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INTRODUCTION

This is the third and last in a series of reports by

National Opinion Research Center on a national survey of partici-

pants in The Great Books program. This report may be read inde-

pendently, but its aims will , perhaps become clearer if we re-

view the history of the project

Great Books is a national program for the liberal educa-

tion of adults. In 1957- l958 , when our research began, it con-

sisted of some 1 960 discussion groups dispersed through the United
sta tes, wj. th additional groups in Canada. and overseas Each group

meets every other week from September to June and at each meeting

the members discuss specific selections which they have read be-

fore the meetings The selections are either complete works, or

excerpts from such writers as Aristotle , Virgil , st. Francis
Melville , Shakespeare, Bume, Darwin, and Aeschylus. The readings
are organized into blocks of one year each , and, in theory,

groups proceed from the first year readings through the second

third , fourth , etc in a continuous program.

The groups vary in size (from around five to around 35

wi th an average of eleven in our sample), in sponsorship (most

are affiliated with public libraries, but some are sponsored by

churches and business firms 9 and some are unsponsored), and in
leadership (some have a single leader, most have co-leaders, and
a few rotate the leadership from meeting to meeting). They all

have the characteristics of small, informal discussion gro

p$,

however 

In order to wlderstand the program, we should stress the

following characteristics The leaders are not professional



teachers, but a number have had brief training courses sponsored

by The Great Books Founda.tion, and many are long-time participants

who are now leading beginning groups The members do not pay any

tuition or get any degree or certificate for completing the pro-

gram In fact , no one can " complete" the program as additional

readings are always available , currently up to the l4th year

Members are encouraged to bu;y the readings from the Foundation

but are not required to do so c The Great Books Foundation itself

is a non-profit organization which attempts to stimulate groups

and provides readings and publicity materials It also provides

advice and help to some groups through local community coordinators

in larger cities It would be fair to say, however, that the

national organization has little or no specific contact with a

gi ven group, unless that group seeks aid or advice from the Foun-

dation

During December, 1957, NORC interviewers attended the

meetings of 172 groups, sampled on a national basis Members had

not been informed before the meeting that they were to participate

in the research that night , although some knew their group would

be called on at some time Each member of the sampled groups

filled out the self-administered questionnaire which is attached

as Appendix 2 to this report 

Coding, punching and card cleaning of these data were

completed by June, 1958, and analysis and write -up took place
during June, July, and early August, 1958 A completed report

was submitted to The Fund for Adult Education in September, 1958 

The report was long and detailed (26l single-spaced typewritten

page g) and we shall not attempt to sumarize it here. Basically,



it covered a description of the members 9 some guesses about the

audience from which the members are recruited, . an analysis of the

members i reported motivations for j oin ng, and a very detailed

statistical examination of data on tho effects of participation

Of all these topics $ only the description of the members

concerns us here, and we can review quickly by citing from the

sumary of the appropriate chapter: 
What are the participants like? They tend to be highly
edu. ted,; quite married, somewhat female, disproportionately
professional men and ,wives of white collar husbands; infre-
quently intellectuals; under-mobile; pcss i bly disproportion-
ately irreligious; possibly under proportionally Catholic;
sociable; joining; Republicans and Democrats 

,,\There participants can be compared with the national popula-
tion of college alumni, they tend to accentuate those qual-
ities (mostly associated with high levels of interest and
intellectual sophistication) ltJhich in turn, differentiate
the alumi from the general population.

In short , the participants are well educated, high status,
socially active , youngish adults

However, since it was the effects analysis which led to

the present research, we should explain some of the problems in-

volved. Basically we wished to determine whether exposure to

Great Books leads to changes in the members I knowledge, atti-

tudes and community participation In theory 9 a controlled
experiment is the only air-tight way of answering these questions 

but this was impossible; and so we were forced to rely upon

statistical comparisons between beginning and advanced members 

Now, if there are effects, they will show up in such contrasts,

but it does not follow that if the contrasts turn up that they

must be due to the effect of the program In particular, in our

James A. Davi s, Lathrop Vickery Beale , and Ruth Ursula
eebhard

, "

The Great Books P!'ogram: A National Survey, " Chicago,
National Opinion Research Center, 1958 po 22.



original report we were concerned about the possibility that

drop-outs could lead to spurious findings Por example we found

that advanced year me bers had uch higher knowledge of liberal

arts than did beginners. This suggested that exposure to Great

Books leads to increased information about liberal arts" However 

if members witll low knowlecge tend disproportionately to drop out

of the program, we would get a spurious difference between begin-

ning and advanced members even if the program did not have any

effect on k ow1edge

While we did the beat we could with the statistical tricks

available, at the time of the completion of our report we were

still "JOrried about the drop-out problem Therefol"e , we proposed

to The Fund for Adult Education that we collect follow-up data

in order to locate actual drop-outs and then re-examine our ori-

ginal findings with these new data as controls The Fund accepted

our proposal and during the Fall of 1958 we collected our follow-

up information. We did not get our information from the group

members , but from questionnaires to leaders and informal questions

to community coordinators 'LITe managed to determine the continuation

status of 92 per cent of the people in our original sample 

Subsequently, we re-analysed parts of our original data,

and managed to get a much more adequate ( although far from per-

feet) picture, 'of the program s effe ts by using the actual drop-

out data as a statistical controlc A second report , embodying

this re-analysis 9 and summarizing the highlights of the first

report was delivered to The Fund for Adult Education in the winter

of 19590 Under our continuation grant we were able to use the



drop-out data, originally coJlected a8 a statistical control, to

examine the substantive pr8blem of p;:ograrn retention in Great

Books.

Essential:y this report consists 0; a se ies of studies,

all oriented around the problem of loc&t1:1g Bnd un.de2:stand:.ng the

factors which keep pec,le i Great Bocks a d those which lead them

to drop out of the prog

NOvT, our data 08n be 100Imd at as either 1 909 individuals

who happen to be sampled in 172 discussion groups, or as 172 dis-

cussion groups which happen to contain 1,909 individuals. This

form of sample, by accident J enabled us to make a much more
sophisticated attack on the problem than we might have otherwise

In particular, it led us to wonder how much of the retention

process could be allocated to individual factors (the character-

istics of people as il1d.ividuals which affect their continuation)

and how much to gl"OUp facto2. s (the Chal"actel"istics of groups 
groups which affect the retention of their members) This duality
is the heart of this study, vihich cons sts in essence , of an

attempt to vie",j the same set of variables s:u:nultaneously as indi-
vidual variables and as group va::j_ables"

While such a program of ana1ysi.s is naturally attractive
to sociologists , it is easier said than done Our first task was

to analyse the methodological problems involved and Chapter 1 of

Part I is devoted to an exposition of the technique we developed.

While this chapter is devoid of substance , the rest of the study

flows from the ideas developed there a.'1d the reader is hereby

warned that Chapter 1 , Part I is a pre-requisite for all of the

remaining analyses 



Chapter' 2 of Part I1 applies our techniques to the ques-
tion of group factors in program retention and develops a model

which sums up our findings on the characteristics of successful

and unsuccessful groups 

Chapter Three , Part considers another set of the

group variables, leadership, leader training, and discussion

techniques, in order to find out whether program retention is

related to the way the leaders organize and conduct the discussions.

Part :II. shifts from the group to the individual level.
In Chapter of' Part II we present a detailed analysis of' those

characteristics of individual members which relate to program

retention, regardless of the type of groupo

Chapter 2. of Part II: is an analysis of one of our major

variables, " discussion activity, II and although it considers such
odd things as the socialization of women in American Society and

the effect of getting married on one I s style of interaction,

basically it tries to pinpoint the sources of particular variables

which are of prime importance for program retention.

The final chapter is a brief review of the findings

along with some speculations on their practical application to

The Great Books program



PART I



Chapter 1

Group and Individual F ac tors,
A Technique for Measurement

Introduction
Let's assmTIe that we have finally decided to pay off a

mounting list of social obligations by throwing a part Let 

further assume that we have been so remiss in our obligations

that , given our tiny apartment, we must have three separate par-
ties Q So, we sit down with the list of names and try to juggle

them around so that things will work out we1lo Should we, for

instance, try to make the three parties homogeneous - all people

from the office at one, all neighbors at another , and, crossing

our fingers, the parents of our childrens! school friends at the

third? Or, should we try and mix the guests thoroughly and hope

that chemistry, physiologi cal or social , will generate a series

of successful evenings?

The dilewna may appear trivial, except to the hostess,

but it contains the germ of a very important problem - that of the

relationships between individual characteristics and group char-

acteristics Our hesitation and indecision stems from a tacit

assumption that groups are real , and there is something to group

situations beyond that accounted for by adding up the character-

istics of the individuals involved" Thus, to have one amateur

pianist at the party may help a lot, but to have four may not be

so desirable On the other hand, if we invite 1ly amateur



,pianists, they may have a marvelous time discussing music

1rhile the general problem of the relations between groups

and individuals has been vigorously discussed for some 2500 years,

that particular corner of it which was suggested by our party

problem, has received little attention in social science Actu-

ally, it is a practical problem which turns up rather frequently

in modern society Should , for instance, school children be

grouped according to their abilities , or mixed up randomly?

the modern suburbs, which are so homogeneous in their class struc-

ture and fa.mily type produce stult:ifying effects on the children
who grow up there? \-That are the optimal proportions of whites

and Negroes to maintain a. stable inter-racial neighborhood?
again: Should older, retired people be advised to live with

their families or shou.ld they be segregated into homogeneous

colonies of people with similar interests and problems? Does

co-education lead to greater or lesser concentration on studies?

And finally, are there any general rules which would help us in

making up small informal discussion groups in such a way aa to

maximize the quality of the discussions?

Each of these queries really aSks, in a particular situa-

tion, the same genera.l question: Given people who possess some
particular characteristic, will they behave differently in groups

which vary in the proportion having that characteristic?

Contemporary sociology is quite interested in this problem -

which we can call the " composi tional problem, " but the issues in-

volved may be clearer if we begin with the great pioneer sociolo-

gist, Emile. Durkheim and his 1895 essay !he Rul of Sociological



Me thod D

Durkheim begins by asking what sorts of phenomena are

peculiarly social , and hence, whether sociology has a unique do-

main of study In particular he is fabed with the challenge of

discriminating between " individualll and " social" events His

answer is that social facts " are not only external to the indi-

vidual but are , moreover, endowed wi th coercive power j by virtue

of which they impose themselves upon him independent of his in-

dividual wil1

(p,

2) In his essay, Durli:heim defends his position

wi th a number of verbal examples, for instance, "When I fulfill

my obligations as brother, husband, or citizen, when I execute

my contracts, I perform duties which are defined, externally to

myself and my acts, in law and in custom " (Pc 1)

When , however, one turns to statistical data, in the

fashion of contemporary sociology.9 it is difficult to deduce what

properties should appear in a set of observations if they are to

be in accordance with Durkheim s strictures. This question can

be broken into two separate problems: the problem of assessi ng

constraint and the proble!G of assessing exteriorityo Constraint

presents little difficulty.9 since Durkheim stresses that the
constraint need not be perceived (" If the complacency with which

we permit ourselves to be carried along conceals the pres sure

undergone, nevertheless it does not abolish it Thus, the air is

no less heavy because we do not detect its weight"
5) All

that one needs to demonstrate constraint is a correlation between

Durkheim, Eo, The Rules of Sociological Method (l895),
eighth edition translate d by So Ao Solovay and J. H. eller , and
edi ted by G. E " Catlin, Glencoe, Illinois: The Free Press, 1950



an exterior situation and a behavior Thus, although the heavy

stress in Durkheim's analysis is on no nati ve constraint, he in-

cludes by implication relationships based on the existence of laws

of behavior as well as those deriving from social norms 

The empirical assessment of " exteriorityl' is another mat-

ter When he is discussing examples of exteriority Durkheim

typically cites cultural phenomena such as codes of law, business

rules, and religious systems, which exist as symbols independent

of particular persons However, to limit so cial facts to the

realm of culture would exclude inter-personal phenomena from

sociology and do an injustice to the spirit of, Durkheiml s work.

Frequently, the exterior social fact is a person or group of

pel's ons, so that the same empirical phenomenon can be simultan-

eous ly individual fact and exterior social fact 
Durkheim urestled with the statistical problems implj.

by this position and although he usually managed to reach cor-

rect statistical answers in advance of the historical development

of statistics, this time he failed He wr,ote:

. o
r;. ...

Currents of opinion 0 . . impel certain groups either to more
maI' riage s, for example, or to more suicides, or to a higher or
lower birth-rate J etc. These currents are plainly social
facts. At first sight they seem inseparable from t he forms
they take in individual cases But statistics furnish us with
tlll means of isolating them. They are, in fact, represented
with considerable exactness by the rates of births, marriages,

. and suicides o 0 . Since each of these figures contains all
the individual cases indiscriminately the individual circum-
stances which may have had a hare in the production of the
phenomena are neutralized. (PQ

The fallacy lies in the assumption that the individual

facts are randomly correlated with the social facts and/or the

dependent variable. This assumption is empirically untenable and

methodologically unwarranted, since it is essentially a solution



by fiat"
Although Durkheim anticipated a surprising number of the

techniques of modern research, it apparently did not occur to him

that one answer to his problem goes as follows: since many ob-

servations may be simultaneously individual facts and exterio

social facts, one should classify each observation both ways

simultaneously, and observe the results when, with a large number

of observations, the social dimension is varied and the individual

aspect is held constant. As a matter of fact this solution did

not occur to anyone until shortly after World War II, a gap of

half a century 

In 1950 Patricia L 0 Kendall and Paul F.. Lazarsfeld pub-

lished a now famous review of methodological problems suggested

by another famous study, The American Soldier Series The last

part of the essay is devoted to logical distinctions in the unit

of a regation involved in constructing an indexo Thus, they dis-

tinguish among lndi vidual observations used to characterize indi-

vidua1s, aggregate observations (averages) used to characterize

groups, aggregate level data used to characterize the milieu of a

given individual , etco In closing, they note:

There is no reason why unit data cannot be used to charac-
terize individuals in the unit" A man who does not have
malaria in a unit where the incidence of malaria is very low
probably feels differently about his state of health than does
the man who has no malaria but serves in a unit with high

Kenda11 , PoL.. and Lazarsfe1d , P.F., " Problems of Survey
Analysis" in R" K. Herton and P o Lazarsfeld, editors, Continuities
in Socia1 Research: Studies in the Scope and Method of 'The Amer
ican Soldier ' Glencoe , Illinois: The Free Press, 19 .9 pp.. 

1137 -96.

stouffer , S Studies in Social Psychology in World
'\'Tar II, Vol" 09 The American Soldier Du,ring Army Lif' , Princeton,
New Jersey: Princeton Uni versi ty Press, 9..



incidence. 

.. .. 

In terms of actual analysis the matter can be restated in the
following terms: just as we can classify people by demograph-
ic variables or by their attitudes, we can also classify them
by the kind of environment in which they live. The appropriate
variables for such a classificatian are likely to be unit data.
A survey analysts would then Gover both personal and unit data
simu1taneouslY t2$ pp. 195-96)

Since. then a nilaber of students and colleagues of Kendall

and Lazarsfeld have seized upon this approach as a research stra-

teg'J.. Thus , Bere1son, Lazarsfe1d and HcPhee - show that among

friendship groups the per cent voting Republican increases with

the proportion in the group who se party affiliation is Republican,

both for individuals who are Republicans and or those who are

Democrats 
(4, pp.. 100-01) Or again, Lipset , Trow $ and Coleman

in their study of printers report that in shops where there is

consensus on politics $ political interest is higher (regardless

of political preference) than in shops where there is a division

in political allegiance 

Such findings are, of course, not new. Durkheim himself

in his work on suicide noted not only that suicide rates vary

considerably among different religions, but also that " for a given

religion , suicide rates are much lower when its adherents are in

a distinct minority in the society Q 6 Similarly, Faris and Dunham,

in their 1939 study of the ecological distribution of home addresses

Berelson , B. R., Lazarsfeld , P.F. $ and McPhee , W.N."t ing: A Study of Opinion Formation in a Presiden tial Campaign
icago, Illinois: University of Chicago Press , l

iPset , S. )V.. , Trow, H. and Coleman, J'

.. 

S., Union Democ
racy , Glencoe , Illinois: The Free Press , 1956 , pp. 163-710

Durkheim, E.. $ Suicide A Study in Sociology (1897), trans-lated by J..A. Spaulding and G Simpson, Glencoe , Illinois: The
Free Press, 1951, Po 1560



of psychotics in Chicago found that some psychosis rates were

higher for Negroes living in white areas and whites living in

Negro areas than fo:: the same races when 1i ving in areas where they
.1'- , . 4 compr:!se loLLe maJ or:! cY. And. of cot:rse , a nlUllber of .indings :!n

The American Soldier were of thls t-ype , including the ever cited

analysis which showed that while promoted soldiers were less

critical of the military promotion system than non-promoted sol-

diers, cr1 ticism was greater among both promoted and non-promoted

in units with hj,gh rates of promotion
What all of these samples have in corrJon is the claim

that the probability of possessing ' a given dependent attribute

(voting Republican, being poll tic ally interested, cOl itting sui-

cide , becoming psychotic, approving of the promotion system)

varies among people homogeneous on an independent attribute when

the proportion possessing the attribute (proportion Rep11blican

in a friendship group proportion holding a giveu political posi-

tion in a shop, proportion in a region adhering to a given reli-

gion, proportion Negro in an ecological area, and proportion pro-

moted in a military unit) varies in the social group. This looks

very much as if these authors were holding constant t he individual
fact (possession of the attribute) and varying the social fact

(proportion of the group possessing the attribute) 

So far we have looked at a methodological problem and a

specific statistical technique In an article pUblished in 1957,

Peter Blau advanced the claim that the latter is the answer to the

Faris, RQ Lo, and Dunham, Ho W., Ment Disorders in QE-ban- Area , Chicago, Illinois: The Universi of Chicago Press 
1939, pp 0 llO-23Q



former. Blau writes:

The general principle is that if ego f s X affects not only
ego' s Y but also alters Y, a structural effect will be ob-
served, which means that the distribution of X in a group is
related to Y even though the individual' s X is held constant
Such a finding ind.icates tha's the net1rwrk of relations in the
group with rsspec:t to X influences Y It isolates the effects
of X on Y that are entirely due to or transmitted by the proc-
ess of social interacti )n 0 (8 9P, 61+)

Our approach stems from B1au i s analys is, and differs in
only three ways First $ we shall call these phenomena cOrrposi-

tional" I'ather than Ii structul'altl effects because we think that
social structure involves a lot of other aspects (communications

patterns, role structures, etc.

) j.

n addition to the effects of
group composition Secondly, we shall attempt to spell out in

precise terms some statistical teclmiques and tests of significance

for the analysis of compos ional effe ets 0 Third , we shall sug-
gest a typology of different kinds of compositional effects,
along with some brief speculations about the social processes

which might produce them. The basic logic and the assumptions

about the significance of the technique" however' , are essentially

those outlined in Blau! s article,
Important ideas, of course , turn up everywhere , and one

can point to many other writers who have stressed the importance

of distinguishing between individual and group propertie So 9 What

-'-

11 

". 

, orma.L rganJ.za, J. on: Dimens ions of Analysi s" 
rican Joupnal of Sod.ology , LXIII, July 1957, 58-69.

9In particular, a number of famous experiments in social
psychology have demonstrated a strong relationship between group
composition and the probability that an individual member will
resist group coercive pressures , Solomon Asch, "Effects of
Group Pressure Upon the Modification and Distortion of Judgments" 
in Eleanor E. Maccoby, Theodore Newcomb , and Eugene Hartley, edi-
tors, Readinp: in Social Psychology , New York, Henry Holt and Com-
pany, 19

, '

pp" 17 30 



-is more important to us for our study of the Great Books program

is to establish a statistical technique for making the analyses.

We want to know whether the characteristics of the discussion

groups affect the retention of members in the prograll and if

argument from analogy were sufficient, we could probably rest , for

the studies cited , as well as numerous others, document the

sociologist' s claim that ther'e is more to a group than a collection
of individual personalities

In order to do this in a specific faahion, it is necessary

to develop, from our verbal discussion, some specific tabulation

techniques. They involve no fancy mathematics at all, but the

exposi tion of our findings will be a lot simpler, if we can adopt

a few notational conventions 

tatistical Procedur

Let us consider two or more populations or groups, which

we shall denote with arabic numerals. Within each population,
individuals may be characterized by the presence or absence of a

given jlndepe attribute (A or i). Consequently, each popula-

tion may be characterized by the proportion of its members having

the attribute $ which is also the probability that a member selected
at random is an " Kendall and Lazarsfe1d refer to such a group

level datum as a rate (2,p l9l) We shall denote these rates or

probabilities as Pl' P2' P3' etc., the subscript designating the
population in question. Within each of the populations we can

also determine the probability that a member of a sub-class de-

fined by the presence or absence of A possesses a given dependent

attribute" Thus, we shall define D
Al as the probability than an A



in populationl. possesses the dependent attribute. Finally, the

probabi1i ty that any unselected member of a specific group pos-

sesses the dependent attribute will be denoted by D
l1 D2' D3' etc.

