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CHAPTER I

INTRODUCTION

The Problem and Its Backeground

N In a recent publication, Nevitt Sanford cogently describes the problem
within which this study finds its places
The performance of the individual student is determined not only by the
abilities and dispositions that are present-when he enters college but
also by a complexity of factors in the college environment. When the
ways in which these latter influence the student are sufficiently well
understood, it may become possible to modify them in such a way as to
raise the student's level of performance. This is a field in which
relatively little work has been done. 1
The present research is aimed at illuminating some of the ways in which
certain characteristics of social environment affected students at a small
liberal arts college in the midwest. More precisely, our central hypothesis
asserts that the informal social structure and expectations existing among
students and faculty members at this college influenced the academic values,
achievement and aspirations of individual students.

In one of its aspects, this hypothesis represents an approach to the

question of why some of the most talented youth do not fulfill in college the

R

promise which they showed in high school, and conversely, why some students
exceed their promise., In another and theoretically broader aspect, the
hypothesis represents the application, in a substantive area to which it has

not often been applied, of one of the most firmly established conclusions of

lNevitt Sanford, "Higher Education as a Field of Study," The American
College, ed. Nevitt Sanford (New York: John Wiley and Sons, 1962), p. 67.




research in social psychology and formal organizations, namely, that peer
group norms affect individual behavior.1 The juncture between these two
sides of our main hypothesis is clearly manifested in Coleman'®s conclusion,
with reference to high school students, that "Students with ability are led
to achieve only vhen there are social rewards, primarily from their peers,
for doing 80, o+ « o n2
As Sanford indiecates, relatively little empirical research has been
done along the lines of the present study. Nevertheless, researchers and
practitioners alike have long and repeatedly observed (supported by varying
degrees oP'methodological rigor) that the values, customs, informal clique
structure, faculty-student relations, extra-curricular organizations, etc.,

3

of schools affect the degree to which educational goals are attained.

1 . . . R .
For selections and summaries of this literature, see Dorwin Cart-

wright and Alvin Zander, Group Dynamics: Research and Theory (rev. ede;
Evanston, I11.: Row, Peterson, 13305; and Peter M., Blau and W. Richard Scott,
Formal Organizations (San Francisco: Chandler, 1961).

2James S, Coleman, "The Adolescent Subculture and Academic Achieve-

ment," American Journal of Sociology, LXV (1960), 3hk.

3See, among others, W. G. Mollenkopf and S. D. Melville, "A Study
of Secondary School Characteristics as Related to Test Scores,' Educational
Testing Service Bulletin RB-56-6 (July, 1956), see esp. p. 37; Orville G.
Brim, Jr., Sociology and the Field of Education (New York: Russell Sage
Foundation, 1958), see esp. p. 43; Janet A. Kelley, College Life and the
Mores (New York: Bureau of Publications, Teachers College, Columbia Univer=
sity, 1949), see esp. pp. 3 and 117-118; W. H, Cowley and Willard Waller,
"A Study of Student Life," Journal of Higher Bducation, VI (1935), see esp.
13%2; Louise Price, Creative Work Groups on the Campus (New York: Bureau of
Publications, Teachers College, Columbia University, 1941), see esp. p. 123;
H, H. Remmers and D. H. Radler, The American Teenager (Indianapolis and New
York: Bobbs~Merrill, 1957), see esp. chap. ix; Orden Smucker, "The Campus
Clique as an Agency of Socialization," Journal of Educational Sociology,
XXI (1947), 163-68; Janet A, Kelley, "Varying Mores in School and College
Cultures," Journal of Educational Sociology, X¥XI (1958), 244-52; and
Willard Waller, The Sociology of Teaching (New York: John Wiley, 1932).
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For example, Hartshorne writes that

Informal group norms also govern individual behavior in competitive
situations. There is pressure for 'success,’ but too much success brings
with it certain penalties, notably increased social distance between the
winners and the losers . o . the normal distribution curve automatically
places those who 'distinguish themselves,' either by success or by fail-
ure, in a minority group. Thus many individual students actually refrain
from doing as well as their aptitude would allow, for the simple reason
that they don't want to put a barrier between themselves and their less
able friends,

To cite another example, Coleman writes:
Consider only a single activity, academic achievement. The importance for
status among the adolescents in each school can be measured simply by the
proportion of responses which specify ‘good grades,' or ‘brains' as lead-
ing adolescents often put it, as a means of entree into the leading crowd.
In all the schools, academic achievement was of less importance than other
matters, such as being an athletic star among the boys, being a cheer-
leader or being good-looking among the girls, or other attributes.®
These two statements seem typical of observations regarding the par=-
ticular effects of student culture upon individuwal achievement--although they
express somewhat different conclusions. The first statement suggests that
the college peer group tends to penalize high achievement of whatever sort
and high academic achievement in particular. The second emphasizes the idea
that the high school peer group often rewards high achievement in certain
activities, although strictly academic activities do not seem to be among
these.
In opposition to both of these conclusions, however, Brookover states:
There is little evidence that friendship of the mutual sort, frequently
the basis for clique formation, is related to academic achievement or

intelligence. Barney> studied the mutual friendship choices of students
from the second through the tenth grade and found no significant relation-

lEdward Y. Hartshorne, "Undergraduate Society and the College Culture,”
American Sociological Review, VII (1943), 324,

2Coleman, American Journal of Sociology, LXV (1960), 34O.

3M E. Barney, "A Sociometric Study of the Relationship of Some Fac-
tors to Mutual Friendship on the Elementary, Secondary and College Level,"
Sociometry, IX (1946), 26=3k,




ship with academic achievement or intelligence. . . o Barney . . o found
no consistently significant correlation between the interests and friend-
ship choices in the elementary grades. At the high school and college
level, he found a few significant correlations between specific interests
and matual friends.l
Brookover goes on to note, however, that "Smucker found that common interests
in a given type of recreation and in maintaining academic records were asso=
ciated with clique relations at the college levele"‘2

Setting aside, for the moment, the important differences between the

substantive conclusions dravn by investigators like Hartshorme and Coleman

on the one hand and Brookover on the other, the type of concern which they all

represent follows one line of attack upon the general problem of environmental
influences on student behavior--a line which emphasizes the social relation-
ships among members of the school community. A second, more psychologistic
and ecological approach is represented by the work of such men as Heist,
Thistlethwaite and Pace and Sterm.

In a recent article, Heist reported that when the Omnibus Personality
Inventory and Allport-Vernon-Lindzey scores of National Merit Scholarship

3

finalists at institutions of high and low productivity” were compared, sig-
nificant differences were found. Heist concludes: "On the basis of our present
‘knowledge of what the OPI and A-V-L scales measure, most of these students of

superior ability in the high group can be described as having a different orien-

tation and very likely a different pattern of motivation than students of the

lWilbur Brookover, A Sogiology of Education (New York: American Book
Company, 1955), p. 219.

2Tbide

3As measured in Robert H. Knapp and Joseph J. Greenbaum, The Younger
American Scholar: His Collegiate Origins (Chicago: University of Chicago
Press, 1953),




of such answers as our data seem to provide to this question for the main body
of the report, we can note the way in which research on the personal charac-
teristics of students seems logically to lead to inquiries about the normative
structure of the peer group in which students find themselves.

Pace and Sternl have gone a step further than Heist, inasmuch as their
aim has been to derive empirically, not only a description of students attend-
ing a given college, but a parallel description of the college itself. To
this end, two questiqnnaires were developed for administration to students.
The first, called the Activities Index, is designed to measure the student's
psychological needs for achievement, affiliation, change, dominance, ex=
hibitionism, order, and the like. The second questionnaire, called the Col-
lege Characteristics Index, is designed to elicit a description of the college
along the same ten dimensions employed in the Activities Index.

With data provided by these instruments, it becomes possible to deter=-
mine the degree of consonance or dissonance between the profile of a college's
measured characteristics (its "press'") and the profile of the students attend-
ing that college (student '"needs"). Stern has tentatively concluded, from an
analysis of data from 1,984 students in thirty-two colleges, that between col=-
leges there is more variation in press characteristics than in student need
characteristics, while within colleges the reverse is true. Moreover, stu-
dent bodies tend to resemble the press of their own college slightly more

than those of other institutions. Whether this tendency toward consonance is

lCharles R, Pace and George G. Stern, "An Approach to the Measurement
of Psychological Characteristics of College Environments," Journal of BEduca-
tional Psychology, LXIX (1958), 269-77; Charles R. Pace, "Five College En-
vironments,' College Entrance Examination Board Review, XLI (1960), 24=28;
and George G. Stern, "Environments for Learning," The American College, ed,
Nevitt Sanford.




the result of self-selection or institutional influence has not yet been re-
ported, nor have the consequences of consonance and dissonance been fully ex-
plored. However, indications from a controlled classroom experiment conducted
by Stern and Cope point in the direction of differential facility in attitude
change as one probable consequence,

Thistlethwhaite has reported on a second consequence of difference in
college press. With aptitude held constant, a certain type of college press
was found to be productive of achievement in the natural sciences, while another
type of press was found productive of achievement in the social sciences, arts
and humanities.l

The "neede~press' approach views achievement as a consequence of inter-
action between students and their social environment. At the same time, how-
ever, this approach measures individual personal characteristics of students
without specifically examining the ways in which these individuals relate to
one another and the impact of such relations. Three recent and important
studies, however, have taken this latter line of attack.

In the first of these, Gordon2 examined three inter-related stratifi-
cation systems in the social organization of the student-body. The respective
dimensions of these systems were academic achievement (represented by grade-
point average), participation in extra-curricular activities and interpersonal
relations (represented‘by number of friendship choices received). Relying
mainly on interview data, Gordon concluded that the "ultimate motivation" of

a given student's behavior was toward establishing his position in the informal

1D.onald L. Thistlethwaite, 'College Environments and the Development of
Talent," Science, CXXX, No. 3367 (1959), 71-76.

20. Wayne Gordon, The Socilal System of the High School (Glencoe, Ill.:
Free Press, 1957). i ' ' '




In the third recent study, Hughes, Becker and Geerl analyzed student
culture at a medical school. Their conclusions are that twe factors combine
to force as well as enable and encourage the development of peer group norms
regarding academic achievement., The first of these is the "enormous and, in
any practical sense, unlimited amount of material' with which medical stu-
dents are presented in courses. The second factor was found to be the in-
tensive interaction among these students, resulting from the fact that those
who enter medical school in a given year go through schoel together, attend
lectures, laboratories and examinations together, In addition, long hours of
academic work lead to the isolation of these students from groups outside
their own school class. As a consequence of these facts, determined by the
formal structure and rules of the medical school, students are forced back
on their own judgments, and establish norms regarding what materials should
be learned and what material may be set aside, During the last two years of
medical school, during which the emphasis is on clinical work, rather than
the mastery of a body of knowledge on which the students are tested, the
problem to which the peer group norms are addressed shifts to "how to deal
with the continuous pressure of a heavy load of clinical work and how to get
the most out of that work in terms of the future one envisions for himself
in medicine."2 In response to this new requirement, new peer group norms
appéare

Although the three researches just summarized deal variously with
high school and medical school students rather than with undergraduate col-
lege students, they are substantively related to the present research and

provide a solid background for it. Judging from the findings of these studies,

lEverett Hughes, Howard Becker, and Blanche Geer, "Student Culture and
Academic Effort," The American College, ed. Nevitt Sanford (New York: John
Wiley, 1962).

2Ibide, p. 526



10

our hypothesis rests on supporting circumstantial evidence even before we
examine it in the specific context of college life.

While noting the similarities between our own study and those just
mentioned, certain important differences should not be overlocked. First,
there are the obvious differences among the educational levels studied. In
this connection, it should be noted that among the high schools studied by
Coleman, peer group norms tended to give high salience as well as evaluation
to non-academic behavior. In the medical school studied by Hughes, Becker,
and Geer, academic behavior seems to have been salient., It would seem very
likely that this difference is due largely to the fact that academic work in
medical school is far more demanding, intense and isolating than in high schoel,
but it is also possible that the difference in stages of social maturation also
carries some weight. By this, we mean that medical students can loock forward
to the attainment of fully adult occupational and prestige statuses in the
very near future. High school students (especially those who plan to attend
college) do not seem likely to think of themselves as verging so closely upon
such statuses. Carrying this argument to undergraduate college students, their
intermediate position in the succession of age—graded statuses leading to adult- .
hood is apparent. It may therefore be reasonable to expect that the relative b
salience of academic behavior in the college peer group normative structure
may be intermediate between the low level among high school students and the
high level among medical students.

Second, there are a series of methodological differences between our
own and these previous researches, ©One type of difficulty with the Gordon

study, for example, centers around the lack of specification of variableg—-

notably dependent variables. Only one of the main variables in Gordon's

study is conceptually and operationally defined. That variable is the informal
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network of social relations. The dependent variable, behavior, is never de-—
fined (although examples are given in the interview data) and we are not told
exactly what kinds of behavior are presumed to be affected by status in the
school social system, what kinds are presumed unaffected, what kinds affected
more, and what kinds affected less. Second, although a strong impression is
given in the interviews that a mutual relation does exist between social sta-
tus and some behavior, the research design is incapable of showing its nature
or measuring its extent, since measurement of behavior is not attempted. Third,
although the formal school system and the formal student organization system
are both analyzed, neither of them, nor any other variable, is systematically
introduced to elaborate the hypothesized relation between status and behavior,
s a result, the study can cast ne light on the conditions under which we may
expect the basic relation to exist at all, to exist maximally, or to change
its form. In our study, we have tried to seek out at least tentative answers
to these questions.

Our research seems closest in approach, methed and findings to the
Coleman study. The latter is comparative, however, and has this advantage
over us. A second difference between the two resides in Coleman's aﬁalysis
of clique structure, as contrastea with our use of a new approach to inter-
personal environments, to be described below.

The Hughes, Becker, and Geer study is chiefly concerned with the
origins and development of group norms, rather than with their effects upon
individual students. Thus, the cited report of this study gives us no infor-
mation about differential student response to such norms, which is the central
problem of the research which we present here,

One further element distinguishes our study from all others in the

literature. As we shall indicate in greater detail below, we call attention
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to the entering freshmen, in particular. We are especially interested in
finding out how students adapt to the new college environment during their
early college days, in the belief that most major adaptations are made
relatively quickly in a new environment, if the new stimuli are perceived
as being relatively unambiguous. Thus, our contention is that the most pro-
found effects of the college experience are to be observed during the
period of first contact, rather than ét any later date.

In general, then, our research seems to find its place in the class
of studies which have been concerned with influences of the school environ-
ment on individual student behavior, and in the sub=class of studies which
have drawn attention to the effects of particular kinds of norms and social

relationships existing within schools.

Major Features of the Research Design

The Focus on Entering Freshmen

As we have already indicated, we here draw special (though not exclu-
sive) attention to the entering freshman and to the manner in which group norms
in the new environment influence his attitudes and behavior. This focus springs
from the consideration that each freshman is temporarily in transition from
prior integration in his high school student=faculty society to future integra=-
tion in his college society.

It seems important to emphasize that in most four-year colleges an
initial heterogeneity of norms probably prevails among the entering freshman
class by virtue of differences among the high schools (and presumably differ-
ent normative backgrounds) from which its members are drawneh Although we do
not suggest that this initial heterogeneity is the only factor accounting for

any difficulty which a given high school culture finds in being transplanted
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intact to the college scene, it is doubtless an important oneol For this
reason, the transition from high school to college society, and the passage
between the spheres of their normative influences, seems likely to be begun
by each entering freshman individually and with a minimum of normative sup-
port from his fellow-freshmen. Therefore, to the extent to which the high
school societies and culture from which entering freshmen come are objec=-
tively different from the college society and culture to which they go, we
have efery reason to expect that the initiation of these students into the
new society will involve attitudinal and behavioral changes. Furthermore,
to the extent that the differences between the two societies in question are
anticipated by the freshmen themselves, freshmen seem likely to expect to
change. And lastly, because becoming a college student is generally evaluated
as a step up, to a higher and more desirable status than that of high school
student or wage-earner, the entering freshman seems likely to want to change.
Taken together, these factors suggest the special sensitivity of en-
tering freshmen to the new external influences_which he meets in college.
Such sensitivity seems likely to be strategic as well, in the sense that the
perpetuation of the college norms depends upon the rapid enculturation of en-
tering freshmen, Whatever durable new patterns entering freshmen learn seem
bound to be reflected in the patterns which succeeding generations of freshmen
will learn from them, Thus, the changes which are wrought in entering fresh-
men take on the qualities of a fulcrum for long-range continuation or change
in the entire student culture of the college.

In implementation of these considerations; a panel design was employed

lSee Robert K. Merton, "Contributions to the Theory of Reference Group
Behavior," Social Theory and Social Structure (Glencoe: The Free Press, 1957),
for a similar discussion with regard to soldiers in World War II.
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with the freshmen, and identical questionnaires were administered to them in
November, 1959 and in April, 1960. We received 98 per cent and 84 per cent

return on these questionnaires, respectively. An initial questionnaire was

also given to the freshmen during their second day on campus, in September,
1959, on which the return was 100 per cent. The overwhelming majority of the
data on non-freshmen which is analyzed here was collected in November, 1959.
Ninety-two per cent of non-freshmen returned completed questionnaires at that
time., A further questionnaire was administered to all students in April,
1960, but only two items from that questionmaire (father's occupation and
number of faculty members admired) figure in the present analysis. Eighty
per cent of non-freshmen and 93 per cent of freshmen returned such question-

naires.

The Measurement of Interpersonal Environments

The mention of a student culture suggests mention of informal student
norms. But the problem of defining informal group norms is a notoriously
thorny one, partly because of difficulties in defining the membership and
boundaries of cliques within which given norms may be said to Operate.l To
avoid these problems, however, we may take Rossi's suggestion2 and return to
the original and unambiguous datum: subject "i'™ chooses subject "j." We can
identify all j's chosen by i and call this aggregate i's "“interpersonal en-
vironment." Now if we measure, for example, a freshman's desire to get high

grades before this desire can be influenced by the college environment and

lSee Gardner Lindzey and Edgar F, Borgatta, "Sociometric Measurement,"

Handbook of Social Psychology, ed. Gardner Lindzey, I (Reading, Mass.: Ad=
dison-Wesley, 1954).

%Peter H. Rossi, "Research Strategies in the Measurement of Peer

Group Influence" (unpublished manuscript).
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measure it again, after the freshman has entered that environment, and also
measure the desire to get high grades of each "j" in his interpersonal environ-
ment, we can reasonably infer influence if we can show that the change in
grades orientation of freshmen with the same predisposition varied with their
interpersonal environments.

The chief shortcoming of the interpersonal environment approach may
be seen in the fact that we can no longer apply the term "group" to what we
can only be sure are a series of pair-relationships between i and each of
his j's, and we cannot therefore detect any extra increment of influence which
may derive from the individual's environment taken as an interacting whole
rather than as a simple sum of Nj parts. A major consequence of this fact is
the possibility of underestimating the strength of interpersonal influence.
Against this shortcoming, however, we can list two major advantages of the in-
terpersonal environment (IE) approach: First, the arbitrary operations in-
volved in delineating cliques are removed. The IE is a meaningful entity
whose shape and size are determined entirely by the data. Second, it becomes
practical to remove the presumption that the persons whom a respondent likes
best or spends most time with (i.e., his "best friends") exert the greater
part of interpersonal influence on him and to investigate empirically the
relative influence of all persons in his interpersonal environment. The dif-
ficulties in analyzing the clique structure of large groups have almost always
led investigators to impose arbitrary limits on the number and type of persons
whom each respondent could name, In the IE approach and with electronic com-
puter help it becomes possible to encourage the subjects in a fairly large
group to record the full extent of their choices,

In addition, of course, it is no less possible with the IE approach

than with the clique approach to examine norms in the more formally constituted
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or "hatural" student groupings, such as college class, sex category, dormitory,
and fraternity groups, etc.

In line with Rossi's proposals, we wanted each freshman subject to pro-
vide us with a more exhaustive list of the students he knew than is elicited
by the usual "three best friends" question, and also to distinguish among his
relationships with these students in greater detail than is provided by the
global term "friendship."™ Accordingly, each freshman was presented with a
complete list of all students registered at the college. He was asked to
check the names of all those whom he recognized, toc indicate how much time
he spent in each one's company during an average week, and how much he liked

or disliked each.

Other Variables
On the same questionnaire, each respondent was asked to supply infor-
mation concerning his background and current college-related behavior, at-
titudes and aspirations. In addition, we collected data from official col-
lege records on each student's rank in his high school graduating class, col=

lege entrance examination scores and cumulative total grade-point average.

Major Dependent Variables
We have indicated our focal concern with the influence of student in-
teraction among themselves and with faculty members upon the attainment of
formal educational goals, and it is a prime assumption of our study that the
following are among these goals at the college level:
(1) Students should place high value on academic excellence;
(2) Students should achieve the highest grades of which they are

capable; and




17

(3) Students of high aptitude and achievement should aspire to under-
take graduate work.,

These dependent variables were operationalized in the following way:

Academic values

Each respondent to our November and April questionnaires was asked to
choose, in paired comparisons, among eleven values related to college life.
Four of these values are of major importance and were presented in all pos-
sible pairings with each other. These four values were: 'Making at least
an A-minus average," '"Participating in extra-curricular activities as much
as I would like to," "Having as many dates as I want, with whomever I want,"
and "Having close friends on campus and spending time with them." (For the‘
sake of brevity, we shall often refer to these values as &, X, D, and F, for
A-minus average, extra-curricular activities, dating, and friendship.) From
the chbices made among these values by each respondent, we determined the rank
of each value wherever choices were sufficiently transitive. In this way, we
arrived at an estimate of how important academic excellence was to each respon-
dent, relative to the importance of dating, extra-curricular activities and
friendships. In the Séptember questionnaire, freshmen were simply asked how
important high grades were to them: highly important, moderately important,

or not important.

Academic achievement

The best available indicator of academic achievement was total cumu-
lative grade~-point average. There are at least three major objections to this
indicator and to other measures derived from it. The first questions the

validity of grades, the second questions their reliability and the third ques-~
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tions the statistical legitimacy of averaging such an ordinally scaled measureol
We have meager defense against any of these objections, and rely upon grades
only because it is the measure which is considered relevant by the formal col-

lege system.

Graduate aspirations

In all questionnaires, respondents were asked whether they would like
to go to graduate or professional school, and whether they expected to do s0.
The direct responses to these questions constitute our measure of the subject's

graduate aspirations.

Faculty Members® Expectations of Students
In April, a questionnaire was administered to the teaching faculty of
the college, which was designed to measure faculty expectations of students
along the same dimensions that student values were measured. This was accom=
plished by means of an appropriate rephrasing of the same paired-comparisons
which students were asked to make, and by asking faculty members to perform
the same paired comparisons separately for male and female students. Sixty-

seven, or 81 per cent, of the faculty returned completed questionnaires,

The College

The midwestern liberal arts college which is the leccale of our study
meets two essential criteria for the study designs it is relatively small
and self-contained. At the time of our data collection, the college had 1,005

undergraduate and forty-six graduate students on its ro.llsg2 The college is

lFor a study of the reliability of grades, see Robert Ashburn, "An
Experiment in the Essay-Type Question," Journal of Experimental Education, VII
(1938), 1-3., For a discussion of the implications involved in averaging grades,
see Virginia L, Senders, Measurement and Statistics {New York: Oxford Univer=-
sity Press, 1958), p. 142,

2Only undergraduate students are included in our analysis.
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co-educational, non-denominational in practice and located in a town having a
population of about thirty=-three thousand, according to the 1960 census., The
college is among the top fifty in the nation with regard to its production of
younger male American scholars as measured by Knapp and Greenbaum.l The col=
lege maintains seven nationally~affiliated fraternities and five nationally-
affiliated sororities, together with numerous extra-curricular activities,
including intercollegiate sports.

