N
E
C
 
C
u
r
r
e
n
t
 
F
i
e
l
d

.
 
.
 

. .
 . 

.

N
A
 
F
u
t
u
r
e
 
G
r
a
d
u
a
t
e
 
S
c
h
o
o
l
 
P
l
a
n
s

.
 
.
 

. .
 

E
xc

lu
de

d 
(\
o
r
k
 
C
o
m
p
l
e
t
e
d
)
 
.
 

. .
 . 

. .
 . 

.
 
.
 
. .

E
x
c
l
u
d
e
d
 
(
P
l
a
n
 
t
o
 
E
n
r
o
l
l
 
1
9
6
2
-
6
3
)
 

.
 
.
 
. .

. .
 

E
xc

lu
de

d 
(N

ot
 E

nr
ol

le
d 

19
61

..6
2)

. .
 . 

. .
 . 

T
ot

al
 W

ei
gh

 te
d 

N
 

. .
 . 

.
 
. .

 . 
. .

 . 
. .

59
8

43
0

39
3

l3
, 2

75
31

.0
80

47
,8

34



l23

Sumary

If everything worked out according to plan almost six out

often members of the 1961 college graduating class will have been
enrolled for graduate work by June 1963, More than half will

have been enrolled during 1962=63.

i s ve ry much in vogue.
Graduate training of some sort

The overwhelming majority of those who had been enrolled

in 1961-62 planned to re=enroll in 1962 most of them on the

same course-load basis and in the same field as before, A small
number had finished their graduate work and a comparable number

were planning to drop out short of a degree. Sex , API. and grad-

uate field all had a bearing on the decision to re=enroll.

Among those who had not been enrolled in 1961-62 , on the

other hand sex and API apparently had nothing to do with the de-

cision to enroll in 1962=63. The overwhelming majority of those

planning to eriroll were thinking of doing so on a part-time basis
and principally in two fields of study: business and education.

All of these suggest that there are extremely important

differences between those who enter graduate school directly

after graduation and those who defer their graduate studies. De-
ferment appears to be associated with low levels of aspiration

and with low levels of achievement , measuring the latter in the

length of time it will presumably take to educate and train what

are essentially part=time students. We do not yet know whether
the new entrants plan to be part-time students because they al~

ready have full-time jobs and find it difficult to cut back their

incomes or whether they planned all along to be part~time students

as part of a workwstudy program;, perhaps they decided to enter

graduate school only because their employers strongly urged such

a step. or because they saw that pr otions are contingent on

further study. The fact that business and education are the two
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fields chosen by the majority of new entrants would indicate that

most of them are seekin supplementary study while employed ) rather

than studying in a field wherein little or no employment can be

had before graduate studies are completed.
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APPENDIX II

SAMPLE DESIGN AN EXECUTION



This stqdy discusses plans and achievements of 28, 713

college seniors one year after graduation. The sample design of

this study is identical to that of the previous NORC study of

college seniors described in Appendix V of Volume I, Great Aspira

tions, Career Decisions and Educational Plans During College

Table A~2. 1 below summarizes the cooperation on this second

wave. It can be seen that 85 per cent of the seniors who responded

on the earlier study also cooperated in this study. The over-all

completion rate on this study was 76 per cent of the initial sam-

ple of 40 752. This includes some 2 370 students who did not re~

$pond to the initial questionnaire , but who did cooperate on the

second wave.

TABLE A-2.

SAMPLE COOPERATION ON TWO WAVES
OF COLLEGE SENIOR STUDY

Participation Status of Cases Number Per cent

Total Initial Sample

. . 

. 40 752

Participated in Both Waves 28 713
Participated First Wave , Not Second 5 069

(Total Participation First Wave) . . (33 782)
Participated Second Wave, Not First 2 370

(Total Participation Second Wave). . (31, 083)
Did Npt Participate in Either Wave 600

100 . 0

70.

12.

(82.

(76.
11.3

The percentages shown are based on the unweighted sample
and may differ slightly from weighted results which will be avail-
able in later reports.

134
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Table A- 2 shows the percentage of the respondents on the

first wave who also participated in the second wave. No major dif-

ferences are seen when cooperation is compared by se , academic

performance index, and plans index.

TABLE A- 2. 2

SAME COOPERATION ON SECOND WAVE OF THOSE WHO COOPERATED
ON FIRST WAVE , BY SEX BY AC EMIC PERFORMNCE INDEX

AN BY 1961 ATTENDANCE PLANS

======================= =============-============-============

r,=============
Second Wave Second Wave First Wave Per centItem
Non=Response Response Tota. Response

Total 069 713 33, 782 85.

Sex

Male 3 , 460 227 687 84.
Female 609 lO 486 095 86.

Total 069 28. 713 33, 782

Academic Perform-
ance Index

High 885 292 177 87.
Medium 744 674 , 418 86.
Low 328 294 622 82.

Answer 453 565 80,
Total 069 28, 713 33. 782

1961 At tendance
Plans

Definitely going
in fall 932 344 . 276 87.

Ten tatively going
in fall 626 59l 217 85.

Going in iu ture 068 11 , 344 13, 412 84.
Never going 181 , 304 485 84.
No Answer 130 392 8Ll

Total . 5 , 069 713 33, 782



APPENDIX III

QUESTIONNAIRE FOR FIRST WAVE



NATIONAL OPINION RESEARUH CENTER
U N I V E R 5 I T Y 0 F CHI CAG 0
5720 WOODLAWN AVENUE. CHICAGO 37 . ILLINOIS

Dear S ent: April , 1961

National Opinion Research C riter , a nOIi profit research organization affiliated with the
University of Chicago ' has been asked by three Federal agendes the U. S. Office of Education
The National Sdence Foundation , and the National Institutes of Health, to survey the career
plans of seniors in American colleges and universities. 

You are one of 40 000 students in 135 schools who have been chosen by scientific probability
sampling methods to participate in this study.

The research is designed to yield impoFtantinformation on the relationships between college
eXperiences a.nd career plans.

The questionnaire requires 30 minutes, or so to fill out. Please answer the questions as
frankly and accurately as you can. Your answers will be absolutely "confidential; and no iIidi
vidual student' s answers will be revealed in the reports , which will be " based on statistical
tabulations

, Almost all of the questions can be answered by drawing a circle around one or more numbers
or letters in the right hand margins of the questionnaire. Thus:

I am now-- (Circle one.
A student in high school. 

A student in college. 

. . .

A student in , grac!uate or pro-
fessional school. 

. . . . .

. . 1

. .

NOTE: After each question there are instructions in parentheses. Please
follow these instructions closely as they are very important for
data processing. 
A. If .it says " (Circ).e one.

) ,

"draw a circle around only the one
number or lett r which best describes your answer , even though
one or more other alternatives might be relevant.

B. If it says " (Circle one in each colUt.)" or "(Circle one in each
row. ) , 1\ please look to see that you have c:rcled 01E! . and only one
number or letter in each , of the appropriate rows or columns.

C. If it says "(Circle as many "as apply. " circle as many or as few
numbers or letters in' the colums or rows as you think are relev

If you are interested in the results of this study, please write a letter ,or card request
ing a copy of the results to National'OpinioIi Research Center. 5720 South Woodlawn , Chicago 37
Illinois, after October .. 1961

Thank you very muchf6f YOlir help.

Survey , 431

Sincerely,

c:ames A. Davis
Study Director



Plans For This Coming Fall 

What will you be doing this Fall?

Circle the number which describes what you will be doing this Fall,
Ifyoy'e pect J.pbe doing wo thingli sinltlieouslY , circ1 J;pth. If 
youf. in8 two a1tertiati.Jt! pla ircl :, only t\1e e(Probaqle"

. " . . 

orking full d:rie at a t:ype f job which I e t to beniy long rUD.

fie 1d . . . . . . 0

, . . . . . . . . . . . . '. .

Non-career military service. 

. . . , ' . . . '. . . . '. . . . . " . 

Working full time at a civilian job which will probably be my long run
career field 

. . . . . . . . . . . . . . 

. . . . 4

Housewife. . . 

. . . . . . . . . . . . . . . . . . . . 

. 5

. . . . 2

Graduate, fitudy in an arts and science field (physical science, biological
science , social science . humanities) .

Gr,aduate study in a professional field (law. medic ne. engineering.
duca,tion agricu1ture; social work. etc.

) . . ,. . . . . . . ' ' . . . .

Other (Circle and:speeify:

. . . . 7

) . .

. 8

How definite are the plans you circled , in question 1? (Circle one.
Quite definite . . .
Fairly definite , but subj ect to change. . . . 0
Quite indefinite. . 

. . . . . . . . . . 

. x 

If you are considering a set of alternative plans . different from , the ones you

circled in question, 1. indicate them by circling the appropriate numbers 'below
using the categories from question 1.

If you have no alternative plans in mind . circle the number nine below.

At the time you entered college . what were ypur, plans for study beyond the bachelor r s
degree? (Circle one.

) ,

I plan ed to go into a line of work which requires graduate or
professional training

. . . . . . . . . . . . . . . . . . . . . . . . . . 

, . X 
I planed' i:ogooi(f rgtad atedf' professiona1 training, but I didn
' have a ' specific fieldirt mind. . 

. . . . . . . . . . . . . . . . . 

. . 0

I pl .:to stop 'at" the bache10r! s ,degree 

., "" " .' .. . ' '. . . . ;" " . . ,

' . 1

. Ididn ' t have any 'd'ef1nite plans

. . .. . . . . . . . . . . . . . 

. . . 2

Have you applied foradmUsion to shy graduate r prof ssionat. school fOr the coming
year? (Circle 6na.

) ,

*No

. ,

and I do expect to, go to school ,next year.

**()..

but I do expect to goto school next year. . 

**es

, '

I applied to one school . .
**es . I applie , to 2 or 3 'scbools
**Yes . I applied to 4 or more schools.

.. 

. 4 

. 6 IF 4.
SKIP. . 7 

. . 

. . . . . 8 COL.

IF ''NO. AN DO NOT EXPECT TO GO TO SCHooL NEXT YER"

IF ''NO, BUT I DO EXPECT TO GO TO SCHooL NET YER"
IF ''YS'' : PLEAE ANSWR a , b AN c.

SKIP TO OUESTION 7.

SKIP TO QUESTION 6.

How many schools, accepted you? (Circle one.

None. 

. . . 

. 0 

. 2

. . . . .

One.
More than one '. . 0 . .



..." "

1 ,

:;:.

r::"

:." \ : : " '

How many schools rejected your application? (Circle o'i.e:')-

': ,

Noire. : 

. . ' '

One ..
More than one 

. . . . 

. . 7

(Circle oii j::;%":Y ;.T;o . ;:i

;'!;/ . . . .

No'

: . . . '. . . '

T . 

, -

any applications pending?

Did you appl; :'

~~~

9; :

~~~

l, '

~~~

2pi ;::(s 'o i;~ 4iii

~~~~~~

i.' :1,

.' ,,

: 2assistantship, etc. ) for this Fall? (Circle one.

"". (,

!o" id""nl'O . 

. . . . . . .

**es 

. . . . . 

. . . 8 
*rF "NO" Did you ,not ..applybecause-- (Circle any which apply.

I had'ncfliifertion' ofgOlng' fo"scnool' iif Hie i:IDe"sppllcafionswere due: 0 (1'8)
I wotildn t 1' 6h Bf fhi ;;!Z

:;''

:3 .

' ,q , ).. "j;!,," :;", : y"

.f'

)j 

. !,A

The amount I , c ld get would have been too little

. . . . . . . . . .

. 2
The duties atta9hed would have been unsatisfactory

. . . . . 

. . 3

'; , ;... , '::

: I .. could get any

idri t occ~ Jo me to apply
. Other' (Cire1e and specify:

... ... . . . . . . . . . 

. 4

. . . . . . . . . . .

. . . 6

. ..".';:

:'7.",

;:. " :':.,. , :. ;;::

**11 "YES"

~~~ ~~~

)I:, 

!: ';;-' ';, !),

n;"

,;, ,:,

a. To where q.i:d"youa,PPlYOr,wae :ryo\Jr ' O!inat;ion/;s.nt;, :(C-i:cle;:on:e; 'or;1Iore;:))f
The school I will (probably) Jtt Rd . . 

. . . . . . .

Other schools or schools. 

. . . . 

her , !;()\lrcl!( "p1;i,vq. e ,

aid? (C:(rcle otie' 6r)more

'): 

The,:school I will (probably) attend.
Other school or schools.

":'.

Which ones offered you

. . . . 

Other source (government , private foundation , etc.

) .

No: of,fers .
Wh:icb of the :.J:Qll,owing, do 'you 'expect
more.

'I . . . . . 

. . . . . . . 

to receive next year? (Circle one or

,:d.,

, ' ~~~

1.p, fC?:" 

" _ ~~~~~~""",-". . " .., ,.. ,'- _..

J- " L ,,'
Sbholahihi,p' for;"ftiit,,' tu'itton)C;; 

;;,::";;

t: 

~~~~ ; ;;;:: !:;'

:;; 9 , i!

. Fellowship, for' tuition plus an amount under $1 000. . 3
Fellowshipc fordzcrition plus $1 000 or more

. . . . 

. 4
:r;T sis

:~: :,, ' ., :, . .:,, . . . :,.- ?_---."",'. ..

" Research ass1stant hip 

.. . . . . .. . . . ,. ,

::;.J . ''F i,,

-:. !' 

k::(.t;

~~~ ~~~~ ; ,

,ty

!;,

; V .

;:; .:.; .

,i,hi:'!":?

.. --.. - -

.\::.: L;." d,

' . )\. 

Don t knw"yet

. . . .

From 'which of t:he following source ' or sources ;'doyo ipE! tg; eive
f,iqanc ial ai4 i(.s P9J rshiP'., , J+9W 1,p.,, i!J" S'hi

p:.;

,e.tc.., ?v;,( b:c le one or
ore . )

Q. f1;nl!cl'al', 4:i49f:;, hb:,,type'epe'cted).; ;i . 

. . . .

. 1 
Sch !-l ; p 7!1fte,?;d, ' r,D

,:j 

:!f (;' D,

., . . . . .

. 2 
rivate.foundation."phHan'throp:lc" organh:ati' on'

,""

et:C

; ,

, 3"

S. :fede.: , ,g()Y: I\!Ii,,:: '

;. ,

.;.' n , .d:, C ; "n:"y': ; r:: ;,;'0;,

' ,';:' ' )"

8:1::LQI\.8:l:; J)e;le.nse; , ;t.". ,

:' ;';., ::"'.. .:: ::,,::, ) . ' : ' ' , :." ". 

.u,.4., 

'..

National SC' l1ce:. "o1irlCiat:t:9l';.

/:' ' . \;:

3J.il;'1, 'a5' , r:t
j.b!, :L,c J!J,Y!1.. erv:1;:,

,,,..; 

ationa1 Insti tutes
of Heal th .

5(.

':;

L:,

;':"

Z:,

,,, "'.,- . ;,,.'. ., ..." 

'.. r_

. . . . . . .':;/'!: , .

Other. .

; .'-.. " ;\"

:U"

;''

:S. te. ,or l()cal goYe.rIen (q:. s .

Other (Circle and sR!,I,i,fy,

),.



YOU SURE OR FAIRLY SUR THT BE ATrNDING GRAUATE OR PROFESSIONA SCHOOL 
NEXT YER? (ACAEMC YE 1961.1 9,2)?,

; " , ', ,

IF YES: PUT A CHECK IN BOX AN SKIP TO QUESTION 13 

. . . . . . . . . . ." .. ' , ' " , ' 
IF YES
SKIP 1'
COLUM

IF NO:

. "

,. --e. '''.

.- . .

ANSWER QUESTIONS7THOUG

'.-;" "

i::?:!

~~~

::f :Z;

~~~ ~~~~ ~~~~~ ~~~~~~ ~~~~~~~

ilf

~~~~

Yes. 

. . . . . . . ;".',

:-'1.

;,,:, ,No "

: ' '."

: 8 '

. !j

. 3 Maybe

. . . . . .. ' . - ' . ;'- :';

:I!:\

.. ,

\:i "1.

::.. "

::t;,? rtc n.,

:: 

8. " bo you ex ect to go on for graduate or J?Fqf J:!!1 1;s:9qtJl I;

~~~

future? (Circle one:)' ,

.. : ';; " , ;: .

;).f;
NO . . . .

:;. .. . . . .; . . , . -'; ." ._, ' - :. " :' 

, 1'robably not

.. 

*Probably yes

*Yes .

. . . . 6

. . . . 7
1" 
. . . 8

.. '.,.

i'*IF, PROBALY" YES , OR- YES!' PLE 'ANSWER' a"' AND- b. 

. - . :' .:. ,- 

Do you expect that your future employer will send yoU' Or p

$:y

'fof" youif fiiture
, s tudies?: ,r(Do cnot"couit'isavirt,s:fromyour::pay ' Or "antic ipated" vi:terari;';s'

nefit&. ) (Circle

,)"

Yes

.....

No . .
When :Win'yotistjtttY6,H: gtitduate:6r ,profe io'iial i:Mies?
Make your single best prediction.: (Circle .one.)

Academfi: Year

'62 '63 .. .. . 0 

63'., '64 . 

. . . . . 

. . . 1 
64 'OO '65 

)65 16&:or;'a.fter'

. . ,.,

c:lfic date in mind .

. '. ; , ::,

'" Do ,you have a definite job (j.nc;iy.slJllg,m:!J:L,!a;r:s I': e)(,l:! ed up after
graduatiOn'l firc J"" :'),':,

" '

,"Yes -.i.-....,-

."",, ....- - - .),-;:

9,. ut; I,intend to be working

J:$h 1:40 n,ptintend to be working

. . 6 
. 7 

Sirite you " been in college, have yoii t;ky i t

~~~

ed going on for
graduate, study, or ,considereq;, ancOCClipation::whidc ou1: i' 'reql1ire professional

ing beyond a bachelor s degree? (Cb:cle e.:

" "" .. ,.. ' ~~~~;:' ~~~~~ ~~~ j:',

' i

:, , '

I considered dip 'seriously ;:butidecided a.g.ainst it ....
I do'plan to go' on

, ,

1:' uot' :riex.t yeiir. . . . . . . . . . . . . 5

10.