The underlying strategy of any such analysis consists of

making comparisons between the D probabilities in different cate-
gorles. In our situation, there are two basic axes of comparison:

(a) ve may compare members of a particular kind of group who belong
to different sub-classes of the independent attribute and 

(b) we

may compare members of the same sub-class v.Jho belong to different

kinds of groups" The end result will be a set of probability or

percentage differences, one set of within group differehces and a

second set of between gr? p diff enc

A hypothetical ex& p1e may make these distinctions clear-

er. Let f S assume that we have conducted a survey in four differ-

ent communi ties Our questionnaire , for a change, consisted of

only two items, "Do you like baked beans and brown bread?" and
'!Iere you born in Neiv England?" The results of the hypothetical

study are presented in the following fictitious table"

Table 1"

aginary Survey Findings

Per Cent Who Liked Baked Beans and Brown Bread

City Oneville Twovi lle Threevi1le -ville
Birthplace !.o Other Other Other
10 Li king

no. of cases 600 400 600 200 800 800 200



Table 1 can be described in the teIT inology outlined

above , as follows:

D = per cent liking baked beans and brown bread (e.g. 59%
mong New Englanders in Threeville)

A = born in New England

I = born elsewhere

P = proportion of the town which is born in New England
(e. ge 20% (( 200 out of lOOO)) in Threeville) 

Thus 

1r2

(32%), and DAl is
community 1 (77%).

is the per cent liking among non-New Englanders

the per cent liking among Newin community

Englanders in

Let us now make t he two types of comparison. irHthin each

community when we compare New Englanders and others, we find that

New Englanders are more likely to endorse baked beans and brown

bread than are non-New Englanders. Then when we contrast New

Englanders in different comrauni ties, we notice a range of values

(77-68-59-86); as we also do when we contrast non-New Englanders

in different cOnIlunities (43-32-21-54) Q

We conclude that within a given cownunity there is a dif-

ference related to birthplace , and among communities there is a

difference among people who are identical in their birthplace s Q

Have we then demonstrated a compositional effect? Not yet , for

we haven't shown that either of these differences is related to

population composition To put it formally:

A compositi na1 effect exists when the absolute size of

either: (a) the wit n group differences and/or (b) the between

up difference for A' s and/or A's can be described as a function

.Qo



To test this, all we have to do is to shift from a per-

centage table to a graph in which the vertical axis is the D

probability, the horizontal axis is and the points are the

D values for the sub-classes in the populations considered

Chart 1 illustrates the graph for our , hypothetical survey"

Chart 1

Graph of Hypothetical Compositional Effect

1.,

e 7



Chart l , being fictitious, is nice and clear. Examining

it carefully, we note the following:

Among both the A s (solid line) and the A s (dotted

line) there is a linear increase of D as P increases

The two lines connecting the observations are parallel.

From these two observations, we can draw the following

inferences about our hypothetical compositional effect.

a. There is a distinct compositional effect on the between

,group difference, for among both A I S and A s D increases steadily
with P; hence , variation in the social fact (composition) produces

an effect on behavior even when the individual fact (the attribute)
is contro1led The more New Englanders in a town, the more likely

it is that everyone , regardless of his birthplace, will endorse a

New England diet

he There is no compositional effect on the wi thin group
difference, for at all P levels the difference between D 

A and D

is constant; hence , variation in the social fact (composition)

produces no effect on behavior within a group, other than that

accounted for by the individual level difference common throughout

the universe;

()'

regardless of the composition of the community,

there is a constant dietary difference related to birthplace.

As often happens when one proceeds to formalize a verbal

statement, the possibilities turn out to be more numerous than

expected. Thus, it appears that there can be at least two rather

different types of compositional effects, one a ohange in the

petween group differences and the other a change in the within
group difference , as P varies Since, in addition, the lines need



not be straight, it is clear that potentially, at least , instead

of II an compos! tional effect, there can be a rather wide variety

of types.. In the following section, we shall present a rough

classifica tion of types of compositional effects, along with
empirical examples of eacho

A Classification of Compositional Effects

When we defined compositional effects as functions, we

were careful to set no limitation on the kind of function involved,

but merely stated that such effects will be found whenever one or

both of our differences varies with P Thus, there is no reason,

in principle , Hhy compositional effects could not take on the form

of any of the luxuriant spix'als and curves v-rhich thrive in math-

ematics texts 

Nevertheless, even in preliminary work with a technique,

some attempt at classification will aid :,n stI' ucturing the analysis41

Therefore J we will suggest that out of the infinite possibilities,
eight loom as of strategic importance Our classification system

combines some elementa::'Y mathematical cOD.sic.eratioDs along with

some speculations about the social processes which might generate

the mathematical forms 

Let us begin with the mathematicso One of the attractive

features of compositional analysis is that in the process, quali-
tative data are transmuted into quantitative data That is, even

though A is typically an attribute or qualitative observation, P

can be treated as a real number It has a meaningful zero point

the distances between P values can be given real numbers, and the

values may legitimately be squar.ed In short , one may perfcrm-



all of the operations of algebra on the P values without having

to introduce any further evidence or assumptions Given this

property, it is possible to describe the functions by which

compositional effects are defined in terms of the standard geo-

metrical analogues of algebraic equations - linear , monotonic,

parabolic, bi-modal , etc 

As our basis for interpreting the underlying social

process, let us think of what is going on as a proc ss of inter-

personal influence, in which each group member has a certain ten-

dency to influence all the other members of his group with regard

to Do As we noted in our discussion of Durkheim, it is not nec-

essary to assume that this influence is deliberate or that it 

perceived by any of the people invol ved

Furthermore, Ie t us as sume that members of the group

differ in their influence status, but only if they differ in Ao

Tha t is, we shall think of all A's as having the same influence

status, and likewise for all non-A'se

The influence we are talking about is an influence toward

or away from possession of Do Now, the basic idea of the model

is that the Attribute A contributes to this influence process

Logically, it can do so in three different ways:

The attribute can increase or decrease the probability

of D regardless of the group composition This is our old friend

the individual level difference, or II individual fact.
2 & Throughout the universe A' s may differ in the values

of their D influence in comparison wi th A 3, although each A has

the same influence and each A has the same inf1uence This dif-
ference may be a difference in value or sign or both Such a



phenomenon will generate compositional effects on the between

groups difference , as rollows: Let us assume that the weight of

the influence of each A is w1 and the weight of the influence

or each A is w . The net influence in a given group then will be

:r wl + f . Now, ir w
I = w2 the net influence will be the same

in each group, but if w1 does not equal w ' which is the assumption

or our model , net influence will be a function of P , and this is

our definition of a compositional effect vIe can illustrate with

a hypothetical example Let us consider groups which are made up

or varying proportions of Republicans and Democrats Furthermore

let us assume that each Democrat tends to influence eveFJone else

in the group toward a Democratic candidate , and that each Repub-

lican tends to influence everyone else in the group toward a

Republican candidate. This influence may be deliberate campaign-

ing, the creation of a cultural climate , or any intervening process

which seems agreeable Then, in groups with a high proport ion of

Democrats , a greater proportion of the total influence will be

Democratic, and we will observe a correlation between the per

cent Democratic in the group and a dependent variable such as the

Democratic vote among both Republicans and Democrats 

40 There is a third possibility (to be denoted by 4 for

reasons to be developed later), which falls between an individual

fact and a social fact, so we can, perhaps, think of it as a social

psychological fact. The possession or non-possession of the at-

tribute may affect a person's susceptibility to influence, rather

than his influence per se. Thus, at the s e time that the attri-

bute affects a person's ability to influence others, it may con-

ceivab1y affect his insulation from or vulnerability to the net



influence in the group For example let us think of groups which

are made up of Democrats and a- political people those who have

no party preference at all" We would expect that Democrats would

tend to influence their groups toward a Democratic candidate, and

poli ticals would tend to influence people away from the Demo-

cratic candidate , either toward another candidate or toward non-

voting Thus , again , we should expect to find the Demo cratic vote

rising and falling with the proportion Democrats among both groups..

However, it might be true that the a-politicals were more sensi-

tive to the influence process than the Democrats, since they have

a lesser investment in their political a11egiance If so , we

should find that their vote increased more precipitously as the

proportion Democratic (P) increased , than the voting of the Demo-

crats did.. The net result would be that among both groups we would

see our social fact, but the functions des cribing it would be dif-

ferent for the A s and A In terms of the results of such a

process, it can be shown that this should produce a relationship

between P and the value of the percentage difference between A f S

and A , wi thin groups..

Now , we are ready to me sh our subs tanti ve model wi th the
mathematical functions 1 using the following inferences:

a.. !f there is a type 1 process (individual level effect)
operating, the functions for the A s and A s will have different

parameters, and, geometrically, they will be described by two

different lines or curves. If there is no type 1 process operating,

the functions for the A and A s will be identical, and, geomet-

rically, there 't""il1 be only one line"
b" If there is a type 2 process (group influence process)



Let us consider each of the five types in turn

Type 0

Type 0 is a simple and trivial case. Both A and A pro-

duce the same horizontal line running parallel to the P axis,

In type 0 , A has no effect 011 D whatsoever There is no individ-

ual level difference , no between groups diffarence , and no differ-

ence of the type we have called differential susceptibilitYe

Type I

In a type I relationship we find two horizontal lines,

parallel to each other and to the P axis This means that at

every level of P there is a within group difference between the

A's and the Ats9 and this difference is constant, the relationship

being interpreted as what we have called an' individual level
effect 

:IIype II

A type II relationship is the polar opposite of type 

corresponding to a "pure" type II process in which we observe a

between groups differ' ence related to P 5 but no within group dif-
ference at all. The end result is a single straight line for both

A's and AiS, as illustrated in Chart 2

Type II relationships present some interesting problems

of interpretations The influence process here may be thought of

as acting in the absence of any individual trait difference The

effect may possibly be thought of as a Ii catalytic" one in which

the influence of the attribute works through affecting the group

climate or milieu without influencing individuals directlyo



Type lIla

In a type III relationship we see a combination of a

type I process and a. type II process. Tha t is, there is a con-

stant individual difference along with a linear effect of group

composition. In Chart 2 '!Je see that the graphj.c representation

of such an effect consists of two parallel lines which rise or

fall with Po Of all our types, this one seems to square best

wi th the influence model. We find, in short, that A leads to an

individual level difference Tl'hich then may be thought; of as radi-
ating out to influence A f S and s in relation to OU1' hypo-
thetical gustatory sUI'veywould be a classioal type IlIa relation-

ship.

Type IIIb

Type IIIb is the SWle as type IIIa, except for a paradox-

ical fact , the individual level ffect is opposite from the group

level effe ct. In Chart 2, we see an example where ; within groups,
being an A leads to lower D probabilities, while between groups,

the proportion of A I S leads to 
an increase in D among both sub- 

classes. One would think that this is merely one of those un-

likely things ground out by listing logical possibilities , except

that this is the paradigm for a now classic sociological finding:

Wi thin military units .9 promoted soldiers are more pleased 'tJi th the

promotion system than non-promoted, but between units, the propor-

tion who approve declines with the per cent promoted, among 150th

t;J'pes of soldiers As Blau notes in his discussion of structural

effects, such phenomena are extremely important for the sociolo-

gist, as they are striking confirmations of his claim that group

level effects are different from individual level effects 



Type IV

Geometrically.? type IV rela.tionships consist of those

forms where there are two straight lines which are not paralle1

This corresponds to what we have called a type IV process, or

social psychological fact. Ths difference in slope of the two

lines can be interpreted as a differential susceptibility to the

influence process for the A s and the A Since there are many

ways in which lines can diverge, there are obviously many differ-

ent kinds of type IV relationships" In Chart 29 however , we have

selected three which are of interest In example IVa, we see a

situation where both g oups show a linear increase with P but the

rate of increase , or slope of the line is greater for one group

(here the A s) than for the other. That is , in the example

the A s are more sensitive to variation in composition than the

In type IVb, we find the A line parallel to the P axis,

and the I line showing a linear increase. This suggests that only

the A's are sensitive to con osition, while the A s are immune to

its effect. Finally, in type IVc, we see a si tU2.tion where the D

rate increases with P for one group and dec eases for the other.
The role of A is such as to reverse the effect of P in the differ-

ent groups Actually, a type IVc relationship is not as esoteric

as it appears, for it may simply be interpreted as saying that

fr:;1" each group D is a linear function of its majcrity-minority

1sitioD tve can think of an obvious political example he re 

assuming that D is the probability of becoming elected to office

and the A s are Democrats , and Ai s Repub1ica:8s As the proportion

of Democrats rises in different communities, the election chances

of Democrats increase, while the election chances of Republicans



decrease

In spite of their obvious differences, all the type IV

linear re1ationshj"ps share one property: in each the percentage

difference between the A s and AT s is a linear function of P 

That is , the individual level correlation varies directly as a
function of In types IVa and IVb the correlation maintains

direction I' but varies in ma.gnitude , and in the case of IVc, we find

a reversal of the sign of the correlation along with a linear de-
Drease in the percentage difference. This formalizes our sugges-
tion that the differential susceptibility process will produce a

composi tional effect on the wi thin groups difference 

This completes our des cription of the five maj or linear
forms and their interpretation We have been unable to provJ.

a complete codification of the non- linear types, but we shall

sketch out some -Jhich deserve specific, although brief , discussions.

Monotonic Types

In certain cases the forms which appear will not be linear,

but will show a definite direction. Technically speaking, we can
call them monotonic functions and include among them all forms in

which the graph is not linear , but where the r'esultant curves
never rise fall Step functions , ih which for certain ranges

of P there is no effect , but at others there is a precipitous rise;
g(:,celerating and decelerating curves , and certain combinations of

j3 two would be included here.
Chart 3 illustrates some priori

possibilities"
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Ex. ample in Chart 3 illustrates a step-function, which

would suggest that there is some threshold necessary before the
compositional influence effect occurs. In example "b" we see a
situation where the rate of change is greater at the extremes

than in the middle of the range 1 which in terms of our influence

model would suggest a situation vJhe!'e the influence process was

most effective when one of the groups of " infll..encers" was clearly
dominant, a situation sometimes suggested in propaganda and commun-

ications research The final example

, "

1i is simply a case where

D increases at a decreasing rate with increase in P a situation
which substantively suggests something like a saturation process 

Monotonic forms can in addition include type I, II, III,

and IV processes as we haye defined them, all of the exarnples in

Chart 3 being type IIIa

Undi-Modal Types

A second type of non-linear compositional effect is one

in which the curves produced have a single mode or peak , that is,

where the curve describing the relationship has a single bend

the general family of "normal curves" being a good example Sub-
stanti vely, they suggest either an " optimum" point or the l"esult
of con sensus" Thus, for instance , if (as in the example cited

from !?emoc.! c.. ) sheer unanimity were important for the occur-

rence of D we should expect to find that the D levels at extremely

high or low P values would be identical , but that the curve would

reach a minimum e5 where the heterogeneity was the highest
Poly-Modal Forms

The last group of structural effects we shall consider are

those where one or both curves have two or more bends, and thus



two or more modes. We have found no easy way to stretch our

influence model of interpretation to cover the generic possibili-
ties Neverthe less, such forms have been rela ti vely common in our
Great Books analysis '\Ie she.11 consider them as they turn up in

the following chapter

chniques of Analys:J.

While laying out the data in the graphic form we have

described usually tells most of the story, the eye is not the

most trustworthy measuring instrument available to the . research
worker Therefore, it is preferable to find a computational pro-

cedure to make sure that hope and fear have not biased our conclu-

s ions G The project staff has wrestled wi th the pro b1em and our

current suggestions are detailed below The reader who is not

familiar wi th the statistical technique of regression analysis

will probably find the argument unrewarding If he cares to skip

on to Chapter Two at this point, we need only detain him with the

statement that throughout our analysis we will be reporting sta-

tistical tests for our conclusions, tests which, we think, enable

us to vJ'eigh the risk that the results do not reflect real differ-
ences II but could instead have been produced by random sampling
fluctuations 

The considerations advanced above suggest that the basic

ti3ch:nique for the ana1y'sis of compositional effects is standard

bivariate regression and covariance analysis. However, the

problems of Nis and degrees of freedom are knotty with these data,



and the general strategy of analysis is worth discussing

Let us begin with the general approach" vJe assume that in

any practi.cal research situation either the data will be a proba-

bility sanwle or, if a universe, will never fi t any of the model

forms suggested without some degree of error" rherefore , the

basic question in compositional analysis is not "1tJhat form is it?"

but rather

, "

To what form are the data a reasonable approximation?"

1r/e suggest that the null hypothes eS implied a.re as follows:

(a) These data could have been sampled from a universe in which

there is no compositional effect, and (b), if null hypothesis

(a) must be rej ected, these data could have been sampled from a

universe in which the effect is mathematically least comp1i.cated

These two considerations suggest that the natural steps
in such analyses are as follows:

1. Fit the best possible straight line for the A s and also

for the A s, using the least squares criterion"

2. Test to see whether the observations depart significantly

from linearity. If one or both are non- linear, skip to step 

If linearity cannot be rejected:

3" Test both slopes to see whether they depart significantly

from zero 

a. If neither departs from zero, there is no compositional

effect , and the type of relationship is 0 or I
If one departs from zero and the other doe s not 9 a type

IVb relationship is suggested. Proceed to step 

c. If both depart from zero , proceed to step 40

4" Test the slopes of the two lines to see whether they are

identical"



If preceded by 3

If the hypothests that the slopes are identical is

rejected the relationship is type IVb

If the hypothes:!s the.t the slopes are identical is

accepted, the conclusion is indeterminate , and no infer-

enc e as to type can be drawn.

1% pr ceded b

al' If the hypothesis that the slopes are identical is re-
j ected, the relationship is type IVa or IVb.

bl' If the hypothesis that the slopes are identical cannot
be rejected proceed to step 5.

5? Test the null hypothesis that the lines are not different

That is, specifically, that one line will fit both sets of data.

a. If the null hypothesis is rejected , the relationship

is of type IIIo

If the null hypothesis is accepted , the relationship

is type IIo

61' If one or both of the relationships is non- linear, one

can proceed with curvilinear curve fitting. We shall not describe

the procedure in detail as the possibilities are exceedingly

numerous.

The procedures involved are: ( a) Fitting a straight line,
(b) testing the departure of the slope from zero, (c) testing for
a difference in slope, and (d) testing whether the lines, if

parallel, are significantly different. The general computational

approach which we used is the standard textbook procedure, but we

shall cOilment briefly on the special problems raised. by these

da ta.



There are two different situations possible. F ir'st, one

may work from a scatter diagram in 'W'hich each group is represented

by a point If one has a fairly large number of relatively small

groups, it seems appropriate and conservative to proceed as if

N equals the number of groups, since this is the largest number

of independent observations in the data, observations on individuals

wi thin a group being heavily clustered

If however , there are a large number of groups (in our

case we had 163 groups with follow-up data) the computational time

and cost looms large , and there is a strong temptation to combine

groups with similar P values. Thisis what we did in the examples

reported in this essay, grouping the data by P deciles $ except at
the extremes where the small numbers of cases in some instances

required more gross grouping The best advice we could get from

mathematical statisticians was to then proceed as if each P

group had an N of 1 , except in the case of tests of linearity"

For technical reasons, when making the test for linearity one
cannot use this approach, since the val"iance vJi th1.n each tI colum

is zero" The only way linearity could be teated was to make

predictions of the expected number of drop-outs on the basis of

the hypothesis of linearity and then test by / 2 whether these

predicted values were significantly different from the observed

values, using as N in each column of the contingency table the

number of individual cases 

Once these conventions were determined, we proceeded to

use the standard regression tests to classify the data according

to the type of relationship Thus, for each line a s lope was
r ;

'''

N'''''

:;'

calculated, and its significance was tested by t = 

::"

i:" since
of '



testing the hypothesis that /. = 0 is equivalent to testing the
hypothesis that /:' = o. When this null hypothesis was rej ected
at the 05 level or better , the regression equation calculated

was used to predict values of D and IT for each value of P,! and

the goodness of fit of these predicted values with the observed

ones was tested by The number of degrees of freedom used in

each case was the number of values of P less one more than the

number of parameter' s estimated (in the linear case , P - 3, in the

parabolic, P - 4)h

If the tHO lines fit, we then moved into the analysis of

covariance which told us first , whether or not the slopes differed

significantly (that is,! whether the lines were parallel or not),
and second, when the slopes were not significantly different,

whether or not one line would fit both A' s and A Wi th slight
modifications, the same basic techniques can be used to fit curves

and test whether or not the curves account. for a significant amount

of the variance (by a multiple regression coefficient , for the

parabola) and whether one curve would adequately fit both the A! s

an d A 

Ul:r

In this Chapter we have outlined a statistical procedure

designed to codify analysis in situations where one wishes to

as sess the effect on a dependent variable of a given attribute 

both as an individual characteristic and also as a group charac-

terist ic. Analysis of the formal possibilities suggested that a

wide variety of such :r' elationships is possible. We proposed a

scheme for classifying eight types of such compositional



effects, defining them in terms of the mathematical functions

involved, and also suggesting a model of social influence which

might generate each type In the next chapter , we shall apply

this model to certain group factors which contribute to the

retention of members in Great Books discussion groups"
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Chapter 2

Program Retention: Group Factors

Introduct :ton

Philosophers and historians have long been fascinated

by the search for an explanation of tho rise and fall of soci-

eties From Gibbon to Spengler to Toynbee and Sorokin bold minds

have attempted to specify tho factors which can explain the de-

cay or continuation of large scale social systesItQ Despite a

wealth of insights and ideas which have come from these broad-

canvas studies, the dynamics of large scale societies are still

a mystery Shifting the scale of the problem - from societies to

groups - does little to improve the situation, for about as little

is known about the survival of small social systems as we know

about the future of Western civilization. About the only differ-

ence between the two problems is that many fewer people have

worked on the latter, so there are fewer answers which are known

to be inadequate 

Actually, as far as we can tell from our search of the

literature, no one has ever made an empirical study of this prob-

1em at the level of the small groupo That is , we have been unable

to find a study where a number of groups were followed over time

and an attempt was made to find out why some survived and some

fell apart" Certain sociological theorists have advanced ideas

on the matter, but of data we have none Our study goes in the

opposite direction. We have proceeded without theory, except

for the hunches which every research worker brings to his mater-

ials, and have attempted to isolate empirically the important

.. . 



factors in the survival of Great Books discussion groups 

the time we have finished we will have developed a theoretical

scheme to pull together our findings but it will be derived

from the 8.Dalysis instead of guiding i t
One distinctions however j has been constantly bef'ol' e us.