The college has two large dormitories for freshman women, four smaller
ones for non-freshman women, and two large dormitories for men. Resident
freshman men are required to live in the dormitories, but beginning with the
sophomore year, men may live either in the dormitories or in fraternity houses,
Sorérity houses are non-residential. About 86 per cent of students lived un

campus.

General Outline of the Report

To conclude this introduction, it may be helpful to describe, in four
general steps, the course which our presentation will take. First, we shall
attempt to ascertain whether any change in orientation toward academic excel=-
lence occurred among the freshmen in our panel, and the academic performance
and behavioral correlates of such change. Second, we shall explore the rela-
tion of”change in orientation to getting high grades and change in desire to
attend graduate school to certain other factors relevant to the peer group,
faculty members, parents, and student occupational ambitions. Third, following.

a brief examination of the academic effects of scholarship grants, we shall

lKnapp and Greenbaum, The Younpger American Scholar: His Collegiate
Origins. :
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devote some special attention to seeing college from what seems to be a
feminine viewpoint. Fourth, we shall examine our data on interpersonal en-
vironmentg in the light of findings presented in the previous steps of our

analysis.
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CHAPTER II
FRESHMAN VALUE CHANGES

Let us begin our inquiry by empirically describing our first dependent
variable: freshman change in grades-evaluation. In other words, we wish to
answer here the following simple questions: Was there any change in the im-
portance assigned to getting high grades among the freshmen? If there was a
change, what was its direction? Did the change move the freshmen towards, or
away from, the levels of grades-evaluation among sophomores, juniors, anq
seniors?

Since the data gathered in November and April are strictly comparable
(in the sense that identical questions were asked at both times), we shall
investigate freshman change over this time period before returning to attgggt
some inferences about probable changes between September and November.

When we seek to measure change, the first logical problem is what cri-
terion to use, and we must therefore distinguish between the two criteria used
here. In the first instance, Qé shall measure absolute1 change; that is, the
per cent giving a particular rank to A (getting at least an A-minus average)
in November will be compared with the per cent giving it the same rank in
April. In the second instance, we shall measure-change in the ranking of A,

relative to the change in the ranking of X (participating in extra=-curricular

lThat is, relatively absolute, since the ranks of the values are not

absolute but relative to one another.

21

K

I




23

TABLE l.=-Per cent giving specified ranks to A: Sex, by date of response; No-
vember-April change and per cent transitive value choices (Freshmen)

Total Males Fenmales
Date ' | X
Rank Nov Apr Change Nov Apr Change ©Nov Apr Change
First 17 10 -4 25 14 Lk 11 8 =27
Second 25 20 =20 25 24 =l 2k 18 25
Third 24 2l 0 20 27 +35 28 22 =21
Fourth 34 45 432 30 35 +17 37 52 +40
Base 100 _ 100° 100 100 100 100
(277)% (254) (129) - (110) (148) (1h44)
Per cent 86 87 87 83 86 92
Transitive (321) (291) (148) (132) (173) (159)

87n a1l tables hereinafter, the base number used.in coemputing percen-
tages or other measures will be enclosed in parentheses.

bRounding error will not be shown in any table hereinafter.

students changing their A rank by two or three steps, or of many students chang-
ing their A rank by one or two steps. Table 2 shows that (1) there was a ten-
dency on the part of some students to raise the rank they gave to A and thus
move againét the general downward current; (2) the net decrease in A rank was
greater among girls than boys; and (3) most changes were one rank changes: Of
all freshmen who changed their A rank, 71 per cent changed it By éne rank,; 25
pér cent by>two ranks, and 3 per cent Ey ﬁhree ranks.l A test of differences
between matched-sample probortions‘increasihg.and decreasing shows that; for

all freshmen combined, the A rank decline is significant at 1><3C20

_ lThis lattérufinding is also encouraging with regard to the reliability

of the measuring instrument, since a large proportion of big changes would sug~
gest considerable respondent error, a poorly constrncted questionnaire, or un-
expectedly powerful and contradictory forces at work.
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TABLE 2,--Changes in ranks of values from November to April (Freshmen)

Total

Value A® x* p? e
Per cent Increasing®  19(182)  28(187) 31(91) 61(61)
Per cent Decreasing®  48(135)  38(144) 30(137) 17(201)
Net change® -29 -10 +1 +hly
Per cent Changing® by
+3 ==(83) 2(59) 3(71) 50(6)
+2 5(132)  13(135) 10(129) 38(2k)
+1 15(182)  18(187) 23(191) h1(61)
0 55(218)  47(203) 51(208) 66(207)
-1 33(135) 31(14h) 22(137) 13(201)
-2 21(86) 12(68) 11(79) 4(183)
-3 8(36) 6(16) 12(17) 1(146)
‘ ﬁales
. Value A® B p? P
Per cent Increasing®  25(72)  35(74) 29(85) 56(36)
Per cent Decreasing®  47(60)  37(68) 43(51) 25(81)
Net change® -22 -2 -1k +31
Per cent Changing’ by
+3 ==(3k4) --(18) 5(41) so(k)
+2 6(49) 23(L48)- 10(68) 31(16)
+1 21(72) 20(74) 19(85) 36(36)
0 52(9h4)- 41(86) Lo(92) 53(85)
=1 32(60) 31(68) 33(51) 20(81)
-2 18(45) 8(38) 9(34) 4(69)
-3 k(22) 8(12) 29(7) 2(49)
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TABLE 2=~Continued

Females
Value 52 2 ' p* Ea
Per cent Increasingb 14(110) 24(113) 33(106) 68(25)
Per cent Decreasingb 49(75) 38(76) 22(86) 12(120)
Net change® =35 -1k +11 +56
Per cent Changingb by
+3 ==(49) 2(41) --(30) 50(2)
+2 5(83) 8(87) 11(61) 50(8)
+l 11(110)  17(113) 26(106) - 48(25)
0 57(12k)  52(117) 53(116) 75(122)
-1 33(75) 32(76) 15(86) 8(120)
=2 24 (41) 17(30) 11(55) L(114)
=3 14(1h) -=(4) ==(10) ==(97)

%The total numbers of respondents used in computations involving
these values vary from one value to the next because choices sufficiently
transitive to locate the rank of one value were not always sufficiently tran-
sitive to locate the ranks of other values,

bAll per cents changing are against the base number of those who could
fiake the indicated change (e.ge, 19 per cent of all those who could increase
their A rank did so).

Net Change = Per cent Increasing minus Per cent-Decreasing.

Relative Change, November=April

Although we have now determined that the absolute level of grades-
evaluation declined from November to April, the comparison of this change
with change in the other ranked values is partly independent of this fact.
One possibility, for example, is that the ébserved decline in A rank may
not have been the steepest among the four ranked values., One, or even two

of the other values may have dropped at a faster rate, and in an extreme
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case of this kind the absolute decline in grades—evaluation might be inter-
preted as a relative increase.

However, the data.presented in Table 2 and in Figure 1 forcibly
demonstrate the relative decline of emphasis on academic excellence from
November to April. Although this relative decline was greater among girls
than boys, the same pattern of change prevailed among both, with the'excep-
tion that the girls increased their emphasis on dating, while the boys de=

creased theirs.

September-November Changes

Now we turn to data collected in September during the freshmen's
second day on campus, in an effort to infer whether changes in grades-
evaluation also occurred between September and November. In this way, we
shall try to extend our "moving" picture of the freshmen, so that it will
cover the very beginning of their college career in September, through
April, its seventh month.

Table 3 presents data on some of the freshmen's orientations as they
entered college. Note the relatively strong emphasis which entering fresh-
men gave to the strictly academic side of college life. Over-all and among
the boys, "Learning as muéh as possible in college™ and "Getting the highest
grades that I possibly can" rank first and second among the values shown in
the per cent of students who assigned high importance to them, The girls
were not much different in this regard, since these two intellectual wvalues
rank first and third among them. Note also that there was n§ initial sex~
difference in the degree of orientation to learning and only a small differ-
ence in the orientation to high grades in contrast with the sizeable sex~
differences already found in November and April., With regard to the grades

which they expected to achieve, 51 per cent of the total expected to be in
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TABLE 3.--Per cent giving high importance to selected values in September

(Freshmen)
Total Males Females
Learning as much as possible 93 93 93
Getting the highest grades I can 76 78 7k
Being accepted and liked by fel-
low students 71 66 75
Pleasing my parents 58 L8 66
Having a good time socially 36 26 Ll
Falling in love and getting
married 15 5 2k
Base 100 100 100
(327) (1%9) (178)

the top quarter of their class, including 55 per cent of the boys and 48

per cent of the girls. The significance of these expectations is not onlj
the obvious fact that a large number of students overestimated their academic
abilities, but that so many of them expected, as well as wanted, to do well
academically.

Since the questions asked in September and in November were not
identical, we shall have to ask the reader's indulgence in our assumption
that, by and large, students who ranked getting good grades high on the ab-
solute scale of importance used in September would have ranked A high on the
relative scale used in November if it had also been used in September. With
this assumption, it is possible to construct the turnover tables shown in
Table 4, and to conclude from them that grades-evaluation dropped from Sep=-
tember to November--even more drastically among the girls than among the

boys. It would therefore appear that (1) the evaluation of academic ex-
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cellence was probably at a higher absolute level, among both boys and girls,
in September than in November; (2) these September levels were practically
equal between boys and girls; but (3) the girls® level decreased more sharply
than the boys' over the entire first seven months of college, but especially
from September to November.

TABLE 4.--Freshman September-November grades-evaluation turnover tables
: (Per cent)

Males Females

September Grades Importance September Grades Importance

Mod Mod
Hi Lo Total Hi Lo Total
November Hi | 39 10 49 22 5 27
A Rank Lo 37 14 51 57 16 73
Total 76 2k 100 79 21 100
(125) (187)

We have already seen, particularly in Figure 1 above, that the de~
cline in grades-evaluation tended to be paralleled by a rise in friendship-
evaiuation between November and April. It should therefore be of some in-
terest to inquire whether our data can shed any light on the probable nature
of change in friendship-evaluation between September and November,

Let us again, however, state our caution regarding the limited com=
parability of our September and November data. In September, we asked,

", ., . How important is the following goal to you? . . . Being accepted
and liked by ny fellow—stuaents; Highly important, Moderately important,
Not important." In November, as we have said, our data is based upon paired
comparisons between the A, X, D, and F values. But if it can be granted

that the two questions are at least broadly related in substance, then we
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can examine turnover tables of September, importance of being accepted and
liked by one's fellow-students with November F rank in the same way that we
examined turnover between the September High Grades question'and November A
ranke

We can see that Table 5 does conform to the November-aApril data,
since it shows that friendship-evaluation probably underwent a sharp in-

crease between September and November. It would appear reasonable, on the

TABLE 5.--Freshman September-November friendship-evaluation turmnover tables

(Per cent)
Males Females -
September Importance of September Importance of f

Being Accepted and Liked Being Accepted and ILiked

Hi Mod  gotar om0 Total

November  Hi 5l 29 83 72 20 92
F Rank Lo 12 6 18 5 3 8
Total 66 35 100 77 23 100
(122) (149)

basis of the September-November data we have just presented, to conclude that
in general the process of value reorganization among the freshmen extended
over their'entire first seven months of college, without any gross change in
‘basic direction,

In summary at this point, we have established thelfollowing;

(1) The absolute level of grades-—evaluation declined from November

to April and probably also from September to November.
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(2) The period of steepest decline in absolute level occurred
earlier for the girls than for the boys.
(3) Grades-evaluation declined, relative to change in the evalua-
tion of extra=curricular activities, dating and friendship,
from November to April., It probably also declined, relative
to change in friendship-evaluation, from September to November,
(4) The decline in grades-evaluation was steepest relative to the
increase in friendship-evaluation.
(5) The relative decline in grades-evaluation from November to
April (and probably also from September to November) was steeper

among the girls than the boys.

Comparison of Freshmen and Non-Freshmen

At this point, it should‘be of interest to see how the absolute levels
of grades-evaluation among freshmen compare with those levels among non-fresh-
men., This should suggestban answer to the question of whether the changes
among freshmen which we have just discussed moﬁed freshmen toward greater or
lesser deviance from their seniors in the student peer=group. Obviously,
whatever we find in this connection will carry significance for this research,
since it will provide the first empirical clue regarding the likelihood that
the established student culture influenced the freshman newcomers.

In Table 6, let us first look at the row of percentages which refer
to the A value. Two relations may be seen here: The freshman percentages
were dloser in April than in November to the non=freshman percentages; and
the freshman percentages were higher in November, but lower in April, than
comparable non-freshman percentages. These facts seem té,indicate that the
freshman decline in grades-evaluation represented a tendency to conform,

even over=conform, to the statistical norms prevailing among their seniors.
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When we recall that academic excellence appears to have been held in even
higher esteem by the freshmen in September than in November, this conclusion
takes on still greater conviction. From these data alone, therefore, we
would be inclined to hypothesize that the freshman shift in the importance
of grades manifests a socialization of neophytes by old-timers.

TABLE 6,~-Per cent giving high (lst - 2nd) rank to values, by date of response
(Freshmen and Non-Freshmen)

Total Males Females

L Non- Non- | Non-
Freshmer Freshmen Freshmen Freshmen Freshmen Freshmen

Valﬁe Date Nov., Apr. Nov. Nov. Apr. Nov. Nov. Apr. Nov,.
N 4o 31 35 50 37 4o 35 26 27
(277) (254) (533) (129) (110) (293) (148) (a44) (240)
X 32 26 32 42 Lo 36 23 27 27
(273) (241) (526)  (128) (102) (291) (145) (139) (235)
D 38 Ly 48 26 33 by 50 53 56
(273) (246) (508) (129) (108) (283)  (14k) (138) (225)
F 87 88 84 82 81 80 92 ok 89

(276) (244) (519) (126) (104) (288) (150) (140) (231)

Also relevant to this point is the fact, seen in the F row of Table 6,
that freshmen gave high rank to Friendship slightly more often than did com-
parable non-freshmen of the same sex. This, along Qith the fact that 71 per
cent of freshmen reported that "Being accepted and liked by my fellow students"
was of high importance to them (Table 3), suggests that the freshmen may have
been more receptive to interpersonal influence regarding their evaluation of
high grades than old-timers were. Thus, although we have no measure of the
issue-specific pressure exerted by peers in a freshman's interpersonal environ-

ment (in the sense of how often, how vigorously, or how directly specific
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injunctions about grades-evaluation were transmitted from those peers) we do
have this rough indicator of how sensitive to such communications the receiv-
ing freshmen were.

This line of reasoning also implies an explanation for the fact that
the girls' level of grades-evaluation declined first rapidly and then slowly,
while the reverse was true among the boys. Notice that larger percentages of
girls than boys gave high importance to "Being accepted and liked by my fel-
low students" (Table 3); and that the girls gave high rank to Friendship more
often than the boys did (Table 6). We might therefore guess that the fresh-
man girls, being more desirous of accéptance by other students, were more
sensitive to influence from them and responded to it quickly, while the boys,
being somewhat less anxious for such acceptance, responded less quickly.

When we try to infer some relationship between freshman value changes
and value levels among each of the three older classes (Table 7), our conclu=-
sions are far less unequivocal. It does not seem possible, from these data,
to say to which of the older classes freshmen tended most to conform, when
sex is taken into account. If our hypothesis of peer-group influence is true,
this may be taken as evidence that freshmen were influenced by peers in all
three classes, rather than in any one class; the indication that freshmen

males meved to the senior males' A rank level, notwithstanding.

Freshman—-Senior Differences
Before leaving Table 7, the differences between the classes in per-
centages ranking A high raise the following question: to what extent are
they likely to represent 1ohg—term changes over time? To what extent can we
estimate the change in grades-evaluation over the students' entire college
careers? In order to make such an estimate from cross-gectional data on

non-freshmen, we must find some characteristic of students which was un-



34

TABLE 7.--Per cent giving high rank to values, by class

Total
Class Freshmen Sophomores Juniors Seniors
‘Value Date Nov &Epr
A b2 31 37 28 31
(277)  (254) (20h) (146) (183)
X 32 35 Eal 32 33
L.(273) .. .(241) (201) (145) (180). .
s} 28 iy Lo Lo 4o
(273)  (246). (194) (140) (174)
b 87 88 85 82 85
(276)  (244) (195) (148) (176)
Males
A 50 37 52 45 33
(129) (110) (85) (85) (123)
X 42 49 42 38 30
' (128) (102) (85) (85) (121)
‘D 26~ 33 29 Lo 50
(129) (108) (82) (84) (117)
F 82 ki 77 77 85
(126)  (1o4) (83) (86) (119)
Females
A 35 26 26 28 27
(148)  (144) (119) (61) (60)
X 23 27 23 23 39
(1k5)  (139) (116) (60) (59)
D 50 53 60 57 k7
(144)  (138) (112) (56) (57)
F 92 ok 90 89 83
(150) (140) (112) (62) (57
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questionably prior to the beginning of their college experience, control for
that characteristic, and then compare differences in grades-evaluations across
the classes., In this way, we shall be creating, by statistical controls,
categories of students which may be considered synthetic cohorts with respect
to the controlled variable. Rank in high school graduating class (HSR) is
one obvious choice of college-prior variable, in spite of the fact that in
order to use this variable, we must assume, without evidence, no differences
between high school grading practices as applied to the four classes. But
since we do know_that HSR, as well as & rank, varied with sex, we shall have
to take that fact into account. Table 8 presents our results and indicates
that not only did grades-evaluation differences exist among the bojs of the
various classes (as we might have suspected from Table 7), but similar dif-
ferences also existed among the girls, which do not seem to be accounted for
by initial differences in HSR. As a summary comparison, it may be seen that
freshmen tended to have higher grades-evaluations than non-freshmen of com-
parable HSR.

A second student characteristic which is, in the vast majority of
cases, likely to be prior to college experience is father's occupationol
Table 9 is consistent with Table 8 in showing that differences in grades-
evaluations among the classes cannot be accounted for by differences in this
prior variable either, On the basis of the evidence shown in these latter
two tables, it seems reasonable to conclude that there was an uneven long-
term as well as short-term decline in grades-evaluation among all students

at this college.

1The measure of occupation used here is that set forth in Otis Dudley
Duncan, "A Socioeconomic Index for All Occupations," Occupations and Social
Status, ed. Albert J. Reiss, Jr. (Glencoe: The Free Press, 1961).
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a
TABLE 8.--Per cent ranking A high in November, by high school rank and class

Males ‘Females

Class % »72.8 £72.8 >85.6 £85.6
Freshmen 60 39 il 30

(60) (54) (57) (74)
Sophomores 50 56 25 21

(%8) (27) (49) (48)
Juniors 58 30 z4 20

(40) (33) (29) (25) .
Seniors Lo 25 27 26

(45) (&4) (26) (27)
All Non- 49 33 33 22
Freshmen (123) (124) (104) (100)

aPercentile,‘

TABLE 9,--Per cent ranking A high in November, by father's occupationa and
class '

Males Females

Father's Occupation Index >70 (70 > 70 {70
Class:

Freshmen 46 53 31 Ly

(69) (58) (89) (59)

Sophomores 54 Lo 27 24

v (39) (55) (59) (58)

Juniors 43 Ls 25 32

_ (32) (50) (32) (28)

Seniors 26 38 29 26

(54) (68) (31) (27)

All Non-Freshmen 38 b1 27 26

(128) (173) (122) (113)

83ee Otis Dudley Duncan, “A: Socioceconomic Index for All Occupations,”
Occupations and Social Status, ed. Albert J, Reiss, Jr. (@lencoe: The Free
Press, 1961).
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Associations Between Values

Thus far, we have dealt with the four ranked values one at a time on
the individual level, and have discussed associations between values only on
the aggregate level, For example, although we can say that among the fresh-
men taken as an aggregate, there was a net decline in grades—evaluation and
a net rise in friepdship-evaluation from November to April (see Figure 1),
we have not yet shown whether those students whose grades-evaluation de-
clined were the same students whose friendship-evaluation rose and we have
not shown whether grades-oriented students tended at a given time also to
be friendship-oriented, or dating-oriented, or oriented toward extra=cur-
ricular activities, It is important to examine such questions as these,
because only in this way can we gain any picture whaﬁever of students' value
systems, as distinct from the rating given to individual values. Such know-
ledge can prove useful in practice, since, if someone wanted %o influence a
given value-orientation of students, he would be forewarned of possible an-
cillary influence upon related values.

Before going to our data, let us take note of one important restric=
tion which its nature places upon our findings., The fact that we have ranked
the values means that any measure of association which we could compute be-
tween the ranks of any two values will be biased toward the negative., This
cén easily be understood from the fact that the higher rank of a given value,
(a) the fewer ranks there are for other values to occupy above its (b) the
more ranks there are for other values to occupy below it; and (¢) in no case
can any other value have the same rank.

- In Table 10 we find gamma coefficientsl computed between ranks of

lSee Leo A, Goodman and William H. Kruskal, "Measures of Association

for Cross=Classifications," Journal of the American Statistical Association,
IXIX (December, 1954), 732-6l,
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TABLE 10.--Gamma coefficients® between pairs of values (November), by class

Males
Class Freshmen Sophomores Juniors Seniors
Value .
Val;:\\\ x » F X D F %X D F X D F
Av “’021'" "'060 “’053 ‘oBO ""ol'f’l "055 "’025 "‘559 “"oLl'l "'039 ;'046 “'048
X - 40 = 46 =olil =.28 =e56 =.33 o3l «,08
D *924 "008 "’ool"" ==°l.2
Females
A\ “"ol'l'z “056 "'033 "’038 "‘039 “'.50 ‘5049 "’937 5018 “’046 "053 "’009
X 3036 =,10 "‘051"’ "o}l" ='oL!'9 aals 3918 '-“'048
b =523 =,01 =olb =056

3gee Leo A, Goodman and William H. Kruskal, "Measures of Association
for Cross-Classifications,'™ Journal of the American Statistical Association,

1XIX (December, 1954), 732=6k.

each pair of values in various categories of the student body.

To begin with,

let us concentrate on the freshman data, where we find that the coefficients

tend to fall into two categories: relatively high negative and relatively

low negative (and positive in one case). Among the freshman boys, therefore,

it appears that the strongest repulsions were between A and D, A and F, X

and F, and X and D. Similar strong repulsions prevailed among the girls

between A and D, A and %X, X and D, and A and F.

Looking at the other side

of this coin, and taking into account the negative bias which is built into

our data, we can think of the less negative coefficients as being "“more

positive" and conclude that among the boys, A and X, and D and F, tended to

have similar ranks, when compared with the considerably stronger tendency

S ———y]
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of other pairs of values to have dissimilar ranks. This suggests the
presence of two main value-types among the boys: an "A=-X type, and a
"P=F"" type.

If we look at the freshman girls® coefficients in the same way,
we find a somewhat different situation. Here the outstanding thing seems
to be the tendency of F to have relatively positive associations with X
and D, vwhile A tended to have relatively negative associations with these
values. It would therefore seem that two value-types among the girls were
the YA" type and the "D=F=X'"' type.

&s Talcott Parsonsl has suggested, the most socially approved means
to success for males lies chiefly in task achievement; while the most ap-
propriate means to the same goal lies, for females, chiefly in socio-emo=
tional achievement. The task area, specified with reference to college
life, would appear to include academic work and most extra-curricular club
activities, to the extent to which such activities involve administrative
practice. The socio-emotional area, on the other hand, would seem to cen-
ter on friendships and dating, with an extension to extra-curricular club
activities insofar as they contribute to friendships and dating.