, . : - '" " .:. ; 

t:.

' '

'v' .

11. To what extent did iuediate financia.,1" ohst-acles'(tiot'doubts about the long run
econOmi-c value of, further study) af:ettyourdeCiSiOtfregarding graduate or
professi na1 , school year?:

) !,

(Circle,on
;FtO:ar'Cf:al' obsta~1:esh~d:i.'othing to do with it . . . . 6 ml
*Financial obstacie' d some part in my decision. 7 
*Financial obstacles are ' the major reason I am not

g01n on:;for ,further, study 'next year. . .

. .

. 8

* Please answer-question at- top of nexCpage



, . ,. 

*Listed below: are/ some1seleqted' types'o f financial i :as sistat!c :\Q;ir:o. (: ,';,7
type which i:nitself',(not\in comb;ln tion:,with the"oth ts)::' woufdJila:;e inadeitpossib e. for you to go on to graduate or prqfessional school next year.

, -' ,: ; ': " :, ' ::. ; 

;", O'i -

,:- ,, '.-: :, , ; ;,.; ,: :'!. '- ' \::/ ' -" ; :

, f: ' -

:;, 

t' 

, '"" - ,; :::

2 ,

:. :: ;:- : ; - ':' : ,-, '';

:J;

TuitiOn Scholarship. . .-'j., ".c."

,,,,,,, ,'". . . . .

iFel1owship,d:or:tutti ,plus $I,.OOQtcash;; . . .

,..

C)LoanH:or tuitibnc:which',wQuld fiot.ihave", to be
aid: be,c\t , until" Iwa$'Qut::of:,schoo! . . .. 

... 

; K"ji , i:iJ:Loani, ,for;,, t'-ij;:lon""plus;, livingdexp,ensesdmichwould
, , not have , to be paid b8ck,until, was out of school. 3

i;' lO, 2() hour"a,week;job a$'jsl'Tteaching:'O:xtdtesE!arch
assistant 

:!! .

sl:::..

:;, ? . - . . 

'. . 4

FIiianciaLb Ipfr9J,mY pAren,tJt" hA ,

, ,

. .0, 0.' ' ', 5

, ""

, " 0" ' ,
1',ayretrti),:ofia1k iny eufrent. ',debts for, nndergrildua:te 

' "

education. 

- . . . - _ :)':,

r;. .

. . '.""

J. '

:.-

:6..

:None\,ofo"the'se '

.". . . . . . . . . . . . . . 

. . . . 7

:,:,,.

. . . 0

. . . 1

:r:::!. ::0

,,.:.

)f.

' .

12.

- . ' - . :: : :': - . ;::\- : - ::' ":' " , )

Which" of the. following best exFlains, . whY",:You ,do: no t anticipate
or profe,ssionaLschoo;L ,next" Y.e r'l::!', cle :ary,; which:

No ' !jf ' tk' d,:S' 

::";" . !

going to graduate

: i.'.,; 

('31)

cii' gEil'. 'de'si:r' a1;l~Jb~ ~ithbUY 'rI i' ' chd lt1tg . . . . . . 0 

Finan

~~~

J!fl t :l' t;'

;:\;j . . . . - 

. 1

L,o

~~~~~

l1i(

~~~ : - .

t.. 

;;;, 

;t-

;:;\ '

I:'
. . . 2

amily, res, ibili l:ieS .

' , . ,. !:.:"" ''$' '' ".:: .

' 'O';;",;". . . . . . . . 3

!,' .. 

,,:wou).. :J. r:ath:e12:I.get' marrd.:ed-; .:;:

. ':''

:.s )e'1-

" . . -:.; .

U'::

:' ?

f. . - . 4

" r want to get" pracfical xpertence- fir-st' -- 1

/. . . . . . - 

. 5

I do'n t thfrik'iha:Ve l1bility . . . . 

. . . . . 

. 6

11:ck ,the' c~s~ 1:Y ~n.~ l)d Jiteb'ou'
.pr. requisites . . . 7

, J ' yt ,Ur,e, inf;!, F1,dep.

'.' '! . .. , .,:.. , . . .

' 13

":"

Mf1:1ta e1:vi'Ce\::;

':' / ' "\. . ,.,' . . " ' ' ' ' .' :" .

J. '

. '. '- .. ,, -- '''' , : . :'- . ' ,- :. 

' i " . ,

,' '; j

I will be in a company training program' which ides
the, equivalent '

. '. ". '. '. '. . ". '. . ' .". "',:" :" . , : .. ' . . . . . 

. . X

t;.:,

?'. ':. '!)j..

1-:f' :J.t 

\.. ;..:.!;: ::,

SKIP TO QUESTION 18, "FIELDS AN CAREERS"
!t:,

, , ':' , ,.'(,

\;C".. 

.:_ ::, '

;', l f-'.,j9; , f1:C: ,j: :i , 2.i

SKIP TO
COLUM

'") /;, '.'-:'-;

5. '

';; )

s.' :: r .d) , 1: 

IF;: YOU, !B. SURE OR" FAIJUY SUIo THT. YOU

.. 

WtL )JE , A:rNP:nG.. G&\J1 liQR PROFESS IONA SCHOOL
T YE, ANSWER QUESTIONS 13-17.

c C , 

'- ' "; :,

' i,
13. Have you ' decided upon the specific school you will, attend'l

. ,. '' " " .. , .

:i;: :t;

::'

(?:i
f,,

,.,

ne. )

, -' " " " .'." ._,...., " . .:. ::-=.;::-.:.::::' ::.. :::. ,:.- ., - .- ! ,. .-:' :: ." ' " ' ~~~ - -. ,-.- .-.. ""-"" -""- " . .,".. ,.", . -

""A 

,...

14. Write below the name of the school that you wiJJ most probably attend next Fall.

:; .

. t

,: :::-;' \ : ----: .:' .", .-' :

o; 

:;; ; " ;,j'

; (;J I9. 3: (\ J ti..C,j,

, - , "

J-:;:

:: 

; if 

:- ::,:.\: :.. :-'\

'10 LnL;()l

; .

?: 5' ;L' :,;: f (; J.

:,; , ,.: .,,.' ':-",

'" Ii
(Name of School) 

, ,

(City)
t:; 

:-.... ,: '" - ' , ," ,

the above schoo
gif; f1' *e 'now ttending?

(State or Country)

(Circle on;ri)?,
" :t .i: i 

" : ;

, ,?r::D::"; 7;' - ::d

, .

ir.:'

'!: :(, ::;: ':'-, : : " : : , :::: ;, :;:~~~. "

;:s,::: ,- ::c: 1. t :.,

': 

' 1/

, " - .. ..,

1'5: If" yoh: were ;alhl lutely frfil!; t'os''6h;'6' se '(!ignori*g f

..' ;: ' "

re,:eCwould you pref r;' o:"..i crh='h;;f6ne.

" , .. -";; ,;;:

Le, CO, J:'

~~~

l I e*pect::

~~~ ~~~~~~~~

.c,,

( ::, , :; ~~~

"*Ahen:d' 'ir':arf;' rent school.

j /' . :.'/;'; -

, J 

:: :;;": ;' (: .. 

'Jr; 

-,_':" ::\ ;''

" L

, ..

\Fi' C:'

(, 

::i

-,;. . .:-: ,

x:' 



IF "ATTND" A;, I)IFFER.NTSCHOOL

: ,

Did any, of the:o'fql,lowiIg' preventyou. from'
attendingthe:;'school Lyou.would1reall,y prefer? ' (Cire1e anywhich' apply

" ..
Wasriit off ' any ' an6ia1:' stipp6r h61a " f 1iow

assistantship) . . . '

"" .' ;.:;"'

ii,

. . . . . .. ..... 

Was;offE!:JedTsuppqrt:, . but Jit::w8s: too' little .. 

. . . . . . 

. . . 3 
Was" refused admissioD/,'or.;, didn!t apply:bEicause I thought I

woul"d"-:bei;refused'

,,; . . 

:L..

;. . .. .......... 

Ftnanctal 'ob te.cl

:: 

other" thii" scholarsHip. assistantship.
etc. 

. ., :,". ,... -.. :.;;: !;;: : .- \-: ::'.. .

:e' . 

. . 

. . . . 5

Limited :toq,dhools in:, apa'rt:cular cOmuni ty
other ' (Circ1eand " specHy: "e ,

, .,: "' '::; , ;! ....)...

J,;'- it,, J ...

. -

, n

16. If you were'.absblutely, free, to; Choose ,(igno ing, ,finances.uadmissions . etc.
would' you. prefer to-- (Circle, one.

Studyin:,the"same:field I will be in . . . . 0 

, , "

*siudyj: t 'fie,ld:- ;:n

~:;, ::' "'j , y ,

IF "STUY IN A DIFFERENT FIELDi' :''iDid any of.'the followi:ng''!re, vent y, u:frOOs,tudying,
, the field which rou eally prefer? . (Ci;cle an;y : a,fY d;"-1.

WIiS': !: ?(f r~9:,an:YHI,~c

!.pp,

oFt(s lar hip . fellowship.
. assistantship) 

' ' . . :' . - , ;.. : '

- . . . . . . . . . 2 
Was of"feredsupport , but it w t'o 1J. tle .

.. 

. . . . . . . . 3 
Was refused adissfon or 'd1ifii":ti ppi bediih e '

i thought I
, would- be re-fu-sed '. '.'. ;

,-.

; I.

\:: : .

;r'::

.;: :.;' .\: ::'; . . . . . 

. . . 4

"""- ,

', n

, ,--"

inanciaL obs tacles other: than!!chola'rship

. ,

assis tantship,
etc. 

, . ;' .' ';\;; . .. , - . - . _

. . . . . . . . . 5

Limited to schoohin.. a :Pa,rt: !1!Jlar P 1.n~ty

. . . . 

. 6

, (Hirc:l a1fR, ci,)'7 ). . . 7

In ternrs of your finances ' during the neit adl.aelf ye: r' when' you s.re in graduate
or prpfessipnal schpol, frOp which of t:he fo;LlowingsP!.rc: !I, RY,9.J.,\ xpect to
receive $200 orIl re? ;le : which apply.? 

;I. job 

. ... .. .. .. ,. .- . . . , j.. ""-" ;. . . . . . . . . 

. 1 
'" LPart time Job other ' thatteaclUhgot"t'es arch'asiastl!t'hip .

; ';"'

!f'

,;. :., ! )::

rr "
Withdrawals from savings 

. . . . . . . . . . . . . .

N..t:.!

~~~

lQ.EfE!, E!1'-

~~~ !=. ,,_ !.., ,...:., ,-, . . . " . .", ... '

tftherAl1om;

,/.

i;; 

:::' ! , ' .

:/J"/ . I);'

( .

5i'

:'- 

;IL;/l

::- 

iIj

17.

: 1

..- ,_.,,,..,-..._.- - ". .,. .

,J((:: Il?;

'; ,

iO' rf::

;:!,

!f" :I0?V;Parents or r,elatives . . . 

. . . . . . . . . . . . .; "

6bik ' om sp'biis " s f6Ym rit. . . 
: S'

biher (Circle and specify:

!t,

;\, .. ' ; \:' : . . 

.. 9 L..

' ;J
) . . 8

'-._- ,.. .

tt"-J- ;;:f

::,

:' if;. 
, IMORTANT

The following list of fields is to be used in answering Questions 18 through 24.
Read the ins t:i()ns f :r, t:h, !le.q1. I:Jionl? J.Q nftQl!, p J)~foJ:,"_ \l1: ing,the lJs

.,_.-. ", ::..:' : :" '

Y3.

:: 

i.'

:.)

):C;.

' :;,:;"'. .

,2(:

,,. . '" . ,:; ';'

Business and Administration
92 Accounting 
90'1; c;ve;r.tising, Publicc Relations
9)("'" Military Service, Mi tary Science
97 Secr tarial' Science 6r employed as a

secretary)"
72 Industrial .01. ,PeFi

,:p.'

~7gq;og):L'

,,, '

91 All other business and comercial fields
(Business Administration, Marketing,
Inigu,ranoe , Finance'l "InaU'str'ia'I' ReDi'- ..
tions , etc.

93 Public' Administration (or employed as
government administrator if not
covered by other fields)

ii"

";' ,,, 

n,t ;6i' ut:'dai :i; '"'

.;"j,,

11 Civil (including Agricultural, Architec-
tural , Civil , Sanitary)

12 Chemical (including Ceramic)

---.

13---El;ect- ical.., 

, ,

lfJ l)gil)e :riflE: $c pgil)!!,e,:ring , ysic

, "

15 \i!i:tti

..:., , ..

16,i;' Mech'a'iiera. '(inCluding Naval Architecture

" ' .::,

)l1aJi W!\,lding, Textile)
17 Metallurgical
18 Mining (including Mining, Geological

Geophysical , Petroleum)Ix Engineering, General and other specialties

- b



, ,

37 Micfo iology (inciuding Bacteriology, Mycology,

. '

Paras tology, Vi1:ology, etc.
38 PatJ (jlogy

' ' ..."

, . Ph coJ,ogy .
, pQysioiogy

4(::. i'-

' ' . "

3X " Otherlliologfcal Sdiliiice Fiehis
cult1J a1. and Related. Fields 

- "

4$ Agri.cunurafScien e!l (in luding Animal Hus-

, , " "

d1:y;i :iC1P.ODY" rm Management , Horticul-

, , " . ." '

. tu,l

,; $,

ofrS 61enc , :S.Pil Conservation, etc.
6 " ~es( ' ,F. hhand.) qir Life Management

Veteriluiry Medicine' 
47 Farming (Code as occupation only, not as

field of study)

cholo (NOTE: Code Psychiatry as Medicine 21)
70 Clinical PsychologY
66 Counseling and Guidance

,;'

, 67 " Jidu at,iot1al; P!lYc;l1o;Logy,
.. 7'1 ' ciafpsychoiogy .
72 "lndu-s'trialandPer-sonnei" 'Psychology'
73 Experimental and, GeneraLPsy-chologyo
! 4

, "

, Oth lOgica
t Fie

Social Sciences
7'5

' "

tI:tithtopoi'O'gy ;Archeol
76 Economics

' '

, 04 Geography,
83 Hi; tory"

, ' '" "

77 Area ardR:egional Studies
l8' Political' Si:ienc\: 'Governerit, tnterna-

tiona' l"Relattomi'\' '
3 . P\blicAdministl'at:on

7'9 ic;):o

gy'" ' " , "

, 96 ,..SociaLWork, .Group . Work -
7X Social Sc1enc;e , Gene:. lan,dqtheI.

Humanities

, , ' .' '.. , , ' '" . , ' ,. ,. . "

I '

#,q, );;

Fir)

, :

I?P Ar, USiC , Speech,

81 Engl rlting
I :82,ChI: Si.:al,Languages "'and 'Literatures

83" Histo,ry. J;-'
84 , M.qci, rn, ;F.oJ; ignLangu ge,s , , dLiteratures
85: J.osophY ;J c
8X' Humanities, General and Other Fields

Physical Science (NOTE: Secondary Sc ool sd:i!nce'-
Teaching isclas ified under, Education)'

01 Astronom),- tophYs1

' ' ' ' . , ' " : "-

02 Chell!1, st:i ('e;cc li1di gBio'ch ':ihy
which' ' i's:: 2)'

" ' , 

. e,

), '

03 I'hysics'(e' Clhdin Bt(jphysii:$'
04 Geography :'
05 Geology, Geophysics
06 Oce'anography , ; ;jr' ;,

, ',;;: ' ' ,,

07 MetallurgY"

' ""

'd" :U.. ";:, ;C"

; ,,

08 Meteorology:(Atmospherlc sciences)-'
OX Phy.sicaL Science , GeneraL. jmdothspecialties ,

,'..,, ; ,

:;,c"

".:;,

09 Mathematics and Statistics (NOTE: , Secon':
dary School Mathematics Teaching i!(\
classified under Education) 

.' ,,

Education (NOTE:: Juntor College , College and
University Teaching should be coded by
Field 6f Spe dalizat;il)n, not, as ,Educa-

, '

etOr)' ..

".. '.." "..,..,, ' ,-,.., " "" , '

k ,

' ,

50 '

' '

-Elementarv" HncludlngKindergarten and'
Nursery School)

Secondarv,.-Aead ic Subject ,Fi;dcis
: Engliilh

52: Modern Fore gn LangU ges
53 Latin' Greek

-- '

Histo ;'SO Cial Studies
55 Natural Science '(General, -Physics,

Chemistry, Biology, etc.
56,,' Mathematics"

\Specialized Teachin Fields
:57 Physical f!ducation , Hea!th a", 
r".., ....tiien'-- ,

" '.." ".""

58.. Musi,c Education,
59 Art Education
60 Education of Exceptional Children

(In luding'Spe:e6h COrrection

" "

61 Agricultural Education
62 Home Economics Education
63. .Business...Edu ,;tion,

.. '' "

64 Trlide and: InduStria'i Educatiqn,(Vocati9nal) 
:65 lnqustrial Arts Education (Nail'-

VocationaU,
66 Counseling and Guidance
67 Educational Psychology'-

. 68.. 'Administration' and--Supervfsion'
6X Education, General and other specialties

Health Professions
20 DeniistrY or Pre-DentistryJ
21 M dicine orPre Medicine

, 22 " Nursing

.",

':' 23 'Optometry
l(,XI1 9Y " -25 Physical Therapy
26 OC MP-",1;iq.1141Thera27 VE1terina y Medicine "orfre,lVetet'nar)'
28 M dical echnolpgy or Dental Hygiene

Ot:her He

~~~

h FiJlds 

Other " Fi-elds' ard' Occu at-i"ons

" "

86' Archltectute;' CUY-'Planriing' '
94 Fo!:.e.ign Seryice (C;, :as,c:-qcupationonlY-;

- not "field of st dy) 
98 lidne Eccmomics (Code \i'th'gfas ' a field of

st!1dy:,'o,r ,as,anq,c:cupatiqn' if you mea
,workt.ng is;S ,a hOne " economist for pay)99 Housewife (Code as occupationQ,nly, not as
fi'e'ld' of"study). i ,

' , , .