Regardless of the characteristic in question, we have always asked

whether it appeared to operate as an individual factor - that is,
as a characteristic which affected the retention of individuals

regardless of the type of group, or, conversely whether it ap-

peared to be a group factor a property of the group which af-

fected retention regardless of the individual's personal charac-

teristic In the previous 0hapter we outlined the statistical

procedures we developed to answer this question Now, we are

ready to apply the technique to our data

Our dependent variable in this and in the following

chapter J is program retention, a very impoI"tant m. tter indeed.

To begin wi h, from the point of view of The Great Books programs

and this study was commissioned to aid in the operations of the

program, program retention is an important practical matter

the extent that the program is able to maintain i ts groups, and
maintain individuals' memberships in them, it will reach greater

numbers of people, and its practical efficiency of operations

will increase To the extent that groups disband or individuals

leave on-going groups,\ the effectiveness of the program 

lessened (our previous study indicated that for all of the effects

located, changes increased steadily with length in the program),

and costs of administration and organization ris8 From the view-

point of the social scientist on the other hand, data on program



retention provide vital information about our ill-understood

problem of i\That leads to tb.e survival of small social systems",

In fact , Gpeat Bool-rs groups are of particular interest from the

sociological point vievJ s since they represent a sort of pure

cas e None of the members has an economic investment in the sur-

v:!val of the grQ1),P9 and there is little or no formal organization-

a1 structure beyond the group to pressure it into continuation.
Thus , in Great Books groups 'we ought to see the operation of group

processes in a pure form ,\ undistorted by the effects of economics

or other insti tut iona1 structures 
Despite the importance of this question,\ we should note

that we do not assume that for Great Books groups, or for any

other type of group, that survival is a good in itself However,

we shall 1imi t ourselves solely to the criterion of survival in

this research, the effects of the program having been treated in

detail in one of our previous report s e

Let us now eXffnlne what happened to our 1909 individuals

and 172 groups in the year between our original survey 8 d the

follow-up study in later 195Bo



Table 1

Continuation Status of Individuals

Continued in same group
Transfered groups
Dropped from Progr
Pl'esumab1y dropped

1106

513

Insufficient information
Visi tor H:'

154

l909

--- ,-, ---

resumab1y dropped out refers to cases where the leaderr s
report was ambiguous, but the coders felt from the information
available that the person was not attending the same group this
year

..'.

24 persons in the original sample were reported by the
leaders at the time of follow-up as visitors, not m8mbers& 
the original study they were treated as new members, since they
might have gone on to become members of the groupG

Thus, a little les s than two thirds of our sample con-

tinued with the same group, one third left the program, and a

small number swl tched groups Since, in this chapter we are

look:Lng at the materials from a group point of view, the trans-

fers are treated as drop-outs Their number is so small, how-

ever 9 that none of our conclusions would be changed if they had

been treated as continuing Thus, for all practical purposes,

and the point is of some interest, to leave the discussion group

is to leave the programo



T a.ble 2

Per Cent Losses for Sample Groups

GrouJ2
r Cent of

Group Cgntinuinp;

o (Group
ol-
51.,70
7l-99
100

died)

':-

4.2

172

- lOO
No information

------

his includes six groups which ceased to exist as inde-
pendent entities by merging at least in part with other groups G

In terms of groups, we find that about one third lost more

than half of their members, including 17% which succumbed; about

one third lost between 30 and 50% of their original members; and

a little less than one third kept more than 70% of their members

We should note that the se figure s refer to members in the original

sample Since the groups gain as well as lose, the net effect 

a different matter. When we consider gains and losses we find

that 39 groups increased their size , II remained constant, 86

lost in absolute size , and 27 perished

Both in terms of individuals and in tenas of the program,

maintenance predominates over drop-out , but the margin is not such

A complete analysis of the factors in group survival
should cover gains as well as losses Thus a group wi th a very
high loss ra.te can survive if it also has a very high gain rateo
Since we have little or no data on the characteristics of new mem-
bers, we have not been able to do such an ana1ysis What findings
we do have suggest that in almost all cases, the variables we find
associated with loss are not good predictors of gains Thus, pre-

ably the group factors -rn recruitment of new members are of an
entirely different type than those discussed in this chapter



that drop-out can be ignored as an infrequent accident, Rather,

as we shall see , it appears that retention is a distinct function

of certain factors which strengthen or loosen the individual f s

ties to Great Books In this chapter we shall describe these fac-

tors, using our statistical technique to isolate those which seem

to work as group influences and those which operate as personal

factors. The personal factors will be dismissed temporarily 

since they are treated in detail in a followi.ng section. However,

we shall proceed to try to pull together the group variables in

order to seek an understanding of the group process in Great

Books 

In this chapter, we shall divide the variables in question

into five pigeon holes: 1) Discussion process, 2) Social struc-

tura1 characteristics, 3) Intellectual characteristics, 4) Ideo10g-

ical positions, and 5) outside sociability. 1rJe shall discuss each

in turn.

1) iscussion Proces

Of the large number of variables we have examined, we

have grouped together seven which seem logically related as

elements in the discussion group process itself, and not personal

characteristics which might affect the discussion. They are:

1) Exposure, 2) Group size, 3) Member I s contacts outside of the

group, 4) Participation in the discussion, 5) The effect of Great

Books on unders tanding nuni ty problems, . 6) Change s in the

acceptability of various schools of thought, and 7) Perceived

impact of the program. Each of the se seems more intimately re-
lated to the discussion than are such factors as age , sex, reli-

gion, etc.



We can begin with the two factors, which, surprisingly

enough seem to have little importance from the group point of

view.. The first is size Q While many sociological studies have

shown that a groupi s size is correlated with its social structure

and co unication process, and many professional workers in the

, Great Books program have firm impressions about the optimum size

of the discussion groups, our data show no simple relationship

between size and retention

Table 3

Age , Size , and Group Loss

Average Per Cent Loss

Age of Group

Size

#"..

lst Yr" 2d- 3rd 4th or 110re All groups

6.. ( 2 ) (11) (16)

\ ..

11- (11) (l6) (l5) (42)
16- (15) 1 ,, (22) (54)

\ -

21- (14) (l4) (4) (32)
25 or more (7) (7) (5) (19)

Age is the number of years the group has met , regardless
of the year of readings 1st year groups, thus, are groups first
formed in the fall of 1957 

Size is the number of schedules turned in in the 1957
survey 

\-!"'"" "

The number in parentheses is the number of groups upon
which the average loss was ca1culated

Table 3 shows no consistent pattern. Wi thin the first

year groups there is no trend at all; within the 2d and 3rd year

groups there is some tendency for larger groups to have higher

average retention rates; and in the oldest groups there is no

trend This is not to Bay that there may not be some relationship



between size and retention, but there is no simple pattern such

that one can conclude that large groups or small groups are more

successful
When, however 1 we read the rows we find that in each case

the first year groups have higher drop-out averages than the ad-

vanced year gr9ups This suggests that new groups, with less

opportunity to develop a smoothly functioning pattern of dis-

cussion may have a higher los s rate. Before we jump to this con-

elusion, let us apply the techniques developed in Chapter 1 to see

whether new groups have trouble, new individuals tend to drop out,
or both\,

In Chart 1: we see the data laid out in our standard

format P is the proportion of the group who are new to the

program, and can be thought of as a measure of the new-ness of

the group as group We have three individual lines instead of

two, but this doesn't change the general interpretation, the lines

indicating the drop-out rates for people who have completed zero

one and two, 2E three or more years in the program
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The indiyidual difference is clea.r. Beginners have

higher drop-out rates when contrasted with adyanced mombors

There is no consistent individual level difference between the

other two exposure groups When we look at the directions of the

three lines , despite some bulges here and , no trend is vis-

i ble Statistical analysis indicates that there is no reason to

reject the hypothesis that the data fit three straight lines

parallel to the P axis; that is by our criteria there is no group

level effect of the age of the group although beginner's, 8.S in-
dividuals, have high loss rates

Age and size , it appears, a.re not terribly important for
the surviva.l of Gl'eat Books groups, except as both are related to

the individual propensity for newcomers to have a greater loss

rate. Presumably, the people who don!t find Great Books to their

liking discover this during the first year..

The remaining five discussion variables do show group

effects can begin with outside contacts Each respondent

was asked " How many members of your group (excluding 'Y' our spouse)

do you see regularly outside of the group discussions?" Indi -

viduals are divided into those who report one or more ou.tside

contacts versus those with none , giving us our attribute. The

group variable is the proportion of the group with at least one

outside contact , which we can think of as a rough index of the

volume of the bonds between the members, aside from their program

participation. Groups wi th low P values can be thought of as

having few extra-program bonds, groups with high values probably

ha ve many"

In Chart 2 the A' s are those with outside contacts, and P

is the proportion of the group reporting one or more contacts.
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The net result is what we have called a type II relation-

ship, or pure compositional effect Within a given P level, there

is no consistent difference between the retention of isolates

and those with extra-group bonds; but for both types of people 

retention varies directly with p" The more the bonds, the greater

the retention,, -:i- It would seem that a high volume of extra--group

relationships acts to create a favorable group situation"

first glance !1 one might hazard the guess that this is because

in groups with high " bondedness 11 leaving the group would create

strains on other social relations with the members., However, if

this were true we should expect to find higher loss rates for

those with no contacts within P levels An explanation which

fits our data much better will be forthcoming in this section..

An equally striking relationship, of the form we have

called type III, is shown by "Activity. This is going to be

one of the key variables throughout the report , so it may be well

to describe its measurement in some detail..

In the questionnaire five types of specialist roles in

group discussions were listed as follows:

1) "Pulling the threads of the discussion together and get-
ting different viewpoints reconci1ed

2) II Joking and kidding, finding the potentially humorous im-
plications of the discussion..

3) " Providing 'fuel' for the discussion by introducing ideas
and opinions for the rest of the group to discuss

4) "Making tactful comrt1ents to heal any hurt feelings which
might arise in the discussion..

.--

-:i-
Note to the technical reader: unless otherwise specified

all zero-order compositional effects stated to exist are signifi-
cant at or beyond the . 05 level.. The significance of partials
has not been tested



5) " Clarification, petting the discussion to the point by
getting terms defined and pointing out logical problems e

Each re sponde:1.t was asked to rate his own acti vi ty in
these roles and then to " j at down the names of any members of
your group who tend to perform this role froquently Thus, for
each respondent we had a self-rating on each of the five special-

ties along with the frequency with which he was Darned by others

In a later section of this roport we shall examine quali tati ve

differences in performance of different roles, but as a general

measure of discussj-on prominence for an ind:1.vidu81 we chose to use

the frequency with which he was named by others as active in any

one or more of the set Thore is 9 as one might expect , a strong

relationshi.p bet"\Teen self-:: atings and r:umber of mentions 
others, but we chose the objective half' of the me8sure as being
probably somewhat more re1iable Since statistical analysis

showed no correlation between group size and the frequency of

designations, we decided to call all members who were nmned by

tHO or more other group members " actives, " and all others " inac-

t i ve s The difference $ obviously, is releti ve not absolute 

but two seemed a reasonable cutting point since it requires some

group aclmOi..ledgment, rather than merely catching the fancy of

one individual (especially one' s spouse)o The unofficial group

structure which is delineated by our activity measure is related

to the formal division of labor in the grol , but the two are not

interchangeable. Here , for instance , is the as sociation between

activity and formal 1eadershipo



Table h
Activity and Leadership

Leade::' JVem Jers

.,-.' --._--_.._--

Per Cent Active

234
151

383-

, L

lOt)'
1199 1874

35 No infor-
1909 mation

Q t i 

Less Active

'""-, ""---' -,."_.--' '--' "'-""

There is a s rong correlation between leadership and activity 
but we note l5l leade!'B who are not named as active participants

and 436 members who are chosen as leading contributor8 to the dis-

CUB sions 

For each gro1.p '\Te co::r.puced the proporti'or. of individuals
named as actives and tabulated this aga.inst drop-outs.
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Both relationships are linear by our tests, and the result

is a clear type IIIA relationship, which shows a combination of

individual and group effects Within each P level , inacti ves have
a much higher drop-out rate than actives, and within each class

of individuals, drop-out decreases with the level of group act1v-

itYb Both relationships are quite strongp and we note that the
group effect is strong enough so that inactive members in groups
with a high P value have a lower drop-out rate than active members

in the least volatile groups 

list of group effe cts 0

We may add activity level to our

The next three characteristics may be considered as a

package, since they are all three measures of group output or

effectiveness. The first is " impact " and is based upon e.nswers
to the following question:

On t he whole, which of the following best describes your
feeling about Gre 'at Books?

It is a marvelous program and has had a genuine impact
on me

It is a fine thing and I enjoy it very much, but I

----

can't say it has changed me much

I have enj oyed some parts of it, but on t he whole Ihaven't got ten much out of it
I haven't I!otten anything at all out of Great Books.

High Impact for individuals is defined as checking alternative 1

(checked by 42% of the original sample); low impact is defined as

any other response. Groups are characterized by the proportion

of members reporting high impact.

wi th drop-out 
Chart 4 shows the relationship
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The relationships in Chart . are non- line;1r by our statis-
tical tests and don't fit any of our models clearlyo However, we

do note that among individuals, low impact people have a fairly

consistent higher loss rate. Between groups, the pattern is less

clear , but generally, groups with P values below . 5 have higher
drop-out rates among both sub-classes of individuals The pattern

vaguely suggests what we have called a " step-function" such that
above and below 0 5 there is little variation in drop-out, but a

fairly sharp break occurs between groups with maj ori ties and minor-
ities reporting high impact

The second effect characteristic carries the odd name of

Effect on Problem One" and is defined as follows: each re sponden t
was asked to list " the two or three 'most important problems facing
your community tOda' " and then to " indicate below any ways in

which you think your participation in Great Books has affected your

understandJ.ng of the problem or your activity regarding the prob-

lem. R.espondents are coded simply as those reporting an effect

and those not doing 809 and groups are classified by the propor-

tion repo rting any effe ct 0
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Chart S does not fit any of the logical models sketched

out in our introduction Both lines are significantly non-

linear, but what they are is somewhat puzzlingo In a genera.l

way, with some clear exceptions J high proportions of no effect
are not a good omen for groups As well as the consistent indi-

vidual level advantage for the respondents reporting an effect,

we see a rough advantage for the groups with greater effectiveness

over the groups with a lower proportiono

The third effect variable has another odd name, " change

in acceptability of schools, " which has nothing to do with the

respondent I S education, but , rather, his answer to the question,

Since you began Great Books have there been any particular

authors or schools of thought which you once disliked, but now

find more acceptable?" A member who said "yes" to the question

is a changer, as contrasted with a non-changer who said no,

or didn I t answer the question Groups 9 in turn, are sorted by

their proportion of changers D and when this is tabulated against

drop-out , we get Chart 60
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As we might expect from its two predecessors, change of

schools is somewhat i regular according to our classification

system For the non-changers there is a. linear decrease in drop-
out as P increases$ Thus, the more changers, the better retention

of non-changers. The line for changers is significantly non-

linear, without s hOlvever, taking any clear curvilinear form" When

smoothed, it suggests a rapid increase in drop-out as P rises to

6 and then a leveling off The rise is so sharp, however, that

around changers have a higher los s rate than non-changers, al-
though generally the advantage is with the former"

All three effect characteristics would belong in the dis-

card pile, except that despite their idiosyncracies, taken to-

gether, they suggest a common pattern. In general, for each of

the effect variables, we find an individual level advantage for

those who show the effect, and a tendency for high proportions of

effect to raise retention among both classes. That is, in their

joint implication they suggest that some purer measures of

effect" might show a classical type IIIA relationship in vJhich

the individual effect radiates out to raise the success level
among both types of individuals" We may hazard the hypothesis

that success at the individual leve1.breeds success at the group

level in Great Books.

We can sumarize the findings so far, with the following

table..



Table 5

Discussion Process Effects

Indi vidual
Effect

Group Level Effect

Yes

Activity
Impact
Problem One
Change in Schools

Outside cont

Expo sure

Yes

Table 5 sumarizes, but it provides no insight into how

these characteristics relate to each other and whether they con-

tribute independently to program retention

\rie can begin our analysis by eX8.mining the group level
inter-correlations of the five characteristics which seem to show

a group effect In Table 5 we see the Q coefficients (a measure

of association for dichotomous relationships) 0 A high positive
value of Q indicates that groups which are above the median on

one pr' oportion tend also to be above the median on the other;
a Q near zero indicates no relationship; and a negative Q indi-

cates that groups above the median on one proportion tend to be

below the median on the other

Calcula.tion of a matrix of product-moment coefficients
using deciles instead of above or below the median gives essen-
tially the same results, although the values of the product-
moment coefficients are much smaller, as is always the case
(Those relationships wi th QY s of 27 and greater have r' s signi-
ficant at the 0 05 level or better.



Table 6

Group Level Inter-Correlations of
Discus sion Process Characteristics

Proble
Can ta c ti vi t One Schools act

-""

Contacts

Activity
Problem One

Schools

Imp act ___A__.

_"-.

The five form a distinct pattern such that each charac-

teristic has a air1y high relationship with its neighbor and

steadily declining relationships with other variables Thus!)

outside contacts relates fairly strongly to acti vi ty, moderately

to effect on problem one and has no very important I'elationship
to the other effect characteristics" The pattern suggests, al-
though it do es not demonstrate , a causal chain which may be inter-

preted as follows: High outside contacts lead to high acti vi ty
(which may be interpreted as vigorous discussions with many

people participating) High activity (vigorous discussion) leads

to seeing the relevance of Great Books for comrlluni ty prob1em.s

(problem one)" The perception of relevance 9 in turn, leads to
changes in acceptability of various schools of thought" Finally,
changes in acceptability lead to a feeling that Great Books has

had a genuine impact" Schematically, we may put the model as

follows:

Outside .. Vigorous .. Relevance t9_... Change in
Contacts -'" Discussion -r Community Acceptability -- Impact



Now, we may ask whether each of these factors contributes

to program retention or whether only some parts of this chain

are relevap.t" We don't have enough cases to consider all the

combinations necessary for thorough anG. ysis , but we can select
three of our five variables We chose outside contacts , activity,

and change in schools, since they seem to sumarize the model
which implies that a given ty e of social relationship influences

the discussions which lead to intellectual changes.
The groups were dichotomized on the three items on the

basis of being above or below the median, all of the possible

combinations were sorted out, and the per cent dropping out was

calculated for the resulting eight types of groups 

Table 7

Group Typology and Drop-Out

Per Cent

.. 