In this light, the relationships among the freshmen's values may be
understood to call attention to two types of male and female students: those
who leaned toward the task alternative, and those who leaned toward the
socid-emotional alternative. But if our notion about the sexual differentia-
tion of appropriate paths to success is true, when we compare the proportion

of boys and girls preferring each alternative, the proportion of task-oriented

lTalcott Parsons, "Age and Sex in the Social Structure of the United
States,™ American Sociological Review, VII (1942), 604=16,
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students will be higher among the boys than among the girls, but the reverse
will hold in the socio-emotional area., Table 111 shows that this is pre-
cisely the cése, and that not only are the A-X (task) and F-D (socio-emo-
tional) pairings the only ones in which the clear and predicted sex-differ-
ence emerges when both members of the pair are high and when both are low,
but whenever either task value is high, the boys® proportion is larger than
the girls®.

It should not be overlooked, however, that only 14 per cent of the
freshman boys appear in the task category high A and X, while 22 per cent
fall in the socio-emotional category high F and D. As one might guess, these
latter students tended to have fathers with higher occupations and were there-
fore likely to consider that their success depended less on their own task
achievement and more on their fathers'.

Let us now look at the rest of the student body in order to see
whether the associations between values found among freshmen, hold among
non-freshmen as well. Although Table 10 shows that they do seem to hold
in general, the senior girls seem to be quite unique among their sex, in
showing strong negative relations between D and F and between X and F, on
the one hand, and less negative relations between X and D and between A and

F, on the other., Similarly, the senior boys differ from boys in other classes

lIt may be worth pointing out that Table 10 and Table 11 are only par=
tially related to each other in terms of the operations performed on the data,
Consequently, one need not expect to find the associations shown in Table 10
reflected in Table 1l. In Table 10 the ungrouped ranks assigned to each value
were the data from which gamma coefficients were computed. In Table 11 "High"
rank includes ranks 1 and 25 "Low" rank includes ranks 3 and 4, Thus, "High
A and X%, for example, includes cases in which A had first rank and X had
second rank, and also includes cases in which the order of values was just the
reverse of this. Therefore, this category includes cases in which K and X
were of the same, and different, orders. Only in the mixed (e.ge., "High &
and Low X") categories is the order determinate.
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in their low negative association between X and F, and in the high negative
association between A and X.

The same conclusions regarding various combinations of values which
we drew about the freshman seem to hold among sophomores and juniors, but
not among senior boys and girls (Table 12), It seems that the sex differ-
entiation found in all other classes did not exist in the senior class, or
was even reversed. In seeking a tentative explanation for this, we may note
(1) the relatively small percentage of senior girls who ranked both F and D
high, (2) the relatively high percentage of senior boys who ranked D high,
and (3) the relatively low percentage of senior boys who ranked X high.
Taken together, these findings lead us to suspect that the seniors! devia-
tion from the trend is related to the special, and opposite, dating statuses
6f senior boys and girls, which we shall discuss more fully in Chapter VI,

In conclusion, it is clear that the greatest enemy of grades-evalua=-
tion was dating=-evaluation, followed by friendship-evaluation among the males,
and extra-curricular-activities-evalnation among the females. It is also
clear that the chief differences between the boys and girls were in the as-
sociations between D and F, A and F, and A and X. We would guess that these
differences reflect the great importance of friendships to girls, coupled
with the ability of dating patterns to disturb: friendships which may then

be reformed along alternative grades-evaluation .lineso1

Relationships Between Changes in Values

We have shown that two types of systems of our four values existed

among each sex-group among the freshmen in November, and have conceptualized

lSee chap. vi.
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these types as tending toward emphasis on task and socio-emotional aspects
of college life. Still, we have been éxamining relationships among values
at a single point in time (i.es, November), and we might well ask the dia-
chronic question: Was change in the rank assigned to one value associated
with change in the rank assigned to other values? The freshman class is our
panel in this study and we can examine its data (still bearing in mind the
restriction which the ranked nature of our data imposes upon our findings)
for. answers to this question. Table 13 presents gamma coefficients computed

TABLE 13,--Gamma coefficients of association between November=-April changea
in ranks of pairs of values (Freshmen)

Total Malés Females
Value\\value x b F X D F X D F
A 2035 =oBL =oli7 o122 =o43 =53 2053 =057 =038
X. “’053 _,°l+0 '=o69 ""oSLI‘ ‘3038 '='023

D ‘5021"' ""008 =‘oLI'2

aChange measured as Higher rank, Same rank, Lower rank.

on tables which cross-tabulated change (measured by "increase," "stable,"
and "decrease') in the rank given one Qalue with change in the rank given
another value. It is apparent that the freshman boys' gammas fall as

we would expect from the cross-sectional conclusions we have just drawn
from data on non-freshmen. That is, the least negative (or most positive)
gammas are between F and D and between A and X, indicating that when
either one of each pair increased in rank, the other one of the pair tended
not to decrease in rank. Among the girls, our expectations are also met,
but with one interesting exception in the relatively high negative as-

sociation between change in D and change in F. It would appear that
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between November and the following April, the freshman girls began to dis-
cover the incompatibility between dating and friends which seems to emerge
so fully among the senior girls. Again we suggest, but reserve for later
discussion, that this was due to the special dating status of freshman
girls--a status which was, in the main, opposite to that of senior girls.
In general, however, the November-April change associations are
congruent with the November cross-sectional associations, and each set of
findings confirms the other. Now let us go further back in time and see
whether those September value questions which are substantively related to
those which we have been examining can provide any clue to value systems
among the freshmen at the time they entered college. Table 14 presents

gammas for the relations between responses to three such questions. Let us

TABLE 14, ~-Gamma coefficients of association between September values (Freshmen)

Males Females
Accepted Love and Marriage Accepted Love and Marriage
High
Grades 033 036 -001, 037
Love and
Marriage 46 032

assume that "getting the highest grades that I possible can" is substantively
related to A rank; that "Being accepted and liked by other students" is re-
lated to F rank, and that "Falling in love and getting married™ is related to
.D.rank. We cannot directly compare these gammas to those taken on ranked
values, but we can compare the order of these gammas with the order of gammas
computed on the November data, and thus get some minimal idea of change in

the associations between related value responses from September to November.
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Table 1k indicates that the most positive of the three gammas shown among

the boys occurs between "Being accepted and liked by other students" and
"Falling in love and getting married." This seems to conform to our pre-
vious finding that the association between F and D, in November, was more
positive than were the associations between 4 and F or between A and D,
Therefore, no gross change in this part of the freshman boys' value systems
is indicated. Among the girls, however, a very different picture is pre-
sented. Here we find that the strongest positive association in September
was between "Getting the highest grades that I possibly can' and "Falling in
love and getting married,' while the association between the former value and
"Being accepted and liked by other students" is slightest and negative, These
findings stand in contrast with related data in Table 10, which showed that
among these girls, A and D had a strong negative association in November and
that A and F had a somewhat more positive relationship. In short, the Sep-
tember order of relationships in these two pairs of values appears to have
been the reverse of what it was in November., Perhaps the clue to accounting
for this discrepancy, however, lies in the special dating status of freshman
girls which we have previously mentioned.

In sum, in this section we have shown that relationships among the
four values with which we are concerned tended to differentiate the student
body into two value~types which we have called, following Parsons, '"task-
oriented!" and "socio-emotionally-oriented" and that the two orientations were
sex-linked among our respondents. We have also shown that the September-
November and November-April change in the importance assigned by various
values by the freshman boys was consistent with our conceptualization of
these orientations and with the hypothesis of their sex-linkage. We have

found that changes in the freshman girls' value-systems, however, suggest
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that the evaluation of dating, and love and marriage, exerted a disturbing
influence upon these systems such that the two main component values in the
socio-embtional orientation (dating and friendships) tended toward increasing
opposition.

The principal finding of this chapter, however, remains the declining
emphasis on getting high grades. Let us now return to this point and examine

its academic consequences.




CHAPTER II1
ACADEMIC CONSEQUENCES OF ACADEMIC ORIENTATION

However much the freshmen's orientation to academic excellence may
have declined during the first seven months of their college careers, and
however much that orientation may have differed among the four college
classes, it may still be true that the orientation itself and, consequently,
any decline in it, were of no impoft in terms of academic achievement and
behavior. It is possible, for example, that the freshmen's decline was
only apparent or superficial; that the freshmen learned to dissemble; that
what was altered was only what freshmen said rather than what they actually
felt; that freshmen learned to give the socially expected answers but did not
lose the privately held orientations with which they entered college. Thus,
one might argue that students who get the top grades in a class learn to dig=
claim desire and effort for such grades, in order to induce their fellows to
think them lucky but "regular," rather than socially hapless "grinds." In
this way, persistent but covert orientations could be rewarded academically
by faculty members, while flexible, overt answers could be rewarded socially
by one's peers.

Or one might hypothesize that although the freshmen progressively
devalued high grades per se, the impact of this devaluation upon behavior
and achievement was effectively blocked by what we might call a "reality
factor": i.e., the externally imposed necessity of getting good grades in

order to stay in college and be awarded a degree.

49




50

Now let us see what the facts are among our respondents. In this
chapter, we shall try first to establish the relationship between grades=

evaluation on the one hand and achievement and behavior, on the other,

Academic Achievement

Our most important measure of academic achievement is the standard-
ized residual (R) grade~-point average, after the variance due to percentile
rank in high school graduating class and total score on college entrance
examination has been taken out. Before examining our data, let us discuss
this measure in some detail, in order to fix its meaning.

In the literature pertaining to the prediction of grade-point average
(GPA), the most common procedure has been the multiple correlation and re=-

_ gression of first semester or first year GPA on percentile rank in high
school graduating class (HSR) and score on a college entrance examination.
These two variables have been found to account for from 25 per cent to 50
per cent of the variance in GPA'S.l We use the same general procedure here,
with similar results, but for a different purpose., We do not seek to pre-
dict GPA from these variables, but to gontrol GPA for them. We are there-
fore interested in the residual variance rather than the variance accounted
for. In other words, we are concerned, broadly speaking, with what the’colw
lege does to students of varying initial characteristics, rather than with
the influence of such characteristics upon their achievement there. We
would like to control for factors specific to the individual student in or-

der to test our ability to account for the residual variance by factors

1See, among others, Herbert W, Samenfeld, "Predicting College Achieve=
ment," Journal of Higher Education, XXIV (1953), 432-33; Mary A. Hoerres and
J. D, O'Dea, "Predictive Value of the ACE," Journal of Higher Education, XXV
(1954), 97; and R. A. Jackson, "Prediction of the Academic Success of College
Freshmen," Journal of Educational Psychology, X¥IVI (1955), 296-301.
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which are specific to the college and the enviromment it provided. Thus,
for the same reasons that we control for the individual student's sex, or
year-in-college, or initial grades~evaluation, etc., whenever it seems pos-
sible and appropriate to do so, we now wish to control grade-point achieve-
ment in college for what we might think of as achievement aptitude~habit,
in order to see how much additional difference achievement values make.

Our use of regression analysis differs from the usual in still other
ways. We have not limited ourselves to first semester or first year GPA's,
but employ the total cumulative GPA as our dependent variable. For example,
a junior's total cumulative GPA is the average of his grades over all college
course-hours, which he had completed by the time of our data-collection.l We
have also performed separate analyses for each class=sex group, i.e., separate
analyses for freshman boys, freshman girls, sophomore boys, sophomore girls, etc.

This latter procedure was adopted in view of findings reported in the
literature (and borne out among our respondents) that girls get better grades
than boys do,a and because we wished to take into account differences which
may exist among college classes. lastly, for all students except freshmen,
we use total scores on the American Council on Education (ACE) Psyéhological
Examination. For freshmen, we have total scores on the College Entrance
Examination Board Scholastic Aptitude Test (SAT).” |

The results of our regression and correlational analyses are shown in

Table 15,

1The college uses a three-point grading system, in which A = 3 points,
B = 2 points, C = 1 point, D = no point, and F = no point.

2See Coleman, Adolescent Society, pp. 252=54, and Gordon, The Social
System of the High School, pe. 3b.

3The college changed its entrance examination shortly before this re-
search was carried out.
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By way of comparison, it should be noted that the national percen-
tile ranks on ACE test score norms of this college's senior, junior and
sophomore clésses, at the time of their admission, were sixty-six, seventy,
and seventy-one, respectively. Forty, 48 and 55 per cent, respectively, of
these students had been in the upper 20 per cent of their high school gradua=-
ting classes. With respect to freshmen, the 50 per cent of that class which
scored 549 points or higher on the verbal section of the SAT, and the 59 per
cent which fell in the same range on the mathematical section, compare fa=-
vorably with 45 per cent and 48 per cent of a national sample (reported by
the College Entrance Examination Board) who received similar scores. Forty-
five per cent of the freshman class had graduated in the top 20 per cent of
their high school classes.l

In examining Table 15, two findings which we believe are closely
connected should be noted. First, it can be seen that the ratio of girls
to boys drops rather steeply between the sophomore and junior classes.
Second, the sophomore class is the only class in which less of the variance
in the girls' GPA's than in the boys' is explained by HSR and entrance ex-
amination score, The first finding reflects the tendency of girls at this
college to transfer to other schools, chiefly Big Ten universities, at the
end of their sophomore year. The second finding means that some factor other
than HSR and entrance examination score entered, or increased its relative
influence in, the determination of sophomore girls' GPA's. As we shall dis-
cuss in Chapters VI and VII, at least one such factor, which can account for

both findings, is the girls' search for romance and marriage.

lThis information is taken from an official annual report of the
college.
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As we have said, however, our main concern is not with what the re-
gression and correlational analyses tell us, but with what they do not tell
us. Therefore, we are most interested in the residual, unexplained variance
in GPA's. In order to take into account variation in the residuals between
groups, and facilitate comparability with other student populations, we ex=
press the absolute residuals as‘per cents of their standard deviations, ie.€o,
as standardized residuals. Thus, a student's.standardized residual GPA (R)
is his standardized total cumulative GPA, within sex and class, after the
variance due to rank in high school graduating class and entrance examina-
tion score (both also within sex and class) has been taken out. It seems
intuitively helpful to think of a positive R as "over-achievement" and a
negative R as "under-achievement," provided that it is understood that these
terms have only the purely statistical referents which we have described.

In Table 16 we show the data on November A rank and R, in all class-
sex groupings. It is quite clear from these tables that November A rank had
a positive relation to total cumulative GPA, over and above the influences
of HSR and entrance examination score, among freshmen and among a2ll classes
of non-freshmenol

From these data we may infer that the general decline in grades-
evaluation (discussed in Chapter II) had a deleterious effect on the academic
achievement of freshmen, and to the extent that this decline also held true
among non-freshmen, it cannot but have had a similarly depressive effect on

their achievement as well.

1It is intriguing to note that among the seniors, the relationship
is almost non-existent.

The influence of freshmen's A rank is stronger and more regular
than is the influence of their April A rank because (1) the freshman's
basic GPA level was set by his first semester grades; second semester grades.
did not greatly modify this level, and (2) the combination of giving A high
rank in November and getting a high first semester GPA tended to lead to a
lower April A rank (see Table 18).
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We can look directly at our data to test this inference regarding
the influence of change in grades-evaluation on academic achievement as far
as freshmen are concerned. While doing this, however, it should be borne in
mind that the freshman R's are based on only two semesters 6f college work,
and we cannot be sure that the freshmen's grades-evaluations had stabilized,
even by April. Therefore, we should not expect great regularity or close=
ness of association between éhange in grades~évaluation aﬁd R among these
students.

Although our case-bases are too small for percentaging within sex,
‘Table 17 does suggest that in the total freshman group our inference was
correct: the negative change in grades-evaluation from September to Novem-
ber appears to have had a parallel influence upon R.

Before examining the influence of the November=April change in grades=
evaluation, it must be remembered that between November and April (in February,
to be exact) the freshmen received their first-semester grades. Sugh grades
would seem logically likely to influence the change in grades-evaluation it-
self., By this we mean that the lower a student's first-semester GPA, the
more pressed he may feel to give greater emphasis to grades in order to avoid
academic probation or worse., Conversely, the higher a student's first semes-
ter GPA, the more academically self-confident he is likely to feel, and the
more he may turn to other pursuits. Examining the data, we find in Table 18
that the rather small effect of first-semester GPA does not support our hy-
pothesis very well. We find that a high first-semester GPA tended to be
‘associated with a low April gfades=eva1uation if one's grades-evaluation
was high in November, as expected; but if one's grades-evaluation was low
in November, a high first-semester GPA tended toward a high April grades=-

evaluation. It is as though these latter students had found proficiency
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where they expected or desired none and changed their desire to match their
proficiency. But clearly, this is not the major finding in Table 18. The
really important thing is that first-semester GPA carried almost no wéight

in the grades-evaluation change, compared to the weight of November grades=
evaluation. It appears that whatever reality freshmen's grades-evaluation
responded to, actual grades received were not the most decisive element in it.

If we now ask what effect the November-April grades~evaluation change
had upon over- and under-achievement, we can see in Table 19 that thé only
clear conclusion which can be drawn (because of a very small case-base) is
that the students who ranked A low both times had comparatively small like-
lihood of over-achieving., Notice also, that in accord with Table 17, the
girls' over-achievement seems to have been more strongly influenced by their
grades-evaluations than was the boys'.

Now, having established that HSR and A rank both helped determine total
cumulative GPA, and that both factors played roles which were at least partly
independent of each other and of entrance examination score, we would like to
estimate the relative weights of their effects. We can do this by controlling
both HSR (within sex and class) and A rank against total GPA (within sex and
class).

Table 20 suggests that over-all, the effect of November A rank was
¥oughly one-third t§ one-fourth as great as that of HSR., In A rank, there-
fqre, we are dealing with a factor which not only correlates with GPA, but
whiéﬁ accounts for a more‘significant part of the variance than does en-
trance examination sco#e.

One‘mighf expect thét the initial September grades-evaluations of
fféshmen would at least influence their first semestér GPA's, Qhén HSR is

held constant, even though it is clear from Table 17 that November A rank
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carried greater influence upon the first year GPA's. But Table 21 shows
that September grades-evaluation was, if anything, negatively related to
first semester GPA, while November A rank was more strongly and positively
related to it. Whén we recall, from Chapter II, that a general reorganiza-
tion of values appears to have taken place among the freshmen between Sep-
tember and November, this finding, after all, should not come as a great
surprise. It would appear that it was not the values with which freshmen
entered college, but the values which they learned there, which bore most
heavily upon their first semester GPA's, as well as upon all succeeding
GPA's,

Our final measure of academic achievement is the difference between
second and first semester GPA's., This difference tells us whether a fresh-
man succeeded in raising his GPA between the first and second semester of
his college career. We should expect, from the conclusions drawn so far
regarding the influence of grades-evaluation that high evaluation will
induce a student to raise his GPA more than will low evaluation.

One obvious condition on raising or lowering the GPA, however, must
be the first semester GPA itself. One reason for this can best be under-
stood by posing the extreme case of a student who received the highest pos-
sible GPA in the first semester. Such a student could not raise his GPA
in the second semester. Similarly, a student who received a first semester
GPA of zero could not lower his GPA. In general, therefore, students with
high first semester GPA's had less possibility, by virtue of the absolute
limits of the grade=point scale, of raising their GPA's than did students
with low first semester GPA's. Moreover, £he former students are likely to
find less ease in doing so, for the additional reason that students with

high first semester GPA's probably find it more difficult, in the nature of
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the unequal intervals between letter-grades, to raise their GPA's, Still
another factor bearing upon the relationship of first semester GPA to GPA
change is the likelihood, referred to earlier, that students who received
low first semester GPA's were under greater pressure from many sources to
raise their GPA's,

All-in-all, then, there are strong constraints which operate against
students with high first semester GPA's, regardless of their grades-evalua-
tions, raising their GPA's in the second semester.

In Table 22 we can see that the inferences we have just drawn con-
cerning the role of first semester GPA are borne out, but it is also evident,
in the "Total" columns, that grades-evaluation had its own positive effect
on raising the GPA, When we examine the breakdown by sex, however, we find
an interesting sex-difference: The boys were most influenced by A rank if
they had high first semester GPA's, vwhile the girls were most influenced if
they had low first semester GPA's.

In summary, we have now been able to show that grades-evaluation is
a factor interesting in its own right, as a measure of an important attitudinal
concomitant of college life, and also significant for student academic per-
formance. But obviously, when we speak of grades-evaluation, we are referring
to an aspect of psychological motivation. Once this is understood, then the
influence of grades-evaluation upon grades-achievement becomes an intuitively

expected phenomenon, which we have only succeeded in substantiating.

Behavior
Between motivation and achievement there must stand overt behavior.
Therefore, the next logical question is: What do students with stronger mo-
tivation do that yields them higher achievement? We can here answer only

such crude questions as: Do they study more? Date less? Participate in




66

L1 ¢ ¢) (L2) (£2) (9%) (88) (99) (Oon) (4£9) vdad
Awwv Ammv fmv Am% Ammv ¢¢ 96 ¢S 09 T §L 26 Sutstey 3ue0 I8
Vap
o1 T oI oI ™ ©°1 ™ oI T ©°I TH zojSemeg 3SIT
o1 T o1 TH H sueg y *AON
sTews 1 aTeH TR0l

(usmysalg) J9}SOuWSS puOdesS UT odvaose qurod—-spedd SUISTRI JUSD JOJ==°22

dTdv L



67
extra~curricular activities more, etc.?

The behavior to look at first is obviously the amount of time spent
studying. Table 23 indicates that, in general, the higher a student's 4
rank, the more time he spent studying. The relationship seems to be con-
siderably stronger among the girls than among the boys, chiefly because of
the much larger per cent of girls ranking A first who studied more than
thirty-two hours per week.

TABLE 23.~-~Per cent studying more than thirty-two hours per week (November),
by November A rank and class

Total Male Female
Cla;;\fgf Hi Lo n o = e
45 37 42 31 49 h2
Freshman (115) (161) (64) (65) (51) (96)
| 50 40 L6 39 55 ko
Sophomore (74) (129) (43) (L) (31) (88)
Junior L2 k1 34 L7 59 3
(55) (91) (28) (47) a7 (4k)
. Ll 29 34 27 69 3
Senior (59) (125) (41) (81) (16) (&4) '

Le 26 40 55

34 38
All Students (301) (506) (186) (234) (115) (272)

We have already seen that the boys had a higher level of gradesé
evaluation than girls. But we also know that the girls had higher GPA
levels than did the boys, and now, in Table 23, we find that girls studied
more than boys did. If this latter finding can be taken as a partial ex-
planation for the girls' higher GPA level, it must also be understood as a
contradiction of the hypothesis that students who have higher grades-evalua-
tions study more than those who have lower grades-evaluations. At the same

time, however, Table 23 indicates that November A rank correlates with number
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of hours studying in November when sex is controlled. We must conclude,
therefore, that although some specifically sexual factor was operating to
differentiate levels of grades-evaluation, study time and GPA between the
sexes, the relations among these three variables were the same within the
sexes.

Having thus established that A Rank correlates with R and with study
time, we should expect that study time correlates with R, and is thus one
behavioral mechanism whereby motivation was translated into over- and under-
achievement. But the fact that mere amount of time studying was not of over-
whelming importance in this regard is demonstrated by Table 24, where we see
that even when we control motivation, we do not find that time spent study-
ing carried much weight in over-achievement. Therefore, although we must
acknowledge study time as one mediator’between grades—evaluation and grade
achievement, it does not seem to have been a very important one.

We may well ask whether the other behaviors on which we have data
played such mediating roles. It appears from Tables 25 through 28 that the
higher a student's grades-evaluation, the less time he spent dating, with
friends, and in extra-curricular activities. No great difference is observable
in time spent alone, but notice that in the freshman class, those who ranked
A lowest spent more time alone than did those who ranked A highest, and as we
look across the table, we can see this relationship finally reverse itself in
the senior class. If we could think of the four classes as a single cohort
passing through college, such a finding would suggest that the students who
had high grades-evaluation gradually withdrew, or.were ostracized, from so=
cial intercourse of a more general nature than is measured by our time-budget
questions. We shall have more to say on this later, in comnection with the

R : R . 1
time-series data on the freshmen's interpersonal environments.

lSee chap., viii.