87 Journalism, Radio-Television , Comunications
95 n1:aw ;La

F' 

,-,

:H" _"~,

88 " Library ' Sciente, ' ArchlvalScience

-',

96,:, Sooi !Work;::Group!Work.." "
89 ''Ieology:;ReHgion' (Employmerit as a Clergyman

. "

Y.gio Ol' 7:r
XO Field of Study or Job Which has no Near

Ecjuiviileiit';Tn 'lis tisf

, '

(IfYcni use,. this

" '

code, , ple de$ Y'oPI: field' ins '
word 'or two under the qu estibrts ere
itapp!ies

)' ,

? note-xJSectto be either employed full
:time of"to;;bea4t!ou!iewife (Code only for
quelitions:!a out"' car ers , not for field of

, study.

)" " '



, " " , , ' " , j.,

II. , Fi ldsan L ,'

:'" ' ,, ' , p

s6' arid hts q es tipnn a '1 i ' fiei i ,

y,; "

and employm t1t. :ljq Ji,qne,gan be used to de$p:'.b .a Meld, o..f,s,t;1,dy, ,pr!!type of job;' " T1u ;lQr e ple" in questibnsaboutfiei'iiit'of.S;tudy'
Psychology" ui

~~~

Mt'i:egr, cour in psYc!wJogy, Lqp ,t,io,lS PW t;-s

,;(

qll0!ogi.": ari$ the: occupation' of 'psychologisC ,

, ", , ', - . ,; .. '." - 

7, -

' '' ,"" . '-. " '' " . .. ;'. -. .

1..

,:. ' ., : '

IMRTAT;

- . ::."(, "

\Mer\ ;dV' hiL;''eldh't1seriLth ld br occupation from the list which' isyour'
C!1! q\i'er:(Dns elow , please write the two numbers'; 3 "

, , 

1.:-;',

:""" 

1iiters' M:t'fat field in the double box at,t:he7i,end oft:hlit,jQue5t't9n., For"

" "

s4KF, plogyl1 is now, your iiajotdieid , write,its cOde
nUlljj F(70 n , xes at the; end of question 18 thus: 

' ". -. . '. -' ' ' - ' . -.. , ::.' p

:'e ;o:

~~~

J '

;!:

G,:t1:I':

:*: :;:;:,- '" .'-;.' ..' . ". ". ,j "--. .., -, " , , '" " , ' "" 

19. Prev-iousvmajor:ifieJ:d?" ,

;', '" '

;0':'

;", :" '

:: o

;': ~~~

\T ,

::::

:::w
:I: :::ji

20. Future graduat

, p

f.essi9n,4; fuJltbr? ' 
l:J

i:::: b:. gradua

If you Plar'CktUdY'

~~~

rfE ;f1~f

. )..,,::y.. ";' :, ;..:!,:,,::;: ::;;; ;:;;'

rf 

~~~

lt"

21.

! . . ..';. ; ;. 

.,0,

" .

(43-44)
X X

Ant fc:i ate'd' care'ei'; :heldf'

"; ' , ,,,

',c, ' 

;. . , :) 

P*easegi ve what ) Oll J!pec t"t6-:;'b ypit'r long-run,;Y!Hm r,qId" igIloJ;e

~~~~~~~ ~~~

t&'
P ::j b'i' orary military serVi iCb;

,;" ,.;

;IfY.Qu:a e,;, j'i:!J:!E; '1o, wife,:(99)n only if you do not' exp i:t 

",', .

. 'lh 

~~~~

';4

:;:

.;;;::\::n ;:::"
::;;""r

:' ~~~

ant cipated care r :tiF:1"' 1i ' ords het
'i 

-.. ,;)'

;.fS'

;; ;\,

::i..

;:.

i.0m!., b. 

,: 

(45-46)
X X

' ).., ::.- .':' :::. ; ? .. /;.: -",-- , - . " . ''';. , ' :' . \ ' ;-: ' :'.:::", \:., ;

,,", f.

.. -

'h'

::; , :

2., . P08Si'b1,eaTternativE? c:at'.e'e.r:: fife-I'd?:

, -- _

Qll,e", ,'ii 9ftes. 
,""z"

,:; 

Tf 'your ' alte:ra:ti,Ve 1ias: the' same code n tkber
, , u ti if2l' ' :t II--ill t

' ' " '

qes ' 0

' '

y wr

" .. '

YY:

" ,

oxes.:

" '

indre i:h oIle ali: at.;i;; , give the;most

as the one to

1: ;

, ' .""

" X : X

" :

:1'

likely only.

....

... 0;. 

' ,

,o,

"'-

0 1: ;.

::, 

23. Career. pr :jer.~n!=l7 hen, yo\i' iiE, .ed tchre

'::' . ::",

:i:' .1;' .(i.

;;, ':...

..(:, l- i .,
Give youJ;:single::sq:ongestf,pr,eference e en if \1E;;Oir

,:;'

./irC;;:' CJ ,,' ":"tbe, e) sev, al:'.1l1t. atl:i"'es . '''T r''i, : ii.

.;",:: 

If absoliIt'&i:Vfio ptHe i\c : write " " iin the boxes.

, .

3.:,

: :";;') : , . ';'

L:'). :1,

.;":..--.

2'4

' '

' A " a iJ: .:!:ii,

, ' ", .

..y, 'h

,, "

,,e,, " ,lier ous Y
tleJ; t a' tn que$trons' 2i, :; i- 231

:'"

n': 

;":;,:): -,,-' . ):"' ; " :;: " '

c'.'

.. - .:' '- ," , ..!

If none. wri te "yY"; ' ln ! ,the , boxes.

..." '. '

' 0'

, ., .:' - ". , . ' ; .; , ' . '/. . -' " ,, ' . " - ' . .,,"::; : (',;- -

d :.

- - ' ; ;:' '

i ;: 

,:" ,

t, . r, 

.., , ""

(49';;50)
X X

consiqer.ed during. college which

''''' ' ..,.. . ' "." ":. .' -

J .

'\', . ", ;. :'-' . ' .\\ - ,).

c;1.,,
NOl1 'ltN TA1J.E QUES l'IONS REFER To yoti 'ANSWER
'.;Q nOf Z.Li(4NtIcIPAmJj CARER FIELD). IF YOU
CODED "99" O 'J.'!AS YOUR ,ANSWER TO QUESTION 21
PLEASE SKIP TO QUESTION 28. OTHRWIS , ANSWER 
THREE QUESTIONS.

is not

',:

:; c..

",i: 



25, Which of the following will be your most likely emptoyer wHenyoubegiiF'full dine
work in your anticipated career fie 9-? (:f YO\1 ULVe, Jt~ expectation,
circle one; if not, circle the most likely possibilitie8

) , ,-, " , - , " , "

Private company with 106' or more ployee;(

. . , . . . ' ' . '

'pr C9lP

y:,

iJh fewer, lo6.an !!i(na
Fami:y, b1.l'siness

' ."; ' . . ;' . "' ' .

seif emp(oied. 

, . ...

Researi:h'b#' ili2i iOri or institute.

, y , '

" 0'"

. . . . . . . . . , ,-

, . 3

. 1_-.

, .

College,o,r Univ rsity or Junio ege '
Eiementary or Secondary Sch olo Ss:b.991 t.eJl
Other education l inatitution (e.g. ca.1, Vocationa
Federal G()vern t (U.s.) . ,

. .:" , " ,...

State or Local Gove1:en
Hospital, ' Church, Clinic, Welfare Organization .etc. . '

. . .' ' ,.",g..

Other (Circle ard sp'Ehiify: ) , . 9"

. . ' , '. . . . . .

26. How do 'you feel abQut the occup'ation: which you checked, as your anti' cipa'ted' care
field? ' (Circle one.

) "

r strongly prefer 1, to any, other, o .

. " ;, ., , ' ' . . "" ' . . '

r co, ld be t d by one or more alternatives

. . . . . 

. , , . . . 1

I woul,d Meorilore alternatives

. . , . . . . . . . 

. 2

(54)

27.

: ...' ' .. .. - :. .': .. .. :' : .. ... .. , .. , , .... . ., ,. . .

rhe lpllowing tivitie8cut across

, '

a number of specific ' jobs, ' Which ones do
Ii, ;atl ipat l1 be,iI importan(part ofybur long run career work(CiXcleaqy , whicho1pply

) ' " ': ' " ,

h'ing ,

search
. . 3

. . . . 4

Adminis tration

. . . . . '" ... . . -

2. .

. : : .

Servce to patients or clients.
None of these. 

. . . . , . . ,. ., ,.

28. : Regardless of :your career plan now, wl;en yo\. first enrolled as ', college did you have-- (Circle one'
. r.

One particular kind ofw,pr;1f i1\ mi':d
Two or more alternative kli:ds

' '

of ' ork
(56)

iri"'niind. 6,;.
No specific career, plaqs at that t,iJia
Planned to be a housewife

. . ;, . '.,-

29, Which of these characteristics would be very important to you
job or career1 ' (Circle as mary as apply.

Making a "lot of mon

y . . . . . . . . . . . ;.. . " . . . , . , , ' " . ' y

(57,
'SFOpportunities to be ' original and creative. 

. . ' , . . " '

Opportunities to be helpful to others or useful 
1:0 sO!: et,y

, . . , . .

. Q
Avoiding ' hi"gh pr ssure job which takes too much oufof ,you' . .'

. '. y 

Living and working in the wQrld of ideas. 

. . . " " ;"" " . !. ,..., -"..:.

Freedom J;rom supervision in my work. 

. . . . . .' . . . . , . .

, Opportunities for mOderate but steady progress rath Fhantn:e, !: ance ' ,
of extreme success or fai ure . . . '

. . . , . . , . , ',' . '

C' ,

' " ' , , " ,

, A chance toex'ercis e leadership;. .. 

. . , . . , '. .., . . . , . . ' .'

Remaining in t;he ci\ty or area in which: 1 grew up 

' '

;'i 

. ". . . " -.' . . . .

Getting away from the ci ty r area in which I grew up 

. . . . . 

Opportunity to, work, with ple rather than things.

. ,. . , . . 

Non of these 

. . 

e: . . "

. .;.. . . . .. . . . . . -

. "-8; -

. . . . .

:5.



30. Listed below are six groups of occupations. The occupations within each group
are simil Fc to" , acPJ gF4 Ein )!Iapy Jr:1:Y!3"

In ColumA , ci:i:Cle 'the tW6 ; tYii !W'

.... 

fr: 
Colum B , circle th type

~~~

d '

.. ";"

g6nsiderthe jobs as a group, not particularoI\es , and rate thel onl:yin !:erms of
, whether ,y.oO:"woiild'1 iilte!'tha:f " type of(' woi'k 'i: g4t\less et1ie'i';stlchlbb' S; are
realistic career , p,?s!,i ides. , I)1i;reg1lrc: oI1sid!!rat;ioI1s , of .!al ry , Qq.4!ll
standing. future advancement , etc.

Occupations

'-' - _.

(58) (59)

!. -' .; . ' :;;. 

Construction inspector, ele trician ngineer, , radio
operator, tool' designer , ii ather:'O'b&ervei- '

Phys'icis t. ' 'iinropolo i'st:; J astrbribi f, Otblo'gni:'" C: 0' " 

t:aIist, ch\':!st. . 

.. . . ' ' ' . : .

Social worker, clinical psycholo8.ist , emloyment

, "')"., .,,, ,

in'tei-viewer . high sChool 'teacher , physical educat'Or v
acher" public ,relations , ,maD' ,

,'"

,:c.g" .,:i'

!,'"..

" ., :.c' .

" :,.. .

Bank; teller" financial analyst , IBM equipment opej: to;.?,
ff. - mah

~~~~~

:ia:; tax: xl'e t ,.,

' ,,

gusines s 'eJ.ec!: ti:Ye, , buyer' , h9t:el; J!snager;;" r,ad-io

, .

Progr
director, real estate salesman, sales engineer

( ,

c to'I, c9Dercia.l a tis t:" m!1siC;L8)", newspap, r: reporter:, :
'-c," stage director, writer. '

" , , , '" . : ' );';' ' '; .

31. .?l lIs c:lrc:Je ' a,i!l:l1e
occupations '

s,c r,:le

This sort of ork id be
very interesting 

I don 'et have the abili, tytJo'
do this kind of work. . 

. .

J:" Pr.Ql?!j)ly u.HI\':tln
much money at I:MIi;, t;y, e ,
work as I'd 'tike io make' .

One would have to devote too

,. :,

:inctf time and energy" tot tlit'
. work. !:J, t\ 1:9,,1)e ablE; l:p
, spe d more time wi th my
family and friends

' . '''' ;;; .

One wOl,ld have to invest mOre '
time , and maney, in, prepadng.
for this occupail:i() tl1
feel I could afford

ow: as, ' 8c personal friE!d
'or f ily friend, one or
more' people' ihthis field. .

My pm!ents would o.isapprbveof
my going into. th:ls,\fi.eld.. !

: .j

Mypersonalit,y isn t sui table ,
for work in this field. 

. .

People with , !IY ,f1-

- -, ,

racial, or ' hmUybackgroUiid'
don 't have much chance of 
success, in his field

, . " -- - :- ;;' :'-;::)'---:: ,':,' '-: ;':; , \:. ' :'

S1:Iij:eI I1Ii IiHj,p,E;Y()rJ gs , ab()u

, j;

!:e

, ,

ifJc
s l\any oras ewas plyin each column.

) ,

.' C C,

' " : '

Research Highsicist Colleg :, 'School Physician EngineerProfessor, r, Chemist :eacher

i64)

Business
Exe utive

I wouldn t like the life I'd
have to' lead outside the Job

This is ' Di ' father s occupation

Wouldri' ' t be, challenging
for me 

. . . . . .

e . . . . .

\ .

. :C"



32. , ,:r." i th following in teI'~sQf!;he:!I' c c,t:Q YQ\J, career plans or decisionsduring ' college. (Circle one in each . :rC). Neverrly Un- Received
ImpO'rtait itcit'tult

' '

Ariy' C q

.",

a:;; Vocational or simlar psychological,
st:

' "

(n,i;,:;1':" d' 

,..,,;.; ,;' 

ie-

,;, " '

'i "

" '

r-,

b.; Discussions wi,t;h.
1QY, a.caq. cJI,d;\1is9r, " ..h.' 0.,.

,. " ' ,. .

:J.J;"

\ """" ... , - "",; '

'0:, 'C-

' Discussionswith"

;\,

lt:YnUlelbe:r' s o!;her,
tban my advisor'

. . .. ' . ' ' .:;,~~~ ~~~

:, J.

. e'

;""' ~~~ ~~~

ift

~~~~

;" .. 5'" 8"n
33; What is your

one.
. opinion about the recently estabiished ' Peace ' C rps1 ! (Circle

. .

c', A!l3, :C!r nt PI'PgE dJbput

) ;" j;.

f.fl: I.

~~~

us, tf.,

" ,. .., . '

E-,A;, g9R, Jj, j!lii o WP!cp JL8!:, v;I!;Y'XJ,9. c:h, ;p, J yqr; k 'T' ' ,s3

b!1!=:r: 8! ()t t4!1 ;I. sti9! .;j :,.!!.d

'- ' ' .. ;,.

::4
Pt: 9I1QJY,e.. go()4t a .: . I 4Jr;0 t!!gth\l!;!4st;!

";' ; . '''

f?b a,g f?el1!
: DU J ,'F n

~~~

I7:,!':
' c

! ;;; "

Definitely not a good idea. 

. . . . . . , ,,""

'0'

Don I t know. enough. ab.ou t: ,i t' to.'have. an: opinion; '. .

: :. ( . . ;. 

c, ..

' What , are. you, per/lonally likely to do about the Peace orp' I3?:. (.C'ircle1one..)::,,,

!",

,,Pl,un.5 :r.

.." " "": " '

.n;;. ?:,. O 1Z
Am thi9l:lngab9\1tvolunt erip,g bu ha.Ve~Qt ma4e

1!11 ""

'!"

miridyet;

. - : : ; : ; .

. 1

Have ' thought ab t volu.t1t ng gbabl
w,6Uld

~~~

. 2

Am' probably going tov61 iitc;

. . . . . . . . 