. Group Type Dropp ing BaseContacts Acti vi t Scb.ools Out Individua Q:F..
23. 288

155
134
174
157
126
250

41-/ 331

In Table 7) a + meana above the median, - means below"

Thus, the top row can be interpreted as follows. In groups

which were above the median on proportion outside contacts,

proportion active, and proportion reporting change in schools,

23% dropped out, this figure being based on 288 individuals in

30 groupSg



Let us now see whether active gl"'oUps still show a greater

retention rate when we control for outside contacts and change in

schools both of which are related to retention and to activity"

Table 8

Per Cent Dropping Out

Contacts
Type

Schools
of Group

Active Less Acti
.- 30

Controlling for each of the four possible combinations

on contacts and schools , we find that groups above the median

on acti vi ty have a better retention rate than groups bel01N' it.
Thus 9 at the group 1eve1 activity contributes to program reten-

tion independently of contacts and our effect me sure That is 

regardless of variation in the proportion of outside contacts

and change in S ohools, groups which involve large propor tions of
their members in the discussion have better retentiono

Je can nO'1T apply the same test to our effect v8.riable,
change in schools 

Table 9

Per Cent Dropping Out

----..-.-----.... ..---

Contacts
Type of GroupActivity High Change Low Change

--"' -"--"-+'----

-i-._'

--_. ---'-"''---' -'--'-' _---'.''-'--



Except for the first row, thBre is a general tendency for

high effect groups to have a more favorable retention rate, con-

trolling for outside contacts and the activity level of the group.

Finally, let us look at outside contacts.

Table 1.0

Per Cent Dropping Out

---'- :-'

- Type of
Acti vity Effect High

Contacts

_._ --.

Group
Low

Contacts

----

4'-

;_.... ,,-

In the first three rows of Table lOp we see a retention

advantage for the groups with high volume of outside contacts,
but in the bottom row - the minus-minus group, the difference

reverse so That is, among groups vJhich are low on both acti vi ty

and effect , high outside contacts is an unfavorable sign t1Tla t

we see is an interaction: i. e., in combination with activity
and/or effects, outside contacts are a favor'able sign , but in

their absence high rates of outside social interaction are an

obstacle to group maintenance. Thus, we can think of outside

contacts as a tWD-edged sword. When it leads, as it typically

does , to active discussions and intellectual changes, it aids the

group; but when it fails to produce these results it leads to a

greater loss rate

Before we reach a firm conclusion, hTe should check to

see whether we still have a group level process here, or whether

the pattern is spurious, due to the operation of the individual



level effects we have seenQ In order to do this, we need to show

that indi viwlals with the same personal characteristics have
varying drop out rates in our eight types of groups.. In theo ry

we should compare eight types of individuals (e.g., members with

outs ide contacts 'tJho are active and have changed, members vJi 

outside contacts who are active and have not changed , etc.. ) in

the eight types of groups However, the case bases become so

small tha.t little reliable inform.ation comes from this., Therefore

we shall treat the individual characteristics one at a time.

Table 

Control for Individual Activity
Per Cent Dropping Out

Contacts
Gro1:ype

ActiYit:v

-----

1duals--
Cha Activ nacti

13 (95)''"

'''-'

30 
16 (i5j) 3l (135)12 ( 26 ) , 34 ( 108 )
30 (89) 31 ' (68)24 ( 76) 52 (50)25 (51) 41 (199)
30 (69) 48 (262)
41 ( 39 ) 60 (l35 )

. +-"'- --.-..

Numbers in parentheses are the number of individuals
11pon whom the percentage is based

In Table 11 the eight types of groups are arrayed a.ccord-

ing to their retention rate. The table gives us the drop-out

p0rcentages for active and inactive members The progre s sion 

not perfect by any means, but tbere is a tendency for the order

within a class of individuals to follow the group order. That is,

regardless of the activity of the individual person his probabil-

it:Y' of dropping out varies with the composition of his group..

the extreme we see twice as great a drop-out in the 

+-- 

group as



in the ++- , for both actives and inacti ves. Within each type of
group, there is a consistently strong individual difference be-

tween actives and inactives, but the group level effects also turn

up, confirming our impression that activity works simultaneously

as a group and individual factor in retention.

Table l2 asks the same questions for individual differ-
8nces in change in schools.

Table l2
Control for Individual Change in Schools

roup Type
Contacts ti vi ty

+-- '----

Individuai
Cha ge Changer on- Changer:5 20 20 5 )23 ( l17) 23 ( 1 7l )27 (51) 31 (83)25 (67) 35 (90)25 ( l6 ) 36 ( llO )31 (81) 41 (l69)36 (36) 45 (295)(19) 57 (155)

,--

Table 12 is even more consistent than Table llo In each

type of group, we see that non-changers have a higher drop-out

rate In addition, among non-changers there is a perfect rank-

order correlation between the drop-out rates and the group types,

and among changers the relationship only shows two negligible

exceptions" In fact , in terms of percentage differences the

variation in drop-out by group type is greater than the individual

difference within a type of groupo

Ii ina1ly, let us consider contacts as an individual con-

trol



Table lJ

Control for Individual Differences in Contacts

roup Type Indi vidual Contacts
Contacts Acti vi t Yes

l29
( 224) (64)
( l10) It2 (24)
(68) (68)
(60) (66)

( l80) ( 70)
( l48) Jt6 ( l83 )
( 135 ) J-1 (39)

Again , the same pattern appears. Within both sub-classes
drop-out rates increase as one moves from more favorable to less

favorable group compositions As we thought, j.ndividual level
outside contacts are fairly unimportant , since no consistent dif-

ferences turn upo However, we do see some support for our inter-

pretation of the role of outside contacts. In the +-- group, it

is those who have outside bonds who drop out at a greater rate,
while those who do not have them have a lower proportion of

losses This is congruent with our hypothesis that when high

bondedness does not lead to activity or effectiveness it has a

negative effect on retentiono

We are now in a position to sUF arize our analysis so far$

Seven aspects of the group discussion were examined for

indi vidual and group relationships 'wi th program retentionc

the seven five seemed to show a group effe ct. These five formed

8. pattern of inter-correlations which suggested a model of what

might be going on The model implies that close personal ties in

a group lead to vigorous discussions, which in turn lead to a

sequence of changes in the intellectual effect climate of the



groups , which in turn lead to high impact N ext we t urne d to the

question of the relationship between the stages in this hypothet-

ical causal chain and program re tent ion. Analysis of the data,
simultaneously controlling for individual characteristics and

multiple types of group characteristics, suggests the following:
1) High levels of group activit.y lead to high retention,

independently or the group variables of outside contacts
and change in schools, and also independent y of the in-
dividual characteristics involved

2) High levels of intellectual change lead to high retention,
independently of the group variable of outside con tacts"
and to some extent independently of group acti vi ty (al-
though, in all cases the ++- groups do better than the
+++) and also independently or the individual character-
istics involved

3) High levels of outside contacts lead to high retention
rates only if they also lead to activity and chenge
If not , high levels of outside contacts are an unfavorable
characteristic This group effect occurs independently
or the efrect of individual characteristics 

We are now ready to suggest a modification of our model

The concepts in the model refer to group and. not indj.vidual char-
acteristics, and may be visualized as follows:

Contacts --.'-f

Retent ion

ActivitY ------1 Intellectual Change

The diag am s.

~~~

arizes our interpretation and shows

contacts leading to activity and, in turn to effects. In terms or
relationships with retention, it shows activity and changes lead-

ing to high retention, but; outside contacts operating favorably
only when combined with the other two effect variable s 0

Having outlined a scheme for looking at the major group



discussion variables as they affect program retention, we are

ready to examine the relationships between personal characteris-

tics and group retentiono In or der to do so , for each character-
istic we will have to ask whether it appears to operate as an

individual characteristic or as a group effect , and if as a group

effect , whether it seems to work through the contacts-activity-
schools (CAS) process, or whether it contributes independently.
We will begin with a group of " social structural" variables 

2) cial Structura1 Characterl tics
Of the data routinely collected by social scientists, a

nVff.ber of characteristics stand out as indicators of a person I

general lot in life, or location in the total social structure

We would include in this group, age , sex, marital status, and

social class. We think of them, not as variables in themselves,

but as indicators of types of roles , which extensive research

has shown to be important in human behavior Thus; one doe s hot
need esoteric sociological theory to predict that a young, single

working class girl will differ in numerous ways from a middle

aged, married, middle class man , or an old, widowed , upper class

woman Although not much is known about the relationships be-

tween roles in the larger social structure and behavior in small

group situations " there is some evidence3 to suggest that we do

:) t; d.rop 01.1" outside characteristics when we join a discussion

group,

vJe will begin with marital status, only to dismiss it.
Chart ( gives the drop-out rates for single and married members,

3several pertinent studies are discussed in Chapter 2,
Part II.
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in groups with varying proportions married. There is a general

tendency for single people to have higher drop-out rates, but for

neither type of person do drop-out rates vary with the marital

composition of the group. Marital status , is thus a purely indi-

vidual level characteristic , and will be treated in detail in a

subsequent chapter.
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Our second social structural characteristic is age and

we are reporting on it out of a sense of dutifulness, not because

we have any clear understanding of how (or whether) it operates

in group retention In our survey, if not elsewhere, youth ends

at age 35, and we have divided the respondents into those under

35 and those over that age. Groups are characterized by the pro-

portion of their members who are "young, " Le , under 350
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At first glance, we see what appears to be a W shaped

curve for both age groups, with high drop-outs at the extremes

and around . 45 e However, our statistical tests concluded that

only the older group departs from linear:itYa Although :i t is

possible that there is an intricate relationship between age

composition and drop-out with optima compositions around 0

and . 60, our personal belief is that the picture is more congruent

with erratic fluctuations than with some subtle process. However

we do note that in almost every instance, the younger people show

higher drop-out rates than the older. Hence, we shall treat age

as an individual characteristic and conclude that it has no mean-

ingful relation with drop-out when considered as a group composi-

tional variable 

Somewhat more definite findings, however, follow from

the analysis of our other two social structural characteristics,

sex and socio-economic status In Chart , we see the drop-out

rates for men and women by the percent male in the group. Our

statistical check suggests that both relationships are linear

and that there is no difference between the two lineso That is,
we have a type II relationship in which drop-out decreases stead-

i1y with the proportion male, although there is no consistent

sex difference in drop-out at specific P levels.
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Although a number of explanations could be advanced to

suggest why high proportions of women are associated with a high

loss rate , we believe that the answer lies in the relationship

between sex End the CAS process described above. Later' we shall

report data on some rather striking relationships between sex

and activity in group discussions, but for now, let us merely

note that men are much more likely to be active than are women-

If so, it is possible that our relationship is spurious, the high

loss rates of' the ultra-feminine group being explainable by their
low activity rate. Since sex composition is unrelated to outside

contacts or change in schools, we can test this hunch by examining

the drop-out rates when groups are classified simultaneously by

activity and sex composition.

Table l4

Activity, Sex , and Drop-Out
Per Cent Dropping Out

Proportion 

Active

a - , 1920 - .
40 

-- 

60 or more

Proportion M
a - ,, 30 - . 50 or more

51 (200) 57 (208) (97)
39 (l50) 26 (172) ( l32 )
!1-4 (ll9) 26 (257) ( l14)18 ( 93) 27 (l06) (85)

41 (,562) 35 (743) ( 343 )All groups

Number in parentheses is the number of' individuals upon
which the percentage is based.

Reading across the rows in Table 14, we find that there

is no consistent decrease in drop-out as the proportion male in-

creases, within a given level of activity" Reading down the col-

umns, however, despite some exceptions, we find that groups with a



given sex composition show a negative relationship between activ-

ity level and drop-out. By and large , we conclude t hat sex

affect s group retention through affecting the acti vi ty level in
the group" This does not mean that the sex difference is unreal.

Rather, the ysis suggests the mechanism or process through

which sex composition operates 

Our final social structural characteristic is social

class, or rather, socio-economic status The measure here is a

prestige rating of the occupation of the head of the household

It should be noted that since a large proportion of the respondents

are married women, the rating is not ne cessarily a personal char-

acteristic, but rather an index of the social milieu of the fam-

ily unit,. He spondents are characterized as "high" or If low" status

on the basis of an arbitrary dichotomization of our index The

break corresponds roughly to dividing the families into those

headed by " free professionals " and major business administrators

versus all others. Groups in turn are char:=wterized by their
proportion of high status members. Chart 10 shows the group and

indi vidual relationships of status and drop-out 
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The status relationship is on the borderline between our

types I and III" As the percent high status increases : drop-out

decreases among both types of participants. There is also a

slight tendency for low status persons to have higher drop-out

rates for most P levels, but the difference is not terribly re-
liable according to our statistical criterion. However, we

shall consider status as an individual level correlate in our

later analysis..

We can now ask whether, like sex status composition af-

fects drop-out through the CAS mechanism, or whether it is an

independent contributor. To begin with: although status has no

strong relationship with outside contacts or change in schools,

controlling for the other elements in our model, there is some

tendency for high status groups to be high on activity.

Table 15

Status and Activity, Controlling for Outside
Contacts and Change in Schools

Per Cent of Groups with or more high status
Contact s Schools Acti ve Less Active

(30) (15)
(16) (21)
(18) (26)
(l3) (33)

The differences are quite small , but in all but the - -

comparison, we do find more high status groups in the high acti 

ity groups.. In the - - group, however, we find a reversal.

The reason for this will become clear when we consider education

as a variableo For now, let us merely note the possi bili ty that
status is related to the CAS variables. Consequently, we shall



want to examine the relationship between status and drop-out,

controlling for CAS, and also for the individual level status

in order to see whether status composition is an independent

contributor to the drop-out process 

Table l6 meets this prescription, by indicating the pro-

portion of drop-outs, for high and low status individuals , in

groups which vary in status composition and also CAS composition.

Table 16

status Composition, Individual Status, CAS
Composition, and Drop-Out
Per Cent Dropping Out

-"-'

P, High Status
Contacts Activ

Indi vidual
High Status50+ 0-

hoodd

Lower Status
50+ 0-49

(95) (4, (33) (l7)
25 (110) (5) (58) (74)

(39) (24 (l7) (51)
( ;; 7 ) (24. (33) (39)
(38) (23) (l9) (48)
(85) 1.6 (26) (43) (59)

39 (l40) (36) (63) (75)
(5l) (27) (35) (63)

The case bases become very small and unreliable in tables

like Table 16' , so tfe have to draw our conclus ions from the over-

all pattern. We note that there are l6 cowparisons which con-

trast status composi tions holding constant individual status and

CAS Since in 14 out of the 16 (the two exceptions are marked

wi th an asterisk) the drop-out rates are lower in the groups which

have more high status people, we may conclude that status composi-

tion is a pretty consistent group level contributor to program

retention



Je should now reverse the question and ask whether,

when status composition is controlled, the CAS characteristics

still show a relationship with drop-out They do Of the l6

comparisons involving activity, drop-out was lower in the high

activity groups in l3 cases, higher in two , and tied in one..

Change in schools shows II comparisons in the predicted direction;

two ties, and three reversals Contacts, which we have already

seen is not a consistent performer has a slightly lower record,

lO comparisons in the predicted direction one tie, and five re-

versals Hew ever, since we note that two of the reversals and

the tie are in the 

+-- 

type, these results are fairly consistent

wi th our previous interpretation of the effect of this character-

istic.
We are now ready to expand our classification of variables,

and to make two additions to our conceptual modele

Table 

Social Structural Effects

Yes
Group Level Effect

Socio-economic Status

Marital Status
Ap;e

Indi vidual
Effect

Yes

And, consequently, we can modify our CAS scheme as follows 

High Status Retention

Contacts Activity Intellectual
Change

Male s



3) lntellectual Characteris

In a program devoted to the serious discussion of the

classics, it would not be surprising to find that the composition

of the group in terms of intellectual characteristics is important

for its success However, a methodological problem arises because

our previous research has shown that a number of intellectual char-

acteristics may be thought of as effects of participating in the

program, rather than immutable characteristics of the members.

Therefore, we shall have to look separately at the intellectual

factors which may be thought 01' as effects and those which are not

modified by program experience 

The prime example of an "effect!! characteristic is the

quiz !! score, used in the original study", Its properties are

described in great detail in our previous report , but for present

purposes, all we need to know is this: t' he quiz consisted of 3l
sketches which purported to tap knowledge 01' liberal arts (eGg.,

three surprised looking angels plur meting from the clouds to sug-

gest H1 ton I P aJZadi LI:9.. ) and respondents who identified large

numbers of the pictures were given high scores on knowledge"

Rather detailed statistical anlysis suggested that, controlling

1'or quite a number of other variables, increased exposure to

Great Books leads to higher scores on the quiz" Now, after

dividing the members into high and low scorers (in terms of the

sample median) and sorting groups by their proportion of high

scores , we can see whether quiz scores relate to drop-out.,
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Chart ll. , like every one of our " effect" measures shows a

sort of mangled version of what we have termed a type III or

radiating effect At each P level, low scorers have higher drop-

out rates; and although the form is more meandering than classically

linear (the points for the high scorers are linear by our tests,

but the ones for the low scorers are not) $ drop-out rates tend to

be lower in groups with high proportions of high scorers. There is

some hint that there is an optimum point around . 50, but no clear

parabolic form is suggestedo In short 9 we can add quiz scores as

a further confirmation of our rough generalization that intellectual

changes and effects have a general favorable radiating effect on

group retention rates 

In terms of our Tinkertoy conceptual model, quiz scores,

probably belong over on the right side in the group of variables

we have called " Intellectual Change. Quiz scores do have a

strong relationship with the other CAS characteristics, and if we

dichotomize groups as high or low in proportions of high scorers,

we find that the Q measures of association with contacts, activity,

and change in schools are Q 27, 9 35, and 40 respectively Thus,

as one would expect this variable shows its strongest relationships

on the effect side of our model. . We shall not present the detailed

data here , but when we treat quiz scores in the fashion of Table 16,

we find that the group level difference holds in 11 of the 16 com-

parisons, which suggests that quiz scores themselves add a little,

al though not much to the CAS pro ce sSG

The data controlling for qUiz scores do, however, provide

some slight reinforcement to our interpretation of the problem of

the +-- group, the group with high outside contacts, but low acti 
" n"'





If we think of quiz scores as one of the intellectual changes

produced by discussion, we may make the following hypothesis:

1) In groups which have high activity and high change in
schools and/or high increase in knowledge, outside contacts
lead to greater retention

2) In groups which have low acti vi ty!) low change in schools,
and low increase in knowledge, outsIde contacts make no
difference or lead to lesser retention.

In short, we would advance the hypothesis ( and it is

only that) that the CAS process can lead to several different

types of intellectual changes, and that if any of them occur $ out-

side contacts are favorable for group retention, but if none of

them occur outside contacts are an unfavorable sign.

Another measure of intellectual prowess is provided by

our index of reading quality. We have several different measures

of the degree of intellectual challenge of the participants Y read-

ing. Since most of them show the same general Jpe of re1a tion-

ship 1-Ie shall report on only one

, "

Level of most vwrthwhile

book" This index was constructed as follows. Each respondent

was asked !!Uhat book or books - outside of Great Books readings 

1'Ihich you read in the last year impressed you as particularly

worthwhi 1e ?tI The study director provided an impressionistic

rating of the degree of intellectual challenge of the books.

Respondents were divided into upper middle or highbrows ( readers

of Camus, froust , Strindberg, etco ) and middlebT (readers of

James Gould Cozzens, Edna Ferber, Peter Marshall , etc. ), no low-

brows being detected by the measuring device Groups were ordered

by their proportion of middlebrows.. Chart 12 shows the results

in terms of drop-out.
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Chart 12 is the first example we have reported of a type

IV, or differential effect relationshipo As we noted above , the

type IV situation is characterized by a differential impact of

group composition on the tloJO sub,-classes of individuals.. Le t ' s

begin with the uppeI'-middle and highbrows!J for convenience call-
ing them by the latter term.. At each P level, we find that high-

brows have a greater retention rate.. Thus people whose outside

readings are more in line with their inside readings are more

likely to stay in the program When we examine the line for the

highbrows we find little or no variation, and although the best

fitting line tips a little , our statistical analysis warns us

that we have 11 ttle reason to believe that the line isn it parallel

to the P axis In sum , highbrows tend, as indivj_duals, to stay

with the program and to show little reaction to the reading level

of the groups" J\Hddlebrows however show a rather strong re-

action to composi tiono We can think of it in either of two ways.

The more middlebrows, the greater loss among middlebrows , or the

more highbrows the greater the retention of middle brows G The

choice between the two interpretations is perffectly arbitrary,
but we rather prefer the latter, if only because it has a sort
of optimistic ring It sug?ests that although middlebrows are

a fairly bad risk , groups with high levels of reading sophistica-

tion tend to hold their less sophisticated readers better than

those with fewer highbrow readers 

Analysis of the relationships between brow compo ition
and the other components of our analysis suggests that the read-

ing variable is an independent contributor. Tha t is, the group



level Q coefficients betiv.Teen proportion middlebrow and contacts

activity, schools, and status are - , 0 03, - 13, and - 09.

Since reading composition is essentially i:'1lependent of the other

elements in the scheme , the reading ef ect is not a function of

the relationship of the other elements to drop out , and we may

think of this factor as an independent contributoro

Our final cerebral characteristic is educationQ In most

surveys education is the research worker' s best friend Compared

wi th attitudes and personality characteristics its measurement is

quite reliable , and its implications are vague enough so that the

survey analyst may interpret its meaning in almost any fashion

which seems agreeable: as an indicator of social status, or level

of culture, or even native intelligence Furthermore, it almost

always correlates However, this time , although we get a correla

tion, the operation of educational composition on Great Books

groups turns out to be a very tricky thing indeed In Chart 1)"

we see the relationships between educational composition, indi-

vidual education, and drop-outo The respondents are divided into

those with the bachelor' s degree or more , and those with less than

a bachelor's degree, and groups are arranged in terms of their

proportion of A. B. t SQ
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Overall , with the exception of the very highest P 1evels)I

we find that drop out rates are highe:e amo:J.g the less educated

This is still another instance of the general finding that the

tendency in program retention is Ii them as has , gets, 11 that is,
drop-out is lower among thcBe people aDd g.l C'ups 10lhich show higher
scores on measures of intellectual backgroulld , orientation, and

skill However, when we look at the compositional effects, they

turn out to be curvi1inear For both classes of individuals
drop-out rates rise as P increases to around 045 and then decline
steadily as P increases beyond 0 500 The relationship is thus

distinctly curvilinear In Chart 13 we have not fitted a smooth

curve to the data because the " bend" is too sharp to get a good

fi t with our standard kit of curve s 0 However, it is clear that

the relationships belong to the general family of parabolaso
Thus in general it would appear that for education,

drop-out varies with the homogeneity of the groupo Groups lJhich

have about a 50-50 split between college graduates and non-.college

graduates seem to have the worst records; groups with high or 1cw

proportions of college graduates seem to do pretty well" Put this

way, the suggest ion is that wtli1e degree of "preparation" affects

individual drop-out rates, evenness . of preparation influences

group drop-out rates Before we settle on this hypothesis, how-

ever let us look at the relationships between education and

other elements in our model"

We have quite a way to go, but let us start by looking

at the relationships between educational compos i tion, and the CAS
variables , using the format of Table 150



Table 19

Gr01 Level Inte -re1ations of Contacts, Activity,
Change in Schools 9 and Educat ional Coml)osi tion
Per' Cent of Groups with P (A E,, ) of. 050 or Greater

_._'--"'---' . ;:;

I- i i--

:;-=-"-'-

.ti\. V - 

... 

Schools More Active Less Active-""'--___r.

,_."_._--_'_ "'_'_---"_.

Contacts

87 (30)
31 (16)
67 (18)
46 (13)

73 (15)
67 (21)
77 (26)
79 (33)

Activity -3cho.2J.
19b Contacts
tgh Contact 8 Lower Contacts

87 (30)
81 (16)
73 (15)
67 (21)

67 (18)
(13)

'7'7 0(.
I' Lt.)

79 (33)

-_. __.

19c Change in SchoolsontactL \.cti vity High C.9ang

_- 

Lower Change

8'( (30)
73 (15)
67 (l8)
Tr (26)

81 (16)
67 (21)
h6 (13)
79 (33)

Nu.rnbers in parentheses equal the nllber of groups 

Change in Schools is fairly straight-foI'ward" In three

out of the four comparisons high chance groups tend to be high

education groups, and the ODe reversal is very sma11 However

Tables 19a and 19b are somewhat more complicated In 19a, we

notice that in the top two rows active groups are likely to

be high education groups, but in the bottom two rows , active groups

are less likely to be high education groups" Likewi s e , in Table

19b , we note that in the first two rows, high contact groups tend

to be high education groups, but in the last two rows high contact

groups tend to be low education groups Since t he difference be-



tween the first two and last two rows in Table 19a is a difference

in contacts, and the difference between the first two and last

two rows in Table 19b is a difference in activity, the tables

strongly suggest that something complicated is happening.

can see what it is in a much more straight-forwarq. fashion, 

temporarily ignoring change in schools.

Table 19d

Education and Activity, Controlling for Contacts
Per Cent of Groups which are High on Activity

High Contacts

P, Education

70+ (37)
50- (25)
40- . (8)
o - (l2)

70+ (21)
50- (43)
40- (12)
a - (14)

Low Contacts

What appears to be happening is this 4 In high contact

groups, activity increases with educational level. In low contact

groups, activity decreases with educational level. The re1ation-
ship is perfectly symetrical, so we can reverse the order of the
variables and reach the same sort of conclusion.

Table 20

Contacts and Activity, Controlling for Education

70+
50-
40-a -

Q Association between
and Activity

76 43 38 33 

Contacts

P Education



From this alternative perspective, the results read as

follows: 18mOng groups with high educativnal levels, outside con-

tacts lead to hig activity levels, among groups with lower

educational levels, outside contacts lead to lower activity" That

the difference exists is fairly clearo Why it exists is a matter

of speculation" Our speculation would go as follows Presumably

the amount of II intellectualism" in the members ' outside contacts

differs according to the educational level of the people involved.

Among those with college degrees , even though their outside con

tacts do not approximate those of an eighteenth century salon,

the natural patterns of association are likely to involve dis-

cussions of ideas, books , plays , etc. When groups of highly

educated people then join to discuss the Great Books perhaps they

carry over and accentuate patterns of intellectual discussion which

already exist outside the groupo For the less educated person

and group, however, it may be that the intellectual di.scussions

in the program differ considerably from their outside patterns of

talk and associations If so, patterns developed in the outside

arena might tend to inhibit free and easy group discussion of

intellectual affairs

Do the se findings then imply that our original re1ation-

ship between educati6nal composition and drop-out can be explained

by the relationship between education and the CAS process? No,

they' do not Although education has a distinct effect on the

workings of the CAS process, by the time the whole thing has

ground through everything is cancelled out" Somewhat more

specifically, the cancelling out mechanism is in the relationship

between outside contacts and educationo



Table 21

Per Cent of Groups Which are High on Outside Contacts

" 70+
50-
4o- a
o - 0

GroP 9 Educat!on

(58 )
(68 )
(20 )
(26 )

There are really too few cases to establish any sort of

relationship, but what there are , sugge st that the true rela tion-
ship may be curvilinear It certainly would be plausible to think

that groups which are homogeneous on education have higher rates

of outside contacts, since friends tend to be homogeneous on most

so cial characteristics, and we do notice that the highest percent-

ages of outside contacts are in our extreme P g oups , although

the differences are small" If this interpretation is valid, it

takes some of the sting out of the possibly negative effects of

the educational differential" Specifically, the groups with a P

of 040 show a negative relationship between outside contacts and

acti vi ty levels" If however, they tend to have low ates of out-

side contacts, the practical effect will be small" That this may

be the case, is suggested by the following:

Table 22

Per Cent of Groups which are High on Acti vi ty

High of Gi: ups-=
70+

4 9o -

, ()

LiS

8 .

') )

(68 )
(20 )
(26)

"'." --"'-



There is no consistent pattern , although the groups with

the highest proportions of college graduates do seem to have high

activity levels"

In short it appears that heterogeneity in educational

composition may contribute independently toward drop-out rates,

since, although educational composition is heavily involved in 

CAS operates, it does not seem involved in the net effect of CAS.

In order to demonstrate this, however, we need to examine drop-out

rates 9 controlling simultaneously for individual education, educa-
tional composition, and CAS composition.

Table 23

Drop-Out , Individual Education, Educational COMposition, and CAS
Per Cent Dropping Out

on-College Graduates ()llege Gr&duates
P Education P Education

40- 50+ 0 - o- 0 50+

(23) ) 26 (100) (10) (11) (305)

(55) (21) (64) (24) (17) (130)

(40) (45) . t 81) (15) (7) (121)

73 (55) 60 (5) 48 (124) 23 (22) 5'8 (26) 42 (287)

Numbers in parenthese s are the number of individuals upon
which the percentages are based"

Attempting to control sirrlUltaneously for two types of in-

di vidua1s, three type s of educational compos :1tioD3 , and eight types

of CAS con:posi ticr:s leaves us 1:'li th too fm'J cases ln most cells to
be of any use" He can improve the situation a little by combining



CAS types into four pairs, but even so , the crucial cells run

too thin to draw firm conclusions" This in itself is probably

the most important finding, for we note that of the 1662 respond-

ent.s' in Table 2J, 73% are in groups with P values of ,, 50 or

higher, 15% are in groups with P values of ,, 39 or less, and only
12% are in the danger zone from 040 to 0 49Q Thus from a practical

point of view it is necessary to stress that educational hetero-

geneity is not a major issue in Great Books retention HOHever,

in terms of a more abstract understanding of how these groups

work the effect of educational composition is a very interesting

one"

Taking Table 26 variable by variable, we notice the fo1-

lowing: in nine out of twelve comparisons, individuals with

bachelor s degrees have lower drop-out rates than individuals

wi th less than a college degree , thus corroborating our belief

that on the whole education is a favorable sign, in terms of

individual characterist ics In terms of educational composition

eight comparisons are possible, and in five of them the 040-

group has a higher drop-out rate This is true in all but one of

the cOffDarisons involvinp non-college graduates , and in two of
the four compari sons among A 0 B$ , So Somewhat more consistently,

we note that in seven out of eight comparisons the 040- 49 groups

have higher drop 'out rates than the .. 50+ groups , and the single

reversal is only four percentage ppints Thus, while the advan-

tage of the 0- 39 groups over the fearsome forties may be spur-

ions (or the nurnber of cases in the se cells r ay he too small to

justify a:lY serlolls conclusions) the adY8.D. tage 0:1' the high P groups



is probably not an artifact of CAS Finally, we note that in
the 50+ comparisons our CAS order holds up well, although in the

other compositional groups it is spott-;,T.9 either because of the

effect of the educational cOTI osition, or more probably because

of the small number of cases per cell

In short , we actually have too few cases to draw any firm