TABLE 24,--Per cent over-achievers, by November A Rank, number of hours studying and class

Total Males Females.

Nov. & Hi Io i Lo Hi Lo
Mmﬂm« >3 32 >3 (3 Yy {2 D3 32 YR {32 R (R
. 67 46 34 Ly 56 43 39 by 77 50 32
Freshman  (45y (51 (56) (84) (23) (30) (18) (38) (22) (&)  (2B) (46)
. Sk 72 38 29 a ok a 25 a a 329 31
Sophomore (5gy  (35)  (h2) (58) (u4) (19) () (16) &) 13  (28) (h2)
. 58 55 % 35 a 56 a2 18 a & a g4
dunior 79y (29)  (25) (5h) (10) (23) (@2) (28) (9) (6) (13) (26)
Senior 55 39 59 %6 2 W 50 mo & 2 & 25
(20)  (28) (29) (8% (1) (23 18 (560 (9 (5> (1) (28)

Non-— 55 56 4 3% 57 57 43 32 53 Sk Wi 35
Freshman (67) (89) (9%6) (196) (35) (65) (uh) (100) (32) (24)  (52) (96)
60 52 o 3 57 53 k2 3% 63 52 39 37
Total — (135) (1k3)  (152) (28B0) (58) (95) (62) (138) (54) (48)  (90) (1h2)

m”mw.wpcmbowmm too small for percentaging.
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TABLE 25.==Per cent spending more than eight hours per week in non-athletic
club activities (November), by November A Rank and class

Total Males Females

NZ" Hi Io Hi Io Hi Lo

Class \
Freshman 35 b2 45 63 23 27
(116) (161) (64) (65) (52) (96)
39 36 50 58 23 26
Sophomore (75) (129) (L) (41) (31) (88)
. 31 43 34 55 2h 30
Junior (55) (o1) (28) (47) (17) (bd)
L 28 43 37 54 6 25
Senior (57) (125) (41) (81) (16) (4)

| 3y b1 b2 58 21 26
AL Students (5o3y  (s06)  (187)  (234)  (116)  (272)

TABLE 26.--Per cent dating more than eight hours per week (November), by No-
vember A Rank and class

Total Males Females
Nov

Class A Hi Lo Hi Lo Hi 1o
16 k2 12 Lp 21 L3

Freshman (116) (161) (64) (65) (52) (%)
23% 53 14 42 26 58

Sophomore  (o%y  (139) (i) (41) (31) (38)
. 36 50 1%} 53 23 Le
Junior (55) (91) (28) (L7) (17) (k)
. 28 54 27 62 31 41
Senior (57) (125) (41) (81) (16) (blr)
4 Lo 51 27 48

2 22
A1l Students (549 (506) (187) (234) (116) (272)
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In general, we may conclude that the amounts of time a student spent
in studying, dating and with friends were some of the more gross behavioral
mechanisms whereby grades-evaluation was translated into over- and under-
achievement, but that none of these behavioral measures, taken separately,
can account for the magnitude of the relation between A and R.

Finally, it may be useful to recall our discussion of associations
between values among our respondents., In that discussion, we pointed out
that the strongest negative associations (in the student-body as a whole)
were found between A rank and D rank, and between A and F rank. We have
now succeeded in showing that these relations were mirrored in the amount
of time which differentially motivated students spent in various behaviors,
That is, we have found that the higher a student's grades-evaluation, the
more time he spent studying, and the less time he spent dating and with
friends,1

It now seems appropriate to attempt a brief summary and discussion
of our findings so far regarding grades-evaluation and academic achievement.
The most important of these centers on the fact that the entering freshman
¢class turned away from an orientation to getting high grades during their

first seven months in college,2 and our data show that as the freshmen's

lIt is worth noting, however, that although we found one of the least
negative associations (among the boys) between A rank and X rank, in this
chapter we have indications that high A rank was not associated with exten-
sive participation in extra-curricular club activities.

2Since we lean rather heavily upon the reliability of this change,
we should not omit the observation, untestable with our data, that actual
grades-evaluation among all sex=and-year=in-college categories may have un-
dergone seasonal variation due to factors such as quiz grades, mid-term
grades, vacations and face-to-face contacts with parents, the football sea-
son, campus social events, etc., etc. However, it seems to us that such sea-
sonal factors were likely to affect the entire student population at roughly
the same times. Therefore, no matter what point on the seasonal curve our
November observations on all students represent, our essential argument would
be that the students were probably all at this same point at the same time.
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grades-evaluation level was depressed, their grade-achievement was also de-
pressed., We therefore infer that the early college experience of freshmen
in some way acted to reduce their academic achievement by reducing their mo=
tivation.

When we raise the even more important question of why the freshman
grades-evaluation changed as it did, we have offered no empirical answer as
yet, but some significance in this regard should be attached to the fact that
the freshman changes moved these students toward, and not away from, the
levels of grades-evaluations which prevailed among their seniors in‘the stu=
dent body. It is therefore reasonable to hypothesize that the freshman changes
were adaptive changes, brought about by the process of their socialization
into the student culture,

Parenthetically, it must be emphasized that throughout this report we
are careful not to identify true intellectual productivity and orientation
with grade achievement and grades-orientation. We avoid this because there
is reason to believe that grades are poor estimates of a student's true in-
tellect, and because we believe that orientation to grades also has serious
limitafions as a measure of his true intellectuality.

Although we can cite no research support for the latter assertion
(and, indeed, its validity rests upon one's definitioﬁ of intellectuality),
the former is supportable in a variety of ways. For one thing, the reli=-
ability of grades is open to question. One study tested this reliability
by asking the same humanities instructors to grade the same set of student
examination papers at two different times. The grades given differed sig=

nificantly when both examination paper and instructor were held constant and
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also when different instructors graded the same paperol Thus, if we hold

the studént's intellect, intellectuality and achievement constant, his grades
may vary with different graders and even with changes in the same grader.
Secondly, letter grades are only ordinally scaled. Consequently, averaging
such values is a statistically illegitimate and migleading operation. 4nd
lastly, of course, the very use of the terms "over-" and 'under-achievement™
is a tacit admission that intellect and grade achievement are not always in
correspondence.

But if grades and orientation to them may bear such a tenuous rela=-
tion to intellect or intellectuality, what can our findings so far tell us,
beyond the rather simple-minded fact that motivation to get high grades and
actually getting high grades are related?

Essentially, this is a question about the functional significance
of grades. The question might be rephrased: What do grades do that makes
them interesting, perhaps even important, sociologically? What, in other
words, is the social significance of grades and what, therefore, is the
generalized meaning of various student attitudes toward them?

In answer to this question, it is our view that the principal func=
tion of grades resides in the universalistic demands of the more advanced
school or broader social institution for whose recruits the lower school
serves as a training-ground. In a highly industrialized, mass society,

institutions like the educational system and the labor market develop

'lAshburn,.Journal of Experimental Education, VII (1938), 1-3. In
more "objective" courses and examinations, such as mathematics and natural
science, the reliability of grades may be higher.
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universalistic criteria by which to accept one applicant and reject another,
and grades are such a criterion. In the same way that, according to Weber,
the institution of objective qualifying examinations shifted the emphasis
in bureaucratic recruitment and upgrading from ascriptive to achievement
criteria,l 50 the institution of grades rationalizes recruitment and upgrad-
ing in schools and in the labor market to which the educational establish-
ment eventually sends its more-or~less finished products.

To be more specific, it seems to us that the paramount function of
grades in elementary school is to serve as a recruitment criterion for high
school; grades in high school bear a similar relation to college and to the
world of wages; grades in-college.discriminate among applicants to graduate
schools and semi-professional jobs; and finally, grades in graduate school
discriminate among applicants to professional jobs.,2 Therefore, even if it
were true that grades-evaluation bore no relationship to actual grades re=-
ceived, or to study time, etc., such evaluations would still be important
insofar as they relate to the student's understanding and acceptance of this
role of grades in recruitment to various status levels both inside and out=-
side of the formal educational structure.

However, universalistic criteria are not the only criteria which
operate in our society, nor is formal intellectual achievement the only road

to success. A man may have high status in his community solely on the basis

1Max Weber, "Bureaucracy," From Max Weber: Fssays in Sociology, trans.
and ed, H, H. Gerth and C. Wright Mills (New York: Oxford University Press,

1958).

2For girls, of course, the emphasis should be less on their own job
aspirations and more on the status attaching to the jobs of the future hus=
bands whom many-of them look forward to meeting in college. See chap. Vvis
For documentation of the relationship between levels of education and jobs,
see Joseph A, Kahl, The American Class Structure (New York: Rinehart and
Coey 1957), pp. 276-79.
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of inherited and/or acquired particularistic ties to father, spouse, friends,
etc., and even though his formal education may not have gone beyond a poor
record in high school. The existence of such alternative paths to success
is a prime "given" in our study, for if adds to our concern with grades-
evaluation an interest in the way in which college youth regard one of these
paths and one type of criterion of social placement as compared with their
regard for contrasting paths and contrasting criteria.

Thus, it should be emphasized that our data on grades~evaluation are
orientation to high grades, as compared with orientation to dating, extra=-
curricular activities and friendships (the September data are the exception,
since they are not directly comparative), rather than the evaluation of get-
ting high grades as compared with the evaluation of getting lower grades.

The dimension of measurement is therefore aspirations toward several alterna-
tive modes of success, rather than alternative levels of aspiration toward

a single mode of success. In this way, we have tried to operationalize ori-
entations to intellectual versus non-intellectual paths of achievement, and
orientations to universalistic versus particularistic criteria of social
placement, within the specific context of college life,

But "As the twig is bent, so grows the tree" is an adage well enough
supported by theory and research in the behavioral sciences to allow us to
extend our view beyond that context, into speculations about the oriemtations
of these college students after they graduate, after they attain fully adult
statuses. In the preceding chapter, we have shown that grades-evaluation
declined sharply during the freshman year and probably also over the entire
four years of college., From this point of empirical fact we might specu-
late that these students' experiences in college carried over into a relative

antipathy toward formal intellectual achievement, or universalistic criteria,
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or both, after college.™

It would appear that this is a highly significant conclusion (if
our single case carries any significance for colleges in general), which
has heavy and baleful implications for the college as a “character-building"

institution and for the popular image of the "college~bred" man and woman.

lIt should be emphasized that the path and the criterion are inde-
pendent dimensions of grades-evaluations. Thus, we have not tried to show
which of the stated alternatives is implied by the decline in grades-evalua=-
tion.




CHAPTER IV

GRADUATE ASPIRATIONS CHANGE, GRADES-EVALUATIONS CHANGE,

AND SOME CORRELATES OF EACH

The idea that college serves as a training-ground for recruits to
graduate school, semi-professional and professional occupations, and gener=-
ally higher status social positions leads directly to our next investigationsol

It seems ﬁlausible to assume that the preparation which college pro-
vides for high status positions is an important considerétion in most youths!'
decisions to go to college, and for this reason college students are apt to
be strongly future-»oriented;2 that is, prepared voluntarily to waive their
immediate eligibility for adult statuses and undergo the rigors of at least
four more years of formal education in exchange for higher statuses in the
future.

But granting such a future-orientation, the fact remains that college
students must live and receive gratifications day by day, in the society and
culture with which they are in direct and continuous contact. Thus, although

it is true that the future attainment of higher adult statuses to which these

lIn this chapter, although we shall show the same data for girls as
for boys, we shall adopt an essentially masculine, i.e., occupation-oriented,
point of view. This follows from our belief that in such matters as college
education, this point of view is dominant in the society as a whole. In:chap.
viy.we will deal specifically with the girls and we shall then adopt what we
tuink approximates a feminine point of view,

2See Ralph Turner, "Reference Groups of Future=Oriented Men,"™ Social

Forces, XXXIV (1955), 130=36.

7"
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students aspire is conditional upon their meeting certain requirements set
by the adult world, it is no less true that the present attainment of high
status in the pre-adult college society must also be conditional upon meet-
ing requirements specific to that society. The requirements of the one so=-
ciety, however, are not always consonant with the requirements of the other,
‘and it is this fact which can give rise to a contradiction between the stu-
dents! orientation to present gratification and their orientation to future
gratification,

Perhaps the subjective reflection of this contradiction may be
grasped intuitively by contrasting the situations of elementary school and
college students. For an elementary school pupil, any incongruity between
the pupil culture and adult culture does not seem likely to loom large, in
the psychological sense we have been discussing, simply because the transi-
tion into adult status is sufficiently far off not to call for any specific
anticipatory socialization on the part of the pupil. This is not to say
that the two cultures are not often in conflict, but that the conflict is
less internalized within the elementary school pupil. The college student,
however, who sometimes rebels against parental, or faculty, or administra-
tive discipline can, at the same time, begin to see himself in the very roles
against which he rebels. In addition, however adult-oriented he may be, and
however close to adult status he may be, the college student is not yet ac-
cepted by adult society as a member in good and equal standing with all the
rights and duties pertaining thereto. For these reasons, therefore, a col-
lege career may be considered a critical period of status transition, in
which inescapable ambiguities and internalized ambivalences inhere for the
student,

Our data appear to manifest the present-future conflict in the folw~
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lowing ways at the same time that the evaluation of high college grades

was declining among the freshmen, the desire to go to graduate or profes-
sional school was increasing among them., Tables 29 and 30 show the data

on graduate éspirations and expectations., Figures 2 and 3 show the con-
trasting grades—evaluation and graduate aspiration trends. If we take
grades-evaluation as an indicator of oriemtation to a present behavior and
graduate aspirations as an indicator of orientation to a related future be=
havior, then the contradiction of which we have spoken is clearly suggested
by these data,

| On the'faee of it, the opposing freshman trends shown in Figure 2
are quite remarkable if one considers the fact that one well=-known pre-—
requisite of being admitted to graduate or professional schools is high
grades in undergraduate work. But given this assumption, we are forced to
one of two conclusions: The first is that there is some higher level of
abstraction at which the two seemingly contradictory trends are resolvable.
That is to say, there may be some more general concept within which the con=
tradiction may rationally be understood as no contradiction but merely two
expressions of the same thing within the same students. The second approach
to an explanation would assume that the contradiction is not resolved at all,
but compartmentalized. That is, each half of the contradiction may exist
simultaneously but separately, without connection and without any logical
correspondence, in different students. We shall try to find an empirical
basis for evaluating these alternative conclusions.

We have just set forth the two conceptual points which are most
pivotal to our study, and the relationship between them may bear some brief
clarification, PFirst of all, in advance of the presentation of data, we have
put forward the idea of a status ambiguity which is translated into an ate

titudinal conflict between orientation to present and future gratification,
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TABLE 29.-~Per cent wanting to attend graduate or
professional school, by class?

Total Males Fémales

Freshmen
Sept. 36 48 26
(321) (147) (174)
52 71 36
Nov, (319) (147) (172)
55 74 39
Apr, (289) (130) (159)
61 79 438
Sophomore (234) (101) (133)
. 71 83 53
Junior (185) (108) 77
: 69 79 50
Senior (208) (138) (70)
All None- 66 80 50
Freshmen (627) (347) (280)

2Tn all tables following this one, this

variable will be called "Having graduate aspira-

tions.™"
as a broad frameﬁbrk within which we may try to understand various behaviors
of college students. Secondly, we have shown evidence, among our respondents,
of apparently contradictory changes in attitudes toward related present and
future behaviors. This evidence serves both as a tentative confirmation of
the usefulness of our conceptual scheme and as a phenomenon to be explained
by the test of hypotheses derived, in part, from it. The gquestion gonfront-
ing us at this juncture, then, may be divided into two parts: (1) Bow may
the objectively contradictory trends in grades-evaluation and in graduate as-
pirations be understood? (2) Of what use to this understanding is the noéion
of simultaneous orientations to present gratifications and to future gratifi-

cations?
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TABLE 30,--Per cent expecting to attend graduate
or professional schocl, by class

Total Males Females
Freshmen

39 56 2k

Septo (259) (123) (136)
37 56 22

Nov. (313) (143) (170)
41 65 23

Apr. (280) (12k) (156)
%) 62 27

Sophomore (229) (99) (130)
. 50 65 30

Junior (183) (106) 77)
Senior 48 59 28

' (203) (134) (69)
A1l Non= 47 62 28

Freshmen {615) (339) (276)

In a first step toward answers to these questions, let us assume that
most of the adult gratification to which these students look forward will de-
rive from the occupations and related life-styles which they finally enter,
Let us now set that problem aside, for the time-being, and turn to the pos-
sible nature of present gratifications and sources of such gratifications.
This is a problem not so easy to answer.

To start with, we must rule out most of the goods and services which
money can buy. Although such benefits will undoubtedly differentiate among
the students' future occupations, there seems to be far more of an equality
of material life conditions among students at a given college than is likely
to prevail among these same students when they have reached adult statuses.
The facts that students who live on campus (86 per cent of the students at

this college did) reside in dormitories or dormitory-like fraternity houses;
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eat the same food in the same dining hall; take courses from the same in-
structors in the same buildings, etc., makes for such equality. It is true,
of course, that certain material differences do exist: some students have
cars while others do not; some students live in fraternity houses, and some
students have more spending money than others. 5till, such differences

seem small and few beside the differences which can separate the life-styles
of physician and public school teacher or advertising executive and professor.
The essential point, therefore, seems to be that there is relatively little
that students themselves can do to increase their material comforts, both be-
cause the available comforts have a limited range of variation and because
students are not usually rewarded in money or the material things it can buy
for performing well in a given sphere of college activity°1

It would appear that present gratification-is’much more apt to derive
directly from social interaction, since in interaction there are always valu=
able rewards of acceptance, approval and prestige to be won. The persons with
whom college students have social interaction must therefore be the main
sources which can best tell us something about his orientation to present
gratification and its effect upon his grades-evaluation and graduate aspira-
tions,

In this chapter, we shall therefore begin by examining the influences
of three kinds of persons in the student's social environment, viewed as
sources of present gratifications other students, faculty members, and parents.
After that, we shall turn to an investigation of the effects of the student's
occupational ambitions, viewed as an indicator of his anticipated future grati=-

fications.,

lThe exception to this generalization is, of course, scholarship grants.
See chap. V.
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of prestige desires remained constant over time, then it appears that those
who most vigorously sought prestige quickly learned that it was not in the
field of grades-evaluation that such rewards were to be reaped and hastened
to more promising acres. |

PABLE 3l,--Per cent and per cent change in high grades-evaluation,
by expectation of prestige among students (Freshmen)

‘ Tota1-  Male Female
Expectation . Mod . Mod . Mod
of prestige Hi Lo Hi Io i 1o
Sept. High 85 73 91 75 79 70

Grades (66) (241) (33) (109) (33) (132)
Nov. A 3h ks 39 5L 30 37

° = (58) (206) (31) (92) (27) (11h)

Apr. & 2k 32 33 36 15 29

g (53) (184) (27) (76) (26) (108)
Change‘

Sept.-Nov. =60 =41 =57 =32 <62 =47
Nov. =Apr. =29 -26 =15 =29 =50 =22

Septe=Apr. =72 =56 -6l =52 =81 =59

Similarly, the freshmen who most‘wanted to become socially integrated
(Table 32) turned more rapidly away from high grades-evaluations-=-even more
rapidly than did freshmen who strongly expected to gain prestige among their
peers. This latter fact suggests that the change in grades~evaluation was
more closely related to the desire for integration than it was to expectations
of prestige. Table 33, in which we cross-tabulate both social integration
and prestige attitudes against grades-evaluation (without a sex-break and

with a different cutting-point on the prestige attitude, in order to preserve
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TABLE 32.--Per cent and per cent change in high grades-evaluation,
by desire to be accepted and liked by fellow=-students (Freshmen)

Total Males ‘ Females

Desire to Mod ‘ Mod Mod
be Accepted Hi Lo Hi Lo Hi Lo
Sept. High 77 71 82 70 72 73
Grades (231) (91) (97) (50) (134) (41)

34 60 42 63 28 57
Nove A Rank — (yqu) (78)  (82) (33) Qi) (35)

23 4§ 32 47 17 50
Apr. A Rank  (1gj) 6% (75 (2)  (109)  (32)

Change

Sept.-Nove =56 -16 =49 =10 =61 -22
Nov., =Apr. -32 =20 -2k =25 -39 -12
Sept.-Apr. =70 =32 =61 =33 76 =32

percentageable bases) tends to confirm this interpretation. Here we can see
that students who were less interested in prestige but more interested in
integration decreased their grades-evaluations more, between September and
November, than did students who were of opposite mind. If we think of these
two types of students as willing to sacrifice prestige for integration, in

the first instance, and willing to sacrifice integration for frestige, in the
second instance, then we may interpret these data as showing that the first
type of student tended to be more conformist with respect to grades-evalua-
tion than did the second type. A further and less supportable inference would
lead us to suspect that grades-evaluation was less a dimension of prestige

than of social integration, among students at this college.
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TABLE 33.-~Per cent and per cent change in high grades-evaluation,
by desire to be accepted, by expectation of prestige among

students (Freshmen)

- Total
Desire to . |
be Accepted H
Expectation Hi Hi
of prestige Mod Lo Mod Lo
Sept. High 79 56 74 65
Grades (199) (23) (65) (20)
\ ' 3h 33 5h L7
Nov. A (169) (21) (69) (15)
o 24 20 52 =
Apr. & (157) (20) (b6 ()
Change
Sept.-Nov. =57 <41 =27 =28
Nov, =Apr, =29 -39 4
Septo-Apro -70 -6k ~30
aFrequency too- small- for percentaging.
Greek~Letter Membership: Grades-Evaluation

If the early desire to be accepted and liked by one's fellow students

and to gain prestige among them canm be thought of as predispositional attitudes

toward the student peer group, then the later act of joining or not joining a

Greek-letter organization can be thought of as subsequent accomplishment or

failure among the same dimensions.

In this sense, we may think of the pre-

dispositions and the accomplishment as a kind of "before-and-after" data.

Certainly, in a college in which 62 per cent of the non-freshman boys and

57 per cent of the non-freshman girls belonged to prestigeful, nationally-

affiliated fraternities or sororities, being pledged by one of these organi-

zations must have constituted some realization of social aspirations for freshmen.
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But being so pledged was associated with an almost cataclysmic loss
of grades-evaluation, as may be seen in Table 34, In the aggregate, the
freshmen who belonged to fraternities or sororities lowered their grades-
evaluations very sharply between November and April while freshmen who did
not belong managed to retain a stable grades-evaluation level. Of all the
variables whose zerosorder relationship to grades-evaluation change was tested,

membership in a fraternity or sorority was the most powerful.

TABLE 34,--Per cent and per cent change in high Greek-letter membership

(Freshmen)
Total Male Female
Greck=letter
Membership Yes No Yes No Yes o
Sept. High 76 74 80 76 72 73
Grades (194) (128) (85) (62) (109) (66)
, 33 55 4o 61 27 48
Nov. & (16h) (113 (72) (57 (92)  (56)
A : 21 54 24 58 : 14 50
Apro A (145)  (89) 67 (43) (98)  (46)
Change
Sept.=Nov, =56 =26 =50 =20 62 =34
Nov. =Apr. =36 =2 =40 -5 =48 +lt
Sept.=Apr. =72 =27 =70 =2k -81 =32

Freshmen were pledged into the Greek-letter societies toward the end
of the first semester, and we must therefore distinguish between the Septem-
ber=November period (pefore pledging) and the November-April period (essen~
tially after pledging). This means that the differences between September-
Novenber change rates,also shown in Table 34, may be interpreted in at least

three possible ways: as manifestations of differential anticipatory sociali-




91

zations, or as manifestations of fraternity-sorority selectivity, or both.