. 3

Iilre dyvol ere

. . ' ; ..." ; ;'''

")J

18m' not sure what I . li do

c. S Have (YOtC'ftl1e4"Out"' tlIe" l'f:ac' f!corps' QUf:ni6nnaite'i (Circ:i
i.e' i

,,", .- .. .., .- ",. --. , _ . . . .." ..... -- -' ,,:; \. : 

i :

"",.. . ,,'''

' 0

:,,

:, N
t;'

, :

ten

?::. ,

fin te1y o . .

" ."'. ";'. . ' . ' , ... "

O;':J"

. ' ;" (j,

Here are some reasons young people have given for their personal reactions
, to the Peace Corps. Designate-' 'tea:sons" both for' ;;olufiteering and for not
volunteering" i f, b" ind!l Seel" :r:tinent" tP,YO\1..

. .

(pircle any which apply' in your owC'a e:r"

, ..

" H

' ,

(1) Reasons fot volunteerins:
, To make a personal bbrilhbht:f6nt:oworiiF ace . . 

. . . . . . . .

The attraction of wOrkiri Clb' iy ith' 6tii
The opportunity. 'ikafua b6\1f"f6r 6uitures and languages.

;: 

gi:i1 ll,e .,

.. 

c;hi1 tC? c:ijl

~~~

i;kihc:. Pf, car r. , :t.,.

., ::\: -

l+l::,LY:

..-

"!1:;

::\- . ;' . -'; , .:;

/ifJ'

. ';""::" . ,,!": 

.i' '1 .!i:.t .":'''

:.;

To help the poorer nation!! of the world improve:1:1ieif'e'Cbnom\r- conditions' 3/; ;' r:-

.:" . . . . . . .,-. , . .

;;c

''';

6. .0.31
"e,, 9., ':1

, . ;, :,

. 3 

. . 5

6 , 1\-

. : :: 

r (2)
It would further my iareer' ' i .

. Reasons' for' !l" vOlunteertng:

";' ' ' '

Family and personal obligaHoD.S

. . . . . 

. . 1

le(); ;'clirg!titt!!

. . " . . . .... .., . ,

H , " 2
9p'po !:L:F8: the! erali (9f"a. peac C9rPS "

' ; "'.

:.. '3

It would interrupt my career. 

. . . . . . .. . . . . . . . 

."4"
Too, lorig"B ' period of sch-vlce' ,

;. . . . . . . . . . 

. . . . . 5
Low pay. uffdeslraoIe!worHrtg:' cohditiOrI!', etc. .

....

. 6

Idon thBve"skills' ich wooici be' (isefuito the Peace Corps. 
My personal! ty isn I t sui table " fo'l tliiit " , tyPe of service . . . . . . 8

. . . . .

.0 . . 7

. . . 8

.:-

Iii



College

.. :' y

nc:e"J

school? (Circle one.

BEG'ft)EC"K' ;'II'

34.

: . . ,; , . . ," . 

DidXH do 8;q. purcpll ewo

~~~

Jl1it

,., t,!B, ci, 1='

!!'

I!.wI!_, g1.,

.,,_

N6'

. ,

transferie.aaftef'so Hoioie i.i)

No , tr ansfer iitii'

:j;

ri' di' iial;;:;

"- ..,

, ',co;) . No, ' Sta-rtM" attendedayea:r01, mor

.. ..~..,-

~Eie

~/ 

tl1: =tu

:.., :.. --,

35.

' ;

Vlia ?U regularly employed . during this academd' 'ir lf; , W!b Pflrr

Yes. .

. . . ;::. j;:. ,(:; . ,. -'-. : ;;.:., :::.' -.:. ; ' .; 

i.C, 

;,'

,,/. XC' 

.. ,_. , .', .'..,

1:, Y

, - - .. " ."'. .

No"

. ' . . . " .

Cl'
, 4' (10)

k' 9"-Yes--

" .. 

',Full time job' :Whldi"' " r-el vlit:' t'o ""iuticipil'teaX'ear-ee rAfield
Full time job Whith has nCithiIig' to" db lth\my; ant't:ipllt7M' career

:'Part time job which. is relevart';:tomy8hticipate'd' at'e-erfield
Part time" jobJWh!th;ha-s nothing: to do with mY' antfc1pated' career

. . . . 5

field, . . . 

. . . 

. . . . 7

field. . . . 
36. In which of the follbw:lhghave)"6\ been at acti"l parb.'cipah't at this school?

(Circle any which apply.

EditoriaL staff of., campus,pub:1ication'

. .

;r' ,;:c.q . . 

. . . 

. . . . . 0 .Q

,. . ., -'" . .'" - ,

Musicahorc.ih:amtic gfoUP '.'n:.,' ,Ii 

. .

: ," v -

. .,

e;:

;':; . :;,! . ' . "

. 1 
. Business staff ' of campus' publication or 6t1iet; arpi.hF group . . . 2
. Campus gtOti'p' 2on2 rtieawiih iH1d6rtatorworiJ" :ssu . . . 3

Inter-collegi te (varsij;Y atl"let:lcs 

. . . '. 

. . . 4
f' :'j.r(:c"'! ' ' l

::,

H. :

:' :y '':; . .

:1 .

. -, ' ,

ernity, sor rity (o equ

~~~ ~~~ . . , ' ' . . . . . . 

Spe:ial interest group (e.g..' psyc . O t,itl Clu

) .

. 6

Student governent. . . 

. . ' . . . . . . . 

. . 7

. ,,

- . ,'0 '

. -' ,.., ,," . :,", ; " ,"' ' .

d" ,

;, ,, .' 

J 8

. . . . . , . . . . 

. . . 9

' OtheY(Ci':c' le: ifP

:; '

ne 

. . . ' " ' . ,." - ' . . .

37. Please
here.

call to l!ind , I::e, t9cie !!;q,f Y09

.:.

, sex who are your closest friends
Where did you meet them?

f~l~ whiCh apply)

~~~ ::.

em b fore here 
!':r

: ... 

1)9r11 t9: y pr , ro0l1ngAl01.#I,

" , .: :\-

Yn'.
My FraEerhityor 56'1'orftf '(or'eqJir r:'
Campus activities. 

. . " ':-",

",i;:

; .;./ .

h;' . . . 2

~~~

Jf'7, I"j;::-

. . . .

Classes in other fields. 

". . . ,. . . . . ) ; -:';" , \;- :':

\:)Z': 7;i-

'!e 4: sRe~ fy. . 5

, . . ,, " - ' .-- - -, . " .- . .. .

? cl fri~ bere

,:: , :' . .

" . hL 

;" . :,' . . .

. 6

.(:. '

. 0 

,. y

;i:;.

).. "'-

38.

" "-'. ..

Of your close, friends here , how many', are going on next year for gra:dU:i )'Or pro-
fessional studie (9frp' 9dP

, , " ." " """

Allor .almost a l " .

, ,,;:'."; ';.;' .'".:;: . .

MOF , tP \i:
Less i:han\1a:il;,

:')")'

l!.
'J"

:J';.

, ,. ' , , . ,.

:i 

':': -); :';.

Few. or:, J;o/;e

'; :." : . : . :;'" :

39.

: c,Jps ,. f!:4, n9, i!1e

Which of the following best descr- eswhere you Uvedthfi"' yeiir1
which apply 

:. , '. " , . , -':'

(Circlelly

..:

Fr terni ty. SO
J;9ifgy. (9;1 quiv lent;).

. ,: ,

o11 tQJ::r8J: , l1H. S PtL 1,9\. i.1'g '/.. it'

P1t. J:9B! P'P;

~~~

I:;.\ Ol1

. .. ." : . '. . . 

With1'YP nt;s "

, ..;, ' ' ; " "'," "



40. Listed below are some college courses lwhi1h !y\:(i,U;fghthliV:e?' t4k Please' ch:cle" , the
number of any s tatements whl hi, descr.ibJ y()u,r -reac:t;;ion'/.:' (Ci:J:cle,: any,: wh ch:;:AP-Rly In
each row. If none ;apply- ;the: rOW blank.

) " :' ,;' . ," ':"

::9
. riS'-l:'

. " .. 

h9Y

';' 

(ljl
:;9 'ii,

: .,,'

9 , " ,9,'

;;, '

oiOou,rse:'OX',;1Area: :" , eii'

'',? ' ' " . :;

;' t.- "'Y:':' if\'Ybgi;' ,d,

:?)

Mathe- Soc1al 

matic-5 ,. '?.o,

)',

L .Se-i nces' "" ng 
.Qt:_

, ... ._,,,.." )

I took one or morecourscisln, :th1s
or area during cbl-leg

:, . .-- . . . .

: T . :"'

, - " . ::

didn take any cohrses in' th1's field
" or area. during college

. .. ' . . .

I found this:co'lrse, content, verys:'.
teresting . . 

. -. . ' \:,: .

f! J '

';.

I f und this course co
t:; .pt: ; d l . 

" I' ' have' 'a' nai.r' for' (;ourSe wbrk . 'in' thiS
area. 

. .

'i :';l:j-

, . . " ' .

i:: .i'

I found this :ea r?ugh , g ac,ad l,y

'- ' . '" . , , .. - ' ..,

Teachers in this area encouraged !;9.go:
on in the.i..

~~~ . ' ' ,,

:i"

:' " ': ;;'"

admire' manY'aEt:heteach in :th:l:s'
area as persons not just as professors.

By and larg , the; te'a:chers: lit' Hils area i:
are B2 the-'klnd" ()f3persbni l d 'like , , i 

to be 

. . . . . . . . . . . . . .

: One or W9re of i: cJ9.s:ffHends is maj or-
ing in thi

. . . . . . . . . . .

41. Lis!;ed below are some rposes or results of college. Circle the one which is most
important to you personally, and also circle the one which you think is most importantto (the typical student here. (Circle one in each colum.

Most
Important
to me

Personally

Most
Important to
the Typical
Student here

A basic, general " education and appreciation
ideas '

. '. . . . . . . . . . . . . . . . .

2 -

, ' ) (

.4 ,

. . . , "-:'-, ' . '

HilVing- ood, i:ime' whHe getting a degree'
lih'erh

~~~ ::. 

r, i "

Developing the ability to get along with
different kinds of people. .

.. .. . . . . .

. c

' .. . '

42. Have you had any experience in originalre!Jearch: (part:idpat;ngin col t:j.ngand ' analyzing raw data or conductihg 8i kpetllen't

;' 

libt wri. t'ng paiiers'1j'aspubUshedsources or. doipg experiments fJ:om,. ,a , labo.ratoI'y manual) ,du1:ing ,yourcOl ege studies'l , (CirclE!'
f':r"i

. , ',' ::,-,j,

::c"r:.;". ' 'f f"'
. ! have never part

r8:F f?in!ll ea,r

';'

;c '

' " ! " ,,;: 

Yes , I have-- 

,. , " , - ,, ' ':"

a. Participated in research' as ' ar'i of a course .

. . . . . " 

' Beert' eJp1'6Y dbya

: '

cUlty m bei- s: stwi, . 4
c. Had an off-campu )ob ( \J:er or !iu g scJ:,?(Jl, YT!lr)wor t1g' research ..

. . ; ;' . . ;. ' . :,, :' -\" 

Participate-d," 'fb. a OUer're'sear"Chtfiih':lng ptdgtai; Spot1soJ:
by, the govj!rPDenj: or private foundation

. " , ' . . .... '.. . "

' 6
Conducted a research project on my ow (e.g. senior thesis). .

. '

. 7
Other (Circle ,and specify: . . 8



43. What is youropp.!=r mt" ;af s,,,st,I1

~~~

(Ait; oWt.) 

'" 

Reg is'tered"'Stir-inS') term1' ana\ s tudying" fO"t' '1!"'b' actrelorhl; deg1: eto " be:
awarded at Spring comencement (May, ;June., 'July, bu:t"befo,reS\,er:
sessiop.; ,comenc t) . ,

" ,':, ' . ' . . . . . . . . . . . . . . .. . ' : ' ' : , .. .. \ .

,J:,:

;. . . ,:. /

; Registeri;d ' Spring (term an.f(studying;for a bachelor s degree to be
awarded "IT:: I9lll sion" comencement

. . . . . . . . . . . . . . .: ''' ~~~

emic status: 

) .; , ;'" """"' . '

1.j

,,,,

HU".

! . :'!. '- ' ,. . ..., -_. . _. .. ,. "... ' ,_._._"",_. j.._ ',, - . . ),,---- . .. . - . )

n you gJ:aduate , how much personal tndebtednes W);iJl,. Y9u,l1a,ye ,t.or YQJ,r"
education?; (Count qnly m9ney ;youowe ifor tuition or liying; CQS S during
school', not pay\ent on car, pplianc , clothes , etc. ircle one.

: '

: l.,;,i.:)\:i f.'i C'

" '

Npne

. ... '. .

44.

Some"J but: l:ess ' than: c$:5,OCl J;;L . , /6'

$500 .99

. . . . 

06(fo)?ifBi:'

~~~ :;"- ' -

J;..
8' 

45.
, -0," 'J 'T J. ' . )c'; 

j;' (.: . .:- , '"--

What is your oyer all (cu lative) :grade point av rage, f?r' u dergr ate, wprk at
r present college? 

moRTAr ; If your ' scho6i uses lettet gra 5 (A
)c: 

hir"
e numb eX- which il! closest to your letter grad average.;:C;:i, 7';'

;;'; .:,' , : ,;-, 

ri 

"'"',

Wamin2: The n'Umbe which yo cir:Ce :probably dpes- not' correspond 'to the number
equivalen at your chool . e.g. at most schppl!1 ,!,;str~igl1 ,l"

,,,

qu!ils lj:,
here , t equals NO" ; c

;, '

' your school does not use l tter gr4des , there: sl:o,! c;!: ;!lP, .Fi !ll J;J:J='C, tiop,!I;:, 

accompanyip.g your q\1estionnaire. If , ith:rough cleric (er:roJ: ";th~,,Jn$Jt'c~.,OJ;$ ,
are missing, wr,ite our aye rage in th margn. 

,;.

..:i .. .1.

,.. ;..,'-..'

rcle one.
J" J.ett iF, , ?.!a ode) Number

,,., y,.:' .' ( ;,..

'A"

. .

. 'lH

. . .""", ' " ' . . ' ." . . . ' "

1 .

n" ,13' 

" \"'" . . . ::, 

.:".v

: ;.

:;.:;' :1 

:;; . ,,

B :.

:-;,

;\It\t ;:e :.. ,

, .. :-, . . -:.;;'

B- 

. . . 

. . 4

C+ .

'''~~~'' 

""-n'

" ,'; :);;)-'.

I i,

b+"'

:.jj"

. . . . 7

. 8

. 9

,"" ,;" 

f '

ii..

!:::'

D or l

, "

46. Listed, below are a number of awar&s and
during) college or which are you fairly
gradua e? (Circle y which app

1.(

!.!

L. 

' . ' ,;, ,', .': . :.', , .

honors., Which of these have Y9

!!,

eiY:fi_(t" "
sure you will' receive by the' t':Ue " you

. . . . . . . . . . . . . . . - . . y .."

J'.hi.Beta..K-appa,

..., , ' ... . ". ". " '''' ''' '''' ''' ' '. " . '''' . .. ,' , .,..

X.., SP

Other 

~~~

M;. rP( :i; tt,
Graduation"w t:h, hon'Or$c.r(cum)!Magn' ap(Suma),,: 

"'. " . ' , . . ::: ' ;' ; :

:O i1'

National Merit Scholarship holder Finalist Semf:'F'in i1iist - . . . . 

..,.. . 

:6:3

- ", ' "":- "",::. "=,' ' ) ,

J":

' ; " ',"' :' ;;

,-.... L(: 

:,-, ;,

!""V. J:,-

:, . :

Other" scholarship aWarded oii'oas"iof '$caaemlc' ability" .

' ' . . . . . . . ':"'

1:: :),Participation in IIhon rs . IIJ is , fh9?L " . 

" ' ' '

",rl,

;: . . . 

Prize or awap;lfpJ: ' ch91 sh1.JI ,or ;
r"f Pflf"

. ,

Hp' ze,Jl?r
best biology exPer'imEmti.

) :'.. . . . . . . . . . . . . . . . . .

Prize or :i1 lli:e o'i:

' -

ic.ii 6
,'c tic '"J

. . . . " . '

Took one ?!:!;9r J:r \lff' i l ll ,

!',

f1n !t94 rgF a4\la
t,:

' ) . '

c" 

.. . " .

Other, awa-rd- or honor.. 

.. -. .-;: . , /- ' , '.' - - ' . " ... . - '. ,. .,

:f:.c.?, 

. \.':; . . . 

. . 0

No !lpecial ,hQX1,

. ':!. :: ..

)j.J 

.-. : .'- " :.. ' ' ..", ' . :". :,;-.-'::, :.:- . ". .' .: ,.:, . .

iI . . .

.' . . ,".



47. As best you know , how do you stand among the other people graduating in the 

ma or field at your school? (Circle one.

, ;. ?: ) :. ",.... ,. . '--=''''''- --'

Top. tenper cent. . 

. . . . . . . . . .' , '.-, ,

Top qua ter, but not top ten per cent.
t :" i:;

. '

;i--

Second quarter. 

. . . . . . . . . . . .; ; ;::.:: 

'tird!l rter
;:: X ::. . : J - 1' 

- Lo uarter . . 

. . . . . . . . . . .. . . . . . . . . .:\: :' ' ': .., --- .,.- _ ,..._".- .,_. ". .,...- .,---. ".'-"" .;:'.___.

n- "

__.

_'h' -.-...

,---

What is your emotional feeling about your coll
;;;C?r \!9 JSiJ:' Y.?D'" Jf:tr!?, jRp, 1;, iiC'f ,

, ;:,

;"ii IiY2, ;t.I9! j attachment to it . . 

. . 

. X Qn
, ll;lke -i!: I?!;J:)I1%;' I\1ings are not strong. . . . . . 0 
M;iXj!d , f ip.g ,i,,- ,;rc L' 

. . . . 

. 1

';);)

!%o t!: ),

~~~

;i:J !;I;) but my feelings are notstrong. . . .