conclusion, but on the whole we find that lIJe cannct get rid of

the educational effect by controlling for CAS, and on the whole

it appears as if educational heteroge:nei ty is an independent fac-

tor in the retention process 

In Great Books, as elsewhere , education is correlated with

social status 1rJhen we dichotomize groups as high and low on

these two pronortions , we find a Q association of D 64, which is

the highest degree of association among any of our P va1uesg

Therefore , it is incumbent upon us to examine so cial

status and educc tion simultaneously.9 before we draw any more

arrows on our model

Table 24

status Composition, Educational Composition,
Education, and D:rop., OUG

Per Cent DroppIng Oui:

Status 50-1
College G ates

40-=

"-'-

on, GraduaEe s
7- 40- 50+

::0+

' -

27 (LL

, ,

47(J.29 )
50 (46)
59 (69)

35 (237)
38 (129)

33(18) 37 (38) 30 (607)
35(54) 57 (54) (238)

----..

ltumber in parentheses = number of individuals upon which
per cent is based



Table 24: , for a change , is pretty simple In each of t he

six comparisons drop-.out rates are lower in the high status groups;

in each of the four comparisons s the relationship between educa-

tional composition and drop-out is curiTilinaar and in five out of

six comparisons; non." graduates have higher drop,-out rates than

college graduates Thus ,9 we conclude that status and educational

composition contribute to group retention independently of each

other"

It is not easy to surmnarize the effect of intellectual

variables as a group, since each behaves ill a different fashion,
and the fashions tend toward the more complicated types of relation-

ships in our class ificatioD4 Cn the whole the net effect of in-
tellectua1 characteristics is clearly favol. able at the individual
level That is 9 at most of the relevant P levels, there are fewer
drop outs among high quiz scorers, the highbrow l'eadors, and the
college educated However, in terms of group effects) the three

characterist ics behave in different ways Quiz scores generally,
although not without exception, are a favorable sign in terms of

composi tion; high proportions of highbrows are helpful , but mostly

to the non highbrows i the group; and only in the higher ranges

1s education a uniformly beneficent group characteristic , educa-

tlonal heto::ogeneity 8.lJpearing to be an unfavorable omen

lATe can r,01N' up- date our model as follows:

High Status 

-.,,.--- 

Retentioi1
Educational Homogeneity -

::," . -/ ' j' : -..

Highbro1,-. Readers ".

- ",. "

Conta.cts _..

-_.._ _..-..-..--- :; 

Activity 

...-..

Intellectual Changes
Increased knowledge

High
Education 1l1a1e ;3
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We have added educational homogeneity and reading level

as independent contributors , added increased knowledge (quiz

scores) to the effect g:eoup" and incHcated 'jha t 3clucacional com.

position affects the contacts-activity mec anism, as well as re-

tention , per se ,
Since the main idea of the model is to dpecify the

variables \irhich contribute n ind.ependently , it LJ nec83sary to

conduct detailed statistical analyses of eac;ho lIhere a given

variable , such as reading quality? has a differential effect on

sub-classes of individaals, it is necessary to hold constant that

variable both on an individual level and on a gr.;mp level , when

testing an addit:L0nal variF_oleo vJe do not have enough cases to do

this , and so variables which beha7e differently in differe!lt sub-

gI' OUpS will be excluded from further developmentd of our modeL,

Putting it another way, the elellents i11 ou..l li'lO de are limited to

variables which sho\ir t 'le saene sol"t: of re1ationsh:_ps in both of

their individual sub-classes, that is" variables which apply

Ii across the boardQ 

Let us ow turn to the co sideratioll of a new set 

variables J ideological l)osi ions:)

"'''''

-i..-

,,,, -- :..

92_..

-=.. -=. ;'.

Just as the Grea t B,joks groups diSCUf;1S reJigion and po1

tics) in this seotion of our report we want to discuss religion

fG:ld politics as factors in progra'.TI retentlo;:L" We can group them

together and. set them apart from tIle 0 ther vfo.riaiJ:!. es 08 cause the se

al' e a type of me,:-;bel" tp in Hhich ide.;)Togic i.l and value cODsidera-

tions are at the forefront When 1'Ie sort out members in terms of
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their party allegiance or religious arriliation, we can be sure

thqt they will differ in t heir opinions on many or the readings.
Thus , the results we get will shed some light on the role of

diversity of v-alues in group discussion.. In Part II we will

present a very detailed discussion of specific ideological be-

liefs, but here we will limit outse1ves to party and denomination.

In terms of political party preference , our original study

found a fairly equal division between the major parties , 48% Demo-

rats , 41% Republicans, and 10% independents. In order to simplify

our analys is, independents are combined with Republicans , so that

each member can be s cored as a Democrat or non-Democrat , and each

group scored in terms of its proportion of Democrats Chart 14

summarizes the relationship with drop-out 

Chart 14

Political Preference and Drop-out

Drop-,out

8 !

6 I

1. 1

-- ; '' \ / /'''-- :" /' \ /\\ //"-/

Non..Democrats

Democrats

(; 7 1..
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The most important , and only unambiguous conclusion here

is that there are no simple linear relationships There is no

individual level difference between Democrats and non-Democrats

in their drop 'out rates Likewise there is no simple increase or

decrease in drop out as the proportion of Democrats varieso This

suggests that political position or orientation in itself is un-

important for program retention Despite certain speculations

voiced about the curriculum of the program , we see no tendency

for either national poll tical persuasion to cling tenaciously or

abandon ship"

At the same time , it appears that the blend or mix of

political position within the group 1s an important factor.
the 0 50- 59 group we find a low drop-out rate near 20% and at

around . 35 and 0 85 we find high rates near 50% The form of the

function is one which is not , however, in our tidy catalogue , and

it is difficult to draw any simple conclusion" One way of looking

at it might be as follows: t he low drop out rates are near the

50- 50 mark , or 'Hhere II sides" are about equal, while the high

drop-out rates occur in groups split into majority minority sub-

groups One may speculate that equal division on politics would

tend to result in vigorous discussion, while an unequal division

would result in the majority dominating the minority and neither

sub..group feeling that a fair opportunity for discussion had been

achieved"

If this speculation has any merit , we should see some sort

of relationship between political composition and the CAS mechan-

ism, which 1rJe have hypothesized as a process for developing vigorous

discussion and intellectual changes. We do not have enough cases
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to pay any attention to the lower drop-out rates below c

we will merely contrast the .50- 59 group Hith the other types

containing more and fewer Democrats The formel'" group lJe will

call p ll tica1ly diverse , the latter politically homogeneous 0

Let us no\o see whether diversity relates to outside con-

tacts , activi ty and change in schools

Table 25

Political Composition, Contacts , Activity,
and Change in Schools

% of Groups which
are High on

Proportion Democrat

p -

49 ,, 50- " 70+

Outside Contacts
Acti vi ty
Change in Schools
Number of groups

L!-

c'"

--'-

Comparing the diverse 50' s with their homogeneous neigh-

bors, we see some differences. The diverse groups are higher on

change , higher on activity, but lower on outside contacts The

differences are slight , but they suggest that further mining may
be profitable

Remembering that on the whole , high rates of outside con-

tacts lead to high activity, and noting that diverse groups are

slightly higher on activity and slightly lower on outside contacts,

Jet us look at political composition, outside contacts and activity"

terminology here is , we admit a little deceptive
Actually, of course, groups with P's of CJ 30- 9 are just as di..
verse as groups with pi s of ,, 50- 0 69, from a formal mathematicalpoint of view" By diversity we really refer to slight Democratic
majorities, since the 030- 49 groups have quite high drop-outrates.



Table 26

Outside Contacts

Out side Contacts, Political iversity, and Activity

Per Cent of Groups High on Activity
Political Type

Di vers eous

High
Low

55 (22)
1.1_8 ( 3 3 );

(60 )
(57)

umber in parentheses is the number of groups upon which
percentage is based

There is a fair difference in Table 26, and we have two

alternative ways of interpreting it On the one hand, we can

say that political composition seems to affect activity different-

1y in high and low outside contact groups. In groups wi th high

outside contacts political diversity makes no difference at all

In low contact groups , however, diversity appears to lead to

higher acti vi ty.. This makes a certain amotmt of sense. For

groups who already know each other well, political diversity is

probably only one of a large number of social characteristics

which affect their relations with each other However, for the

low outside contact groups, political diversity may provide the

spark necessa17 to get a vigorous discussion goingQ

An alternative, but not contradictory formulation is to

say that groups will have high acti vi ty rates if they knovIT each

other well and/or are politically diverse Conversely $ a group

will have a low activity rate if it is politically homogeneous

is low on soc ial bondedness 

In short it appears that political composition, like

education , intervenes in the - t acts..activity corner of our

mode1o Therefore , it is incumbent upon us to plug in education here
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Tgb1e 27

Outside
Contacts

Education, Outside Contacts Political Compo-
sition, and Activity

.. Per Cent of GroupS-High on Activity
Education

50+
HomogeneouE-

o - ,,
Divers Homogeneous Di verse

High
Low

( 2 )
78 (9)

39 (l8)
35 (l7)

60 (20)
38 ( 24 )

61+ (42)
22 (40)

number in parentheses is the number
the percentage is based

of groups upon which

The number of variables here is breathing down the neck

of the nummer of cases, but we can learn a little more from Table

27 than we could by speculating about what might happen To be-

gin with we note that our conclusions about the relations among

outside contacts, political diversity and activity are unchanged

If we look at the bottom row of Table 27 we see that in both edu-

cationa1 levels , there is more activity ffQOng diverse groups in

those groups with low outs ide contacts. Among the high contact

groups, however 3 there is no relationship in the only educational

level with enough cases to examineD

How about our previous finding that the relationship be-

tween contacts and activity reverses direction in different educa-

tional types? In the high educational levels v-Ie certainly see

that high contacts relate to high activity for in both political

types there is a strong difference between the rows jrJe just don t t

have enough cases to tell much in the low education groupo How-

ever, another inference suggests that the reversal is there. Let

us look at low contact groups (the bottom row of Table 27), and
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compare groups which have the same political type We notice

that among low contact groups, activity is higher in the low edu-

cation groups However, when we turn to the top row, we note

that the opposite is true The high education groups both have

her activity percentages than the single low education cell

with enough cases to percentage Thus, although we can't tell

whether the correlation between activity and contacts reverses

in the low education groups, we do see that the correlation be-

tween education and activity reverses in different contact groups,

which amounts to the same thing

i;Je can now Sila up our' findings on variables which inter-

vene in the contacts activity process:

l) Over-all, high rates of out side contacts lead to higher
proportions of members active in the discussion.

2) 1tJhen hovJeverg one controls for educational composition,
one finds that in high education groups contacts lead to
activity, but in low education groups, outside contacts
appear to inhibit activity, inference (1) being a spurious
function of the fact that most Great Books groups have
high proportions of A.

3) Political composition plays little role among the highcontact gr'oups;) but among low contact groups , political
diversity appeal"s to be associated with high activity,
regardless of the educational level

One might speculate that if one had a free ha.nd in arrang-'

ing the composition of the discussion groups, the best strategies

to maximize activity might be as follows:

1) If most of the members will be college graduates, try to
arrange groups among people who already know each other,
and ignore their political compositiono

2) If most of the members will be non-college graduates, try
to arrange groups of people who are strangers to each
other have slight maj ori ties of Democrats"

Our final question about political composition and CAS
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is whether diversity has any relationship with change in schools,

other than that 'accounted for by its role as an energizer of

discussion activity in the low contact groupso The answer is

maybe 0

Table 28

Political Diversity and Change in Schools,
Controlling for Outside Contacts and Acti vi ty

..--"

outside
Contacts

Per Cent Diverse
!.vit

L-_. JIigh ChangE!_. qhange

(30r
( 15)
(l8 )
(26 )

(16 )
(21 )
(13 )
(33)

Number in parentheses is the number of groups upon which
percentage is based

The difference holds in three out of four rows , but is

only striking in the top r01..J, hence 9 we would be loath to draw

any conclusion beyond noting that political diversity certainly

does not lower change in schools and may raise it a litt1e

lIe are now ready to ask whether political di versi ty con-

tributes to program retention independently, or only through its
influence on the CAS processo
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Table 29

Political Di versi ty and Drop-Out , Controlling for CAS
Per Cent Dropping Out

Per Cent
Diverse Diverse

(12)''' (14,
(93) (219)

25, (53) (99)
(84) (82)
(81) (55)
(85) (172)
(92) (255)
(30) (169)

''"

Number in parentheses is the number of individuals upon
which the percentage is based

..,'''''

== nUl"l1ber of groups upon which the percentage is basedo

Table 29 is really two tables in one On the right side

we see the relationship between political diversity (by which we

must remember we mean slight Democratic maj ori ties) and the CAS

types , computed at the group level The relationship is curvi-

linear CAS types with very high or very low drop out rates tend

to be homogeneous whlle types with average drop out rates tend

to be disproportionately politically diverse 

The left side of the table tells us about individual drop-

outs The story is fairly simple. In all bU'G one of the compar-

isons members of div-erse groups have lovJex' drop-,out rates, regard-

less of the CAS type Within a political composition type , we

find that the CAS drop,-out order holds pretty well among the

homogeneous groups, but among the diverse groups the effects are

l'educed Among the diverse groups the highest drop-outs are toward

the bottom of Table 29 but the differences are small" Howeve r ,
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when 't'ie apply our comparison COU!1t , we find that out of eight

possible comparisons, the contact cUfference holds in six instances,
activity in six, and change in schools in seven , thus over..a11 we

can not say that political compos i tion washe S oue the CAS effects 

In terms of the other components of our model , we find

that political cOD osition , when dichotomized in terms of diverse

versus homogeneous grou s, is not associated with status level
and has a slight negative relationship with educational hetero-

genei ty Thus the effect we find '('i?nnot be explained by a

stro!1g relationship with another independent contributor, and we

are ready to add political composition to our group level effects

However, we should note that we are adding it wi thout

any fu l understanding of how it really works ;'Je are tempted

to believe that diversity in political opinion is a favorable

characteristic among the Great B:)oks discu3sion groups" However,

if this wel'e the perfect explanation , He would find low drop=outs

among the o30- 9 p values 1,'ihich , in truth, have very high drop

O,-lt rates" Thus , the infer3Dce lULlst be lirnited to concluding

that slight Democratic najoritJ:)2 have a fa' orable effect on

group retention.. The answer seems to be in some Bort of balance

of political memberships 
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If diversity in politics is a good sign, does it then

follow that diversity in relicion is also? One is tempted to

suggest this hypothesis, but we should remember that although we

have grouped the s e two vari2bles together they d ffer consider-

ably" In politics one agre 8 S to disagree, and one of the maj 

fai ths of Americans is in the legitimacy of the two party system
vfnen it comes to religion despite great tolerance in this nation,

there is probabl.y :Less convictio;:l that differences in religion are

me re ly a matter of taste and preference" With this alibi in mind,

let us turn to the data..

The 1958 survey fou d that 6210 of the participants are

Protestant , 15% Jewish, 12% " None, II 1010 Catholic , and 1% Other..

This distribution is very much like that found in surveys of

the adult population who have one or more years of college

although G eat Books may have 80:118 eXC8SS of II Nones" and Jews,

and a slight deficit in Catho11. cs"

In terms of groups LrJe get the following di stri bution:
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Table 30

,,.

Religious C'Jliposi tion of Groups

';".--..

of All

"-_

-1L_--""___ -2F .2?

gl: TIe) Y_---_._._.__._-_.._-

' "

j 1
-1.

:."'.--.----------=:"

All Prote stanG
All JeHish
All Catholic

::r.C? liglop8 O

------.----- ----

Protestant H2d N
Protestant and Catholic
Prctestant and Jcwish
Jewish and Nene
Catholic and None

1)+

Re iG. gG:-

---------' __-

Protest8, c.it "

Pr' otest8nt

pj:'

otestant 

GathcJi None
.J: , :Nor

Ca tho Ii c

, .

:T SloTi 

")1c.y-

.r 
ro t e 3 t an t, C iJ2:2J; i 9..

.- 

e"d s 22"
11'2

'''-'';;"

The handful of If oth01.,n religions have been excluded

from this classification

Although detailed statistical analysis indicates that the

groups are much more homogeneous on religion than chance would

pr'edict (it also indicates that they are much more homogeneous

than chance would predict on almost any variable you can name),

there is considerable religious di versi ty in the groups, only l4

of the groups being of one single religious position, and 25

of the groups including at least one spokesman of each of the four

positions in question. We note , however, that not all types of

mixtures occur with considerable frequencYe Thus, only 5 groups

(3% of the groups in the sample) include a mixture of religions,

but have no Protestants. Hence, the diversity of composition is
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essentia14 that of different mixtu es of non Protestants in

groups which have one or more Protestants, 93% of the groups

having one or more Protestant members. This assymnetry is going

to turn out to be of some importance in considering religious

composition.

The sllaplest test of what may be dignified by the title

of the di versi ty hypothesis is to count the number of religious

positions in each group and then look at the drop-out rates ih

groups which vary in this number. That is, for the moment we will

not work with proportions, but rather, assume that the presence of

one Or more members of a given faith (or non-faith) enables that

position to have a hearing. Obviously, the situation will vary

with the personalities and numbers of spokesmen, but this simple

index provides a good beginning point for our analysis. As in

our usual mode of tabulation, we shall hold constant the indivi-

dual level att ri bute .

Table 31

Religious Diversity and Drop-Out
Per Cent Dropping Out

Number of
Positions
Represented
in the Group

Individual Religious Preference

Protestant Catholic Jewish None

45 (190r 59 (17)
27 (270) 44 (25) 53 (30) 52 (64 
35 (280) 34 (65) 30 (82) 24 (67)
37 (239) 38 (66) 39( 107) ' 3.5 (82)

Number in parentheses is the number of individuals upon
whom the percentage is based.
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Here is some support for the diversity hypothesis.

note that for the only two religions with completely hOTIlogeneous

groups (Protestants and Jews) that drop out is higher in the

unanimous situation than in any of the mixed situations. However,

we also notice that the effect is not consistent enough to justify

the slinple proposition that retention increases with diversitYG
For one thing, there is a slirht but consistent tendency for higher

droD-outs in the fourth row (Protestant-Catholic-Jewish-None) than

in the third. We also note that 10ng Protestants, the best re-
tention rates are in row two , while among the other religions

the third row does best. The differences are not terribly strong,

but they do seem to suggest that Protestants react most favorably

to a little heterogeneity, while the other religions react more

favorably to moderate heterogeneity, and extreme diversity

doesn t t help any of the four.
The question now arises of whether certain qualitative

combinations enter into the picture, in addition to the purely

quantitative variable represented by the nuraber of positions

to be found in the group. We can look at this by ranking the

combinations in terms of drop-out rates , separately for the four

positions
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Table 32

Religious Composition and Drop-Out
Per Cent Dropping Out

oup
Type

Group Group
Protestants Typ Catholic Jews

Group
Type None

P IN
PCJN
P J
PC:iN
PC.I
P N

45 (l90 40 ( 77)37 (39)34 ( 4 7 )
34 (143)32 ( 60 )
30 (138)20 ( 85 )

PCJ
PCJN
PC N

43 ( 23 )
43 (28)
38 (66)
27 (7)

PCJ
PCJN
P J

.IN

69 (16)
59 (17)
43 (23)
39( 107)
36 (1L
25 (59)

P N
PCJN
P IN
PC""

55 (11)
3 9 ( 41 )
35 (82)
31 (26)
20 (41)

Number in parentheses is the nmnber of individuals upon
whom the percentage is based.

In Table 32, the group types are su&marized by use of

capital let ters (e g., PCN means groups cons isting of Prote stants

Catholics , :=md Nones), and the types are 8.rranged in order of

descending drop-out rates. We can draw a number of conclusions

from Table 32.

First , in terms of our diversity hypothesis, we note that
among Protestants, the all Protestant groups have higher drop-out

rates than any other type; however , among the Jews , although the

.I type has the second highest drop-out rate, the .IN type is

slightly higher" Since both are based on a small handful of

cases, it is hard to reach a firm conclusion. However, we should

note that some of our tabulations sugFest , by inference , that a

high proportion of the None 's are ex-Jews a Therefore, the .IN

group may be ethnicalJ homogeneous, although it includes two

different religious positions according to our index. 1JJe also

note, that in each of the four groups, there is no simple relation-
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ship betvJeen drop-.out and number of positions represented, the
most heterogeneous type (PCJN) being in the middle in each of the

four sub- tables"

What about specific qualitative combinations? "'J e c an

begin with the Catholics Since all the Catholic combinations

include Protestants, we have no evidence on the effect of Protes-
tants on Catholics However, when we look at Jews and Nones, there

is a hint that the presence of ll lionesl! has a beneficial effect 

Catholic drop-out We can see this possible trend, by re-casting

the data in a fourfold table

Table 33

Jews, Nones, and Catholic Drop-Out
Per Cent of Catholics Dropping Out

Jews
Present Absent

Present 38 (66)

43 ( 28 )

27 (37)

43 (23)
:None s

Absent

Table 33 shows a slight increase in Catholic retention

in groups where Nones are included, regardless of the presence

or absence of Jews, although the difference is small" The pres-

ence of Jews, controlling for Nones, shows no consistent effect 

We should stress that the nilnber of cases in Table 33 is so small

that the results are only suggestive 

We can now apply the same analysis to the Jews and Nones,

again considering only groups with one or more Protestants"
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Table 34

Catholics, Nones, and Jewish Drop-Out
Per Cent of Jews Dropping Out

--,

Catho lic
AbsentPresent

(23 )

25 (59)

36 (14)

Present
Nones

Absent

39 (107)

Table 35

Jews 9 Catholics, and Drop-Out Among Nones
Per Cent of Nones Dropping Out

Present
Jews

Absent

Absent

35 (82)

31 (26)

20 (41)

39 (41)

Present
Catholics

Table 34 shows a slight tendency among the Jews for

higher retention when there are Nones in the group, and lower

when there are Catholics However, we remember that the very

worst Jewish retention rates are in the IN groups) and hence

this must be taken with a grain of salt" Table 35 shaHS no con-

sistent trends in terms of effects of Jews and Catholics on drop-

out among Nones 

Over all 'lJe find little evidence that combinations of

specific religious posi tior-s affect program retention, in terms

of comparisons among Catholics, Jews, and Nones 

'\Jhat evid8nce there is hints that the presence of . !Nones

in a group might have a favorable effect on retention for Cath-

olics, but the effect is so small , in comparison with other
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compositional variables, that we need not consider it serious1Ye

A similar analysis, examining the effect of the presence

or absence of minority (Catholic-Jewish-None) spokesman on the re-

tention of Protestant s can be performed by re-arranging the ma-

teria1s in the left-.hand colum of Table 32.. The arrangement is

left as a home1rmrk assignment for the reader, but the result 

that there is no consistent effect of minority spokesman on the

drop-out of Protestants (although our entire story has not been

told)..
To sum up: it looks as if the presence of one or more

members of a different faith is a favorable sign in terms of re-

tention, although retention is not a straight line function of

the number of viewpoints in the group In terms of specific

combinations , we find that the presence or absence of Catholics,

Jews , and Nones , has no effect on their retention or, apparently,

on the retention of Protestants 

One logical possibility has been left out , however \ifua t

about the effect of Protestants on other religions? Since 9310 

the groups have ODe or more Protestants , our simple presence-

absence index is of limited value here and 1"re will COD sider this

problem in terms of ou standard graph, dividing members into

Protestants and Non-P::' otestants, and classifying groups in terms

of their proportion of Protestants



Drop-out

Drop-out

1,,

Chart 15

Religion and Drop-out

.. .. 

Protestants

Non-Protestants

o 9 1'0 a

:: 

Q 8 

7 1

:: 

o '

0"' 0.. :01

Protestants

Hon-Protestants

Proportion Protestant

fJ 

Proportion Protestant



ll9

Here is a rather different story. Both Protestants and

Non-Protestants seem to show a compositional effect. The effects

are not the same though,. For Non-Protestants, drop out decreases

as the proportion of Protestants increases. That is, the presence

of Protestants tends to increase the retention of Non-Protestants 

This is in accord with the diversity hypothesis, for among Non-

Protestants, the greater ber of Protestants can be thought of

as an increase in the number of people who have a different re-

ligious position. If the hypothesis were correct , however, drop-

out rates for frotestants should increase with the number of

Protestants Not so, although what they do is a little mysterious 

The best fitting line we can get is a parabola which suggests

higher Protestant drop-outs at the two extreme s 8 However, our

statistical tests tell us that although the parabola gives a good

fit it does not account for much of the variation in drop-out

scores among the Protestants In simpler terms, our statistical

tests tell UE t at a straight line will not fit the Protestant

data, and althouGh a curve will fit , the curve doesn t do a good

job of describing what happens.

ODe attack on this problem would be to imagine what would

happen if tvTO propositions were true: (1) Unanimous agreement with

one i s religious position is bad for retention and (2) The presence

of Protestants is good for retentiona Now, if so . 1rThat would we