In other words, the fact that freshmen who later became fraternity-sorority
members lost their grades-evaluations more rapidly between September and
November than did other students who did not become members can mean that

the former anticipated invitations to join the societies and adapted their
attitudes to actual members' attitudes, or that the societies selected fresh~
men who had lost their grades-evaluations most precipitously for some other
reason, or some combination of these two tendencies.

Klthough our data will not allow us to separate the two tendencies,
we can make some estimate of their joint effect--an effect which we may call
selection, whether self-selection by prospective members or by Greek-letter
societies.,

On our September questionnaire, we asked two. questions which can help
in such an estimate: First, as we have said, freshmen were asked to indicate
how important being accepted and liked by their fellow students was to them.
Second, we requested freshmen to indicate how important they thought belonging
to a certain fraternity or sorority should'be in making a student pepular.
Let us assume that (1) answers to the second question were substantially un-
biased by the two days of college experience which the freshmen had had when
we administered the September questionnaire, and that these answers therefore
actually reflected what the respondents thought should be the case, rather
than their estimate of the real state of affairs, and (2) that the relative
intensities of desire for acceptance reported in September remained stable
between September and April. Under these assumptions, selection would be
expected to bear most heavily upon freshmen who more strongly wanted to be
accepted and like by their fellow students and who also thought that be-

longing to a fraternity or sorority should be rather more important in de-
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termining the degree of that acceptance (i.é., his popularity). In Table 35,
we find that the selection hypothesis is confirmed by the fact that the
stronger the general and specific sociability predisposition toward Greek-
letter societies, the greater the likelihood of joining them. But sociability
is not the only conceivable basis for selection, and a comparison of male and
female percentage differences suggests that it was less often a strong basis
for Eoys than for girls.
| Thus, it would seem that the September-November differences in grades-

evaluation change (Table 34) may be at least partly attributed to selection
on the basis of sociability predispositions. In any case, however, the power-
ful effect of actual fraternity-sorority membership is obvious in the November-
April changes and there can be no doubt that such membership had a profoundly
depressing influence upon grades-evaluation.

We have referred to selection and post pledging socialization of fresh-
man fraternity-sorority members, and it now remains to be shown (in Table 36)
that a compelling, homophilous basis of that selection and socialization was
an especially low grades-evaluation among non~freshman Greek-letter members.
Furthermore, a comparison of Table 34 with Table 36 generates the suspicion
that new freshmaen members not only conformed, but over-conformed to the grades-
evaluations prevailing among older members from the fact that by April the
grades-evaluation levels of freshma% pledgees were lower than the over-all
levels among comparable older membefs, while the reverse was true of fresh-
man non-members relative to comparable older non-members. We shall return
to this point in Chapters VII and VIII when we analyze our data on inter-
personal environments.

When we employ the data on desire for integration and the Greek-letter

membership data in "before-and-after" cross-tabulations (Table 37) we find that
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TABLE 36.--Per cent high A rank, by Greek-letter membership (Freshmen and

Non-Freshmen)
Total Male FPemale

Greek=letter .
Membership Yes No Yes No Yes No
Freshman 18 Sk 24 58 14 50
(April) (165) (89) (67) (43) (98) (46)
Sophomore 30 L7 Ll 6k 19 36
(123) (81L) (54) (31) (69) (50)
Junior” 32 50 37 64 25 33"
(100) (46) (60) (25) (40) (21)
Senior 22 43 23 Ly 21 35
(104) (79) (70) (53) (34) (26)
Total Non- 28 L4g 34 56 21 35
Freshman (327) (206) (184) (109) (143) (97)

there was a sequential rather than overlapping order in the influences of
initial desire for social integration and of subsequent achievement of such
integration via Greek-letter membership. Prior to fraternity-sorority pledg-
ing, the desire was of paramount effect, but after pledging such effects
washed out completely, leaving the powerful influence of actual attainment,
It is as though the peer reference group to whose norms freshmen tried to
conform was at first diffuse and heterogeneous, but with the advent of
pledging, this reference group became more clearly defined and perceptibly
more monolithic with respect to grades—evaluatiog. It was then that the
freshmen appear to have found out which "side" they were on, exactly what

grades-evaluation changes were expected of them in order to be permitted to

stay on that side, and set out to accomplish this requirement.
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Greek-Letter Membership: Grades-Evaluation
and Grade Achievement

It will be recalled that in Chapter III we demonstrated the rele-
vance of grades-evaluation to actual grades achieved. Since we have now
shown, in the present chapter, that attainment of membership in Greek-letter
organizations strongly influenced the change in grades-evaluation, let us
examine its repercussions upon academic achievement. One of the most im-
portant things we would like to know, of course, is what consequences Greek-
letter membership carried for the college achievement of students of higher
or lower high school achievement,

In Table 38 it may be seen that a freshman's rank in high school
graduating ciass bore a positive relation to grades-evaluation at each ob=-
servation date. The changes in grades-evaluations, however, seem to have

TABLE 38.--Per cent and per cent change in high grades-evaluation; and per
cent having high first semester GPA, by HSR (Freshmen)

Males: Females

HSR Hi Lo Hi 1o

. 81 77 88 62
Sept. High Grades  (¢8) (64) (76) (76)
-, 59 39 L3 25
Nov. & (59) (56) (65) . (76)
IR 3 25 23
bpr. & (49) (55) (63) (66)

Chanée .

Sept.=Nov. 27 =49 =51 =60

Nov. =Apr. =30 ~13 L2 -8
Sept.-Apr. =49 =56 =72 =63

Per cent high 65 37 60 33
first semester GPA (68) (67) (76) (75)
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occurred in two phases. During the Sentember-November phase, students of low
high school rank lost their grades-evaluations more rapidly than did students
of high rank; but during the November-April phase, the reverse was true. Here
again, we have to contend with the "reality factor'" of first semester grades,
and since it seems to have been the case that high HSR freshmen tended to get
higher first semester GPA's than did low HSR freshmen (Table 38), we might
well conclude that the sharp November-April decline in grades-evaluation among
high HSR freshmen was a consequence of this fact. The hypothesis would be
that high HSR freshmen, having done better than low rank freshmen during

their first semester in college, could "afford" to devalue grades in their
second semester and divert some energies to other activities. But contrary
to this expectation, we find that freshman boys who received higher first
semester GPA's tended thereafter to decrease their grades-evaluations slightly
less than did other boys who received lower GPA's (Table 39). The relation-
ship of the girls' November-April grades-evaluation changes to their first
semester GPA's was more in accord with our expectations, however.

TABLE 39,--Per cent and per cent change in high grades-evaluation, and per
cent raising GPA in second semester, by first semester GPA (Freshmen)

g Males Females
First Semester GPA Hi Io Hi Lo
- 52 L5 38 28
Nov. & (62) (60) (64) (85)
- 4o 21 26 25
Apre A (52) (55) (58) (81)
Change
Nov.-Apr. -2% -31 ' -32 =11
Per cent Raising L8 59 Lo 67

QP4 in Second Semester (67) (573 (71) (8%)
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Now if we introduce Greek-letter membership as an intervening vari-
able as in Table 40, it is revealed that the hypothesis that grades-success
led to grades-devaluation was contravened among Greek-letter members (though

TABLE 40,==Per cent and per cent change in high grades-evaluation, by Greek-
1etter~mémbership and first semester GPA.(Freshmen)

.Males ‘ Females

Greek=letter

Membership Yes No Yes . No

First Semester GPA HA Lo HL Lo B Io Hi Io

hs 34 | 59 64 32 17 4 50

Nov. & (33) (38) (29) (22) (ko) (59) (24) (26)
Aor. A 322 14 52 60 20 11 k1 52
Lo (31)  (35) (21) (20) () (s8) Q7) (@27)
'Chénge
Nov.-4pr. =29 =59 =12 =6 =38 =35 =11 +h4

in a more pronounced form among fraternity members than sorority members),
but not among independents. The latter group of students had a stronger ten-
dency to devalue grades over the November=April period, if they met with
academic success in the meantime, whereas the reverse was the case among
Greek=letter members.

In order to generate a hypothesis which can account for this Greek-
independent difference, let us refer back to our previous findings concern-
ing associations between values (Chapter II) and suppose that freshmen per-
ceived two main arenas of student competition, centering on grade achievement
(fueled by a source of interpersonal influence which we shall shortly discuss)

and sociability achievement; arenas which may conveniently be thought of in
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the more abstract Balesian-Parsonian terms of "task'" and "socio-emotional!!
or "expressive" alternatives,l Since we have already shown that sociability
achievement was probably implicit in being "tapped" by a Greek-letter organi-
zation, we may go on to make the obvious suggestion that freshman Greeks who
had succeeded in getting high first semester GPA's were at the top of the
freshman heap in both arenas. The problem confronting these freshmen after
first semester grades became known, and after rush week, was the analog of
a critical economic and ecological problem: the redistribution of values
such that the chances of retaining dominance in both arenas would be maxi-
mized. By the same logic, the problem faced by independents who received
low first semester GPA's was to maximize their chances of future success in
both arenas, and the problem of students who had met with success in only
one arena was to maximize their chances for future success in the other.

In Table 41 we find data on values other than grades-evaluation and
on changes in these values., Two major conclusions may be drawn from these
data: (1) inside the Greek-letter societies, the effect of a high, as com-
pared to a low, first semester GPA was toward a relative incréasé in the
evaluations of grades and dating, while outside the societies the effect wass
toward emphasis on extra-curricular activities and friendship; and (2) fresh-
men who were successful in neither arena (i.e., low first semester GPA's and
non-Greek) changed, relatively speaking, toward high evaluation of grades and
dating and toward low evaluations of extra-curricular activities and friend-
ship more emphatically than did any other category of students. Thus, the
value changes of freshmen at the top and bottom of the heap were parallel in

direction but different in degree.

1See Talcott Parsons and Robert F. Bales, "The Dimensions of Action

Space," Working Papers in the Theory of Action, Talcott Parsonms, Robert F,
Bales and Edward A. Shils (Glencoe: Free Press, 1953).
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TABLE 41.--Per cent and per cent change in high ranks of X, D, and F by First
Semester GPA and Greek-letter membership (Freshmen)

Males Females
Greek-letter
membership Yes No Yes No
F irsépiemes"er i Lo i Lo  Hi Lo Hi Lo
Nov. X 45 53 36 2 29 26 18 12
° (33) (38) (28) (22) (38 (49) (22) (26)
fpr. X 52 7k Lo 21 3l 33 17 18
* (29) (z) (20) (19) (38 (51) (18) (27)
X Change +13  #45  #6 =34 47 49 -6 +7
Nov. D 22 3k 21 23 43 5k 59 28
° (32) (H1)  (28) (22)  (37) (50) (22) (26)
for. D 32 28 26 53 5l 61 50 37
P G (32) (@3 Q9 (9 (L) 16 @7
D Change +13 -18 +6 +39 #1645 =15 =3
Nov. F 88 77 82 81 95 94 83 100
* (z2) (39) (28) (21)  (39) (52) (23) (26)
Aor. F 86 78 86 68 92 ol 94 93
P (29) (32) (21) (9 (38) (53 (16)  (28)
F Change -2 422 -16 -3 0 #65 =7

These two sets of findings appear to confirm our notion of the way in
whichvcompettition operated among freshmen, for they demonstrate that low
achievement in either or both arenas induced heightened motivation in these
arenas and that high achievement in both induced what might be called a
"holding operation" in both.

But it should be emphasized that of the four values ranked, only
grades—evaluation declined almost uniformly across all categories of first
semester GPA and Greek-independent freshmen., Thus, if the freshmen did per=

ceive two competitive arenas at first, it would again appear that they were
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in the process of being disabused of the idea that high motivation for suc-

cess in grade achievement had important social rewards attached to it., It

seems to follow, when we look at comparable data on the non-freshmen (Table 42),

fhat we find no evidence here of a low GPA having been associated with a high
evaluation of grades, either inside or outside the Greek-letter organizations,
or of non~freshmen having striven simultaneously for status in the two arenas
which we proposed were relevant to freshmen, On the contrary, these data
suggest that non-freshmen foﬁnd it more necessary to make an exclusive choice
between orientation to grades and orientation to extra-curricular activities,
dating and friendship. Buf more on this in a moment..

TABLE 42,--Per cent giving high ranks to A, X, D, and F; by total GPA and
Greek-letter membership (Non-Freshmen):

Males Females

G;:;g;i:ﬁ;;r Yes ~ No - Yes No‘
GPA Hi Lo }11 Lo H Io Hi Lo
& Lo 28 76 32 28 16 Lo 28
i (84) (76) (41) (44) (57) (63) (47) (39)
y o Bk 1k 30 35 28 20 18
’ (85) (72) (42) (46) (52) (61) (44%) (hO)
D 35 51 35 k2 S5k 64 kg 60
(81) (72) (ko)  (45) (48) (61) (43) (38)
. 81 76 74 93 82 9 89 92
(71)  (42)  (44) (49) (60) (46) (ko)

(86)

Let us now return to high school rank, a basic input variable into

the college system. Table 38 has shown that although first semester GPA

and rank in high school graduating class were highly correlated, the_gg:f'

relation was not perfect.

Therefore, our pursuit of an answer to how Greek-

letter membership affected students of different college grade achievement
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has not directly illuminated the fate of students of different high school
achievement and different Greek-letter statuses.

It seems appropriate that we focus on non-freshmen rather than fresh-
men in order to answer this question, even though we shall have to rely upon
cross-sectional findings. The reason for this is simply that Greek-letter
influences should be most clearly and reliably manifested among non-freshmen
rather than freshmen, since the former had accumulated at least four semes-
ters of grades and at least a year of experience with fraternities and soror-
ities. In addition, fraternity members were permitted to move into frater-
nity house living quarters only after their freshman year was completedl and
non-freshmen members should therefore show the effects of a much closer spa-
tial and social relationship to fraternities than prevailed among freshman
novices.

In approaching the problem of identifying effects of Greek-letter
membership on academic achievement, let us first examine the relationships
which A rank (as well as the other ranked values) bore to GPA among non=-
freshmen of high and low HSR, Table 43 indicates a number of things which
will be relevant to our analysis, but let us take particular note of the
following one: Grades-evaluation was more closely associated with the grade
achievement of non-freshmen who had low high school ranks than with that of
high HSR non-freshmen., This seems best understood as expressing a degree of
interchangability between scholastic aptitude-habit (represented by HSR), on
the one hand, and motivation (represented by grades=evaluation), on the other.
High aptitude-habit students seem to have required less motivation toward high

grades as compared with their motivations toward the other ranked values,

1Sorority members were not permitted to reside in the sorority houses
at any time during their college careers.
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TABLE 43,--Associations (Yule's Q) between values and GPA, by HSR (Non~Freshmen)

Males ‘i‘Femalesv
HSR Hi Lo " Lo
Value

A ) 49 47
(124) (121) (98) (106)

' X oOO "039 ’018
(125) (120) (97) (100)

D -, 26 =y18 =003
(122) (116) (91) (99)

F =22 =.12 -°51
(125) (118) (9%) (101)

while low aptitude-habit students seem to have required more motivation, in or-

der to do well.

Without further comment, at the moment, on the other relationships

shown by this table, let us go on to call attention to Table 44 in which we

TABLE 4%4,--Associations (Yule's Q) between values and GPA, by Greek-letter mem-

‘bership and HSR (Non-Freshmen)

_ | Malgs Females
Greek-letter
Membership Yes No Yes No
HSR Hi Lo Hi 'In_ Hi Lo Hi Lo
Values
A 025 631 971 '072 007 051 ol? o""l
81) (79) (43)  (42) (52) (68) 46)  (38)
x "ool ?032 "'028’ "’055‘ 033 008 035 “1000
B1)  (76) (s () (51 62) (48 (B)
D‘ "’030 “021 ‘“019 “012 =.20 -=.21 “’43"“ | v-olzq'
8oy (72) (L2)  (43) L7 (62) (&) (37)
F- 012 . 00"" “’071. "'056 —ol’q’ "’035 “’907 “‘o"";
(81) (76) (H)  (42) (&7)  (62) (47)  (39)
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find that although the original higher positive association between grades-
evaluation ana GPA among low HSR students is quite clearly visible among
sorority members and non-members, it has all but disappeared among frater-
nity members and non-members. In the latter case, fraternity membership
status emerges as by far the more pqwerfﬁl determinant of the relevance of
grades-evaluation to grade achievemént° Let us therefore concentrate at-
tention upon the boys although in most cases the findings we point out will
be seen to hold, less strongly, among the girls as well.

From the way in which the four key values were ranked (i.e., rela-
tive to ome another, rather than relative to an absolute criterion of im-
portance), it is possible that since A rank had such a small bearing upon
fraternity members® GPA's, some other value could have a more profound
positive or negative relation to it. But what we find in the rest of Table kk
is that this was not the case--at least not by any wide margin--and that
grades-evaluation still retains the strongest positive association of all
four values with GPA, even among high HSR fraternity members. This suggests
that the weak relation ofkgrades-evaluation to GPA among fraternity members
was not a result of a strong emphasis upon any one other value, but rather
of diffuse and varying emphasis upon all three other values.

At the same time, however, it should be noted that when we compare
fraternity members with non-members, there seem to have been four main dif-
ferences between them: first is the A rank difference which we have already
noted. Second is the F rank difference. It seems that a high evaluation
of friendship contributed a little to fraternity members getting high grades,
but greatly hindered non-fraternity members from doing so. Third is the
fact thatfx rank hindered fraternity members from getting high grades less

than it did non-members, and fourth is the fact that D rank hindered frater-
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nity members mﬁre than non-members from getting high grades.,

One possible interpretation of these findings would depend upon the
idea that the F and X values indirectly contributed toward fraternity mem-
bers getting high grades, as compared with the more negative effects of these
two values on the GPA's of non-members., If we think of the F and X values
as involving orientations toward social relations more directly than did the
A value, then it would appear that a positive orientation to social relan.
tions (not specifically including dating) helped the academic achievement of
fraternity members much more than it did the achievement of non-members. The
very wide differences between the directions and magnitudes of the association
of F rank with GPA among fraternity members and non-members are exemplary in
this respect, as is the fact that the GPA's of high HSR members were most
elevated, while those of high HSR non-members were most depressed, by a
strong orientation to friendship. 411 of this suggests that there was some-
thing about social relations in the fraternities which tended to contribute
to high academic achievement, and something about the same relations outside
the fraternities which had the opposite effect.

Let us complicate the picture a little further by showing, in Table 45,
that fraﬁernity (and sorority) membership had seemingly opposing effects upon
the grade achievement of high and low HSR students. Now it is a commonly
recognized fact that fraternities on a given campus are in competition with
one another, for fhe most desirable pledgees, for the most attractive 'queen,"
for the highest positions in student politics, for the highest achieving stu-
dents, etc. Clearly, not all fraternity members can participate in all areas
of inter=fraternity competition and some division of labor is apt to be main-
tained among each fraternity's members. Thus, one might think of fraternities

as seeking "well-roundedness' as organizations, though not every member seeks
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TABLE 45,--Per cent high GPA, by HSR and Greek-letter membership (Non-Freshmen)

Males Females
HSR Hi Lo Hi Lo
G;:;E;i:;z;r Yes = No Yes No Yes No Yes No
Per cent 75 59 29 ‘36 75 69 26 32
High GPA ) () (100)  (33) (65) (61) (77) (L)

to bé{1pri¢an bgl‘as:wgl;f;qunded individually. Moreover, given a high cul-
tural valuation of well-roundedness, it is conceivable that organizational
competence in diverse fields can make the specialization of its individual
members physically more possible and psychologically more acceptable to them.
It can relieve specializing members of the necessity of spending time and
energy striving for diversity of competence on their own, and provide them
with an organizational identity of diffuse competence to supplement their in-
dividual identities of specialized competence.

Let us suppose, then, that a competitive situation prevailed among
the fraternities we are examining, and that one of the arenas of competition
was indeed academic achievement. We would expect that the fraternities' ban-
ners would be entrusted, in that, as well as other arenas, to those who were
best equipped by nature and nurture to defend them. In the grade-achievement
arena, high HSR students would thus become the Greeck-letter champions, and
would gain two kinds of rewards for high grade achievement. First, they would
receive the internal gratificafion which comes from being able to perform well
and doing so. But in addition, they would gain the social prestige and inte-
gration reﬁards which come from having contributed to the esteem of the fra-

ternity as a whole and to the self-esteem of each of its members. OStill
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anothef such benefit, of course, might result from being expected and asked
to tutor some of the floundering brothers. |

With respect to the first reward potential, high HSR students inside
the Greek~letter organizatioﬁs would be no different from high HSR students
outside. It is therefore the second potential which appears to have been
decisive in raising the GPA's of members above those of non-members. In
substantiation of this inference, we have already pointed out in Table Lk
that F rank was most positively, and X rank was least negatively, associated
with a high GPA among the high HSR fraternity members. Moreover, in Table L6
we may note that (1) high HSR members were more differentiated from high HSR
non-members in their X rank than were low HSR members from low HSR non-members;
and (2) high HSR students tended to study more if they belonged teo fraterni-
ties than if they did not, while low HSR students tended to study less if
they belonged to fraternities than if they did not. Next, we can see in
Table 47 that the importance which high HSR Greek-letter members assigned to
participation in Greek-letter and other extra-curricular club activities was
positively related to the amount of time they spent studying, while these
variables were negatively rélated among all other categories of students.
The relationship between grades=evaluation and study time is also shown to
have been least positive (and negligible in strength) among the high HSR
Greek-letter members. Finally, in Table 48, we see that (1) the high HSR

fraternity members' friendship "satisfaction"l was not only higher than that

lOur measure of “satisfaction" is merely the association (Yule's @)
between the rank of a given value and the amount of time spent in the cor-
responding behavior, when both are dichotomized. The aim of this measure
is essentially to control amount of a behavior for desire for that behavior.
The term "satisfaction" must remain in quotation marks which signify that
(1) the measure is not a subjective evaluation on the part of the respon-
dents, but a statistical association between two separate responses; and (2)
the measure does not attempt to estimate satisfaction in the qualitative
sense. For references to a similar conception of "success" see Merton,
Social Theory and Social Structure, p. 152, n. 35.
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TABLE 46,--Effects of Greek-letter membership on non-freshmen's values and
behaviors, by high school rank (Per cent)

Males Females
HSR Hi Lo Hi Lo
Greek—let?er Yes No Yes No Yes No Yes No
Membership
Per cent high 37 63 32 43 25 39 19 32
A rank (81) (43) (79) (42) (52) (46) (68) (38)
Per cent high Ll 18 40 27 31 24 31 13
X rank (81)  (4k) (76)  (4k) (51) (46) (62) (38)
Per cent high 35 38 51 Lo 57 45 61 65 .
D rank 80) (42) (73)  (43) (#7)  (44) (62) (37)
Per cent high 83 80 75 88 85 9z 87 90
F rank (81)  (44) (76)  (42) (57)  (47) (§2) (29)
Studying ) 32 39 30 28 38 46 b3 39 Sk

hours per week

Extra Curricumlar ' '
Activities > 8 63 26 63 29 35 25 31 5
hours per week

hours per week
With friends
>16 hours per 29 26 38 38 18 36 30 32

week

32 60 4o 4 by 53 39

Alone > 8 hours
per week 2 8

BASE for
behaviors

35 35 10 36 20 39

(98) (47) (98) (48) (63) (56) (77)  (41)

of eimilar boys who did not belong to fraternities, but higher than that of
any other comparable category of non-freshmen; but (2) the high HSR frater-
nity members! dating "satisfaction" was the lowest of all the boys'. Ap-
parently, the social rewards of high academic ability and achievement in-
side the fraternities did not include a high degree of success with girls,

even though their desires for dates were at a relatively low level (Table 46).
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TABLE L47,-~Associations (Yule's Q) between A rank and time spent studying,
and between X rank and time spent studying; by HSR and Greek-letter
membership (Non-Freshmen)

Males: Females
HSR ' Hi Lo Hi Lo
Greekrletyer Yes No Yes No Yes No Yes No
Membership
A Benk -.10 07 W2k .32 .10 81 .28 L2h
(81) (52)  (79) (42) (52) (46) (68) (38)
% Beml 23 =56 =J13 o =.3h4 032 =e33 =025 =423

(81) (34)  (76)  (Lh) (51) e)  (62) (38)

It is an interesting contrast that the students who seem to have been most
"satisfied" with their dating were high HSR girls in sororities=-but more on

this in Chapter VI.