48.

- ':'

1.., /;
I thoroughly dislike it 

. . 2

. . . . 

. 3

. . . . . ' -- ...

-c,.

.. ,

t . . c.

:'. ;'. . _". " '

_,H

--- ----- "__'_ _,- . " . ; . : 

7'; :::

IV. onal harac

~~~

ics

49. Your age at your last ' birthday?

, - .. ,. '-

, (.i

':)

(Circle one.
:.Jfif;' t-;:C; 19 or younger . 0

20 . . . 

. . , . . 

. . . 121 

. . . . . . . 

. 2

22 . . 

. .. 

: A
?;h2f! -:., "'

-;" ::' 

i;,, ' 4

25-29 
30 or older 

;::.'::(:

(iL

:. ' !-.; :)) ,.-,-"' ''' ''''' -- . -'- '''- ",..,;-? 

f!J(

"SO.

' " "

exi" '(-6:( rele 'one.

..,''- '"'- . - . , ;;' ' ,

L(':

:'._

;: f"'

).'

7: 

:,, ; ':"

":'Male

:(,:,

Female

. . . . . . . . .

::i-:,i' 

;;.,-., '.' ''"" . -..':-:

5l. J1,g:i !ll_ St;_li_t;:I . - (Ci l1e

. ,

ngle don t expect to be rti' d ' fbf:

~~~

ll: 1961 

. . 

*singh , expect i:o mitried fore Fall , 1961 

. . . . . . 

"'arried' , one br' ffi:i ihrlareh br expecting a child

. :: ~~~

hiiar' S\ .

~~~' ..

:/I

.. . . . . " ;:

ir 

~~~~

i(S

~~~

cI'

, " -,, ' " ' ",-- - ' -, - 

__,..--m-__-,

;, . , ..-.""" ._."..,_._,.., ""'--_.._--:j.

d r 

:;,

-t J "

:;' ;:.'

" f):f10:.

::?,q'''

q;8'

,:.::,) '

:4'.).8';:i.",q "

;:. ;:'\( -:,

::;:;r; :;;:::e, ::::.f'
"F;,",

. ..(..,"',., " :; ". , . ,-,-

;r,

::""

'fi 1,,

,",

' i'" 1.;"

.",

IF,-!JMARRIED!!--OR- !.'EXPECTING TO BE MARRIED "BEFORE 'Fil,' 196F '" Whae wilt y6U1:' 

, -,.

SIPt::i!

~~~

t.L jspouse most likely be doing next year? (Circle any which apply.

1:' 2, 

...,

- Working, f,u111 t1l1e".,"H d:,i,

. . . .'- ,.. 

.. Working par:t"t mei;:..

g . :,:,/,: , . . . . 

Housewi.ffe'- Mathe:r"',,? . .(;i

Going ,to', SchooL, i.j ':""

) .,):\.",

M-ilitary Se1:V':Iee-' :co 'P'

..,.. . . . . . . . . . . . .. .,, :'' ..,



52. Religion

-',

' (r

,. ..; '

In which you were reared. (Circle one.

, '. ,: - :; 

Protestant (Circle and Specify)
i&l:fcith lic . 

. . . . .:. .

Won

: ; . . . . . . . . . . . . . . . . . . . . 

.r -

, . . -', ;- , ; '" 

JeWish.

... . . . . . . . . . 

d-ehii- (brcle and specify:

..- . - , - _.- . --. .." . . '", , - . .-, ".,"- - . '" . -"'

W_- r"-

.. .

Your p e%'ent

'j 

ref ten

; ;

(Ci,i-cle' 'oneV) , ! lj"

. "

;-G f'. g d I ,

:j ::' " ' "

, .s! 3";

:;;,

ProteS'taYt"' (Circle" and specify:
Rotsri, CilthoHc.. '

. . . . . . . , . . . ) .: , .::

;1.'

None. .

. . . . . . . . . . . . . . .. "

:.i(J 

::; ". 

Jewish ,

,..

i "

;, . "

e , .

.;,,

; OthettCi'ti!i$m(ksp cify:

. . . . . . . . .. ","" .,. "". ",. ' . "",., , ._"-

53. Your racial background. (Circ e-one. )--,

, '\'-:'Whit

Negro

: . . . . , ' . . . 

. X

. ;C.

-( "' ;, :,. - ,

). 2

,;; 

Oriental

. . . . . . . . . . . . . . . . 

Other (Circle and Specify:

54. How, many--

a. 'brothers or sist rs do you have? (Circle one,

J- ,

None . . 0One . 1

Two 

. .. . . . . . . :-"

2:'

Three or more ..

' " .

, . 3

(Circle one.

"'. .-.-- " ,

b. ,Yqun bro her or , ers do you have?

None. 5 !1

' ' ,''' .-- .''' ' '

' "" e'" ,....

..,..-,",, ,' "., .. " . ,--. ,_.'_. _...

One" '

;..

Two 

Three or more

, . . . 

. . . 8

o c '

.....' . .

(QtFft

~~~ ", .., 

u..

,,' '

,:i' , ;; Ilf ", V..r t!!, ?yn ,

. J e", j1f)-f aUi
, N

.. 

but I, e

No '

~~~

J , 9 n

.. '-"

'" 0'

'''

1.-'

' .: ' '-'

. X 00

. 0 

::! . . .

o \ iJl\, 7;;
U. S. . . 1

t ,

~~~~

in the U.S. . . . 2

' - ' , , - -

" v "

.. :

Ax:e :tou a U.S. cit$.z

i;,

.... .--

W,,

, - -' _....- ' .. ...., "". -- -' ''' ,. --'

56. Please indicate your parents ' (or step-parent 1 s if parent is dead) highest educa-
tional atta1tUent., (Cir le ,Qn.e in el1 j1 ,?olum.

; , , .. 

'J, 

:/ ,

'c,

''- ' ; " ' ,) "

) 5:;:'

; ,

I;:

;::(: !;:

;\11

~~~

;1;;2;7t' liJi

~~~ ~~~~~~

. \L "

- 8th, g ,Qr:' l.!t&.II'

, .;,'

/h'

.',,;, . . . 

Part, H;lgb3 rS.c.lC!P

, '

:.;:h "

';,;. .

High.. SCh091' !grad!Jat.:':'."e!":": .

. . . . . . .

39)

. . . . . . .......

Part. Coll

.::,,

; .,,::- ;n

. . . .

Collegl' gl:adJla

;. ,"" . . , 

Graduate or professional degree beyond the
bachelor 1 s .. 

. . . . . . . . . . . . . . '. .



57. Which of the followng categories best describes the usual occupation of fhe
head of thebousehold" inyour PS-r-ettalfllilyq: (Circ'le '

", ' 

Professional. . . 

. . . . . . . . . ~~~~

rie or'Marager .

.. . :.. " , . . . .

:SAles (Other than Sales Manager or Admintstrator),?..LJ

Ci, cai'

;' '. . !; .' "

J :,. .:;'

. . ';' ",.

5em1;'Skitled work

rvice,worker-.

. '

8' . 'i "

, ; . . . . .. . .. .. . ;,!:' g,- :._ .: . '! ' !'., , /... . ' .,., .. " ' , , .. .

e ' w.J:ke.;r

..,,_.--/. "

.' c

' - .. .....". . . . .- -- . ",,- , . -,. '!. . !...._

4l,

,!. . ... , ' .,'- . " ".. " .. .. ..' " .. , : .!''... ' ..' ', '" -"'''- " "" . ; ?

Uii kn1ed' worker.

. . . .. . . . .. . .. . .

Fat'er,., Q.r, farm worke.r

. . ." -. ..

. n

. . 

"I .

." . .. - ..""-"

If the head of the household is a woman, also circle here

ib:e d' ttuahou old is retir

, ' ~~~~ ; , :" .:, :;;

r, 

~~~

58. Which of the fq lqwing
Consider anuaf,: pcome

is the appropriate i come category for your p ental
from aU sources bef6,t:e taxes. (Circle one.

;;,

ess" th: $5; OOO- er' year

;: , 

a .

. :'" .

$5 ;'00

:, $, '

$i , s6("

:.' 

, 999

, $10 , 6 - $14 999 ,

$f5" ' - $19 ;' 999

606 and over

:tha e"no idea

family?

'f' (.'ir;.

:;'- - :.' .. .. . .. . .. .:';.:;:: . . . . . . . , - ...

59. Which of the foiiOwiigb sf describes the connity ich you think of as your'
home town during high ' school days? (Circle ,one.

Fa.rm o open country"

';'

" J;

. . . . -.., . - ::-..",

Suburbi.in, ,sJIetropo11 tan " area ,of..

,..__"

more than 2 million population

. . . . . 

500 000 to 2 million. . .
100 000 to 499 999 .

...

less than 100,

.. . . . . . .

Central city in a metropolitan area or city of--

. . .. . .

more than 2 million population

. . . , . .

500 000 to 2 million

100 000 to 499 999

000 to 99, 999 ..

. . ... . 

000 to 49,999 .

.. . . . . . . . . . .

less than 10 000

. . . . . . . . . . . . 

60. Which of
you were

the following best describes the distance between your home town (when
in high schooD and your current college? (Circle one.

In the same city or within comuting distance.

Within four hours automobile drive or less. .
More than four hours drive, but in the same state.

.. .. . .

More than four hours drive , but in a different state

;11

.' '

.. 9..,

: "

iJ: L ...

:' ::,.:..

il,



-- " '\:;' ;. . , " , ..' , ; .

61. Please rate yourself on the,iotl
.L:::

(Circle one in each,row.
Very

dimeo,s;:!qns"a.sYQU; really

Unfavorable toward
modern art --

", ' , ,

rly Neither

Favorable toward
: -'(jaern art

8 " ?dlt\:ically conserva-

:::' :;.:." " '" ,

tive
Politically 'liberal 

: C nventional in
opinions and values

Religious

6 --

, " " .' ' ' - ,.-). ' . .. '' - '. .., ",. .:: -

kl!)1" :-'s.i21j)i:, tlq onventional
op;inions and

. ' ' - . . .'" .

NCJIl;7religlous

:'. ;:';

n::::
6 '

;.,

values

. f -

, '", "

Listed below are some adejectives, some of which are "favorable, " some of which are
unfavorable " some 'of which')ar itl1er;:"

.. "

"in, 

-- ' .,,(--;.

;:c" , 'd. :to t"

' ..,

Please circle the ones which best descr.ibe you. Consider only those which are most
characteristic of you as a person. (Most people choose five or six , but yqu may choose
more-or-. fewer l-f--.you,.-want-

. . ,----- . - _.. -' -".- - ,,_. _.., ' - ..

62.

,; ,

'f L:"i '
'(49Y

;:; :; 

TT'::C:

SP' '

. , . ;:. -

i r

(, '

Y q ;:) f.(sd)
Sp "

., . ' ,."

Ambitious" . . 

. '

. 8;;

:::i

: ' . : :' 

Cooperative.

Athletic
qpking . . . . X

. -. -.,\.

! J , 

py:. . . . ..

. 0
\..V:;, 

r4, D.;1,ving . .

.' ,

l?t;ic . . .

,,- " . ...

. . I
. 2

. . 3

CuI tured . 

Dominan t

. . 4

. 5

. . . 

" 7

. "

Brow

:. , .. . .. ).:

;.:9

. . 4

Intellectual. . . . 

. . .. " ;--"

.'" 6

.' . 

J.,

. . ,

. '. . 8:

asy' Going

Energetic.

' '-, '.;' ;. : .' ;:.

Forceful
Fun ,Loving

,.., :,-,,' ,,:,

iK:

'::

v;;.::.;

.. 

; .' i

.' .

f;" )O:'

. . . (:;('f

... , ' \ "': . 

I .

:'i

, l,

, ":);' 

;1,:' U"'. d .

. , ,::! " .

: 4.

:? ,

;.i.

.:. :. \ .:')" ' . " ;' :''- . '

'::i L' :Yi'

,':, ':') ;; . ), .

1 _

;': ' \ . ,. , - ::) \:! 

F;.;!..,

':, , . .';,.. -

i;1

;,,,

:rJ

' -- :' \ :, ;;,~~~

Moody. . . . . . X

Obliging . . . . 0

Outgoing . . . . I

Poised.

. '

Quiet. . . ' ' . 3

Rebellious . . . 4

Reserved. . . 5

"'Shy'

;"' .-- ;.,

; ,6..

~~~

t;ed.i '

;'r :lk tiv

,!. ,.

.'; 8"ty . . . 9

; n-

,:-'!" ,?,:::, , -, ,:":' :.'

\- t )Q\

.:. ;)":. "", '-- -: ;, '?- ,;:)-;



63. Your replies to this questionnaire are completely confidential, and absolutely no information
of any kind about specific persons will be releasedtp your school or anyone else. Your
sealed questionnaire will be read only by the research staff in Chicago. However, in order
to assess the statistical representativeness of the students in the sample , and because we
hope to follow up some of the students in the sample next year to determine the outcome of
their plans , we must ask you the following:

PLEASE PRINT
Your Name

ast Name Middle NameFirst Name

Your most likely address one year from now

Name of residence hall , department , company, etc., if any

Street Address

City or Tow State or Country

Name and address of someone who will know where you are or could forward a letter to you
if you were not at the address you listed sbove

Last Name First Name Middle Name

\' "

Street Address

City or Tow State or Counfiy

Name and address of the high school or preparatory school from which you entered ollege
Name of high school or preparatory school

City or Town

' .

State or Country

IMPORTA

You have nOW completed the questionnaire. Please seal it (to maintain confidentiality) and
return it to the field representative at your school , accor9ing to the instructions he has
provided.

WARING: After you have sealed your questionnaire, your name will be inside.
Make, sure that you write your name and , your return address on the

outside back page , so that the field representative will know that you have
returned your questionnaire.
TO SEAL There is a gUl1ed flap at the top of this page. Fold tl1

~~~

naire in half , and seal the folded questionnaire.
Thank you very much.

i! 



" FOLD ALONG THIS LINE

FROM

FIRST CLASS MAIL

PASTE GUMMED FLAP HERE



APPENDIX IV

QUESTIONNAIRE FOR SECOND WAVE



IATIOOAL CPINIOO REEA CETER Survey No. 450
College Graduate Survey

Spr ing, ' 1962BACKGROUND INFORMATION

What are you doing this Spring? (Circ e any which appLy)

Working (ull- time. . . . .. .

. . . . . .. . . . . . . . . . . " 

Working part-time.........,................. 5

Mili tary service (full-time active duty)... 6

Housewi fe, mother.......................... 7

Going to school.... ..'

. - .. .. .. .. . '. .. .. . .. ... 

Other (Circ Le and Specify) 

11/3

What is your current marital status? (CircLe on)
Single, no definite plans to be married at present. ............... X 12/y
Single, have definite plans to be married 

before Sept. I, 1962.... 0
Single, have definite plans to be married, after Sept. I, 1962.... 1
Widowed, Divorced, Separated (answer A onLy)... 

...

................. 2
Married (answer A and B).......................................... 3

Ii flDOWED, DIVORCED, SEPARAfED, ANSWER A ONLY:

II MARRIED , ANSWER A AND B:
A. How many children do you have now (count a

current pregnancy as one child)? (OircLe on)
What is your spouse doing this Spring?
(Circ Le any which appLy)
Working fujI- time.. '

'"'' ,.................

Working part.time

................ """'"

Military service (full- time active d!Jty)...
Housewife. mother. 

....; " , """

Going to school....... 

. . . . . . . . . . . . . . . . . . . . .

Other (CircLe and Specify)

14/RNone. 

. .. .. .. . .. .. .. .. .. .. . , . .. .. .. .. . . .. . . .. .. .. .. .. . .. .. .. "" 

One. . . . . .

. . . . . . . . . . . . . . . . . . . . . . . . . . . . " 

Two.................................... 7

Three. . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . .. 

Fou r or more.. 

. .. .. .. . .. .. .. . .. .. .. . ... 

13/R

What is your sex?

Fema Ie. . 

. . . . . . . . . . . . . . . . . . . . . . . .. 

Male...

...

....................... 2

15/0

If fEMALE:

In the long run which one of the fOllowing
do you really prefer 'and which one do you
realis tically expect?

Ii 'tALE:
1) Are you now on full"time active duty

in the armed services? (airc Le one) ,
Yes (SkiP to be LOI) ... ........ 0

No................................ 1

18IR

Combining
housewi fe
wi th employ-
ment........ .

Really Relistically
Pre fer Expect

(airc Le on (airc Le one) IF NO: Have you ever been on full- time
active duty in the armed services for a
period of at least six months?
(airc e one)

Yes (SkiP to OI)....... ...... 3

No........,

... ... ............ """ 

19/R

Housewife only.