expect to find? ng Non-Protestants, we would find that drop-

out decreased with P, for as P increases there are more Protestants

(Proposition 2) and less chance that the group will agre e with

one i s religious position (Proposition 1) 9 However, among Protes-

t an t s we would expect rise retention P moved from zero
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to . (Proposition 2), but after . 5 retention should decrease,

as more and more of the group tend to agree 'tJith a given Protes-

tant member' s position The net effect of these two hypotheses

should be two curves rather like those in Chart 15 (and no wonder,

since the hypotheses were deduced to explain Chart 15).

When we put all these things together, we have still fur-

ther support for the diversity hypothesis, although not for the

reasoning which led us to it. If in groups with low proportions

of Protestants , we find high drop-out among both groups; in groups

fairly evenly divided we find medium drop-out ililong both groups;

and in groups with hiGh proportion of Protestants , low drop-out

among Non-Protestants and high drop-out among Protestants , the net

effect should be to g1 ve 10'tJ over-all c_rop'''out rates for groups
which are diverse in their religious compositiono The data sup-

port this inference.

Table 36

Per Cent Dropping Out , by Religious Composition

ProDortion Protestant

"- 

o 39 . 59 " 60+
rCent;

--'------ ---

31 of individuals 293 850

This then is the case for religious diversity, and we note

that unlike political di versi ty, it may be of practical signifi-
of the members are in the diverse groups which

appear to be benefitting from th:is pro cess"

Our labors are about to go for nought , though, for in

order to prove our case we should show that religious composition
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still relates to progrrull retention, when we control for our other

variables: CAS, status $ education, and political compositione

This is nece s sary only $ however, if religious composition is

related to these variable s , and it is 

Table 37

Religious Composition and Other
Correlates of Retention

Per Cent of- Groups 1rJhich are High on... 

Protestant
40- " 69o - . " 70+

Political Diversity
Educational Diversity
Acti vi ty
Contacts
Change in Schools
S t a tus

. of groups
r:1.
/L.-

1.t6

Regardless of the variable in consideration, the low

Protestant group ap ears disadvantaged. F ewer of them show poli 

ieal diversity, activity, outside contacts, or change in schools,

and more of them shm'J educational di versi ty" The net result is

that by controll:tng almost any of these 1rJe can I1ake our religious
trends disappear t:e shall not C;O through the entire analysis"

but present the SlITiluary tables"
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Table 3 
Religious Composition and Drop-Out, Controlling

or Individual Religious Pre erence end
Group Characteristics
Per Cent Dropping Out

Type of
Group

p. 

Prot..

Protestants39 .40-

. .

Non-Protestants39 .49-

p, Democrat
0- .
50-
70+

77 (22r: 38 (205) 36 (308) 69

. '

xo$) 35 (161)
14 (14) 28 (134) 29 (159) 19 fSj) 32 (110)
38 (24) 39 (33) 43 (79) 40 (112) 37 (30)

37 ( 46 )
l2 (26)

( 7)

P. Education
64 (ll) (63) (58) 49 ': 13'7) 20 ' . (54) (7)

40- 69 (13) 48 (44) : t65) 35 ' r (6)
50+ 33 (36) 33 (276) 30 (44) 3l (127) 37 (216) 32 (66)

p. status
51 (37) 35 (l 77) 57 (134) 36 (130) 38 (137) 37 (19)

50+ 39 (23) 32 (196) 28 (412) 53 (103) 30 (164) 27 (60)

CAS

, (

+++ 'T

(++-

(8) (99) 21 (193) ( 39) (87) 19 (16)

( +- (- ++ )

50 (12) (79) (70) ( 59) (57) 20 (15)

( - +- ) (- - + )

(ll) (90) 33 (127) (43) 41 (71) 2l (24)

( - - - ) (+- - 

59 (29) 34 (105) 56 (156) ( 94) (86) 50 (24)

Number in parentheses is the number o individuals upon
whom the percentage is based.

'l' able 38 combines four separate tables. '\Ie will begin

with political composition. Our original analysis suggested that

groups with between 50 and 70% Democrats have very good retention

experience Reading across in Table 38, we find that in each

religious situation , the conclusion still holds., Hence, religion

does not 1rJ'sh out political composition" However among the

Protestants 9 we no longer find a drop-out di erence betHeen the

low and mediums and between the mediums and highs. Among the Non-

Protestants we have too few cases in one of the crucial cells , but

in politically diverse groups, at least, Non-Protestant retention
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no onger increases with the proportion of Protestants 
Turning now to education , we remember that we have seen

high drop-out in the 040- .49 range In four out of five compari-

sons the 49 drop-out is higher than the 0 39, and in fow . out

of five also it is higher in the .40- 49 groups than in the .

or greater. Thus religion does not wash out education. HO'V'ever,

among the Protestants we find that the low-middle difference holds

in only tvJO out of three , and the middle-high in only n:e out of

three" Among the Non-Protestants, the compositional effect washes

out in the high education groups, although it may be present 

the other two education levels"
Next is status" In five out of six comparisons the pre-

dieted retention advantage holds, but the predicted religious

effect only appears among Protestants in low status grol1ps and

Non-Protestants in high status groups.

Finally, we turn to CAS. We notice that with only a few

exceptions our familiar CAS trend appears in each column , but the

predicted religious differences only turn up in about half of the

comparisons"

In short, although none of these variables completely

eliminates the religious effects, in none of them does religious

composition maintain a consistent pattern of the type predicted

from our analysis 

To sUITanarize: we have probably given the g eatest detailed

attention to a variable which turns out to be unimportant when we

control for other variables known to be important. Over-all, re-
ligious composition either in terms of presence or absence of

specific religious positions, or in terms of proportion Protestant
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does not seem to be an independent contributor to prqg ram reten-

tion"
Three qualifications must be made to this conclusion)

however"

First , Part II will show that , while religion does not
amount to much as a group variable, it is an important variable

at the level of individual characteristics

Second , we feel justified in still maintaining that

totally Protestant groups are a fairly bad risk vie have already

seen that they have high drop-.out rates as compared with other

possible combinations of positions.. Furthermore , the preceding

analysis suggests that they tend to be of high status and high

education, both of which are favorable signs; hence , their high

drop-out rates can not be explained by deleterious positions on

other indexes Ve can thus save one shred of our diversity

hypothesis by suggesting that perfectly homogeneous groups are not

to be encouraged, but among not perfect1y. homogeneous groups, the

nature of the blend of religious positions is not an independent

factor in the group level retention process 

Third, it still remains that groups with low proportions

of Protestants have high drop-out rates. All other things re-
maining equal (the most dangerous phrase in the academic world)

an increase in the number of low Protestant groups would raise

drop outs in the program, a decrease would raise retention. The

point of our analysis is that this would not be because of the

religious composition, but rather because these groups would also

tend to be low on political diversity, activity, outside contacts,
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and status, and high on educational diversity These factors,

pre sumably, would account for their contribution to drop-out 

In concluding the analysis of ideological memberships as

a group level factor in program retention we can pull things to-

gether by 'putting our two new characteristics into their approp-

r:i.ate parts of' the modeL, Political preference will appear twice

slight Democratic majorities being both an independent contributor

to retention, and also an intervening variable in the re1atio ship

between outside contacts and activit Religious composition will

hav' e to be placed out in left field, affecting drop-out only

through its correlation with other variables. We will place it up

with the personal characteristics, because its relationships with

the CAS variables, although worth checking in the analysis are

small in comparison with its relationship with the personal char-

acteristics of status, education" and party preference

Prote stant s

'--" . .- .... ..-. .'-

High Status --".-

-:--.- --. . .

Educational Homogeneity
Slight Democratic Naj ori ty
High Brow Readers

" .---... 

Retention

;.,

Intellectual
ChangGs

Increased
Knowledge .

Contacts . . Activity

Slight
Democratic
HaJority

High
Education

Hales
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5) ltsi e Inter ctio

If there is any point which we hope we have made so far,

it is that patterns of social interaction within the group have

a lot to do wlth the group's maintainence of its membershipu

If we think of variables such as outside contacts and activity

as 1.Esi intel' action that is" interaction wi thin the group,

we are led to check into the effect of outside interaction, or

the patterns of membership and sociability outside the groupe

After doing this we oan close the books in terms of personal char-

acteristics, and move on to the question of discussion leadership

and tech."1ique"

vJe will here consider three variables: .acti vity in com-

munity affairs , interest in community affairs, and frequency of

informal visiting" Ahead of time, it is hard to know what to ex-

pe ct 0 It could be that members who are very active in their com-

munities, either in foymal organizations or in informal social

affairs, would be drawn into competing interests and their pres-

ence in the group would lower its cohesion It could also be that

people who are active outside develop skills in group participa-

tior which make them as set s to the group or it could be that

striking a balance between activists and passivists would be the

best formula for producing an effective group"

In the original que stionnaire, respondents were asked to

rate their interest in local politics , civic organizations,

national politics, world affairs, and church activities. Our

original aim was to divide the members into those with a purely

local orientation and tho se whose interests were in the national

and world spheres The pattern of inter-relationships of the items
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cast doubt on this distinction, since we found that our " locals
had more national and world interests than did those disinterested

in the local scene That is, our original report developed in some

detail the idea that among Great Books members extra- local inter-
ests are a necessary pre-condition for local interests, not a sub-

stitute Therefore , when we look at the members who were scored

as locals , we have a group who report high interest in affairs

both in their communi ties and in the nation and world Di vi ding

members into local and non-locals, and scoring groups in terms of

their proportion local , let us see whether these interests relate

to progrffQ retentionQ
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Chart 16

Local Intorest and Drop-out

Drop-out

8 I

\\/ " ::::: ,--

Locals

Non-locals

9 1,,

Drop=ol1 t 1,,

Locals

Non-locals

Proportion Local

I) 

Proportion Local

9 1.
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It is a long time since we 've seen a compositional effect

which isn't so complicated that it takes several hundred words to

describea This one is a sta dard type II relationship, in which

retention increases with local interest at the group level, but

there is no individual level difference The greater the propor-

tioD of members who have high interests, the better the group

does in holding its members This tends to suggest that the com-

petition hypothesis is false"

Outside interests appear to be effective , but we want to

know whether this might be because they affect inside interactiono

When we dichotomize groups between those with 40% or more locals

versus those with 39% or less we see that localism tends to be

related to activity 1evels

Table 39

Localism and Activity, Controlling for Contacts
and Change in Schools

Per Cent High on Local Interest

Contacts Schools

+ ---.-

Active

62 (16)
40 (15)
62 (21)

Less Active
TB)

3B (13)
(26)

52 (33)

.-----...-

.. 0.----
1Jumber in parentheses is the number of groups upon which

the percentage is based

Except for the low contact, high change groups , high local

interest goes with high acti vi ty 0 Why there is this one exception,

we do not know 9 but in spite of it , the relationship is strong

enough so that when we control for CAS , the original relationship

between local interest and retention evaporates 
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Table 40

Local Interest and Drop Out , Controlling for CAS
Per Cent Drop-Out

Proportion Lo cal
o - .. 39 or mor

+ + + + ++ - +- + +- + -

U!_
( 136 )

( 94)
(86 )
(79 )

( 150 )
( 163 )

(71 )

- +- - -+ - -

( l13 )
(l76 )

(58 )
(80 )
(57 )

( 107 )
( 184)
( 128 )

1:-
I\u.rn.ber in parentheses is the number of individ-cials upon

whom the percentage is based..

The local interest effect has disappeared; groups with

and lower drop-outs in four comparisons 

high proportions of locals have high drop-outs in four comparisons

Activity still holds,

high activity groups having better retention in seven out of s.ight

comparisons , and change in schools holds in five out of eight

comparisons , a figure which would worry us if it were not that

two of the three exceptions are due to the difference between the

++- and +++ types , an exception we have noted all along 

In short , groups with high proportions of locally inter-
ested have higher retention rates, but apparently only because

high local interest facilitates high acti vitYG

Our second outside interaction measure is that of member-

ship in community organizations other than Great Books On the

basis of aD index .described in detail in our previous report, the

members were divided into actives those with many memberships,

and inacti yes - those with fewer memberships Since we want to

avoid having to call them outer actives to contrast them with
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inner actives, we will call them joiners and non-joiners, and

Chart 17 shows what happens 1,Jhen we tabulate the drop'40ut rates

of joiners and non.. joiners in groups which vary in their propor-

tion of joiners 
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Chart 17

Joiners and Drop-out
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The relationships here do not fall in our neat c1assifi-

cation For joiners , retention increases with the proportion of

joiners. For non-joiners, however, retention increases as P

slides up to 50, but as it moves onto the higher P levels, re-

tent ion starts to decrease Thus, we have two different relation-

ships, a linear increase in retention for the joiners , and a cur-

vilinear relationship for non joiners, the non-joiners showing

10wes t drop-outs in mixed groups and higher drop=out rates in

homogeneous groups 'l' he linear increase for joiners seems sen-

sible, if we as sume that joiners as a clas s are more highly

skilled in group participation, hence their presence in large

numbers adds to the skill level of the groupo Why the non-joiners

show a curvilinear relationship is unknowno Perhaps they bene-

fit from the presence of joiners up to a certain point, but beyond

that feel uncomfortable in the presence of so many people who are

skillful in interpersonal relations. However, we should note that

despite the large nunlber of complicated relationships in these

data, we have yet to see a compositional effect which indicates

that majority-minority position per s is important Therefore

we see no reason why being in a minori.ty on community participa-

tion should affect drop-out when being in a minority on other

variables doesn it seem to effect retention.

Group level joining rates have very strong relationships

with our other variables, and it will be ne cessary to consider

statistical controls in some detail",

In terms of he CAS variables, groups with high propor-

tions of joiners tend to have very high rates of activit 
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Table Li.

Proportion Joiners, Outside Contacts, and Change
in S.chools

Pep Cent of Groups which are High on Proportion Joiners

-,,_.--_ ._, !!.

2.' ,!ltL,u._--._- Contacts hools Ei9-h , Low

- + '

C3OJ'I'-' 3-r15)
75 (16) 67 (21)
89 (18) 58 ( 2 6 )
62 (13) 58 (33)

--_.,--

lb Contacts

=-- 

t:l SCl1oo lgh-= to 1;;

-"-----

90 (30)
75 (l6)
53 (15)
67 (21)

89 (18)
62 (13)
58 (26)
58 (33)

--'-'-"- --_--.._-,

c Change in Schools

Contacts

.--.",-,"---' -'-'-

V:1 'l_._-_

_.__._. --,

(30) '7rJ (16)
r.. / J r:) (21)

(13)
(26) (3)

-----.

ber n parentheses is the number of groups upon which
the percentave is based",

In each row of Table 41a$ active groups are more likely

to be high j oinJ. ng groups and except for the bottom r01.J, the

percentage differences are quite strong in comparison with similar

tables in this report. Thus, regardless of the outside contacts

or changes produced by the discussion, high proportions of joiners

people active in their cormnunities, are associated with high pro-

portions named as active in the discussiono When we turn to

table 41 b , outside contacts , we find that in three out of four

cases , groups with many joiners are more likely to have higher
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rates of outside cont8cts a perfectly reasonable findingo

Table 4lc, though, shows no consistent relationship between join-

ing and change in schoo1s in these group level datao

Now , let us see what happens to our relationships when

we control for CAS. 1rJe will have to control simultaneously for

CAS , individual level joining, and two levels of activity among

the joiners, and three levels among the non-joinerso

Table 

Proportion of Joiners and Drop-out, Controlling
for CAS, and Individual Level Joining

Proportion Joiners Non-Joiners
Joiners 0 - 40+ 0- - 40.- 70+

+ + =

25 (24) (107) 35 (23) 22 (46) - (5)

+ + +

(9) (164) (26) 29 (98) (8)

+ - +

30 (43) (71) 31 (49) 24 (29) - (4)

-, + +

25 (12) (121) (13) 29 (58) - (4)

- + 

(36) (64) ( 41) (25) 5( 11J .

- - +

41 (73) (104) 46 (90) (50) (5)

- - -

(83) (161) 52 (105) 45 (80) - (3)

+ - =

(34) (107) 64 (39) 51 (39) - (9)

.--..

Nmnber in parenthe':Jes is the number of individuals upon
whom the pel'cents.ge 18 base3.

Tables l::tke Table LJ. sholJ.ld be famLliar now but we can

review briefly by sayIng that comparisons across the rows enable

us to look for the effects of j oining when CAS is held constant

and cOITlparisons do'wn colums enable il to look for the effects of
. CAS, with jO:Lning held constant",

The results seem to be as follows: in terms of joining,
the relationship disappears ronong the joiners (4 comparisons

favoring high levels of joining, 3 favoring low levels), but among

the non-joiners, the relationship holds in seven out of eight com-
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parisons betHeen the 0- 39 and 69 groups. Je only have one

cell 1rJith enough cases to look at the right side of the curve for

non-joiners (that is, to test their increased drop-out in high

P levels) 9 but for 1rThat it t S worth, that cell confirms the 'hy-

pothe sis"

When we eX2 ine our CAS variables, we find that acti vi ty

holds in eleven out of fifteen possible con risons , and change

in schools holds in eleven, hence , their contribution does not

appear to wash out when joining is held constant , although this

batting average is lower than what we are used to.
Before we draw any conclusions, let us consider our other

standard compositional controls: education, political preference,

and status"
Table 43

Proportion Joiners and Drop-Out, Controlling
for Individual Level Joining and

Educational Composition
Per Cent Dropping Out

70+ 

Non- oiners
39 ",40-

Joiners
Edu a!.ion J

.-:"

!9., " 70+

0- 0

40- ..
50+

56 (6)d" 18 (72) 90 (10)54 (54) 25 (44)
(L!. 4-3 ( 69) 47 ( l5 LS7 ()+9) 48 (27)

27 (l 6) 30 (459) 28 (195)L .3(162) 34(238)

( 7)(l)
42 (24)

,-..--:.,---.----

lTumber in parentheses is the number of individuals upon
whom the percent.s.ge is based

Amon3 non joiners, both effects appear to contribute in-

dependently, 1N'here there are enough cases to percentage. Drop -

outs are higher in the education group than in high and

lO1oT education; and drop-outs are lower in the .40- . 69 joining
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groups than in higher or lower grol s e Among the j oiners as in

the case of CAS, the effect of proportion joiners seems to dis-

appear although the educational effect remains, with one excep-

tion based on a cell containing only 10 cases In short , the

effect on non-joiners does not appee.r to be a spurious function

of educational compositionG

The results for political preference are much the same 

for education

Table 44

Proportion of Joiners and Drop-Out , Controlling
for Individual Level Joining and

Political Composition
Per Cent Dropping Out

----,

Joiners Non-Joiners
Demo -
cratic Joiners O- ,, ,,7Q 0- 0 40- 70+

.. 

41( 163) 

,:-

37 ( 249) 30e 111) 5l( 182) 37(138) 40( 15)
50- (49) 25(227) (79) (43) 27(llI.j) ... (4)
70+ (40) 27 ( l24) (30) (40) (57) 46 ( 13 )

Number in parentheses is the number of individuals upon
whom the percentage is based"

With one exception (joiners in high education and high

Democratic groups) both relationships hold Tha t is, in each of

the fi ve possible political comparisons , groups with slight Demo-

cratic majorities have better retention The predicted pattern

for non-joiners holds throughout , and the predicted pattern for.

joiners holds with the one exception noted Therefore, although

the two types of composition are related (the Q as sociation between

a high proportion of joiners and slight Democratic majority is
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35), and they are both facets of involvement in the world of

affairs , they are not the same thing, in terms of their effect on

group retentiouo
When we turn to status , a more complicated picture devel-

opse The data are presented in the following table

Table 45

Proportion Joiners and Drop-Out , Controlling for
I.odividua1 Level Joining and status

Compositj-
Per Cent Dropping Out

Joiners
39 ,, 0- o 69 ,, 70+Status P

of:
Joiners 39 ,LI- ,, 69 ,, 70+

50+ (High)
49 (Lo,f)

26(53f; 42(218)54(78) 31(166)
31( 172)
29 (31)

3 7( 139) 33 (282 ) -5( 33)
49 (247) 35 (lu3) 38 (16)

Humber in parentheses is the number of' individua1:s upon
whom the percentage is based

Beginning with the non joiners over on the right-hand side

of the table , we see that in both status levels the curvilinear

relationship is maintained" Thus s regardless of the variable

controlled, non-joiners have a lower drop-out in the middle ranges

of P" Among the joiners the picture is unclear" vIe could say

that joiners shmJ an increase in retention as P increases, but

only in the low status groups 1 but we think we can show an al ter-
native interpretation

Let us look at status Despite the fact that the status

relationship has held in a number of controls, here it does not.

In fact, in three of the compari sons, drop-out s are higher in the

high status group" Whe.o we inspect Table 45, we note that when

the probability of joining is less than 0 39 we get quite a strong
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status difference , based on a reasonable nuraber of cases 

groups with a higher p oportion of joiners however, status shows

no consistent effect What this suggests to us is not that our

original status effect was spurious , but rather that status dif-

ferences only help groups with low proportions of joiners 
Putting it another way, Table L:. suggests that again we

have an either-or relationshipo Program retention will apparent-

1y be greater in groups with high proportions of high status

people and/or high proportions of joiners. Conversely, retention

is lower in groups which have low proportions of high status people

and low proportions of joiners. From this point of view it would

seem that status composition a.nd numbers of joiners serve equiv-

alent ends, and groups which have one are not affected by the

presence or absence of the other Since , both in our sample and

in other studies, high status goes with high activity in the com-

munity, the formulation is intuitively agreeable , but what this

effect is we do not knowo iJJe may speculate that it is probably

social and not intellectual, since we still get a status effect

",Then we control for group composition in terms of education and

quiz scores. Beyond this, our data do not shed much light on the

matter"

If these conj ectures are true , it may be that the strange

curves in Chart 17 arise because two separate things are going on

at the same time: 1) status composition and proportion joiners

together operate to create a favorable climate wi thin the groupo

2) 'vJi thin groups with such a favorable climate joiners seem to be

re1ativel;l unaff'ected by the proportion of joiners , but non-j oiners



140

have higher drop out rates when they are mixed in with high or

low proportions of joiners 

Although the relationships are complicated, we should note

that none of the evldence supports the 
11 competitionll hypothesis,

and although it probably operates indirectly (coml'l1unity interest

working through affecting discussion activity and joining Horb:ing

through some unknown relationship including status) Great Books

groups seem to beneri t from the presence of many members who are

also interested and involved in other local groups and organiza-
tions, the only exception being the handful of non-joiners in

groups 1rJi th high proportions of joiners, these representing about

3% of the participants in our sample In comparison about 20%

of the sample participants are in the low status, low joining

groups, which average about 50% drop-out , as compared 1rTi th drop

out rates in the 30-40% range for most groups with a favorable

climate.
Finally, we turn to pure sociability, the frequency of

informal visitingo Our original questionnaire asked, "About how

m8.ny evenings per month (on the average) do you spend in infor-

mal visiting and entertaining?11 and ind:Lviduals are divided into

those who spend 5 or more (sociable) versus those who report

fewer nights per month; with groups arrayed in terms of their

proportion sociable Tabulat ing all of this against drop out

\iJe get Chart 180
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Chart 18
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behold"

Regardless of its meaning, Chart 18. is a pretty thing to

We get two nice curves , parallel to each other, and a

sharper II curvy ness than we have yet seen" At most P levels,

the less sociable have slightly higher drop out rates (another

blow to the competition hypothesis) but within a given cate-

gory, we find a curvilinear re lationship. drop-outs being fewest
where about half of ' hha group are sociable, vIi th higher attrition

among groups low on sociability, and much higher attrition among

groups with extremely high proportions of sociable members 

Moderation in all things, as Aristotle advises, may not

apply to most of our variables, but here the data suggest that

moderate sociability is a good omen in terms of program retention

Could it be that groups with unsociable people lack the ease of

interaction necessary for active discussions , while ong groups

of very sociable people their high sociability creates i1noise

which interferes with serious discussion?

If so , we should find that sociability is related to the

CAS variable s 

Table 46

Sociability, Contacts, Activity, and Change
in Schools

Per Cent of Groups High on"" 

Proportiori-So cia hie
30- 59 0 60+

Activity
Contacts
Schools

Number of groups
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The relationships are different for different variables.

Outside contacts, as one would predict, incl'eased steadily 1rJi 

sociability However, activity, and change in schools are high-

est in the middle P values , and lower at each extreme 

Since acti vi ty level is related to outside contacts, let t 

hold it constant 

Table 47

Soc:labili by and Acti vi ty, Controlling for
Outside Contacts

Per Cent High on Activity

out s ide ntact s

-------

So ciabili ty

-____

s.9 

--. .:---.---

High
Low

58 (12) 
-J"

38 (23)
60 (42)
41 ( 

2 )
50 (28)
24 (25)

Number in parentheses is the number of groups upon
which the percentage is based.

Both types of social relationship contribute to high

activity levelsQ Within each sociability category, groups with

high outside contacts are more likely to be high on acti vi ty;