TABLE 48.--Friendship and dating "satisfactions": Associations (Yule's Q)

between friendship-evaluation® and time spent with friends per week, and

between dating-evaluation and time spent dating per week, by HSR and Greek-
' letter membership (Non-Freshmen)

Males Féemales

HSR Hi Lo Hi Lo
Greek-let?er Yes' No Yes No Yes No Yes No
Membership
Friendship .69 L6 »58 231 .18 220 238 .63

"Satisfaction"  (81) (bk)  (76) (42) (7)) (62)  (29)

Dating 036 053 069 967 .86 .L“Z 048 -018 '
"Satisfactions"  (80) L2)  (72)  (43) (47) 4s) (62) (37

aF rank dichotomized between ranks one and two.

Thus, the different effects of fraternity membership upon the grade

achievements of high and low HSR students might be accounted for by (1) a
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division of labor inside the fraternities which tended to relieve low HSR
students from striving to achieve high grades and placed the main social
burden of such achie&ement on the shoulders of those deemed best able fo
carry it, and (2) the valued social rewards which seem likely to have gone
to the fraternities' champions, probably in every specialized arena of in-
ter~fraternity competition.l

We should also call attention to the fact that if our interpretation
is correct, then our earlier statement (based on Table 43), to the effect
that high motivation tendéd to make up for low aptitude-habit needs the fol-
lowing specification: The GPA's of high aptitude-habit boys seem to have
benefited more by high social rewards from their peers for getting high grades
than by a strong orientation to getting high grades for their own sake, or
rather, apart from the immediate social rewards which they brought from the
peer group. But we cannot say simply that the reverse was true of low HSR
boys, because in neither case--neither inside nor outside the fraternities--
does it seem likely that important peer rewards were available to them for
high academic achievement. All that can be drawn with any certainty from
our data and‘analysis on this point is the near-truism that in the absence

of social rewards from their peers for high GPA's, these students were better

lOne may hypothesize further that not all fraternities and sororities
are likely to participate with the same commitment and vigor in all active
arenas of inter-Greek competition. Some @reek~letter societies may concen=-
trate their energies on certain arenas, while others concentrate on other
arenas. In this way, various Greeck-letter societies may seek campus reputa-
tions for superiority or inferiority in different areas of campus life, either.
instead of, or prior to, reputaticns for generalized superiority or inferior-
ity. In short, the individual specialization we have been discussing may be
paralleled by organizational specialization. To the extent that this was true
at the college which we studied (unfortunately, we did not collect data on this
matter), the percentage differences shown in Table 45 underestimate the true
influence of peer group rewards on grade achievement, since they do not dis-
criminate between Greek-letter societies which actively competed in the academic
arena and therefore rewarded their champions in this arena from those which did
not.
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off if they had strong individual orientations toward getting high grades
for their own sake, and therefore better off if they did not belong to fra-
ternities.

Now it is an intriguing side observation that although among non=-
freshmen as a whole, a high HSR was associated with choosing a natural science
major1 (Table 49), among non-fraternity members a high HSR was associated with
choosing an arts, humanities or language major (Table 50}, Only among frater-
nity members was the over-all association between a high HSR and choosing a
natural science major evidenced., Further, Table 51 indicates that the GPA's
of non-freshman boys who chose a natural science major were considerably less
determined by their HSR's than were the GPA's of boys who were behavioral or
social science majors, and that contrary to what we observe among the latter,
the A rank difference between high and low HSR natural science majors was in

just the opposite direction from that of their GPA difference.

TABLE 49,~-Per cent having various types of majors, by high school rank (Non-

Freshmen)
Males. Females
HSR Hi Lo Hi Lo
Natural Sciences 43 , 22: 23 9
Behavioral and _
Social Sciences: 50 58 bl 56
Arts, Humanities, N
and Languages 7 20 29 S
Other - - 5 -
Bagse 100 100 100 100
(98) (96) (62) (64)

lStudents at this college were permitted to choose a major field only
after their freshman year.




112

TABLE 50,.,=-Per cent having types of majors, by Greek-letter membership and
HSR (Non-Freshmen)

Males Females

Greek-letter
Membership Yes No Yes No

HSR Hi Io Hi Lo Hi Lo Hi Lo
Naturzal Sciences 48 18 33 29 22 6 23 17
Behavioral and
Social Sciences 45 VAl 61 32 47 59 Lo 50
Arts, Humanities
and Languages -8 11 6 39 25 35 33 33
Other —— — - - 6 — 3 —
Base 100 100 100 100 100 100 100 100

(65) (65) (33) (31) (32) (46) (30) (18)

This is a picture which is quite similar to the one we have just_§§gn
in our analysis: of high and low HSR students, and similarly suggests that fac=-
tors other than HSR and A rank were operating on the GPA's of natural science
majors who were fraternity members., And Table 51 does, in fact, show that of
the four ranked values only the evaluation of extra-curricular club activities
were positively related to the GPA's of natural science students., Thus, the
suggestion of these data seems to be that the inter-fraternity competition
to which we have referred may have been carried on largely by fraternity
members who were natural science majors., If such were indeed the case, it
would not seem difficult to understand, considering the general prestige
which having high performers in these disciplines could bring to a frater-
nity. |

Because of our small case-base, it is not possible to make the in-
dicated fifth-order cross—tabulation (i.e., sex by HSR by major by Greek-

letter membership by GPA) and thus put our suspicions to the most detailed
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test. However, in Table 52 we have attempted two fourth-order cross-tabula-
tions (one using GPA and the other using A rank) employing data on the male,
non-freshman, natural science and behavioral-social science majors only.l
TABLE 52,--Per cent high GPA's, per cent high A rank, and associations (Yule's

Q) with Greek-letter membership; by HSR, major type and Greek-letter membership
(Non~Freshman Males)

HSR Hi 1o
Behavioral Behavioral
Ma jor gaFural ' and Social Natural and Social
cience . Science .
Science Science
Greek—let?er Yes No Yes No Yes No Yes No
Membership
Per cent wr % g9 70 2 46 22 2
High GPA (3ikek11) (29) (20) (12) (15) (46) Qo)
Q (Greek:
GPA) .48 ‘ "002 -960 043
Per cent 4z a 26 53 a a 20 a
High A Rank (21) (0) (28 (19) (10 (9 (39 (7
Q (Greek:
A Rank.) "’051 ‘033 -056 022
Algebraic
Difference 99 .31 Mo} .21

Between Q's

aFrequency too small for percentaging.

If we look at the bottom row of algebraic differences between Q's we
can see that the difference between the effect of belonging to a fraternity
on GPA and its effect on A rank was more than three times as great among high
HSR natural science majors as among other boys.

This, together with the facts

that the (Greek:GPA) and the (Greek:A rank) Q's of these students were in

1Other categories were omitted from the analysis because they contained
too few cases.
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opposite directions, and that their (@@reek:GPA) Q was more positive than that
of any other category of students, means that our suspicions tend to be up=-
held by these data. That is to say, belonging to a fraternity tended to
create tﬁe greatest disparity between the grade achievement and grades-evalua-
tions of these students and the disparity was accomplished by a strong up=-
ward push on GPA combined with a downward push on A rank and (Table 54) an
upward push on X rank.

But obviously, there is another interesting finding which we can ex-
tract from Table 52. If we compare the Q's of low HSR boys, we find that be-
longing to a fraternity raised both the grades-evaluation and GPA of beha-
vioral or social science majors, but lowered both among natural science ma-
jors. Table 53 indicates two things which seem to be related to this fact:
First, although natural science majors in general tended to have slightly
higher GPA's inside the fraternities than outside, they had higher grades-
evaluétions outside than inside. Second, behavioral or social science ma-
jors had lower GPA's inside than outside and also had lower grades-evalua-
tions inside than outside.

Now let us suppose that individual competition for grades occurred,
not between each student and every other student, but among students who had
contact with each other and who also had the same academic interests and
took largely the same courses; that is, among friends and acquaintances who
had chosen the same major fields. If this assumption were true, then beha-
vioral or social science majors would be in a relatively low GPA environment
if they belonged to fraternities, and in a relatively high GPA environment
if they did not. Consequently, if a behavioral-social science fraternity
member had a low aptitude-habit, he would probably find that he was more of

a contender in the competition for high grades if he belonged to a fraternity
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than if he did not. As a result, we would expect to find that low HSR beha-

vioral or social science majors strove more diligently for high grades, and

achieved them more often, inside the fraternities than outside them. This

is apparently the situation we find in Table 52.

TABLE 5k,~-Associations (Yule's Q) between Greek-letter membership and X rank,?

by HSR and major type (Non-Freshman Males)

HSR Hi Lo
Masior Natural Behavioral Natural Behavioral
J Science and Social Science and Social
Science Science
.68 .35 1,00 =026
(33) (45) (19) (41)

&Y rank dichotomized between ranks 2 and 3.

As far as natural science majors are concerned, the situation would

be somewhat different. A low aptitude-habit natural science major would find

that competition was slightly stiffer and his relative ability slightly less

adequate inside the fraternities than outside, The consequence for him might

well be what we observe in Table 52: retirement from the competitive GPA

arena.

A high aptitude-habit natural science major, however, would find the

grades competition inside the fraternities still within his reach and he would

therefore be inclined to stay in the running. Indeed, the very closeness of

the competition might not only drive his own GPA up, but those of other fra-

ternity members as well. A high aptitude-habit behavioral-social science

llt would, of course, be interesting to see whether such students
tended to change their major fields more than other students, but we do not

have the data with which to test this possibility.
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major, on the other hand, finding it easier to stay "on top" inside a frater-
nity, might relax his competitiveness and thus help maintain the lower beha=
vioral-social science achievement level in the fraternities than among inde=
pendents.

To conclude, we seem to have been able to tease out of our data
evidences that two main kinds of competitive arenas (i.e., task and socio-
emotional) were relevant to the behavior and attitudes of both freshman and
non-freshman boys. Apart fro@ inter-individual competition in the task
arena, which we have suggested operated among non-freshmen who shared major
fields and interaction, we have presented evidence that competitive behavior
without regard for major field seems to have taken different forms among
freshmen and non-freshmen. Among freshmen, it appears that each individual
student sought to attain success in each arena, But among non-freshmen, the
fraternities seem to have facilitated the specialization of individual mem=
bers in order to reach a diversified organizational superiority. Non-freshman
boys who did not belong to fraternities seem to have been like the freshmen
in their individualized efforts, but like the non-freshman fraternity mem-
bers in the relative exclusiveness of their choices between competing in the
task or in the sociowemotional arena.

The fact that our analysis has highlighted the connection between the
task and expressive arenas, and the central role which inter-group competition.
played in meking this connection, would seem to emphasize the complex impact
of peer group structural components in the determination of student academic
achievement. The influence of fraternities upon achievement, at this par=
ticular college, ot least, seems to have been neither as simple nor as uni=-
formly negative as some popular’conceptions of fraternities would imagine.

Yet it is this very complexity and the mixed nature of fraternity influence
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which permits the most interesting and most constructive questions to be
raised., For example, although we do not have the data at hand which would
be necessary to identify the influence which a different peer group struc-
turing might have upon the achievement of low aptitude-habit students, our
guess is that social rewards could be built into a college peer structure
which would result in the same higher achievement which we have observed
among high aptitude-habit fraternity members. Indeed, it seems reasonable
to us to infer that such rewards were available to low aptitude-habit fra-
ternity members, but for achievement in arenas other than the strictly
academic one (e.g., student politics, athletics, etc.)--arenas toward which,
for reasons of high aptitude-habit along the appropriate dimensions, they
may have gravitated. For educators who may be interested in raising the
whole level of student academic achievement, as distinct from elevating the
achievement only of those students who have the highest potential, the problem
of creating social rewards for high achievement on the part of students with
lower potential is a critical one.

And even for the educator whom, for lack of a better term and without
pejorative intent, we might call "elitist," this is a critical problem because
of the admitted inadequacy of current knowledge about the measurement of ap=-
titude. In our analysis, we follow the common practice of educators, and rely
heavily upon the rank which a college student had in his high school graduating
class as an indicator of what we hesitantly call aptitude~habit. But the fact
that HSR itself is by no means a "pure" measure of inherent aptitude, but
seems likely to be influenced by social forces similar to those which we here
describe at the college level, should not be overlcoked. The implication of
these considerations is that some high apﬁitude students are likely to graduate

from high school with low ranks and become erroneously identified and self-




S

120

identified as "low aptitude" students. In college, the system of peer group
relationships which we have described may only perpetuate, strengthen and at
last make true this identification, driving these high aptitude students even
farther out from the ranks of high achieving students and resulting in a loss
not only in the general level of achievement, but in the numbers of identifi-~
ably high potential students.
Predispositions Toward Integration and Prestige in
the Peer Group: Graduate Aspirations

On the basis of what we have shown so far, it seems fair to say that
the student peer group exerted a definite influence upon the extent to which
individual students believed the attainment of high grades was a worthy goal,
and upon the extent to which they actually attained such grades. This con-
clusion is clearly in accord with the idea, suggested earlier in this chap-
ter, that sources of present gratification affected student attitudes toward
present behavior,

But when we inquire about the influence of the same sources of present
gratification upon attitudes toward future behavior, i.c., attending graduate
or professional school after college, the situaﬁion is apt to be different.
One can_easily imagine that a student's attitude toward getting high grades
in college would have greater salience to his peers than would his graduate
aspirations, merely because the former can be expressed constantly and visibly
in such facts as the time he spends in the library as compared with the time
he spends in the campus snack shop, for example. By contrast, a student's
graduate aspirations may not be acted on directly until he reéches the junior
or senior year.

Still, such aspirations can be thought about and talked about at any

time, and though less salient to a student's peers, they may be highly salient
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to the student himself., Graduate aspirations may therefore be subject to a
subtler interpersonal influence, more as a result of the student's own re-
ceptivity than of his peers' insistence.

Turning to the data, we find that Tables 55 and 56 show<that (1)
wanting to go to graduate or professional school seems t0 have been an in-
itial attribute of freshmen who most expected prestige among their fellow

TABLE 55.--Per cent and per cent change in graduate aspirations, by expecta=-
tion of prestige among students (ershmen)

Total Male FPemale

Expectation Modv s Mod . . Mod
of prestige i Lo Hi Lo 2L Lo
Seot 48 32 61 Ll 36 15

Ple (66)  (241) (33)  (109) (33) (132)
Nov 58 50 82 67 33 35

d (66) (23z4) | (33) (106)" (33) (128)
Apr 63 s 79 7N 48 35
Pre (6)  (209) (29)  (92) (z1) @7

Change

Sept.~Nov. +19 +26 +54 +41 -8 +2k
Nov. -Apr. +12 +2 =l +12 22 0
Septe-Apr. +29 +28 +46 +48 +19 +2l

students but not of those who most strongly desired social integration; (2)
the desires for prestige and social integration were positively related to
the boys! September-November graduate aspirations change, but negatively re-
lated to their November=April change; (3) the girls® prestige desires were
at first negatively, and afterward positively, related to their graduate as-
pirations change.

These findings seem to suggest that predispositions toward the peer
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group may have operated on graduate aspirations in different ways between
September and November and between November and April, and that there was a
sex~difference in the manner of their operation which seems to be in accord
with the idea of sexually differentiated sub-cultures emphasizing task and
socio-emotional alternatives.

TABLE 56,.--Per cent and per cent change in graduate aspirations, liked by
fellow students (Freshmen)

Total Male Female

Desire to . Mod . Mod . Mod
be Accepted B Io B Lo Hi Io
Sewt 33 46 47 50 22 4o
>ePL. (231) (90) (97) (50) (134) (40)
Nov. 50 58 73 65 33 50
: (228) (86) (97) (46) (131) (40)
Avr 51 64 75 71 35 5k
pre (205) (77) (8%) (42) (121) (35)
Change
Sept.~Nov. +25 +22 +49 +30 +1h +17
Nov. -Apr. +2 +1h +7 +17 +5 +8
Sept.-Apr. +27 +33 +53 +l42 +17 +23

Greek-Letter Membership: Graduate Aspirations and
Their Relationship to Grades-Evaluation

When we turn to the influence of fraternity-sorority membership on
graduate aspirations, we find (in Table 57) that in the November-April period,
non-Greek-letter members (particularly among the boys) increased their gradu-
ate aspirations, while members decreased or did not change theirs. This is
in logical accord with the differences in grades-evaluation changes in the

same period which we have just reviewed. But it is an anomalous finding that
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TABLE 57.--Per cent and per cent change in per cent having graduate aspira-
tions, by Greek-letter membership (Freshmen)

Total Male Female

Greek-letter
Membership Yes No Yes No Yes No
Seot 32 43 L6 52: 21 35
Phe (194) (127) (85) (62) (109)  (65)
Nov Lo 57 71 71 33 Ly
° (195) (12h4) (86) (61) (109) (63)
Apr 48 68 70 80 3L 58
pEe (19%)  (95) (85)  (45) (109)  (50)

Change

Sept.~-Nov, +25 +25 +46 +40 +#15 +14
Nov. =-Apr. =2 +26 -1 +31 =6 +25
Sept.-Apr. +24 +lly +4k +58 +13 +35

anticipatory socialization and selection seem either not to have operated
with respect to graduate aspirations, or to have tended very slightly in the
opposite direction from what might have been guessed from the depressive ef-
fect of actual membership. To further complicate matters, Table 58 shows
that the over-all levels of graduate aspirations among non-freshman frater=
nity members and non-members were identical, and that these levels among
sorority members and non-members were not as far apart as were their grades-
evaluations levels. Altogether, these and the previously discussed findings
with respect to predispositions toward the student peer group warrant the
conclusion that graduate aspirations must have been influenced in a more
complex and indirect way by peer group pressures (if they were so influenced
at all) than were grades-evaluations.

One of our earlier findings showed a far from perfect association be-
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TABLE 58.--Per cent having graduate aspirations, by Greek-letter membership
and class; Freshman-Non-Freshman "Change"

Total Male Female
Gﬁ:;%;i:;;;r Yes No Yes No Yes No
Freshman
(April) 48 68 70 80 71 58
" 57 67 76 86 by 56
Sophomore (1k2)  (92) (66)  (35) (76)  (57)
Junior 68 75 82 87 47 63
(124) (61) (77)  (31) 7)) (30)
- 71 66 82 72 4o 52
Senior (123)  (85) (80)  (58) 3 (27)
A11 Non=- 65 69 80 80 hs 57
Freshmen (389) (238) (223) (124) (166) (114)

Freshman - Non-Freshman "Change'

+33 +3 +33 0 +#20 2

tween freshman marginal changes in grades-evaluations and in graduage as-
pirations. In this light, the discrepancy in the relation of Greek~letter
membership to changes in grades-evaluations and graduate aspirations, while
not yet explained, is not inconsistent with our previous findings.
Nevertheless, it must be emphasized that in measuring these changes,
we have been concerned only with aggregate, or marginal, change. The mea-
sures of change shown in Tables 34 and 57 do not give us any idea of how the
relationship between grades-evaluation and graduate aspiration changed.
Therefore, we may ask: granted that the marginal changes in graduate as-
pirations and grades-evaluations did not go hand-in-hand among fraternity-
sérority members or non-members, did the association between grades-evalua-

tion and graduate aspirations grow stronger or wezker? In Table 59 we show
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TABLE 59,--Coefficients of association (Yule's Q) between grades-evaluation
and graduate aspiration, by Greek-letter membership
(Freshmen and Non-Freshmen)

Males Females

" Greek-letter
Membership Yes No Yes No
Freshmen
Sept. 028 o38 -009 . V 024
Nov. 25 o5l 10 o1k
A‘pr‘. 056 083 009 918
A1l Non-Freshmen 43 .67 61 .71

Yule's Q's as measures of association between grades-evaluation and graduate
aspirations. It can be seen that among the freshman Greek- and non=Greek
boys (but not the girls) the association between these two attitudes became
markedly stronger over time. The period of greatest increase in strength of
the relationship came after pledging, for those who joined fraternities, but
took a smoother and steeper curve upward among those who did not. When we
compare the freshman Q's with those of non-freshmen, it appears that although
the aggregate freshman changes in grades-evaluations and in graduate aspira-
tions observed in Tables 34 and 57 moved in discrepant directions with respect
to non—ffeshman aggregate levels, the joint effect of these changes was to
bring the relationship between the two attitudes among the freshman boys

into better accord with the same relationship among comparable non-freshman
boys. It would therefore appear that, among the boys, the opposing trends
in grades-evaluation and graduate aspirations reflected growing, rather than
lessening, sophistication with respect to the relationship between college

attitudes and graduate aspirations, and that the degree of this sophistica-
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tion was partly dependent on whether or not they belonged to fratermities,

The gross disparities shown in this table between freshmsn and non-freshman
girls, both inside and outside the sororities, seem likely to be a further

consequence of selective drop-outs and the relatively special dating status
and behavior of freshman girls in April.

In general, then, it seems clear from the survey-type data that the
established student culture exercised considerable influence over the academic
attitudes of incoming freshmen. Not only were freshman grades-evaluations
profoundly affected, but we have shown that graduate aspirations were probably
also influenced, though by some more subtle or devious means than we have un~

covered so far.

Faculty Members

Predispositions Toward Faculty Members: Grades-Evaluation

The second type of person in the student's social environment whose
influences we shall examine is the teaching staff. In Table 60 we find the
influence of a predisposition toward faculty members upon grades-evaluation
and change in it. In these data we encounter the perhaps surprising fact
that the more an incoming freshman expected to impress faculty members, the
more his orientation to getting high grades declined. This finding becomes
even more puzzling when we observe that expecting to impress faculty members
and having 2 high grades~evaluation were positively related in September,
but negatively related at later dates. Does this mean that incoming fresh-
men anticipated that faculty members would be impressed by high grades-evalu-
ations but later found that this was not actually the case?

We asked faculty members to indicate their preferences among students

with different value-orientations, and the results (Table 61) show that faculty
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TABLE 60.-~Per cent, and per cent change in high grades-evaluation by expec-

tation of impressing faculty members (Freshmen)

Total Male Female
Expect to

Impress Hi g:d Hi %od Hi 2gd

Faculty °
Sept. High 91 68 93 72 90 65
Grades (92) (225) (43) (102) (49) (123)
/ . 35 43 4 52 29 - 36
Nov. High A (g (189) (39) (85) (41) (104)
. 26 31 33 36 20 27
Apr. High & (oz)  (171) (33) (72) (40) (99)

Change

Sept.=Nov., =62 =37 -56 =28 =68 =45
Nov. =Apr. =26 -28 -20 =31 =31 ~25
Sept.=Apr. =71 =5l -64 =50 -78 -53

members gave considerably more emphasis to students getting high grades than

non~freshman students themselves did, although there was a notable sex-differ-

ence which helps to account for the fact that freshman girls who expected to

impress faculty members lost their grades-evaluations most rapidly of all.