Housewi fe wi th
occasional
employment. . .

Housewi fe now,
employment
later. . . 

. ,.. . .

If NO: Do you expect to be on active
duty in the armed forces for a period
of at least six months during the next

ve or six years? (Circl:e on)
Defini tely yes.... 

'''''''''' ........ 

Prob!lbly yes....................... 7

Probably no........................ 8

Defini tely no..... ........ ......., 9

20/R

Employment only

How has your mi.litary, status affected your
plans for further education? (Circ e as
many as appLy)

Not a tall. . 

.. . .. .. . .. . . .. .. .. .. .. .. .. ... 

An in fluence toward:

postponing entry into my graduate
stud i e s. . . . . . . 

,. . . . ,. . . . . . . . . . . . . . . . . .. 

beginning my graduate studies sooner... 7

interrupting my graduate studies....... 8

not hur rying through my gradua 
studies. . .. . . 

. . ... . . . . . . . . . . . .. . . . . .. 

21/R
16/R 17/R



4. A Where are you living now? (Oircle one)

F rm n countr

. ....................

22/Y

.. 

or ope 10 IO.. IO.......'.... . ..4....... ......... . .. IO...... ..... IO.. ... 
Suburb in a metropolitan area of--

mor e than 2 mi Iii on popU la t i on. . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . ' ' . . . . . . . . . . .'

. . .. 0

500iooo to 2 million.

..... ......... ......... ....."........... .. .... 

................. 1

100, 000 to 499, 999.

......

;.................."........................................ 2

less' than ' 100.000'

.. . ; ;. . . ; ; ' . . . . . . . . . . . . . . . . . . .. .,. . . . . . . -. . . . . . . . . . . . . . . . . .. . . . . . . . .. 

Central City in a metropolitan area" ofeor non-suburban city of)--
more than2Q1illion popula tion............ .. ....... . 

. .,.. ... . . . .... .... . . . ....... . . .

.. 4

500, 000 ' to 2 miliion.. . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . .. 

ioo, oOO to 499. 999.......... "'.

" " "'" .. ..... -........,. 

...................... .... 6

50, 000 to !l9, 999. . . . . . . . ... . .,

." . . . .. . . . ... . . ... .. . . . . .. .., . . . , .. " . .. . .. . . . .. '. . . . . .. 

.. 7'

10, OOOtn 49. 999.....

", ... . ... . '........ ;.. .... ' ..............""'" 

.......,. .,..... 8

,less than 10,,000...

':"' ;''' '''' , ... ;........................."""

'"'''' 9

Is the comnity in which you are noW living the one which was your home town when you were in hi
school? (Oircle on 

Yes. ...... ...... . 

.......... . . . "'

.. X 23/y
No..

.. ':. ' ;...... :' ... ;. .,,; ,;...

... 0

Wherewer Y!3u , Hying whefl , you were in high , schoo ' and where ,do you live now? ((J rcle

NEW ENGLAND:

MIDDLE ATLANTIC:

EAST NoRTH CENTRAL:

\IiST NORTH CENTRAL:

SOUTH :

SOUTH' CENTRAL:

1\UNTAI N:

WEST:

ALASKA OR HAWA I I :

CANADA:

QTHER NoN-

Vt. "

""""" """'" '

Del., D. C;, Md: , N. ,"N. Y., Pa. """'''''''''''''

''''''''''

1.1)"" , Ind. , "Mich. , Ohio Wis. """",

.......................,

Iowa'

Ala. ,
Kans. , Minn., Mo., Nebr., N. , S. D.. ...................

Fla., Ga." Ky., Mis , N. , S. , Tenn. , Va., W. Va. ..
La., 'Okla. . T",xas ..............................

:... :...

Ark. ,
Ariz., Colo., Idaho, Mont., Nev. N:' Mex., Utah Wyo.

Cali f., Oregon'; Wash. 

.......................................

ong in eac/l column)

.Home' Town'
IUring

High , School
(Circle one)

Now
Li ving

, (Circ1e one

24/Y 25/y

The highes t degree
you now hold
(CirCT on)

The n egreeuepect
to "ece i ve

(Ckc e one)

None or 'no' turth r ' ee. . . .. .. .. ;'

. .. ;. .. . . . 

Bache 10 r . s (imde rgr dJa te)'

;;' .g ;

,'B. K. 

, "

S. .

E., B.Phar: , etc.

... .. ... ,. . .".... 

The hig t degfee
you ",xpetl' to gain

ev,mtullll
(ai-rete ori)

;, 

P It
o E

26/4 27/y 28/4

on)

Professional e.&.. LL. B., 'MSW, , M. D.,
D., M. Ed., ,etc.

. "

'1...;,........
Arts and Science Master s e. g., M.A.,S., etc........"..... -......... ......
DOc' -t' rate e. 

g. ,

"Ph.:D. Ed' D., ' J. D.,
etc.

... ..... . ;;. ,;;.. ; ;" .;....;. ... .....

When did you receive your: bac:heJoc egree, (Oi'/c le

29/)I do not )'et have a bachelor' s degree..................... X
Spfing commencement, 1961................................. 0

Summer session commencement, 1961......................... 1

Other (Specify) 



EMPLOYMENT I

Are you employed now? (Include active military service but not reserve programs.)(Cirde on) No.................... 7

Yes, full-time........ 8

Yes, part- time........ 9

Have you worked at any full- time job since last June which you no longer hold? (Cirde on)
Yes, Summer only.............. 2

Yes, other........, '

' . . . . .. , ,. 

No........,...............,... 4

30/6

31/1

10. How difficult was it to get a desirable civilian job? (Circie as 'IJ:my as app
I don t know because I didn t actually try to get a civilian job......................,.. "

' ... .. ..

I continued with job I held before gradua tion.... .... P

....... ........ ......... .......... ... ..... ...

I got the kind of employment I wanted with very little effort......................................
I had to look around quite a bit, but I finally got the kind of job I wanted..,....................
I couldn t find the kind of job I wanted but I didn t look very hard...................,.......,...
I couldn t find the kind of job I wanted even though I looked very hard........._..................

IF YOU ARE EMPLOYED NOW, FULL-TIME OR PART-TIME , ON A CIVILIAN OR MILI'ARY JOB , ANSWER QUES'fONS 11 THROilGH
17 IN TERMS OF' THIS JaB.

IF YOU ARE KOT EMPLOYED NOW , ANSWER QUESTIONS 11 THROUGH 17 IN TERMS OF' YOUR MOST RECENT FULL-TIME OR PART-
fIME CIVILIAN OR MILITARY JOB.

IF YOU HAVE NOT BEEN EMPLOYED AT ALL SINCE JUNE 1961 SKIP TO QUESTION 18.

32/y

33-34/XX
11. ' What field best describes your job? (Inside the letter enclosed with the questionnaire 

is a list of fields of employment and study. Enter the core numbe that best d sert es-
your job.

35/R

12. Which of the following best describes your employer? (Cire e any that app

I am self-employed, or in business owned by my family...................

..........................

Private company with 100 or more employees........................................................

Private company with fewer than 100 employees.....................................................

Professional partnership..........................................................................

Research organization or institute................................................................

College or University or Junior College...........................................................

Elementary or Secondary School or School System...................................................

Hospi tal or Clinic................................................................................
Church , Welfare, or other non-profit organization.................................................Fede ra I Gave rnment (U, S. ). . . . . . . . . . . . . . . . . . . . , . , . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . , . . . . . . , . . . . . . . . .

Sta te or Local Government.................................,..,.................................,..
Other (Cire and Specify)

13. P ase describe:

What kind of work do you dQ (e.g. , high school physics teacher, assistant sales engineer, wheat farmer,
clothing buyer for department store)?

The two major duties: (1)

(2 )



14. Whether or' not they are important to you, perso ally, please ra te your job in terms of... (rate opportunity
as either Excellent, Average, or Poor).

Oiances fo'r
; L

Making a 10t .oJ,monef (lJ.jrcLe on)......,...",.......................,.,."

..,

Bein-g' .original "and creative (Circ Le "on)'

. ." ;;;.... ... ..",...... .. . '.,.. , ,...

Being help to others ' 'Or ' us e"fi.d 1\'- soCie' ty:(L'iit-e Leon) 
Avoiding' a high pressure job which takes too much out of you (Circ Le on)"....
Living and working in the world O'r ideas (Cire Le one)....,.."

...........,....,

Freedom from supervision in my, wo' rk (CircLe one)."............,....."

...,

Opportunities , for moderate , but steady progress ra therthan the chance of
extreme success or failure lJi-rc'Le, 6nj...

,. , .. ,.. " " . .-. '-,. '...

A chance to exercise leadership (C,ireLeon), 

';.. ' .' . . .;" ;' . . ... . . . ;. ,- ; . ... ".

Working wi th people, ra,ther, than, things, (lJireLe on) 

.,.., . ... . ,:;.\ .. ' . . .. ,.

Upportunities for advancement, (C,i-rcLe on). 

... .

0 .

.. ..' ... ; ;;' ,; . . "' ;';:;...

Excellent
36/y
37/2
38i6
39/y
40/2
41/6

42/Y
43/2
44/6
45/y,

Which of the following describes YOl.remp,loyer:s pp,IJcy, I'egarding gradua e or I1r'ifes iorWl ,stuqy, for people
in your type 'Of joli? '(Cirdeany whfch appLy)"

15.

There s ,,0 reason forgr..'!duate , or professional study for , peop.1,e in my type ,of jpb, sO therei

" '

no' policy. ,

,; , ., \ . . " ; . ,. . . .. . . , , . '. ' . ' . . '. . . . . . ' . , .. .. . , . ; ; , . ' , '-' .. . . " . . . ;, .. ,-. , ..., . , , ,.. . . . , '.. , ,-',-', .

' .... X

In-service training provides the equivalent of graduate study......"

,..,..,." ..,....,.. ..,......... '

Adv:anced s:tudy is, o ffi da:lly 'Or uno:ffi' l1y discoiJrage(:...

, " ,' .,.. . .. .. " " ' '" '" . .... 

.0',.

..,.. . .... '

Advanced graduate or professional training is useful, but my employer neith.; "rieour,ages nordis.
cou rage sit. . 

. . . . . . . . . . . . . . . . . . . . , . . . . . . . . . . . . . . . . . . . . . . . . . . , . , . . , . . . . . , . . . . . . . . . . . . , . . . . . . . . . . . . . . .. 

Emloyer encourages advanced study, ' but do,, ,not' of ..f!:;',,nc did. '

. . . . . . . . . . . , . . , . .. , . . " . . . .., ..

. .. 3

Employer would pay' (is paying) tuition cO'sts' orpart of ' them. . ;;. . . .. . . . '

..' . . .. . . . . . . , . ., . ., . .. ;'

, . .. . .. 4"
EmpJoyer would pay (ispaY1itg) part s,,larY ..ingad,,!'nced study

",,, '

:'H

";' ... .. . . ..... "

0',. ;... 5 

Employer: would pay ' Cis paying) fulf" ala ry' and tui'ton during advanced graduate 'or professionaftr!,irying'fi 

46/y

16, How do you feel about your job?

Type of work (CircLe Orle) 

.......

Salary (CircLe ' one) 

;...,..,..."

Employer or firm (CircLe one).... 49/4

47/4

48/4

1 7. Thinking ahead one year from now, which job situation would you prefe apd ::'!,i"h jp.b

:",

itu H5)O
do you reaifsTicaTly exp ect? (Cifi; e5iief,n each c6 'Uifn) -1' 

..--., - .,. . -

ldq . C'

;!., ".

Same fie ld of work; same employer:. . . . . 

- . . . . . . .

Sa,m fiel d,. dif. erent em!,loyer

:.......,.........

Different field of work same employer.........

Differeii' ffield or-work, 'diHerent employH.....
Not working full time..............,.........,.

I' W6-Uld

Pre fer

I Real'sTi"a'1'y
Expe;ctc'

:.",,'

(Circ:le ' one) ,(:Cin;.Le:, on

:' ';'j 

IJ:D:.

( :-'::: ;- _ ; ; ,..

50/y: 51/4



l CAREER PLANS 

EVERYONE PLEA.SE ANSWER:

18. Which field from the list in cover letter best describes your anticipated long-run career field? Please give
what you expect to be your long-run career and ignore any stop- gap job or temporary military service which
might precede it.

If YOU ARE A. ONA1i: If yoo p an to combine marriage and work, ccxe th,, field of employmnt
not hO'ewife. Use the crxenumberfor ' 'R01ewife only , if yoo do not
expect to work at alL

In addition to, wr,i ting the crxe in the boxes , please describe
yoor anticipated career in a few words here 52- 53/XX

19. I f you were free to, choose any field from the lis t, ignoring obs tades such as finances, time for
train.!lJg, admhsion, requirementS, etc., would you still choose the field just listed?

Yes" I would prefer the same field (Write "yy" in the boxes)
No, another field would be preferred (PLease indicate the fie 

2). (Cirde as

54-55/X

Which of these characteristics would be very important to you in picking a job or career?
many as appZy) 

Making a lot of money. 

. . . . . . . . . .. . . .. . . . . '" . . . .. . . . . . . . .. .. . . . . .., ... . . . .. .. . . . . '; . :. . . ... . :. ,.

' X
Opportunities to be original and creative..............

;....................... "...,...

:......... 0
Opportunities to be helpful to others or useful to society...................

........... ......

" 1
Avoiding a high pressure job which takes too much out of you....................... 

.............. 2
Li ving and working in the world of ideas........................ 

. .. .. . . . . . . .. . . ' ' . . . .. .. ..' , . .' -. .. 

Freedom from supervision in my work.............................................................. 4

Opportunities for moderate but steady progress rather than the chance of extreme success ,failure....'.................................. '

""""" " ' "" 

A chance to exercise leadership...................................

, " " . . ' ' . . . 

.... 6

Opportunity to wOrk wi th people rather than things.......................................... .. :.. 7
None of the above......... 

.... ..........'...... " " . .... '" . . .. ..... .. .... ... . " '" ... .. . .... 

56/y

21. Which of the following do you expect as your long- run future, employer?expectation, drde one; i./ not, circ e the most Hke y possibHities)
(If yoo have a definite

I plan to be self-employed, or in business owned by my family...........................

.'....... y

Private company with 100 or more employees............................,........

.... ;..

. X
ivate company with fewer than '100 employees.. .

:......................... .,.. ..,... """ . ;., .,. 

Professional partnership..,..........,...................."...."

........., .,. ....". .' .... , .. .

.. 1
Research organiza tion or insH tute......................'..........................,...,......... 2

College or University or Junior College....... ................................................. 3

Elementary or Se ondary ' School or School System.........'..................'...................... 4
Hospi tal or Clin ic...."

......,.........,................................,......,......."

....... 5
Church, We1fare, r oth r non-profit org:anization............

... " ""''''''''''''''''''' .' '

: 6
Fede r a I GOve rnment (U, S, ). . . . . . '

' . . . . . . '' . . . . . . .. . . . . . . . ' . . . . . . . . . . . . . . . , . . . -. . . . . . . . . . . . " ,. . . ,

'" 7
State or 'Local Government................,.......

....... ;..,.....,........... :................. :..

' 8
.other (C.i.,c e and Specify) 
Do not expect eDlP, oyment...... 

,', ' . " .' .,...." .......,...............,.,...,.......

57/R

22. The following activities cu t across a number of ' pecific ' jobs. l'ich ones do you anticipate will be
an, important part of your long-run career work? (Circle any which app

Teaching.. . . ,. . . .. . 

,.. .. . . .. .. ....

Research... . .. . . ... . . 

.... ... . '' . ...

Administration.. ... 

.' .. .' . .. . .. ....

Service to patients or clIents.....
None of these.....,.....,.........

58/y



23.

~~~~

'Y 

parenU' (or step- parrn't' s,H p" ti- dead) highest educational attainment. (Circle

Fa the r Mother

, ,

8th , grade , les

............ ''' '' "' " ' " ' ' ' " "

Part S.ch,l)o

,: :":' . . ; :' ::;' :' , ,:) :' " ' ': :, .... :,:.. ' . . . .

High School graduate.............................,.............

Part College....................._.............................

Colleg graduah;: .

. . ' '

GradliUe otpro'fe i6B 1 ' gl'e\!beyon it' the bachH6r"s;.

;. .' , .. . " .

: '-3:-

: -

59/3 60/3

24, !Vat kind of wku:k.didyour, :father do wh Y;;1J were ge 161
when he =s working)

OccupatIon: '

(It deceased or , 1-e tt;-ea.:'give his " /mj or'occupa tion

- ."_-_" .,- _. '

Duti

eYI11J if.. the , 7'eIatiy?;25. Have anY.of YQlIr
is re tired or 

relati10eS eVer",w,Qrked in, the;,f,oHQw,ing ':Qccupations? (Rl1po'f. t. ,.oe;r;patipn
onger)ivin

,., 

9,f!;n ans
7f..

C?twn'!:

61/R ' 63/R

.,' ....

. 1

:( 'l .

NO CN IN 1HIS RETIONSHIP TO ME OR J:'
KNW THIR OCATIONS. . . 

. . . , . . . . . . . . . . . . .

Ci\filService Employee..

:. :. :.... :... . .....,

Elected or appointed pubHcOfficid....

:...

Foi'eigri Service ' Officer.. .. ....... 

. ..... ... ,

Ca"eer Mifitary Officer.....

"....... ".......

Hi gh SchooL,or"Grade: School,-Tea",he'r

. -'. '. . ; '" j

Col'lege 'Professor.... ..... ::....

:.. . ..... .....

Sci.:entist(Other ' than college .professor). . . 
Enginee r. . . . .. .. . 

..... .. . . ... . . :. ;;. . . .. . . . . .

Wrfter;Artist, 'MlsTciari".. ;..... 

.............,

"Farmer

. , .. . . ' ; . . ' ;' . , . . . ,. . . , . . . . , . . . . ;' . . ; . .: :\

BI\!e., Col!.arworke,

. ', " ... " '" "" ..,... . "' ;",,

Sma-JI ll,sine, s ,Proprietor. . ,. . '

" . . . ... ., ... . ,

cuti ve In, a

, .

la,rge ,bus, ine,ss.. .,

. . ., . . .. .. ." .

Cer:tifi d Pub!.ic Accountan t. .... ..... ',

'" ',

Lav,yer,

. '" , " ,. ',

"M. ',

" ... "",""''',, ,..

'1,
rgym.

.' .... ... ... . ' :::. ' :' .. ' .": . .':

Phy,sician

.. . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . .. ,

Other Heal th ,Profession (dentist, pharmacis 
riurse

, '

tc")"

''''' :' ' ... ..... . . . . . ' . . . . . . . . . .

SocIal' Worker.

.. ....... .. ,'. ;' ................ . ''.

Architect..... .

.... ...... .... ..;..... ... ..:. ;. .... '

NON OF ,THE ,00ATIONS...

. ,. .., . '

.' '4,

" ,...... , ,..,.

(CircLe , qr..Qr -
more ' numbers
iiitMS 86WiinJ

Grandparents" ,
f ' .in

parents
(Cirde qr Q1'
more numbers

hi this 'coUirinI

'- ,

67/R
Unc les,
"Aimts.
Cousins

(9irc:Le one or
mQr nu,mber,sthi$cQL'imn)

cof'X

''- '.'

J); , x.

, 0

, 6

,:' ;,

.- :'t'

, ''''''

,,' 64/R

" .

:. fOe") J j, .

. , . - ,\ ! ; 

BEGI
OCCX

26:''- Have YOII en'rolled for or iJ! ';i
college? (CircLe qr)

:1 ,!:,-

:' , , .. ,

in a program leading to a degree since you were graduated from

Yes (Answer the ques tions in the green section)....... 

. . . . .. 

No (SkiP to 1.1.. Do not ansr qustion on the green
fxges). 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

11/



TE:

Please indicate the terms in which you were enrolled for courses applicable to a 
degree.apply)

FILl OUT :rHE GREEN PAGES IF rou HAVE ENROLLED THIS ACADEMIC fEAR 
(1961-62) FOR COURSES APPLICABLE :ro A DEGREE

(Circ le as many as

Summer, 1961.............................. X

Fall Semester or Quarter. 1961......,..... 0

Winter Quarter, 1961-62................... 1

Spring Semester or Quarter, 1962,.........

12/y

IF YOU AR NOT CUTLY ENROLLED THIS SPRING TERM, which of the following best explains why you are not
enrolled now? (Circle any which apply)

Have already received my post-
graduate degree.............. -.."

..................... y

COl1leted the course work for the degree............................................. 

Academic difficulties or fear of academic difficulties...........,................... 0

Lost interest............. 

, ' .. " "........

.,........................... 1Required too much time,........,................................,.,.................. 2

Dee ided to swi tch fie Ids. 

. . . . . , . . . . . . . , . . . . . . . . . . . . . '" . . . . . . . . . . , . . . . . . . . . . . . . . . . . " 

Health , Called up for Military Service or other unforeseen personal obstacle........ 4
Financ i a 1 cos t s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . " 

Moved f rom the city...................... 

- . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . , . . . . . . . . .. 

Fami ly respons ibi li ties. . . 

. . '" , .. " ... . . ... .. .. . . " '" .. .. . . .. .. .. . '" .. . , , ., ., ... .. 

Am doing independen t 
re s"a ch. camp let ing thesi s. e tc. .............................. 8

13/R

Other (Circ le and Specify)

Which of the following best describes your current (most recent) study program? 

(Circle one)

Studying in a program in which full-time study is possible

and carrying..

full-time load or greater................"

.,... '" ""

" 5
more than half . but less than full load.................................. 6

14/4

Taking a Correspondence course.."

.,..................,.. ....................,..,..... .,

.. 9

Studying in a night school. or similar program in which "
full-time study is impossible 8

half a course, load or less............................................... 

Wri te the code number from the cover page whf ch bes t descri bes:
Your current (most recent) field of st c1Y..........................

,.......

15-16/X

Did you apply for graduate or professional (post-
bachelor) studies in any

other field prior to beginning _ ,udy in your current (most recent) field?

No (Write lI " in the boxes)

Yes (Indicate fie ld). 

, ,.. . , ,

17-18/XX

Do you plan to get a degree in any field other than the one in which you have been studying?

No (ft'rite lI " in the boxes)

Yes (Indicate fie ld) 19-201X

IF YES: What are your reasons for changing?

Please write the name of the school which you are now attending or have most recently attended since receiving
your bachelor s degree.

School
Ci ty ate (Country If Non- S.)



FILL OUTTBEGRUNPAGESIF', YOUHA'EENROLLED THIS' ACADEMIC tEAR (1961:'$2)10R COURSESAPfLICABLE toi DE(jR

32. Compared with the.liChool where you coniletedyout uridergraduate work. ' is ' Your current (1ast)' $chool (Cirde: one)

The saiDe ins t' tu t ion. . . . . , . . . 

. . - . . . . . . . . . . . . . . . , . . , , , , . . , , . , , . , . . . . , . , . , ., 

A diffei-ent institution--

in the salle city or wi thin cOmPt'ng distance...".."

....."

....."." 0

"withinfouf'hours ' automobile drive or less.,.,.....,.."

.".,."

,., 1

'1ore thanJourh,?urs

' ,

ive

;. ; '. : ' ;;; " ;' ;"'

; H

" ; " "

": 2

21/y

Which of the following reasons played a part in your decision to attend thi school rather 'than some
other? (CircLe any which app

33.

Couldn t be admitted toone, or ,more schools, whicp, I would have preferred........ y

O1eaper tui tion, . . . 

. . . .. . , , . . . . .' , , . . ' ' . . . : . . . . ... . . . . .. . . , , , . ., , .., . . .. ., ... .,. . . ., , '" 

Offered more (some) financial aid by this school.. "

' ' : "

" ... ..oo.. ," .. .., .... .. .. oo' 

Course work appeared e'!sier.........

::.......... "', " '''.'' ,' ,..,... .' " '''''''''''' '

" 1

Reputati ",pd quality pf Uqive,sity as a whole. 

"...,."... ' " """ ," ' ""'" 

Reputation and quality of my department or professional school......
,,,,,,,,,,,,,,,,,,, 3

22/R

Allowed part- time. or evening courses."

...".""," ;"" ".......,.

Within commuting distance, of my home or job,......

;,, ;.,, ';;' ';':" :""

"'" 5

Course' offerings , more suited , to my needs'

. . . , ;;. . ", , ; .. ; . ...... .... '. .

.......oo.,...,. 6

Job opportunities for myself (or spouse) while in schqol..
:....oo.

.'.....

:........,..... 7

Attracted ' to community or area in which school is situated.................. ,,,,,,,,,,,, 8

Sent hereby my oyer,...., "" ,

'" ' :. ' " ' , ' '" """ .." '."" "" ,,' ,.,...,,' 

er (Circ e and Specify)

34. What is your grade point average so far , in your post-bachelor s studies?

IF LETTER GRADES ARE NOT GIVEN, translate into letter grades ,as best you can:

, "

(Circ le one),

..............

............ 0

,.."

....,..",....".,',. 1

s+ 

... ". . .,. ;- '-'

............ 2

B ,.. ....,.. ,......oo..... co 

' .. ,. ;, ;: .. . ..... ;.... .., 

c+ .... "

"" .".. '

oo ," "

' " :..

C ....................., .... 6

C- "

,..........,....."

..,., 7

23/y

s.s thanC. ........

.....

No ' grades rece ived ye t:. ' H'

35. For each of the following , three aspects of your post bachelor s studies please indicate both the ex-

pectations You had ,before iyou began .studying at this level and your experiences since you have been
studying at this level. (Circle on number on each 'Lne)

, .T FIN.
course work"

...,

HARD
EASY 24/:

work load LA SHA LI'f
taking,

....,..

TIME 'lI!ME 25/:

. . .' 

course content.,. FASCINATING
26/:

ACTALYFO.,.
oQrse

......

work load SHA
taking:: . , . . . . ., OF MY TIME

281

course conten.t.

;';

FASCINATING
291



FILL OUT THE GREEJ/ PAGES IF YOU HAVE EJ/ROLLED THIS ACADEMIC YEAR (1861-62) FOR COURSES APPLICABLE TO A DEGREE

How would you rate the following aspects of your studies this year?
(Circ Le one answer for each aspect)

Excellent I Good IAveragel
Poor

I Don
' t know,

Inapplicable

Caliber clas s room teaching. . . . 

... ... , ,.... ... ,. .. ......

30/y

Curriculum and course offerings.........,...... .."

,........

31/4

Facilities and opportuni ties for research (including library) 32/Y

S tuden t housing.............. '

... .. . . . . . . .... .. .' .. ...... .

33/4

Caliber the -s tuden t s, . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . ...

34/y

Knowledge and professional standing the faculty.......... 35/4

---

Personal contacts with facul ty. . .. .. . . ... .. . .. . 

.... ..... . 

36/y

During the time you have been studying this
you with $200 or more in financial support?

ademic year (1961-1962). which of the following will have provided
(CircLe ny which appLy)

Full- time job.....,.........

........,........."""'

"'''''''' X 37/y

Subsidy from present or future employer..... '

........ . ' ' . 

...., .. 0

Income from spouse ' s employment....................,........... 1
Parents or relatives......................,.......,............ 2

Wi thdrawals from savings........,..............,..,............ 3

National Defense Education Act loan............................ 4

Othe r loan................................................,...
. 5

Part-time job other than a research or teaching assistantship.. 6

None of the above....,................""'"'''''''''''''''''' 7

During the academic year , did you receive a stipend (scholarship, fellowship, research or teaching
assistantship) or similar financial aid to students?

EXCLUDE... loans and gifts from parents or relatives

INCLUDE... reduction in fees even if you do not receive the money directly

CONSIDER... work as a stipend if you are receiving income from teaching or research in your
field of study and are paid by your school or an affiliated organization

No (Circ Le and skip to question /fO).. 

.. , .

Yes (CircLe and see instructions).......,.

38(y

IF YES: On the back of the cover letter is a set of code numbers that describe stipends by source and

type. Use the code numbers to ansr the fo Hawing ques tions:

Describe your stipend (if you have two or more, describe the one that has the highest value).

39-40!X

Do you have a second stipend?

IF YES:

IF' NO:

Describe it

Wri te " " in the boxes
41- 42/XX

Please estimate the total value you received from all stipends during

elude in your estimate the value of a tuition scholarship, or tuition

no money), income f rom teaching or resea rch in your field if you we 
organization. (CircLe on)

the academic year 1961-1962. In-
remission (even if you received
paid by your school or affiliated

200

500

$I .000

1 , 500

$2. 000
$2, 500

$3, 000

$4, 000 and

$200. . . . . , . . . ., 
499......... 2

999. ....,. .. 3

499. . . . . . . ,. 
999 ."..... 5

499 ....,.,. 6

999 ,....,.. 7

999.........
over........" 9

43/0Les s than



FILL OUP PEE GREEN PAGES IFTOU HAVE ElROLLED fuIS AOADEMIa YEAR (1961-62) FOR COIJRSES APPLIOABLE:' PO A DEGREE

f PLANS FOR NEXT YEAR--1962 1963
ON THE BACK OF THE COVER LEtTER IS A SET' OF' CODE NUMBERS THAJ DESCR I BE ST I PENDS BY SOURCEAND TYPE- USE THE CODE NUMBERS TO ANSWER THE FOLLOWING QUESTIONS

40. Have you accepted any stipend for the academic year 1962-
IF NO: Write " " in boxes an-i s"ih to B. 
IF YES: (1) Describe you:' stipe1!. 

(If you have wo or more,
describe the one that has the highest value.)

(2) Do you have a second stipend?

IFYks:, Describe it.
IP Nq: Write " " in the b

44-45/X

Did you decline any stipend that you were offered for the academic year '
62-1963?

46-47/XX

IF NO:

Ii' YES:

rite "yy" in the boxes" 
Describe the stipe1! you were offered.
than one, describe the "best" one.)

(I f you were offered more 48- 49/XX

Did you apply for the academic year 1962-1963 .
for any stipen that is still pending?

IF NO: Write "yy" in the boxes.
Ii' YES: Describe Jhe. stipe1!. (If more ,than one is pending, describethe "best" one. ) 50-51/X

Did you

IP NO:

IF YES:

apply for the academic year

Wri te "yy" in the boxes.

Describe the stipe1!. (If
the stipend you would have

1962-1963 for anY stipend for which you were rejected?

"'O,e than ohe rejection , descdbepre ferred. ) 52.53/x

41. ndi",ate your pIa.rs for the cpming (1952"1963) academic year, by circling one of the following:

Will continue studies in...

Same field, ,sAmeschooI........,.. ........, 2
.Same field, but different school.................. 3

.Same school, but different field.............
;.... 4

.Di fferent field and di Herent schoel.............. 5

54/1

. Why. are you making the change or changes indicated (.) above?

Will not be enrolled because...
Work for degree will be completed........... 

.. "

" 6
Studying in absen tia. 

. .. : . '; , , . ; . . . . ' . . ; . : . .. ; ; . ; . " '

*Irtterrupting my studies temporarily............... 8

*Qui tting my studies short of the degree........... 9

42. f you plan to go to school in the coming year, 
1962-1963, do you plan to go... (Oirc e or

Full-time........,........ X

Part- time.. .. .. .. .. 

.. "'" 

S5/Y

43. Did :getting, (or' not ge,ttin g) S ' stipend influence your plans for next year?

No (airc e and ski to Q. 9)........ 3
*Yes.. . . '" . . . 

. , .. . . . . . .. . .. . . . . . . . 

. .. 4
5612

Ii' YES: What was the in fluence?

-'-----'-------

PLESE SKIP 10 QUSTIOO 49.



ANSWER THE FOllOW I NG QUEST IONS I F YOU HAVE NOT
APPLICABLE TO A DEGREE: ( IF YOU HAVE BEEN ENROLLED
5K t P TO Q. 49.
'44. A. Had you at any time considered enrollirg during

(on campus or by conesporiiience)? (Circ e one)

BEEN ENROLLED SINCE JUNE, 1961 FOR COURSES
FOR SUCH COURSE"S DURING THE SPEC, IFIED TIM!; pERIOD

BEIN
DEC 3

l1/y
this current (1961-1962) 'school year fOr degree study

No............,..." 0' ,... "'

' ' " .

:.'. 0"

"" 

.. X

*Considered it , but did not apply to any schaal,.... 0
*App1ied to one or more schools, was not accepted

by any.. 0 

. . . . . . . . . . . . . . . . . , . . . . . . . . , 

0 . . . . . , . , ,. ., 1
*App1ied to one or more schools, accepted by one or

more

.. .

. 0 _

. .- :" ." . ; . -. .. .. .. .. .' :" .-;. .. ,. :. - .

0 . .. .. ,

. .:, . ;':" .. .. - . '

,.. 2

*B, IF YOU CONSIDERED OR APPLIED: Write the code number fram thecover page which best describes th.e : fi,

,? 

you cons,idered".

12.13/X

45,,: Which of the fQllowing ..descr ibes your reasons for not enrolling this pas t year? (Circ Le as man) as app
No des i re to do sa.. .. ... .. . .. ... .. ..., .. .. .. .. .. .. .. 

..... .. .. .. .. ""'" 

Could get a desirable, job without further schaaling...................... X
vlan' tea :togetp'ractical'expe' rience' first'

... "' " ' . . ..,. .;. .';';.. ., . '

;. 0

Finances................ ..... 0"'" .. . "0

" . .\, ..

o'.. .

... ...... '

" ..... 1

Fear of abB'denlic dFfficulfies,

;........'.

i;'

;"""

",,, 2

Problem af admission to the school (type of s ';hool) ' I wished to attend... 3
Military service, active duty or reserve pragram..................., ..... 4

Health or' ather' 'personalabsta cles.. .

..,.. . .. ;'.., . .., .,, , '...

...... 5

Fami ly respons i bi 1 i ties. . . . 

. . . , . . . . . , , , . . , . . . . . , . . . . . . , , . . . . . . . . , . . . . . . .. 

Lack of time.........................,.........,......................... 7

No., school available, where I was liNing.,..

,.... ... :,..:.... ,.,

.........,. 8

Other (airc e and Specify) 

14/R

46. nave you
cable to

co.nsiderecl e,n,roUing ,'1l'xt YI", , (any, Aime between June , 1962 and June, 1963) for caurses appli-
a degree (on campus or- corresponde ce)? 

No. (Circ Le and skip to Q. 8)..........., .......... 4

Yes (Circle and continue with Q. 7)....,....,...., 5

15/3

IF YOUCOSID D ENROLLING ,NEXT YE:A. Have yau appl1ed for adnission 'to any schaal for th coming year (19' 1963)? (Cir;c le,pne); 
No. and I' m not planning to apply this year (CircLe and skip to D)....,.. 

No, but I' m still planning to apply (CircLe and skip to B)............,.. 

*Yes. I applied to one schooL............................................ 2

*Yes, I applied to two or three schools.........,......................... 3

*Ves, l' appltEi'd" " four6-r' more schools,. .

:". ,;': . '. .. .. .;' '''' '

';, ....c. ...

; ,.,' . .

/ 4

*IFYOH',VEAPPL::EJ): (1) Wh"t"isthe' c'ur reift status a f your applicatian,? ::(Cird-e OM , i-n each cO '/7fn) ,

.. 

16/R

47.

Accepted by: Rejected by:
(Circ e on) (Circ Le one)

No :scohoo 1 s.. .. .. .. .. .. 

.. .. 

One, :school. . . . . . . . . . . . . . 

, . 

Two ar three schools..... 7 "

, '" , 

;gur ,or mare , scho,:ls. ,

' , , 

8 , 17/R laIR
ON THE BACK OF THE ,COVER LETTER I S A SET OF CODE NUMBERS THAT OESCR I BE
SOURCE .ANO TYPE.. USE THE CODE NUMBERS TO ANSWER THE FOLLOW I NG QUEST IONS.
8. (1) Have you acceptet: ny ,stipend (schalarship, fellawship, research or teaching assistantship) ,or similar

financial aid to. stude s, for the academic year 1962-1963)?

EXCLUDE. 

. .

loans 'and gifts from parents ar rela ti ves
INOLl!DE... reduc tion in' tees, ev n i(you do not receive the money directly
OONSIDER. .work as a stipend; if you ar'efeceivin come from .eilching' orteseElrch

Jr field af study and are paid by yaur school or 'an affiliated organizatIon.
IF NO: J!r te" " in. the box~ and$kiP ,to (Z). 
IF YES: (a) Describe your stipend. (If yau have two or more,

" describe.'the ' one thilt h'ss ,the ' hi'ghest value.)

?, Do !ou have a second stipend?
IF YES: Describe it. 
IF NO: ' Write "

yy" 

in the bOXes.

Pending at:
pircLe on)

19IR

ST I PENDS BY

20-21/RR

22-23/RR



1-2

47. C9ntinued
B. (2) Did you decline any stipend that you were offered

IF 1.0: Write " " in the boxes.

IF YES: Describe the stipend you dec Lined.
the ''bes tIt one. )

for the academic year 1962"1963?

(If you declined more than one, describe

(3) Did you apply for any stipend for the academic year 1962-1963. that is till.. cHf1.&?

If NO: frite "yy" in the boxes
If YES: Desc1"ibe the stipend. (If m6rethan one is pending, describe

the "best" one.

(4) Did you apply for ,any stipend for Jhe academic y arl962- 1963. for which you were rejec
II' NO: fri te 

" ,

in the boxes 

IF YES: Describe the sti pend. (If more , than one'rejecHon, describe
the , stipend you ,would have preferred'.

) ,

Did getting (or , not ge tting) a stipend influepce. your plans:fornextyear?
No............. 0

Yes............ 1

Do you expect too enroll forfu' rther degree 'study durin'g the coming ,academic year (1962-1963) either
on campus or by corespondence?

No (Circ Le and' answer Question Q8)... 

. . , . . ., 

"'Yes, on, c' ainus ' full,-"time.

.., . ... .

........... 7

*Yes, on c'ampus part- t1me...." .............. 8

*Yes, correspondence.,.,.....",............. 9

*Wha t are You pl nning tQ study?the cover letter.
(Indicate the field by copying the code ntimbers ' from list inSide

SKIP TO Q. 49

24-25/

26:271R

28-29/F

301R

311R

32-33

48. FOR mOSE NOT PLING TO BE ENLL ,OORING11 CPINGACAEMIC,n; (1962-1963)...
A. Do you ' expect to go on for' dur:therdegreestudy (on campus, 0,1' by cOl'l'espondence) in the futur

(CircJe OM) 
No (Circle and skip to Q. Q9)............... 

Probably not (CircLe and skip to Q. Q9)..... 

*Proba.bly yes.......... .. ... .. 

.. . . ..... . .,

.- .. 2

*Yes .

"), . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . .. 3

Ii' iES OR PROBABLY YES:

(1) When do you expect to begin? Make your single best pr'ediction.
Academic Year:

(Circ Le on)

. . . 

(2) Refel' tothe field list and writ the code
" c:escribtsthe fi ld' in which yoi! expect ' to

63- '

' "" ", " ...' ' " :,

64"65......

;. .. ., "", :, " /;'

;6'

65- 66. .

". '"" .. .,.", ; ..

:, 7

' 66- ; 67

: , : '.. , .. ...,,, .. .. ... 

No specific date in mind;

""..."

.".,....,. 9

number which best

study

J . (3) Which of the followin bes t explains why you are pb tpoliingyour further studie si'
(OircLe ny which appLy)

' " '

;lwant to get practi a1. exP rien e first........... 2

Finances.. .. . . . .. . .. . . .. 

.... . .... ' ' . . ... ..." . "" 

Mi li tary servic " ilcti ve ' duty or reserve program... 4
Problem of, gettingadmi tted. . .'

. .... ""'.

" ... 5

Health or other personal obstacle......,........... 6

Family responsibilities..... ....................... 7

No school available where I am now living.......... 8

Other (CircLe and Specify) 

34/R

36-37/lt



LATTITUDES AND OPINION

ERYBODY PLEASE ANSWER:
How would you rate the following aspects of your underfraduate college or university? (Circle on anser foreach aspect)

Caliber of class room teaching.. ......'....................

CUrriculum and course offerings.............................

:::~~~

::u

:::g~~~~~~~~~~~~~ ~~~ ~~~~~~~~ ~~~~~~~~~~ ~~~~~~~

) ICaliber of the students.....................................

Knowledge and professional standing of the faculty..........

Excellent Don t Know or
Inapplicable

9/y
0/4

41/y
42/4
43/y
44/4

During the year since you graduated, have any of the following been a source of worry or conCern for you? (Circle
as many as apply)

My children s health and development., ........

Abi li ty to make friends...............,.......

Physical health................

........,......

I 45/0 Ca r e e r plan s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . .. 

School studies this year........................ 2

Emotional state................................. 3

Relations with my parents....................... 4

World conditions................................ 5

Rela tions wi th in- laws.......................... 6

My job.......................................... 7

Other problems (Circle and Specify)

46/0

Finances. 

. . . . . .. . . . . . . . .. . . . . . . . . . . . . . . . . . .. . .. 

Loneliness..................,..,.......,....... 5

Dating, relations wi th opposi te sex..,........ 6
Goals in Ii fe................................. 7

Relations wi th spouse......................... 8

None , no worries................................ 9

Your career or occupa tion. 

.. . . .. .. .... ...............................................

Family relationships...............................,...................,............

Leisure- time recreational activities."

.. 

................. .0.............. " '0.....

Most Next Most
Satisfaction Satis factior
(Circle one) (Circ le one

Which of the following do you expect to give you the most satisfaction in your life?

Re 1 i g i au s be 1 i e f s a r act vi tie s .. . . . . . . .. . . . '" . .. . . .. . 

.. . .. . . . , . .. . . .. .. . . . . .. . , .. ..

Participation as a citizen in the affairs of your community.........................

Participation in activities directed toward national or international betterment....
47/y 48/y

Listed below are some adjectives, some of which are " favorable, some of which are " unfavorable, some of
which are neither. (Please circLe the ones which best describe you. Consider only those which are most char-
acteristic of you as a person. (Most people choose five or six. but you may choose more or fewer if you want to.

Ambi tious. 

... ... ,...... 

Energetic... 

.. ..... ...

Methodical...... 

,.....

Quiet..... 

... .... '.. 

Athletic.... 

.. ........

Fun Loving.,. 

...... ...

Middle Brow......... Rebellious... 

.. ... .....

Calm. 

... .... .. .........

Good Looking. 

...... ...

Moody... 

.... .... ... ...

Religious.. 

.. ... ... ..,

Cautious....... 

.. ."

Happy......."

.... ,' 

Nervous. 

....... .. .... 

Reserved. . . 

.. ...... ... 

Conventional.. 

... ".."

Hard Driving.. 

.........

Non-religious... 

......

Shy........... 

..... ... 

Cooperative. 

.,. .....

High Strung. 

.. ..... ,..

Obliging....., 

.. ....

Sophisticated,. 

....... 

Cultured....... 

.. ... ....

Idealistic.......... 

,..

Outgoing,

,.".., ......

Talkative...,.

....... 

Dominant....... 

.. ......

Impetuous. 

.. ......... 

Poised., 

.. .........

Tense.... 

... ,.. ,..",.,.

Easy Going..

." 

IntellectuaL 

....... 

Politically Liberal. , .. Unconventional...... 

...

Efficient...,. 

.. .........

Lazy... 

. - . .. .. ."."

Poli tica 11 y Conse rva t i ve Witty.. 

.. .... ....

49/R 50/R S1/R 52/R

How would you feel about working overseas for a few years. in your ,egular occupation , for each of the following
types of organization? (Circle one for each kind of organization)

De f ini tely would like to.................

Would like to under certain conditions...

De fini tely would not like to.............

Fede ral or Othe rPr i va te Non-Profi t Government Internationalfusiness Organization Agency Agenc i es
(Circ le one) (Circ le one) (Circle one) (Cin le cme)

53/Y 54/2 55/6 56/y



54.

IF' NO:

IF YES:

Since you began college. have you seriously consider,ed employment in any of the following Federal Governmental
departments or agencies or in the PeacioCorps?, (Cirf e any, '/Mqhapp

14 f

(Circle and skip to Q. 55)........ X

Indicate which agency(ies)

Sta,te part1\erlt.

... 

.!i. 

:.. .,. . .' .., ;,. ,

p(li ted St'! tes Informa t ion ;Agency .. I
Centf,jfI1t"'hfgen e 'Agency. .,... .

Agen y for International
/JYeJopl;ent ( formerly.I, A.)... 3

C!! ,CQrPs, . ;. . . . . .. ..,

. ',,"'.. "',

' .. . ., 4
Qthe i in in tJ,fJ:a,t ionall; ffa iro8 ..

57/y

Agticultur';;.. .

;..... ;' ... .... ,. . " ;;" ., 

i;' X '58/R
Commerce (includes C:ensus) """"

""""

Federal Reserve Board............................ I

Health., Education. and We lfli.re.. "'

' ' "'" 

'f" : 2

Interior;'

:....., ' " ' " \, ,.. ..:.;,. ' '" ... . "., .., '" ,.. 

:J,-sti e (iii"lu it, II; o.r' 

,' ' .',"'"'' , , '

Labor (includes BLS)... :;

;'" ' '" ; :, ." "'

, 5

, Defense (includes career milnaiy:, rvic,,). ..

.. .., .

Post' Office,

" ' ' , ,,, :, .. .. ., ' ' " .;; ; ..' '

C"" 't.

. ,

Tt"asury(.ilie1udesinhrnal' revenue).

;, """ . . .' , ,

Oth\.r tn 'ao1nes tic li;'ld ('eUcTe ciiui3P sqy)

(Circ cmor more oj thef!,ve you taken any of the" .foHowing . ederal Governmental amina,tions
aZtenuztives jar each oj the exami"!tions)

I have taken it..

;"" ;,. ... .,..;, :.. ";" ,,,,

I took it and plan to take it again..."

.."

I haven t taken it ,but plan to do:;so.

;;" ."..

never heard of the exam..,.... 

. , , .. . . ""

heardoi:itbuti have decid d not 

take it beCaus

'" Idon ' think I c ould pass, the exam.

.. . 

Even if I passed the exam, I p,roQlibly
wouldn t t be selected..........."

..,.

... I wouldn t like to be subjected to the
investi'gation:involved. .

. . ' , .." .....

... It takes too long to' 'fnd' out whether
you . re se!ected.

-:.. ..:,,, .. -' ,'. . .--.- ---:. . ;.:.:,

" . I'm no interested in the types of
gove' rnmental positions 'filled through
this:' (e-x8m'

.'.... . .".. .- .... :..

Other irc aM, $p&:ity';

, Mana gement
Interne

Foreign
S"e rvice
Of fic,e,r,s'

, ,

CF$X "(Circle 0T

United State
, Iriforma Hon

.. '

Agency'
" ' (U SIAJ
(Cirde one

60/R :6l/R 62/R

I FINANCES 

" , .

55. ' Considering mon\;y borrIlJVe1I for educa ion(tuiti.on., living ,expenses while incSchool.: books. etc.)... how
money.. .

do you personally 6wenow for urider' giadua training?(eirC-e
one)

" _

ave you ,borrow d10r p()s t-gradua te " s,tudies? (Oircle on)

64/6

' 8 65/5

66/5
do-' yoir expect to borrow for post- graduate studies next year
(Academic year 1962 19(3)? (Circ e ,OM) ,



How much do you have in the form of savings and securities (or other assets which could be converted into cash
in an emergency) ,and how much are you currently in debt (excluding mortgages, bills paid wi thin the month , etc.)?

Debts and
I.iabil i ti es

,..

Nothing... ... . 

, ... .. ... , ,. ..

Less than $199................
$100 499., .... ... 

... , .....

$500 999. . , . . . . . . . , . . . . . .
$1, 000 - 4, 999...............
$5, 000 or more............ 

Assets

L- 
67/y 68/y

Please estimate your current average monthly income before taxes and deductions. Do not include any ;,ncome you
may have from scholarships, as s i stan tship". or other stipends awarded to s tuden ts, e one in eo,en co lwmn)

hat do you regard as 

an adequate monthly
tl1come for a person

in your circumstances?
(Cirde one)

From
Your Own

EmpI oym:m t

(CircLe one)

Total Mon thly Income
(Including spouse ' s
and othe r income)

(Dire one)

None....,..... .$1 199.$200 299.$300 399.$400 599.$600 799. I
$800 - 99. I
$1, 000 or mor-=I

69/1 70/1

one . . . . . 

. . . . . . .

$200

$300
$400

$600

$800

$1 , 000 or more...

-'---------. .- ..-.-.-.--.- --_._---

299.

399.
599.
199.
999.

L---.--,-----

73/y

._---_._-_.,_.__._--._._,_.-_._._--_ -_._---_.._-_.-.

How frequently do you attend religious services?
(Gin the dosest number)

199.

71/

."----------------"---' -' --' -'- "----'--------.--------------. .-------.- '-

How many of your grandparents were born in the 'Jutted States? (Ci1"c e one)

.-------- -----.--------..

Four.......

... 

IMother s side I" ?&tj

;;:;;-

;Tdof fRrnily Gf family I
G i 're le one i r 1=-__