And, after all, it could hardly have been the case that faculty members valued

high grades motivation less than students, since faculty members have already

experienced the importance of high grades for admission to graduate school

and for placement in high occupations, and further, being academicians, they

should be expected to give weight to their own academic judgments of students.

Thus, if we assume that faculty as well as student respondents gave

reliable answers to our questiomnnaires, and that students did not grossly

misperceive the attitudes of faculty members, then the disillusionment hy-

pothesis cannot hold in its original and simple form.



128

(1£2) (882) (618) (&%) (49)
0 6% o ed 0% i H8 68 88 1121 d
(&ce) (£82) (80%) (59) (95)
Tt 9 T+ T 9+ 84 G 0% 2 a
(6£2) B (162) .. (926) (66) %)
&+ L2 9T+ % cT# < 8T oz 61T X
(o) (£62) (€£9) (88)  (89)
9T~ L2 o2~ 2h QT 9 ¢h 29 14 v
autep
£qTnoer L9 Tnoeg Ly1noey ( pﬂMMmmwm ,
WOIT  otew . ox ey morr  SAWPMT  oremey eTew - oTEwex syuepnag
uoT3eTAS(Q WOT3BTASQ UOT4ETAR(Q v _ pue: STEH

S4ULPNS UEWSSII~UON

sxequey L1Tnoeg

(USumSeII-UON PUE SIOqUOK
£3Tnoeg) seousdsyoad L3TnoBI WOIF SUSPNIS JO SUOTFLTASP pue g puwe (¢ *X ‘v UITY 3u90 Jod--°T9 FIAVL



129

The thread which will lead to a more reasonable understanding of the
students' data, however, begins with the fact that expecting to impress faculty
members and expecting to impress fellow students were very highly correlated.
Moreover, as Table 62 also shows, expecting to impress faculty members was
associated with what appears to have been a generally more utopian orienta-
tion to college life., Those who expected to impress faculty members most
not only wanted most to get high grades, but had higher expectations of get-
ting such grades, and at the same time expected other students to look up to
them, These same students also wanted most to be accepted and liked by their
fellow students, to have a good time socially while in college, to fall in
love and get married, to please their parents and to go to graduate or pro-
fessional school. Thus it may be said that two kinds of freshmen entered
this college in September, 1959; one seems to have been more idealistic in
expectations and desires, and to have imagined college as a utopia where
alternatives were not mutually exclusive, The other type of entering fresh-
man seems to have been more realistic, more wary of utopian harmonies.

In the actual living of a college carecer, however, it is clear that
freshman utopianism was shattered by the real conflict between the attitudinal
requisites of prestige among faculty members and integration among students.
Freshmen must have grown aware that the attitude among faculty members toward
students getting high grades confronted a quite different attitude among the
students themselves. Thus, from a pre-vision of college as an harmonious
society, the more idealistic freshmen quickly found themselves subjected to
unexpected cross-pressures.

The significant thing, therefore; which the sharp drop in grades-
evaluation among freshmen who most expected to impress faculty members

(Table 60) is telling us is not that freshmen grew disillusioned with the
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TABLE 62.,--Relationships of expecting to impress faculty members to other
September attributes (Freshmen)

—— —
o i

Total Male Female
Em?ﬁ;ﬁi:izngf Hi Mod Hi Mod Hi Mod
Faculty Lo Lo Lo

High Expectation _

‘ 59 6 60 ? 57 5
of Prestige Among
Students (90) (217) (43) (99 (h7)  (118)
Expecting to be 56 49 63 53 51 4G

in Upper 25 per
cent of Class

(92) (219) 43) (100) 49) (119)

High Expectation b9
of Having a Good

31 30 2k 65 36
(92) (225) (43) (102) (49) (123)

Time

High Desire to 83 68 74 63 90 72
be Accepted (92) (225) (43) (102) (49) (123)
High Desire to 73 52 65 Lo 80 60
Please Parents (92) (225) (43) (102) (49) (123)
High and Moderate 58 L2 2 o4 80 53

Desire for Love
and Marriage

Having Graduate 39 35 56 45 2k 26
Aspirations (92) (225) (43) (102) (49) (123)

(92) (225) (43) (102) (%9) (123)

importance which faculty members attached to students getting high grades,
but that they were disillusioned with their anticipations of value-homo-
geneity in college and that in the balance between faculty and student cross-
pressures, the student pressures were weightiest.
Admiration of Faculty Members: Grades-Evaluation
and Graduate Aspirations
But the influence of actual contact with faculty members was by no

means weak., In April, we asked our respondents to indicate the number of
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faculty members whom they admired or would‘like to be like later in lifeo1

In Table 63 we show the influehce of this variable upon grades-evaluation,

and in Table 64 we show the same variable's influence upon graduate aspira-
tions. Since the number of admired faculty members depends upon actual ex—
perience with faculty members and was not requested until our April question-
naire, the most relevant dependent variable observations are those taken in
November and in April. We also include observations on the dependent variable
which were taken in September, however, for the sake of indicating the initial
inclinations of students who later came to admire given numbers-of faculty

members.

lSince we do not know which specific faculty members a given student
admired, we shall have to rely on the argument that because a larger propor-
tion of faculty members than of students had high grades-evaluations, - the
probaebility that a given admired faculty member would have a high grades=-
evaluation was greater than the probability that a given student-in-contact
would have a high grades-evaluation. Consequently, the more faculty members
a student admired, the stronger this influence toward high grades-evaluation
would be., But it is entirely conceivable that such a model, which assumes
randomly distributed admiration of faculty members, does not fit the actual
facts. For example, it would be in accord with the principle of homophily
(see Paml F. lLazarsfeld and Robert K. Merton, "Friendship as Social Process,"
Freedom and Control in Modern Society, eds. Morroe Berger, Theodore Abel and
Charles H. Page (New York: Van Nostrand, 1954) that a student who.gave lit-
tle emphasis to getting high grades would seek out and admire many faculty
members who gave equally little emphasis -to students getting high grades. -
On the other hand, and in defense of the assumptions we adopt here, it may
be argued that students are likely to-have a strong preconception of all
faculty members-as valuing-a high grades-evaluation among-students. Such a
preconception would result from the fact that a prime, formally defined and
universally performed role of college-imstructors is to assign grades to stu-
dent performance. Every college student knows and observes this fact, even
though not every student knows-how -every faculty member feels about it.
Therefore, in the absence of knowledge-about faculty members® subjective at-
titudes, students probably conclude from objective behavior that all faculty
members want students to get high grades. And although experience with fa--
culty members accumulated over the four years of college is likely to bring
more accurate student knowledge of faculty attitudes -and more homophilous al=
location of admiration, the fact that even the least grades-oriented faculty
members do assign grades, coupled with the larger proportion of faculty mem=-
bers than of students whose attitudes favored high grades-evaluation, would
uphold the reasonableness of our assumptions for the student population as
a whole.
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TABLE 63.--Per cent and per cent change in high grades--evaluation, by num=-
ber of faculty admired (Freshmen)

Téfal | . Méie o Femaiéi..
Number
of Hi Lo Hi Lo Hi Lo
Faculty : ‘
Sept. High 72 81 71 84 72 76
Grades (176) (108) (70 (57) (106) (51)
Nove A 39 k6 43 55 36 35
° (158) (00) (65) (47) (93) (43)
3k 25 I3 33 29 18
Apr. & (155) (91) (59) B8)  (96) (45)
Change
Sept .=Nov, =46 <43 -39 =3k =50 =Sk
Nov. =Aprs ~13 =46 =5 7o) =19 =49
Sept.=Apr. -53 =69 k2 =61 =60 =76

a"High"'defined-asmore than - two,

In both of these tables, it is clear that admiration of faculty mem=
bers influenced changes in grades-evaluation and in graduate aspirations in
precisely the ways we would expect. If, for example, freshmen found.more
than two faculty members whom they admired, they were much less likely to
decrease their grades-evaluation between November and April than were others
who found two or fewer admirable faculty members. Similarly, freshmen who
admired more than two faculty members were far more likely to increase their
desire to attend graduate or professional school than were freshmen who did
not find that many admirable faculty members. These later differences are
all the more striking when we note thaf the differences in September-November
changes were very small, by comparison. It should be noted, however, that

‘the influence of number of admired faculty members was weaker among the girls




133

than among the boys. Some November-April effect is found upon the girls®
grades-evaluation changes, but none upon changes in their graduate aspira-
tions,.

TABLE 6li,--Per cent and per cent change having graduate aspirations, by num-
ber of faculty admired (Freshmen)

Total Male Female

Number
of Hi Lo Hi Lo Hi Lo
Facultya
Sent 33 36 50 . b7 30 24
opte (176) (108) (70) (57) (106) (51)
Nov ko 56 69 73 35 37
° (176) (107) (71) (56) (105) (51)
Aor 53 57 76 7L 38 L
Pre (176) (107) (70) (56) (106) (51)
Change
Seﬁf.QNov. +18 +31 +38 +49 +7 +17
Ndv° =Apr. +8 +2 +23 =3 +5 +6
Sept.-Apr. 2k +33 +52 +45 +11 +22

@uHigh" defined as more- than two.

Tables 65 and 66 indicate that the non-freshman data are generally
consistent with freshmen data.

Now the question arises: Which came first; did freshmen come to ad=
mire faculty members because they (the fpeshmen) emphasized high grades,
or did admiration of faculty members cause emphasis on high grades? Some

answer to this question may be seen in the fact that those students who



TABLE 65,.==Per

134

cent high A, by number of faculty admired (Non-Freshmen)

Total Males Females
Numbervof
Faculty Hi Lo Hi Lo Hi Lo
Admired®
Sophomore Lo 34 61 Lo 29 17
(79 (95) (28) (49) (51) (46)
) 38 32 Ly 29 32 20
Junior (68)  (56) (34) (36) G (20)
X 26 28 27 29 oL 25
Senior (66) (78) (37) (58) (29)  (20)
Total Non-Freshmen 35 31 L2 28 29 20
(213) (229) (99) (143) (114) (86)

a"High" defined as more than four,

TABLE 66.--Per cent having graduate aspirations, by number of faculty ad-
mired (Non-Freshmen)

Total Males - Females

Number of

Faculty Hi Lo Hi Lo Hi Lo
Admired®

65 57 86 « 73 53 ho

Sophomore (92) (107) (35) (55) (57 . (52)

. 72 70 91 77 52 22

Junior (88) (69) (44) (47) (44) (22)

, 70 71 93 75 b1 60

Senior (76) (92) (42) (67) (z4)  (25)

69 65 9 75 50 48

All Non-Freshmen (256) (268) (121) (169) (135) (99)

@uHigh' defined as more than four.

later came to admire more faculty members began their college careers with

lower grades-evaluations than did students who admired fewer facdlty mem-

bers, but by April, the former students had the higher grades-evaluations
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(Table 63). Furthermore, it can be seen in the same table that the Septem-
ber-November grades-evaluation change was not differentiated by the number
of faculty members freshmen later said they admired. In contrast with this
early similarity, the November-April changes were dramatically different be-
tween the two categories of students. Thus, this evidence underscores the
causal, rather than the selection, interpretation of faculty influence.

But there is another way in whiéh we can weligh these two interpreta-
tions, and that is by utilizing initial expectations of receiving admiration

from faculty members (i.e., expecting to impress them) and actual number of

faculty members later admired as "before-and-after' data, First, however,

it is necessary to know that the freshmen who initially most expected to re-
ceive admiration from faculty members were slightly more averse to giving ad-
miration to them at a later date (Table 67), Thus, in Table 68, it can be
seen that only the boys who gave admiration somewhat against their wills
succeeded in moving against the downward tide between November and April,

TABLE 67.~--Per cent admiring more than two faculty members, by expectation
of impressing faculty members (Freshmen)

Total Males Females:
Expectation of . Mod R Mod. . Mod
Impressing Faculty i Lo Hi Lo = Lo
Per cent Admiring 57 64 53 56 61 71
> 2 Faculty (82) (199) (36) (89) (46) (110)

and raised their grades-evaluations slightly. Boys who were less resistant
to giving admiration but did not manage to find many admirable faculty mem-
bers show the greatest grades-evaluation decline during this period, in

spite of the fact that they had monifested the mildest decline over the
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initial September-November period., All-in-all, then, the evidence seems to

warrant a causal interpretation of the faculty influence data.

TABLE 68.--Per cent and per cent change in high grades-evaluation, by expec-
tation of impressing faculty and number of faculty admired (Freshmen)

Total Males Females

Expectation of Mod Mod Mod
Impressing Hi Hi Hi
Faculty Lo Lo Lo
Number of
Faculty Hi Io Hi Io Hi Lo Hi Io Hi Io Hi Io
Admired®

Sept. ‘ 8 97 67 73 8% 100 68 77 85 ok 67 68
Grades (46) (35)(128) (70) (19) (17) (50) (39) (27) (18) (78) (31)
Hor. & 37 31 38 52 37 ko 4k 62 3B 34 41

° (43) (29)(110) (61) (19) (15) (43) (32) (24) (1%) (67) (29)

Aor. A 28 23 3 25 Ko 27 38 %3 21 19 31 15

Prs (39) (31)(110) (57) (15) (15) (40) (30) (24) (16) (70) (27)

Change

Sept.-Nov. -56 -68 -43 -29 -56 -60 -35 -19 =55 =49 -ko

Nov. -Apr. =24 “26 =10 =52 +5 =32 <1h4 47 45 -9 =63

Sept.=Apr. “67 =76 =49 66 =52 =73 =bi =57 =75 <80 =54 =78

a"High"‘defined as more than two.

It is an interesting side observation that the number of faculty
members admired by a freshman was apparently little related to the first-
semester grades which the student received (Table 69), This indicates that
admiration for faculty members probably had more complex determinants than
that simple exchange of admiration on'the part of the student for high grades
received from faculty ﬁembers which is politely called '"apple-polishing," and
also rules out low grades as an intervening variable accounting for faculty

influence.




137

TABLE 69.--Per cent admiring more than two faculty members, by first semes-
ter grade-point average rank (Freshmen)

Total Males: Females:
First Semester . . R
GPA_Ranka Hi lo Hi Io Hi 1o
Per cent
D ké$: 61 55 58 72 63
Admiring (136)  (148) (65)  (6W) (71) (8%)

>2 Faculty

a"High" defined as above median within sex.
Parents

Parents: Grades-Evaluation and Graduate Aspirations
Last among the types of persons likely to influence students, and on
which we have relevant data, are the students' parents, Table 70 shows that
students! predispositions toward their parents did not sharply differentiate

PABLE 70.--Per cent and per cent change in high grades-evaluations, by desire
to please parents (Freshmen)

Total Males FPemales

Desire to i Mod Hi Mod o Mod

please parents Lo 1o 1o
Sept. High : 76 74 79 78 74 70
Grades (186) (136) (71) (76) (115) (60)
Nov. A bl 42 52 45 3k 36
> o (154) (118) (59) (66) (95) (52)
Apr. A 29 32 36 36 2k 26
P (127) (101) (55) (52) (92) (49)

Change

Sept.=Nov. =46 43 -34 b2 -54 ~49
Nov. =fpr. -29 =24 w3l =20 =29 =28

Sept.~Apr. -62 ~57 =54 =54 -68 =63
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between their grades-evaluations at any time, or between changes in their
grades-evaluations. This generalization may apély more to the boys than to
the girls, where we find a weaker orientation towﬁrd pleasing her parents
tended to brake a girl's declining grades-evaluation slightly. This find=
ing seems related to the fact, shown in Table 71, that attitude toward please
ing one's parents differentiated the desires of the girls to go to graduate
school, at each observation date and over time. It appears that the more
independent the girls were of their parents, the more they were interested
in attending graduate school and the less their grades-evaluations declined.

TABLE 71.--Per cent and per cent change in graduate aspirations by desire to
please parents (Freshmen)

Total Males: Femzles:
Desire to . Mod . Mod . Mod
Please Parents Hi Lo Hi Lo Hi Io
Sevt 22 b2 51 46 21 37
pE. (185) (136) (71) (76)  (11k) (60)
Nov 46 60 75 66 29 52
* (181) (133) (69) (74) (112) (59)
Aor L7 65 71 76 32 52
Pre (165) (117) (63) (63)  (102) (54)
Change
Sept.;Nov. +21 +31 +49 +#37 +10 +24
Nov. =Apr. +2 #12 =5 +29 +i 0
Sept.-4pr. +22 +40 +41 +56 +14 +2k4

One might think of this as reflecting the long-term increase in the
national proportion who achieve graduate degrees and enter professional oc-
cupations who are women and therefore explain it on the basis of a more rapid

generational rise in the education aspirations of women than of men. It fol-
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lows from this that parents would tend to hold their daughters back from ser-
ious undergraduate as well as graduate wbrk, and independence from parents
would be more of a requirement for graduate aspirations among women than
among men. Consistent with this idea, Table 71 shows that attitude toward
parents influenced the boys' desires to go to graduate school to a much
weaker degree., Nevertheless, over the entire time‘period covered by our ob-
servations, independence from parents had the sameipositive effect on change
in graduate aspirations among the 5oys as among the girls.

But the most important thing to notice is the over=all contrast between
the two tables: Attitudes toward pleasing one's parents seem to have influ-
enced the September-April change in desire to go to graduate or professional
school more than it affected the change in desire to get high grades in college.

Now it would appear that in one sense, parents hold a peculiar posi-
tion among the main kinds of people with whom students have contact. Although
parents are undoubtedly a source of some present gratification, they are also
likely to be an important source of future gratification. In fact, the amount
of day-to=day gratification to be derived from paremnts is almost certainly
small for students who live on campps and have infrequent contact with their
parents, as compared with the frequency of contact with fellow students 6r
faculty members. On the other hand, the amount of anticipated future grati-
fication may be large, especially for those students who want to do graduate
work (and subsequently enter professional occupations), and who may expect
or hope that their parents will support them during this final phase of for-
mal educatién.

The special present-future gratification role of parents leads us
to suggest that attitude toward parents is apt to be related to what we have

posed as the major source of future gratification, namely, occupational and
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social status ambition. And not merely because of the dependence of college
students, including recent graduates, upon their parents until they get their
first jobs or husbands, but because of the way in which the parent's occupa-
tional status and related attitudes influence the son's or daughter's occu-
pational and matrimonial ambitionsol

But in a second sense, parents are not altogether unique among the
types of persons with whom college students interact, because they are one
of two such categories of adults. The other category, faculty members, also
exercised influence over graduate aspirations. Thus, along this dimension
of adult status, we have shown that the pre-adult group did not seem to have
as direct an influence on such aspirations as did both adult categories.

The student peer group, on the other hand, seems to have had great influence
over grades-evaluation and in most cases its influence was stronger in this
regard than was either adult influence.

At the beginning of this chapter we suggested that the chief present
gratifications for college students seem most likely to originate in the
social interaction in which they are currently engaged. Since then, we have
shown that the three most important categories of persons with whom our re-
spondents interacted had different kinds of influence over attitudes toward
present academic behavior and over attitudes toward future academic behavior.
If we think of the student peer group as exemplifying a source of gratifica-
tion which is most exclusively present; of faculty members‘as exemplifying
a combination of present and future gratifications; and of parents as exem=
plifying future gratifications with minimél connections to present gratifica-
tions, then these differential effects are reducible to the statement that

sources of present gratification exerted their main influence over attitudes

lyce Joseph A. kahi, The American Class Structure (New York: Rine-

hart, 1957J).
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toward present behavior, while sources of future gratification were stronger
in their influence over attitudes toward future behavior. The mixed source,
faculty members, seem to have influenced both attitudes strongly and equally.

It would seem that faculty members were able to play such a dual role
because they were (1) adults, and thereby associated with the future statuses
of their students, and (2) objects of frequent and continuing interaction
within the college community and thereby associated with the students®
present statuses and gratifications. In this sense;, faculty members take on
the critical quality of mediators between the present and future orientation
of students.

Thus it should be emphasized that we have been dealing so far in this
chapter with a special case of the differential effects of alternative sources
of social support, The alternative sources in the case of college students
relate, not only to attitudes toward present behavior, but toward future be=-
havior as well. Therefore, our data and reasoning lead to the conclusion
that a college social structure which provides differential access to sources
which exemplify one or the other, or a combination, of present-future orien-
tations must be expected to have the indicated influences upon student at-
titudes.

However, our hypothesis is that graduate aspirations, as distinct
from grades~evaluations, were affected not only by interpersonal influences,
but by intrapersonal influences stemming from the anticipation of future
gratifications. What we have shown so far is that in the college social
structure faculty members exerted influence which was parallel to what we
expect to be the influence of occupational aspirations, probably because
they tended most to personify the goal of these aspirations.

Let us now turn to an estimation of occupational influence, directly.
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Occupational Origins and Ambitions

Perhaps the first eccupational variable to investigate is father's
occupation, not so much‘because it is directly related to a student's own
occupational ambition, but because it can tell us whether "class conscious-
ness" played an appreciable role in changing grades~evaluations and graduate
aspirations, Given our hypothesis that the student society demands and gets
conformity from student newcomers (at least with respect to grades-evaluation),
it is entirely conceivable that student sub-cultures, organized along lines
of the socio-economic origins of students', should exist and maintain dif-
ferent normsl to which the freshmen conformed., A comparison of grades-
evaluation and graduate aspiration change indexes between socio-economic
origin categories should educate our guess on this question.

Table 72 shows that father's occupation,2 although negatively related
to grades-evaluation at each observation date, was not at all related to
change in grades-evaluation. Therefore, it appears that such student pres=
sure as may have been exerted upon freshmen to modify their grades-evaluation
was not exerted along lines of socio-economic origin, and the differential
predispositions toward getting high grades which were related to these
origins remained undisturbed during the freshmen's first seven months of

college., In Table 73, however, we can find some evidence that origin was

1See August B. Hollingshead, Elmtown's Youth (New York: John Wiley,
1949), and Coleman, The Adolescent Society.

2The index of occupational status used here is that presented by
Otis Dudley Duncan, A Socioeconomic Index for All Occupations,' Occupations
and Social Status, ed. Albert J. Reiss, Jr., (Glencoe: Free Press, 1921)o
This index was arrived at by substituting age-adjusted census data on the
mean income (Xp) and education (X3) of each census occupation in the follow=-

ing regression equation: X; = 0.59%, #‘0.55X3 - 6,0,
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TABLE 72.~--Per cent and per cent change in high grades-evaluation, by father's
occupation index (Freshmen)

Total Males Females

Fathert's
Occupation Hi 1o Hi Lo Hi ~ Io
Index
Sept. High 67 85 71 86 64 85
Grades (177) (140) (75) (69) (102) (71)
Nov. A 38 47 46 53 31 1

° (158) (117) (69) (58) (89) (59)
NN 28 34 35 Lo 24 29
Apr. & (145)  (09)  (60) (50)  (85) (59)

Change

Sep‘t [ —NOV o 543 ﬂ"""s "'35 "'38 “’52- “’52
Nov, =Apr. -26 -28 =2k -2k =23 -29
Sept.-Apr. ‘ -58 -60 =51 =53 =62 =66

related to change in graduate aspirations, among the boys. No clear cross=-
sectional relation of origin to graduate aspirations emerges, however,

These latter two findings seem to be closely related to the very
definite effect of the student's anticipated occupational mobility from his
father's competition on the increase in desire to attend graduate or profes-
sional school (Table 74). This is particularly true among the boys, for
graduate school obviously did not have the same mobility utility for girls
that it had for boys. Table 74 also shows that the effect, among the boys,
was even stronger on expectations of attending graduate school, and although
anticipated mobility also affected the grades-evaluation change (Table 75),
this influence was considerably weaker than that on graduate aspirations
and expectations, and therefore probably more indirect. The influence of

occupational mobility, in turn, was partly due to the effect of the student's
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own choice of.occupation, as Table 76 shows. It should not be overlooked,
however, that the positive effect of own occupation which seems to have been
present in the September-November change suffered a reversal, among the boys
at least, between November and April.