~~~

!.J
English, Scotch, Welsh , English Canadian, Australian. New Zeal..nd,......,....." . i X 1

;( 

Irish. 

............. ..

................ c...... .... 0"

"... ...,.......... '."

Weekly. almos t wi thout excepdon.... 4

Severat times a month............... 5

Onc", a mO:1 tho . . . . . . . . , . , . . . . . , . . . . .. 
Two or three times a year.....,..... 7

Once a year.....,...." ............. 8

Never.......,.........,......, ,..... 9

What is your predominant nationat background?

German , Austr ian , Swiss......................................,....................Scand ina vian. , . . . . . . . . , . . . . . . . . . . . . . . . , . , . . . 

. . . . , , . . . . . . . . . , . . . . , . . . . . . . . . . . . . . . .

Ita lian. . . . 

. . . , , . . . . . . . . . . . . . . ', --" . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . , .. . . . . . , . . . 

0 . . .
French , French Canadian, Belgian......,..........,......................,..,.....

Polish..... ... ., ""

'" .... .... . " "" , ... "" '" , ...... ... ... ,... .. . .. .. ,.. ... ..

Russian and other Eas tern European......................................."......

American Negro, "

'''''' " '...................... -.. . ..., ... ... .., ..

Spanish, Portugue e and ltin Americqn (Mexican Ierto Rican, c'entral and South
American)......,

.. - ........... -""" ........... .,............................

Other (Circ ani SPecify)

. -- '-.

No.r;e. . . . 

, . =/:'

. n

One..., ..,

. . ., . . .. .

Thr""_. . -"

74/y

75/3



In the box at the bottom of the page is your current mailing address, a,ccording to our records.

Ii IT IS CORREC!l , CIRCLE fHE LET!lR X TO fHE RIGHf.............. 

Ii' NOf , PLEASE CIRCLE !lHE cUfTER y TO THE RIGHT AND MAKE ANI
NECESSARY CORRECfION. 

. . . . . .. .. . . . . . . . . . . . . . .. . . . . . . . . . . . . . .. 

We will use this address to mail you a copy, of a ' report on our research as soon as we receive you,r
questionnaire.

. ,

, ttl's (corre'ct-ed) current address youl-'iios't' likely address one year from now?

Yes.......... 1

..Np.. ......... 2
Ii' NO: Your most likely address one yea l" from now

Name of residence hall, department, company, etc., i.f any

IS"'" Ad".,

I CHy .

, T",.

L: 

....,

or Country

EVERYBODY ANSWER:

Name and address of someone who will know where you are or could forward a let ter 'to you if you were
not at the address you listed above:

fFi'" N- 1 1""'1' N.

...-

ICity or Town

or Country

!S"'" Add.."

LJ 

.....

IMPRTANT

You have now completed the questionnaire.
envelope and re turn it to us.
Thank you very much and Good Luck.

Please drop it in the enclosed pos tage paid

'1"