TABLE 73.--Per cent and per cent change in graduate aspirations, by father's
occupation index (Freshmen)

Total Males Females

Father's

Occupation Hi Lo Hi Lo Hi 1o

Index

Sept 3 ho 43 54 27 27
pte (176) (140) (75) (69)  (101) (71)

Nov 22 52 69 73 4o 31

: (176) (141) (74) (71) (102) (70)

Apr 52 58 75 73 35 L5

pr. (162) (127) (68) (62) (9%) (65)
Change

Sept.~Nov, +27 +13 +46 + 18 +5

Nov. -Apr. 0 +12 +19 0 =12 +20

‘Sept.-Apr. +27 +23 +56 +41 11 +25

The fact that occupational mobility appears to have carried more
weight than own occupational choice in the graduate aspirations change is
an interesting, but partly artifactual, finding. Two pieces of information
seem to suggest this explanation. As can be seen in Table 77, the students
at this college generally aspired to lower occupations than their fathers',
and their fathers' occupations tended toward the high side of the index
scale (compare with Table 78). Together, these findings suggest that many

upwardly mobile students who are categorized in this study as choosing
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TABLE 74.--Per cent and per cent change in graduate aspirations and expecta-

tions, by desired mobility from father's occupation (Freshmen)
- Tdtai o Males Females
Desired | |
. Same Same Same
Occupational Up Up Up
Mobility Down Down Down
Graduate Aspiratiogs
Seot 50 Lo 67 52 29 3h
pLe (84) (82) (46) (29) (38) (53)
Nov 65 55 87 69 37 L8
° (85) (83) (47) (29) (38) (54)
Aor 68 53 86 67 Lk Lo
P (74) (75) (42) (27) (32) . (48)
| Change
Sept.=Nov, +30 +25 +61 +35 +11 21
Nov, =Apr, +8 =l =1 =3 +11 =4
Sept.=Apr. +36 +22 +58 +31 +21 +18
Greduate Expgcfations
Sept 47 32 6k 50 23 22
opLe (73) (65) (42) (24) (31) (W)
Nov 48 35 72 50 16 28
: (84) (82) (47) (28) (37) (s54)
Apr 59 37 81 Sh 29 28
pre (73) (73) (42) (26) (31) (47)
Change
Sept.=-Nov. *2 +4 +22 0 =9 +8
Nov., =Apr. +21 +3 +32 +8 +15 0
Sept.=Apr. +23 +7 +47 +8 +8 +8
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TABLE 75.--Per cent and per cent change in high grades-evaluation, by desired
occupational mobility from father's occupation (Freshmen)

Total Males: Females

Desired. Same Same Same
Occupational Up Down Up Down Up Down
Mobility
Grades (84) (83) (46) (29) (28) (5k)
Nov. A 53 38 60 L Ll 2z
* (75) (74) (43) (27) (32) 47
. LS 28 L6 27 33 28
Apr. A (71) (65)  (41) (22) (30 (43)
Change
Sept.=Nov, =36 46 -31 =l bl 48
Nov. -~Apr, =23 -26 -23 ~3%9 =25 -18
Sept.~Apr. =51 -60 - =47 -66 =53 -57

TABLE 76.--Per cent and per cent change in graduate aspirations, by own occu=
pational choice (Freshmen)

Males v Females

Own Occupa- . Occupation . Occupation

_tional Index® Hi Lo Not Chosen B Lo Not Chosen
Sept 70 38 35 31 35 20
phe (54)  (21) (69) (65)  (26) (80)
Nov 87 62 61 38 56 29
' (55) (21) (71) (65) 27 (80)
Aor v 82 70 67 38 62 22
b (49)  (20) (57) (56)  (24) (76)

Change
Sept.-Nov, +57 +39 +40 #10 +32 +11
Nov., -Apr. -5 +21 +15 0 +14 +4

Sept.-Apr. +40 +52 +49 +10 +42 +15

®wHigh" defined as greater than 72 for males; greater than 68 for
females.
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TABLE 77.--Mean indexes of father's occupation and of own occupational cheice,

by class

Father's Occﬁpation Own Occupation

Males | Females Males Females:
- 58 & &8 &
Sophomore G5 &3 ) )
Juniox &) T & e
& & & W
Total (235 (?35 (15:1:3? (256‘;

PABLE 78.--Frequency distribution of socioeconomic index for the male exper-
ienced civilian labor force, 1950

Socioeconomic Number

Index (Millions) Per cent
Total h2.1 100.0
o3 6.3 15.0
10-19 14,2 33.9
20-29 ko5 10,8
30-39 4,8 » 11l.4
Lo-kg 3.9 9.3
o 204 5.6
60-69 2.8 .
o 1.6 5.8
80-89 l.1 2.5
709 0,4 1.0

‘ 8prom Albert J, Reiss, Jr., Occupations and Social Status, p. 147,
table VII=-3, '
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relatively "low' occupations for themselves would find graduate degrees ad-
vantageous in order to attain occupations higher than their fathers', while
some downwardly mobile students who are categorized as choosing '"high" oc-
cupations might not find graduate work especially functional, since they
might expéct to take over Dad's business oi otherwise rely on ascriptive
qualities of their SES.

Before moving into the next step in our analysis, let us recall that
so far we have identified two types of influences upon students® attitudes
toward present and future academic behavior. The first is interpersonal,
and the Greek-letter organizations together with faculty members are out-
standing among influences of this type. The second is intra-personal, and
the student's desired mobility from his father's occupation is foremost in
this category.

The idea that the peer and faculty groups stand in different, though
overlapping, relations to the students® future gratification and the notion
of alternative routes to its attainment (insofar as it is represented by oc-
cupations) suggests that an investigation of relations between the inter-

personal sources and the intra-personal source should be instructive.

Greek-letter Societies and Occupétional Mobility

: Perhaps the first thing to note is thé fact that upwardly mobile
students whose fathers had low occupations tended to belong to Greeck-letter
organizations more often than did upwardly mobile students whose fathers had
high occupations (Table 79). This seems to have been true particularly in
the case of freshmen. We might infer from this that Greek-letter membership
had higher mobility utility for low SES freshmen than for high SES freshmen.
Perhaps the former recognized and pursued the value of knowing poweriul

people and belonging to prestigeful organizations for the achievement of high
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occupational status, while the latter, having more of these ties built into
their family backgrounds, '"needed" and pursued them less. This conclusion
serves to relate Greek-letter membership not only to socio~emotional needs

of freshmen for status in their current college society, but directly to the
statuses which these students anticipated that they would achieve after the
completion of their formal educations. More specifically, it would seem that
the freshmen who were most "on the make" with respect to their future statuses
in adult society found that membership in a Greek-letter organization pro=-
vided them with an avenue toward upward occupational mobility which was either
an alternative or a supplement to task achievement.

In spite of a woefully small case-base, we can see in Table 80 that
fraternity membership tended to raise the graduate aspirations of upwardly
mobile freshman boys while non-membership may have had the opposite effect,
When we compare the same data on non-freshmen with the freshmen "April" Tow
(also in Table 80), we find that the difference between the non-freshman and
freshman percentages wanting to go to graduate school were greater if an up-
wardly mobile boy belonged to a fraternity than if he did not. This suggests
that the effeet of fraternity membership on graduate aspirations was not limited

to the short-run among freshmen, but extended over a longer period of time.l

1In the tables which pertain to longer-run change, note (1) that change
is measured between freshmen and all non-freshmen, and (2) that the freshman
graduate aspirations used in this comparison were measured in April, rather
than in November as were the non-freshman measures. These two qualifications
mean that we have temporarily ignored non-freshman inter-class differences and
that we have not controlled for seasonal changes which may have resulted in
some lack of comparability between the freshman (April) and non-freshman (No-
vember) measures. We have chosen to bear the first qualification because (a)
our basic hypothesis of freshman scocialization does not assume any necessary
distinetion in this regard among non-freshman classes, (b) for the sake of
simplicity, and (¢) in order to preserve a respectable case-base. The second
qualification, i.e., the use of April measures on the freshmen, arises from
the logical time restrictions, discussed above, placed upon the influence of
Greek-letter membership and admiration of faculty members.
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TABLE 80.==Per cent and per cent change in graduate aspirations, by Greek=
letter membership and desired occupational mobility from father's occupa-
tion (Freshmen and Non-Freshmen)

Total v Males: Females
Occupa~ Same Same Same
tional Up Up Up
Mobility Down Down Down
Greek=-
letter Yes No Yes No Yes No Yes No Yes No Yes No
Membership
Freshmen:.
Sept. b2 58 ho 41 58 7h 60 % 27 3m 27 4k
o (k1) (43) (50) (32) (19) (27) (20) {(9) (22) (16) (30) 123)
Nov 57 92 50 6+ 80 93 75 & 36 3B 33 67
e (k2) (43) (50) (33) (20) (27) (20) (9) (22) (16) (30) (2k)
Aop 63 73 46 68 85 86 65 2 4z & 33 67
Do (41) (33) (50) (25) (20) (22) (20) (7) (21) (A1) (30) (18)
Freshman Change
Sept.=Nov. +26 +33 +17 +39 +52 +73 38 +12 +10 +8  +#h4l
Nov, -Apr. +14 +4 -8 411 +25 =8 -13 +11 0 0
Sept.-Apr. +36 +36 +10 +46  +64 +46 412 +22 Co48 sl
Freshmen 63 46 68 85 8 65 @ a

73 43 23 67
(April) (3#1) (33) (50) (25) (20) (22) (20) (7) (21) (11) (30) (18)

A1l Non- 75 81 59 58 92 89 79 75 52 71 46 51
Freshmen (162) (92) (96) (67) (95) (57) (39) (20) (67) (35) (57) (47)

Freshman-Non-Freshman ""Change"

+22 #30 +24 =15 +47 421 +4O +16 +19 =2k

aFrequency too small for percentaging.

Now it was also true that a larger percentage of non~-freshman than of
freshman Greek~letter members were upwardly mobile, but a smaller percentage
of non-freshman fhan of freshman independents were upwardly mobile, as can
be seen in Table 81. These data immediately suggest that Greek-letter mem-

bership may have induced an increase in mobility aspirations, over the longer-




152

TABLE 81.-~Per cent and per cent "change' desiring upward occupational mobil-
ity from father's occupation, by Greek-letter membership, by class

Total Males Females

by T T T W Ye  w

Freshmen | (gg ) (32 ) <28) <r§2> <§§> (ig)
Sophomore cg§> @0 <Z§) <2§1L ) (§§> (fIg)
Junior <$§) (2?) (22) 19 R (Lz%
Senior (gé> <§2> cg; éﬁ; 39 (gg>

63 58 71 7 59 43
A1 Non-Freshmen(ZSS) (159) (134) (77) (114) (82)

Freshman-Non~Freshman "Change!

+32 +2 +42 -1 +29 +5

run. But again we have to face the problem of inter-class comparability, and
we can attempt to do so in the same way that we handled a similar problem in
Chapter II; namely, by controlling on a relevant variable which is known to
have been prior to college experiénce° Such a variable is father's occupation,
and in Table 82 we show that among the boys there seems to have been a very
definite tendency in the expected direction which sharply distinguishéd fra=
ternity members from non-members. The girls! data are more complicated and
may best be dealt with in Chapter VI.

The only way in which such differential effects on occupational mo-
bility could have occurred is via effects upon the student's own choice of
occupation and this is borne out in Table 83, but with the important quali-
fication that the occupational ambitions of boys from 1owef SES homes were

far more affected by Greek-letter membership than were the ambitions of boys
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TABLE SE.--Per cent and per cent Ychange" on upward occupational mobility
from father's occunation, by Greek-~letter membership and father's occupa-
tion Index (Freshmen and Non-Freshmen)

Males - Females

Greek-letter

membership Yes No Yes No

Father's Oc-

. Hi Lo Hi Lo Hi Lo Hi Lo
cupation Index

23 83 53 100 10 90 5 83
Freshmen (22) (18) (19) a7 () (21) (22) (18)
All Non~ 47 87 52 91 11 88 14 76
Freshmen (55) (79) (31) (45) (55) (69) (4k) (38)
"Chénée" #31 w24 =2 -8 +1 -2 +9 -8

TABLE 83.--Per cent and per cent '"change' in high occupational choice,a by
Greek-letter membership and father's occupation (Freshmen and Non-Freshmen)

m— —
va— —

Males Females
Greek=letter
Membership Yes o fes v
' -
Father's Oc Hi Lo Hi = Io Hi ‘To Hi Lo

cupation

by 22 L1 50 6 7 19 1l
Freshmen (B1)  45) (W) (26)  (66) (L) (36)  (27)

45 k2 .50 39 10 16 17 12
(101) (123) (52) (66) (81) (85) (58) (50)

Non-Freshmen

"Change"

+2 +26 +15 =22 +4 +10 =10 +1

®Bases are total number having an occupational choice plus total
number not having made a choice.
from higher SES homes. This fact is reflected in the stronger and more posi-
tive influence of fraternity membership on longer-run graduate aspirations

change among low SES boys than among high SES boys (Table 84). One might
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TABLE 84,--Per cent and per cent "change" in per cent having graduate aspira-
tions, by Greek-letter membership and father's occupational index (Freshmen
. and Non-Freshmen)

LMaleé | Females |

Greek—letter . ‘
Membership Yes No Yes . No
Father's Oc=
cupational Hi Io Hi Io Hi Lo Hi ‘1o
Index
Freshmen 7k 67 77 84 26 37 57 59

(April) (b2) (43) (26) (19) (66) (43) (28) (22)
All‘Ndn; 78 82 31 79 42 Ly 52 66
Freshmen (100) (123) (52) (66) (81) (85) (58) (50)

"Change'' +15° 45 417 -6 #22 +16 =9 +17

think, at first, that among low SES boys the relatively 1afge increases aﬁong
low father's occupation students was the natural result of the fact (shown in
Table 85) that sons and daughters of low occupation fathers tendéd, as fresh-
men, to choose high occupapions for themselves less often than did children
of high occupation fathers, and hence there was more room for increase among
the former students. But the manner in which we measure change negates this
explanation. The measure we have adopted from Hovland, Lumsdaine and Shef-
fieldl standardizes actual change against the total possible change and thus
equalizes the over-time starting points of the categories into which we have
divided students. Therefore, we must regard the observed high effects among
low father's occupation children as a real and special one.

One way in which we might interpret this special effect springs, in-

deed, from the fact that children of low occupation fathers tended initially

1Hovland, Lumsdaine and Sheffield, Experiments on Mass Communication.
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TABLE 85,--Per cent and per cent "change" in high own occupational choice,
by father's occupation index (Freshmen and Non-Freshmen)

Malem ' Females
Father's O¢= |
cupational Hi Lo Hi Lo
Index ’

43 32 1 8
Freshmen (75) (71) (102) (71)
e 46 41 13 15
All Non-Freshmen (153) (189) (139) (135)
"Change" ¥ Hs_*® *

to avoid choosing high occupations for themselves. Thié suggests that when
cbﬁpared with children of high occupation fathers these students had fewer
orweaker family background influences toward high occupational ambitions,
and therefore had an "influence-vacuum" which prestigeful groups of peers or
role-~models among faculty members more easily and effectively filled.

But the fact of special and positive longer-run influence of frater-
nity membership upon occupational ambitions and graduate aspirations among
sons of low occupation fathers dovetails with our earlier finding that such
freshmen, when they were upwardly mobile, tended to join fraternities. Thus,
it appears that not only did fraternities attract such boys, but having en-
listed them, raised their occupational and graduate ambitions even higher in

the long run.

Faculty Members and Occupational Mcbility
Unfortunately, our already meager case-base dwindles considerably
when we try to examine the relation between occupational mobility and ad-
miration of faculty members with father'é occupation held constant (Table 86).

Nevertheless, there is one clear contrast between this table and Table 79, and
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TABLE 86,-~Per cent admiring high number of faculty, by father's occupation
index and desired occupational mobility (Freshmen and Non-Freshmen)

Total
Fathert's Oc~
cupational Hi Lo
Index
Occupational T Same o Seme
Mobility P Down p Down
a 65 59 a
Frestmen (k) (66) (58) (8)
48 63 50 29
All Non-Freshmen (44 ) (108 )

(173) (21)

aFrequency too. small for percentaging.

. that is the absence of any difference in admiration between upwardly mobile
high and low SES freshmen, coupled with the sharp difference between non-
upwardly mobile high and low SES students, The impression given by these two
tables, that low SESfboys had a slightly stronger tendency to join fraterni-
ties and that high SES boys had a somewhat stronger tendency to be attracted
to faculty members, is borne out in Table 87 and we may note that these rela-
tionships were clearest among male freshmen. From this, we may conclude that
fraternitieé and faculty members were initially more attractive to students
of different family backgrounds: the fraternities drew freshman boys of com-
paratively low SES origins, while faculty members had more of a tendency to.
attract the higher SES boys.

When we inquire why this was so, one answer is suggested in Table 88
where we find that although low SES boys who expected to make good contacts
in college which would help them later in life were attracted to faculty mem-
bers as well as fraternities more than any other comparable category of fresh=-

man boys, the difference between high and low SES boys was smaller in admira-
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TABLE 87.--Per cent Greek-letter members, and per cent admiring high number
of faculty members,2 father's occupation index (Freshmen and Non~Freshmen)

Total ' | >Ma1eél - Femgieé
Father's |
Occupation Hi Lo Hi 1o Hi Lo
Index '
Per cent Greek-letter Members

60 61 55 62 65 59
Freshmen  (130) (148) (78) (72) (102) (%)
411 Non=- 61 6l 65 65 58 63
Freshmen (301) (335) (159) (198) (142) (137)

Per cent Admiring High Number of Faculty Members

62 61 61 53 &7 70

Freshmen — (y55) (135) (66) (66) (93) (69)
A1l Non- 52 46 42 Lo 59 55
Freshmen (255) (290) (135) (171) (120) (119)

a"High“ defined as more than two for freshmen; more than four for
non-freshmen.

TABLE 88.--Per cent Greek-letter members and per cent admiring more than two
faculty members, by father's occupation index and expectation of making good
contacts in college (Freshmen)

i

Males | | Females

thher‘s
Occupation Hi Lo Hi Lo
Index '
Expectation
of Good Hi Mod Hi Mod Hi Mod Hi Mod

1o Lo Lo Io
Contacts

Joining Greek p :
x 56 88 57 85 60 Sk 64
Letter Or-  (26)  (38). (16) (53) (e0) (1) (@)  (47)

ganizations

Admiring More oo g g9 46 50 7 67

Than- Two : ’ i
Faculty (z2)  (v0) ) (&) (200 (73 () B3
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tion of faculty members than in joining fraternities. Moreover, this reduc-
tion of difference was apparently due to the Smaller percentage of low SES,
high expect-contacts boys who admired several faculty members. These find-
ings seem to indicate that (1) the differential attractiveness of fraternities
and faculty members to freshman boys was at least partly based upon SES=-linked
perceptions of the occupation-furthering roles of each; and (2) low SES boys
saw fraternities as more functional in this regard, relative to faculty mem-
bers, while the reverse was the case among high SES boys.

We have already seen that fraternity membership tended to have its
éreatest longer-run effect upon change in the occupational and graduate am-
bitions of the boys to whom they were initially most attractive and now in
Table 89 it may be seen that faculty members tended to have their strongest
influence on the changing ambitions of the boys to whom they were initially
most attractive. Thus, it seems that the two most important sources of in-
terpersonal influence which we have identified so far acted in the longer-
run to move the boys' ambitions upward, but one exerted more influence among
low SES boys while the other was more effective on high SES boys.

In brief summary at this point, it seems fair to say that we have
shown that the college social structure and the differential opportunities
it provided for affiliation with an organized segment of the student peer
group on the one hand and with the superordinate faculty group on the other,
brought about changes in the attitudes of students toward their current and
future academic behavior. That the long-term graduate aspirations change was
durable and meaningful with respect to actual behavior was demonstrated by
a study,l carried out independently of the present one, which included stu-

dents at this college in a pational sample of graduating college seniors,

lJames A, Davis and Norman Bradburn, Great Aspirations: Career Plans

of America's June 12§1 College Graduates (Chicago: University of Chicago,
National Opinion Research Center, 1961), This is the official report of NORC
Survey No. 43l. '
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TABLE 89,=-Per cent and per cent Ychange" in graduate aspirations, by number
of faculty admired, father's occupation index and class

Males Feméles
Father's | |
Qccupation Hi Lo Hi Lo
Index
Number of
Faculty Hi 1o Hi Lo Hi Io Hi Io
Admired® :
Freshmen 7w 77 77‘ 67 34 35 L2 50

(April) (39) (26) (31) (30) (61) (31) (45) (20)

8k 83 88 66 58 46 . 48 25
Sophomore  (1g)  (23) (16) (3R) () (26) (3) (26
, b b

- 81 70 % 81 48 59
Junior (16) (20) (28) (27 (7 (o) a7n Q2
, 90 70 95 78 28 p 56 60
Senior (20)  (30) (22) (37 (18) (100 (16 (15
A1l Non- 85 7h 46 48 49

9% (%] . 53
Freshmen (s5) (73) (66) (%) (71)  (46) (6k)  (53)

Freshman-Non-Freshman Change

+42 bt +7h +2h +18 +20 +19 -2

a“High"’defined as-~more-thanvtwo for freshmen; more than four-for
non-freshmen.

bFrequenciesvtoo small for percentaging.

Data were collected from seniors in April, 1961. Students at our subject
college who were juniors at the time of our own data=-collection were there-
fore its subjects. Findings of this study (some of which are shown in
Table 90) indicate that 31 per cent of the graduating boys and 19 per cent
of the graduating girls at this college who had not planned to go to gradu-
ate or professional school when they were entering freshmen nevertheless ex-
pected to be attending such a school in the fall of 1961, Similar percen-

tages said they had taken the critical step in this direction by submitting
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TABLE 90.==April 1961 graduate and professional school expectations of June
1961 graduates, by prior freshman plans®

College Which is Subject 10 per cent Representative
of this Study _ National Sample
Male Female Male Femalé

Planned to do

Graduate Work

on Entering Yes No Yes Ne Yes No Yes No
College

Expect to be

enrolled by 70 31 L8 19 4o 20 35 15
fall, 1961

Expect to be- :

enrolled in 25 L3 bz 4s Lo 45 51 48
-future

Other and NA 5 26 9 36 11 35 14 37
Applied to at

least one 70 34 L3 17 L7 22 25 14
grad. school

Base (k0)  (35) (21)  (47)  (816) (1202) (375) (991)

#Date from National Opinion Research Center Study. See James 4.
Davis and Norman Bradburn, Great Aspirations: Career Plans of America's
June 1961 College Graduates (Chicago: University of Chicago, National Opin-
ion Research Center, 1961).

at least one application for admission. A total of 74 per cent of the senior
boys and 64 per cent of the senior girls who (when they were freshmen) had
not planned to do graduate work said (when they were seniors) that they did
expect to attend graduate schocl at some time in the future.

As Table 90 also indicates, the graduating seniors at this college
compared favorably in these regards with a representative 10 per cént sample

of all respondents to the nation-wide study.

Greek-Letter Versus Faculty Influences (4)

Let us return now to the problem presented by the contrasting fresh=
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men trends in grades-evaluations and graduate aspirations with which we began
this phase of our analysis, It will be remembered that our data show that
faculty and student attitudes toward high grades were at loggerhéadso It
shpuld therefore prove interesting to cross-~tabulate the most powerful and
most negative student influence found so far, namely Greeck-letter membership,
against the strongly positive effect of faculty members.

In Table 91 we can see that the relevant November-April grades—evalua-
tion change effect of faculty members was a positive one; even among frater-
nity