within each contact level , sociability continues to show a cur-

vi1inear relationship with activity
In order to see whether sociability affects change in

schools, we have to hold constant contacts and activity, and this

is just too much for our limited number of cases. Por the record,

however, when one does make such a tabulation, sociability shows

no relationship with change in schools, although whether this re-

fleets the real situation or merely attrition of cases, we cannot

tell"
Te do know enough to wonder whether the curvilinear re-
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lationship bet1rJeen sociability and program retention is due to the

fact that model ate sociabi.lity seems to grease the wheels of the
CAS process Table 48 answers this questiono

Table 48

Sociabili ty Composition and :0rop,- Out Controlling
for Ind:tvidual Sociability, Otltside Contacts

Activity, and Change in Schools

SocI e-'----" Les s So c able
c ia b .Q Q 2 30-.

.) 

$L-

.____

o .-. ,, 60+

& ++++ & -+- & -& +--

(4 r: 14 (99)
17 (7J)

"1' \ P P .I ...e, Uv )
O (22) 45 (94)

23 (lIS)
Jr-

;:. \' )j 

LI 

':' \

" . G,.
"1: .iLI-

23 (30) 30(132)
20 (6) 21 (96)
56 (55) 32(110)
Lj.O (75) 46 (98)

29 (49)
63 (24)
23 (31)
49 (57)

---------

ft--''''''

'-- "--,,----_-.. ..-' . -" "-" -'.

Number in parentheses i.8 the m.unber of individuals upon
whom the percentage is based

The relationship 1tJith sociability appears to vanish, in

Table 480 Our notion of curvilineari ty will make specific pre-

dictions about 14 comparisons j but the predictions are correct

in only 8 cases, incorrect in 6 CAS is strongly related to

sociabili ty, so the relationship between CAS and drop-out is some-

what reduced but 31 predictions can be made on the basis of CAS,

gry,9 predioting that the top ro'w will have less drop-out than

the second, third, fourth; predicting that the second will have

less than the third and fourth, etc,, Of the se 24 holds Thus 

CAS appears to have weathered the storm much better than has

sociabili ty 
Our inclination would be to infer that moderate levels of

sociability have a favorable influence on retention, but only as

they operate to raise levels of activity in the grwup,)
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In sumary, the outside interaction variables are both
very strong and quite unimportant factors in program retention.

!iJhile they do ShOH qulte str:tking zero.-order relationships with

drop-out , when one controls for the other variables in our analy-

sis, their independent contribution is negligible.

1) Progl'8.m re t.ention increases ste8.'lily -:Jith the prop or-

tion of locally interested. people in the group but this appears

to be becal."!se such grc:; ps ha.ve high activity 1ev-els"

2) Among joiLers ppogram :eeter.cion increases steadily with

the proportion interested in commmity affairs, \rJl1i1e among non-

joiners a curvilinear relationship obtains 1rJhen , hOeve vel", one

controls for the other' variables, some curious resul t, turn up"

First the effect of the proportion joining on joiners disappears,

while the curvilinear relationship among non-joiners remains (the

only outside interaction variable which contributes independent ly).

Seconc. , the proportion joining appears to work with the proportion

high status, as alternative effects on the group climate

3) Program retention has a curvilinear relationship with

the proportion of sociable members, retention being highest where

about half are sociable retention being low at the extremes"

The contribution, however, disappears when we hold CAS constant

which suggests that moderate sociability operates to facilitate

group act:. vi ty levels 9 which, in turn, affect drop-out"
Two more general comments may be made 

First , on the whole , community activity and interest is
a favorable sign in Great Books groups 

Thus, there is little

evidence to suppo rt the idea that competi tioD with other community



11-16

organizations is a significant factor in losses from the discussion

groups 

Second, it does not appear that pure frequency of outside

interaction is the variable here, since we get different patterns

of relationship with community interests and memberships than we

get with informal visitinS$ Roughly speaking, it appears that

high levels of riou outside interaction are a good sign, but

beyond a certain point , high levels of sociability are a bad sign.

Perhaps one of the key factors in Great Books is that it focusses

on serious social interaction. Groups whose members have a limited

range of social interaction do poorl;y' , but . so do groups with high

amounts of non-serious social interactiono It is groups composed

of people characterized by high rates of participation in serious

affairs th t seem to do particularly wel1

Since we are at the end of our analysis of specific vari-

ables , we will consider the place of the outside interaction vari-

abIes in our model in the summary section

EL 
and ConcJ

In this chapter we have considered eighteen personal

characteristics in relationship to program retention in Great

Bo oks " The questions asked were these:

1) Is this chs.racteristic related to program retention, from
the viewpoint of continuation in the discussion group?

2) If so , is the relationship presumably due to a personal
characteristic , a group compositional effect, or both?

3) If there appears to be a group compositional effect
, is it

an independent contributor to retention, or does it appear
to operate through its relationship with other group
variables?
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The net result can be thought of in two ways: first

list of the variables and their form of relationship; and second,

an ad model of the major group variables and their structure

Let' s begin with the list Table 49 classifies all of

our compositional effect analyses, in terms of the scheme developed

in Chapter 1 (Cf 0 Chart 2, Chapter 1) 

Table !

Surnary Classification of Findings

A) Linear and Monotonic

pe I pe IVProcess Process(Individ- (Differen-
ua1 Level t ia1 Sus ceu-
Qig 1?ilitl

:) , -,-- 

Typ8"I Process
(Between Groups Effect)

Yes

_.-..".

out side Contacts

Local Interest

Yes

Exposure (Advanced) 1
I\1arital status

(Harried)
Age (older)

Acti vi ty (Active)
?Impact (High)
?Problem 1 (Effect)
Change in Schools

( Change)
status (High)
Quiz Score (High)

Yes Yes ?Leve1 of lvost
1rJorth'lJhile Book

B) Unimodal

'Irl t Op t fiiium
Retent :ton

---.. ----

Iildi vidual
Effectaracteris tic

'Education
Politica1 Preferenc
Informal Visiting

Extremes
Niddle
I"Iiddle

High)

(1'0r e Sociable)



148

c) Unclassifiab1e

-"--'-', _..

- )ndi vidua

Type IV process
Type IV process

Characteristic
Religion
Joiners

Notes:
lQ The term in parentheses re ers to the favorable char-

acteristic where there is an individual di ference 

Nariables marked with an asterisk contribute independent-
ly at the group leve10

Variables marked with a (- ) do not contribute independent-
ly at the group leve1

?Variables marked with a ? were not tested for independent
contribution at t he group level in order to simplify the analysis 

Technically, political pr eference is polymodal , not uni-
modal but it was treated as unimodal here for reasons discussed
in the te:7t"

We can begin by looking at group and individual effects 
Three characteristics show an individual effect, but no

group level relationship; four show a group effect but no indi-
vidual difference , 8.nd eleven shOvJ both" This is, perhaps, the

most in ortant conclusion of the study" Although the relation-

ships are complicated and often hard to interpret the fact that

in analysis after analysis $ group composition has cont ributed to

program retention independent of the individual characteristic

involved, is an important one It would appoar that in the Great

Books program, the group is somewhat more than a vehicle for pro-

viding an opportunity for se1f-expression The climates created

by various compositions seem to play an important part in the

success of the program in terms of maintenence of its membership.

This is not to say that individual characteristics are
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list the characteristics of e members most 1ilrely to remain

with their group (and hence , with the program), regardless of its

composition. The salient personal factors seem to be:

l) Active participation in the discussion
2) Reported impact of the program
3) Reported relevance of Great Books to community problems
4) Reported acceptance of schools of thought
5) High social status
6) High knowledge on quiz
7) High level of challenge in outside reading
8) High education
9) High informal visiting
10) Being an advanced year member
11) Being married
12) Being older

In addition, religion and community activity show indi-

vidual relationships with drop-out which, however , vary in groups

with different compositions.

Scanned quickly, these items suggest that the important

personal characteristics are level of preparation and the extent

to which changes have been effected by the program, but the reader

is warned tha.t in Part II, as so often in this one, things turn
out to be pretty complicated

Uhat can we say, in sum, about the group level factors,

beyond noting that they are extremely important? We can begin

by saying that they are comp1exo More precisely, we can reject

three generalizations which might seem plausible , in the absence

of our data.

1) The group factors are not mere ly an extension of the indi-

vidual factors The simplest type of compositional effect to

understand is the II radiating" (Type IIIa) effect in which an

indi vidual difference appears to radiate out and pull everyone in
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the direction associated "dth the individual characteristic" Six

of our group variables (activity, impact , problem 1, change in

schools , status, and quiz score) do show this form, but eight

group factors do not Therefore, the group process in Great Books

is not merely an accentuation of the individual level effects

through radiation.

2 ) Homogeneity is not the key to the process. Although Great

Books groups tend (as do all groups) to be socially homogeneous,

and although some considerable body of sociological research indi-

cates that homogeneity leads to ease in interaction, only one 

the group relationships (education) suggests that diversity is a

detrimental factor. One is tempted to infer that heterogeneity

of preparation and background is a threat to group retention, ex-

cept that other intellectual variables (quiz scores and most

worthwhile books) do not behave in this fashion.

3) Similarly, heterogeneity per is not a consistent advan-

tage" In the beginning of this study, we felt that the more

diverse the group, in terms of social composition, the more likely

it would be to have diverse viewpoints which would lead to more

vigorous discus si0no However, only one variable, political pref-

erence, appears to behave in this fashion. One is tempted to

infer that homogeneity of ideological position is a threat to

group retention , except that our other ideological variable

(religious preference) does not seem to behave in this fashion,

except for the case of the all-Protestant groups"

In sum, our evidence dashes the hope of coming up with

any general conclusion ba ed on abstract structural concepts
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We cannot say that group factors serve to accentuate individual

factors, that social homogeneity works consistently in any spe-

cific fashion$ or that social heterogeneity has any consistent

effect 0

Any more general conclusions then must come from an in-

spection of the content The chart below sumarizes the group

level variables as they relate to program retention

RETENT ION

Protestants

' "

. High status 2E High Joining Educational Homogeneity ,

/ / ' /

, Slight Democratic 1Yajority /

. . --, '-- -.,

' Intellectual
Changes

Increased

. \ ::'

Knot/ledge

High Outside Contacts

-,-

, High

.. 

." Acti vi 

Slight
Democratic
l1ajority

High
Education

Males Local Interest

Moderate
Sociabi1i ty

Viewed this way, the program retention process really

breaks down into two parts: Three extra-program personal

characteristics (status or joining, education s and political pref-

erence ); the remaining variables cluster together into a system

of inter-relationships we have dubbed CAS 0

The heart of CAS, as implied by our ana1ysis is acti vi ty G

Whether viewed in terms of its individual level contribution,

its group level contribution, or in terms of the fact that it

explains the relationship with drop-out of six other variables,

the variable we have called activity is extremely important

We have to remember that by activity we merely mean the
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probability that a given member will be named twice or more as a

contributor to the discussion, and despite its statistical impor-

tance, it is not at all clear what acti vi ty really means 

probably is a sort of global measure which taps a number of

things:: a .person' s acceptance by the other members of his group,

ease and skill in CODWll1ication, strength of bonds among the group

members, lack of shyness, equal distribution of participation

roles among the members, etc 0' etc.

Correlational analysis of the sort seen here can go some

distance towards clarifying the causal relationships, and we have

been able to pinpoint the contribution of acti vi ty with some

success Beyond this point , however, it is hard to go with

survey materials 

Nevertheless, we feel it fair to claim that our analysis

has documented the social scientist's claim that even where

least expected, the network of social relationships in which a

person is imbedded is a key factor in his behavior Even though

Great Books groups meet relatively infrequently, involve 
little

investment economically, have Tittle formal structure, and have

few or no sanctions with which to constrain their members, it

seems clear that a system of roles develops, and that variation in

the structure of this role system is a major factor in group, and

hence program continuity I t is perhaps no accident that the
slogan vThich the program holds out to its prospective members is

\! 

Join the Great Conversation



Chapter 3

Leadership and Discussion Techniques

Introduct ion

. The previous chapter may have seemed to imply that the

prescription for success in Great Books discussion groups is:

Find the correct COI'llpound of member characteristics, shake well,

and apply bi-week1y Q One wonders if this formulation leaves

any place for leadership and specific techniques of discussion, or

whether, once the mixture has been fixed, compositional effects

, proceed inexorably, regardless of the quality of leadership and

style of discussion. Certainly the idea that leadership and

technique are unimportant is an unpalatable one, both because

this is one area which is amenable to control, and also because

a large volume of research in the social sciences suggests that

leadership and styles of leadership are very important compon-

ents in the group process a 1

In order to explore this question, we shall consider in

turn the following prob1em.,

1) Is there a relationship between leader training and pro-
gram retention?

2) Is retention affected by the members t preferences regarding

discussion techniques?

Cf.., for eX8.rnple, Ronald Lippitt and Ralph K.. 1rhite 1
An Experimental Study of Leadership and G:eoup Life, 

II in Eleanor
EA Maccoby Theodore Mv Newcomb and Eugene Hartley, editors,
Readings in Soci al PS;Tch01.ogy, New York, Henry Holt and Company,

5"8

, pp" 

STl

-----
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3) Is retention affected by the members 
t consensus regarding

discussion tecbniques?

4) Is retention affe cted by consensus or disagreement between
leaders and members regarding techniques of discussion?

Leader Traininp)

One factor which would seem to be of some lmportance for

the group is its leaders (most groups have two of them) 0 The

quality of leadership presumably will have some effect on the

quality of the discussion , and thereby on retention.. hile we

have no direct measure of quality of leadership, we do have some

information which will allow us to make certain inferences about

it: that is, we know whether or not the leaders have completed

the traininr course offered by the Great Books Program. Table 1

below shows the relationship of this variable to drop-out

Table 1

Leader Training
Per Cent of Members

Dropping Out
Number of

Members

All trained
One trained, one untrained
All untrained
Leadership rotates
No 1957 information from leaders

l024
232
280
103

Two conclusions emerge from this table: first that if

the leaders are not interested enough to attend meetings (assuming

that their absence on the evening we collected questionnaires was

not an isolated instance), the chances for group survival are

greatly reduced; and second, that leader training does not make

much difference The slight advantage that goes with being in a

group with one trained and one untrained leader disappears when

the level of discussion activity is controlled , as can be seen

from Table 2.
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Table 2 '

Per Cent Dropping Out

LOv.T acti vi ty

Total

High activity

26 (70)22 (173)
20 (ll4)
4"65 1+3

( 654 )
9 )

( 166 )
79 

Lead.fr training

A:tl trained
1ixed
None trained

Number in parentheses is the number of individuals upon
which the percentage is based.

Apparently leader training does not have the simple rela-

tion to discussion . quality that was hypothesized, since it is the
mixed groups which have such high activity levels and therefore low

drop - ou t Whether the relationship between training and acti vi ty

is accidental or causal is unknown, for we find the meaning of

being in a mixed group to be somewhat obscure.

Does T8.ble 2 then suggest that the leadership training
program is of no value for Great Books? We doubt it, for there

are a number of other considerations which enter into the picture.
In the first place , leader training is not specifically designed

to focus on retention, and it may be that trained leaders produce

results in other areas than in retention? ( However , we mus t admit

that we have a lot of evidence that composition relates to effects

too) c I Second, we do not know anything about the differences be-

tween trained and untrained leaders. Thus , if, for example,

persons who already have high skills in group leadership do not

take the training courses, this would explain the lack of any

difference 



156

styles of D cussi

While Great Books has no party line in terms of attitudes

toward the specific readings , the Great Books Foundation has a

definite set of preferences regarding techniques of discussion

At first glance, the technique seems akin to "non-directive
group leadership, but upon closer examination it turns out that it

is much more Aristotelian than Rogerian As the leader training

guide puts it:

The function of a Great Books discussion leader can be re-
duced to this: getting participants to think and express
themselves about great books The leader performs this
function in one way only.. by asking questions

Along with the positive exhortation to question the mem-

bers in order to enable them to analyze and evaluate the readings,

Great Books leadership style includes a number of specific " don t ts 0

Leaders are warned not to give their own opinions:

You will certainly have an opinion of your own, but bewarel
Revelations now, even outside t):e discussion meeting may be
the beginning of your downfall 0

not to introduce or sum up the discussion:

6 0 neither introducing a disoussion nor suming it up is
in order./,

0 and not to provide historical or biographical background:

We simply believe that , although the temporal and personal fac-
tors in a boolr will be illuminating to a scholar of that time
or that person, those factors are not the distinguishing
elements of that book's greatness.

Cf. "A Guide for Leaders of Great Books Discussion Groups,
Chicago , The Great Books Foundation, Second edition, 1955.

e, po 8. bid , po 16

1bid , po 20. Ibi o, PPo 21-22.
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Unlike .the non-directive group leader, the Great Books

leader is encouraged to control specific aspects of the discus-

sion", His major role is defined as " analytical questioninQ;

The real mental discipline resulting from discussion, the
real training in the liberal arts for the participants, de-
pend upon the quality of the analytical questioning by the
leaders.. " .. It is always necessary to obtain clarification
of meaning \'Jhen the leaders themselves do not understand
exactly what the person speaking means or when it is evident
that others in the group do not

In addition, leaders are encouraged to keep an even bal-

al1ce amon the members in order to prevent one or two from monopo-

1izing the discussion:

By the intonation of that new question you may even have to
indicate gently that ena~gh has been heard from one quarter,
and others should have a chance,,

Of course , we have no data on how our groups actually

carry out their discussions , hut our questionnaire did include a

set of items designed to measure the members' endorsement of the

discussion techniques advocated by the national fov dation

Each respondent was asl;:ed whether the " ideal" Great Books

leade should always, usually sometL es, seldom, or never:

1) Tactfully squelch over- tall.mtive participants

2) Surnnarize the result s of the discussion

3) Give a short lecture on the historical and biographical
background of the reading

4) Refl ain from communicating, even indirectly, his own opin-
ion

5) T! Cross examine fi a participant to clarify the discussion..

7 T1-

:-= 

QI , pp,. 30-jl.

") 

p.. 24..
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Members who accept the progr m' s discussion style should

agree with items l , 4, and 5, and disagree with items 2 and 3

On the whole the participants do accept these positions, but

there is cODsiderablG variability If we Jump together II Ahrays

and "Usually" for i ter0.s 1, 1+, and 5; and " .Jeldc:n and fiN ever

for items 2 and J, aD acceptance of th3 program i 3 tech iques,

and consider H Sornetimes " as a neutral response, we get the fol.-

lowing:

Table 
Per Cent Accepting Various Techniques of Discussion

:.e .t ?.L__-- 0 t alItem

-.- 

ral
Own opinioL3
Background
Squelch
l.'.ari z 

Cros s-examine

100%
100;0
100%
100
1007'0

1867
1839
1866
1845
1879

..,--_

Slightly more than half of the members endorse the pre-

ferred position on giving opinions, background, and squelching

over-talkative participants, but one can hardly infer from Table

53 a uniform acceptance of the techniques in the leader s manual.

Now $ let us look at the inter-relations of these items,

Each was dichotoraized as " Always" or IIU sual " l';T versus 
II 

Sometime s 

Seldom " and "Never and Q coe ficients were con uted , wi tb

the fol1owi.ng results;
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Table

Inter correlations of Technique Preferences (Q)

Cross- Back- Own

Examine Squelch Sumarize Opin

----

ground

Cross-examine
Squelch
Summ.arize
Background
Own Opinion

Indicates that direction of the association was reversed
so that " positive" always indicates agreement with the program'
recommendations.

Now, if the program s advice was taken or rejected toto

we would expect to find high association among the items, people

who agreed with one , tending to agree with all of the others"

Except for SThlIlarize and backgro d (the two items most distinc-

tive of Great Books) no such pattern occurs" Therefore, we can-

not hope to combine these measures into a single index of agree-

ment with the program s position" We shall then treat each sep-

arately as a possible factor in retention

We are now ready to tackle questions two and three on our

list, by means of compositional analysis" If the answer to ques-

tion 2 is rlyes, n that is, if there is a relationship between a
member s positio on these questions and program retention, we

should find some sort of linear relationship, either at the group

or individual le'vel If the answer to question 3 is "yes, " we

should expect to find some sort of parabolic g:roup level relation-

ship, with groups which are heterogeneous on these items showing

different drop t rates than groups which have high levels of

agreemen t"
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Chart 1

Ideal Leader: Squelch and Drop-out
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not squelch

squelch
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Proportion Squelch
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Chart 2

Ideal Leader: surrize anq Drop-ut

/ -/' - ,.

Sil'1ari ze

not surari ze

1,,

Sum11ari ze

not Summarize

Proportion Sumrizr

Proportion Sumarize

1..
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Chat 3

Ideal Leader: Bacl ground and Drop-out

0 I

5 .

---- - - - ,/' .. /' - -_

Background

not Background

Proportion Backcround
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Chart 4

Ideal Loader: Refrain and Drop.out

f! 7

.. 

1.\

\\ ''' ' " 

I' t\ 

-" -".. \-" --.

2 I

o I

not Refrain

Refrain

Proportion Refrain

1..
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Chart 5

Ideal Leader: Cross-Exame and Drop out

O 1.

9 1

CJ 7

o L

' -

I" 

' ../ " .. 

not Cross Examine

Cross-Examine

6 0

Proportion Cross-Exar;nne

1,,
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From Charts . ' 1-5 it can be seen that none of the curves

resemble very closely the typical parabola of the situation where

nsensus is important , nor do any of them fit any of our linear

type s, except summarize, which turns out to be a simple type II

relation, wherein the A! s are more likely to drop out than the 

and the higher the proportion of A s, the higher the drop-out

among both

Since sum.'1arize does act like an attribute variable of

the sort dealt with in the last chapter, it becomes important to

see whether it fits in with the CAS model developed thereinG The

answer, as is so often the case , is both yes and nOB As can be

seen from Table :;;, while it does relate to activity independently
of contacts and schools, and to schools independently of activity

and contacts, it does not relate to contacts at allo

Table 5

Per Cent of Groups Above the Median on Sunlarize

Schools High Acti vi t LOvl Activity
7 ' 130 

)'ri 5 )
(l6 ) 62 (21)
(l8) (26)
(13) (33)

Acti v High Schools Low Schools

(30) (16)
(15) (2l)
(18) (l3)
(26) (33)

SchcJols High Contacts Lmv Contacts

..,,,,,

(30) (l8)
(16) (13 )
(15) (26)
(21) (33)

Contacts

-:.

ntacts

ACi vi ty

he nuraber s in parentheses are the number of groups upon
which each percentage was based, rather than numbers of individu-
a1s , as is true of the preceding tables.
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Judging from its association with activity and schools

sumarize ' would seem to be symptomatic of at least mild inte1-

lectua1 laziness, since groups high on it are likely to be low

on activity and schools- Although it might be said that this in-

terpretation is invalid because background ought to show a sim-

i1ar relationship to drop-out, we think that this is unjustified.

Of the five ideal leader questions, background seems on an !!

prio basis most contrary to the stated aims of the program, and

insofar as there is some carry.-over, to group norms; whereas

sumgrize; ' is relatively more innocuous 
Given the relationship of summarize to activity and

schools, and theF relationship to drop-out , we next want to look
at the partials Table : 6 gives us this information.

Table

Per Cent Dropping Out

Activi ty Schools High SU.1'narize L01rJ Sumarize Tot al

(227 )
( 160 )
(207 )
( 34 7 )

(24 7 )
( 137 )
(202 )
(200 )

27 (474)
28 (297)
34 (409)
5 a (547)

High activity is more important than summari z e , since

it manages to overcome the adverse effects of being high on sum-

marize Among those groups low on activity, however, being high

summarize is still a distinct disadvantage Since it does

seem to operate among the low actives mainly by preventing in-

tellectual changc let us now turn to an examination of its re1a-

tionship to measur03 of program effect other than schools 
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Of the measu.res of program effect which were discussed in

the last chapter, only three bear any relation to sUl'l1ari z e

impact , cartoon quiz score , and e:ffect on problem 11, It will be

remembered that all three of them, although non- linear , were

basically type II variab1eso All three o:f them also relate to

sumarize in approximately the same way as did schools: groups

high on sumarize tend to be low on effect , regardless of which

effect , and this correlation almost but not quite succeeds in
washing out the relationship between summarize ' and drop-out 

as can be seen from Table 7 below..

Table '
Per Cent Dropping Out

J.L I:mpact

'::"-

High Summarize Low Sumarize Total

High (299)
Low ( 641 )

Bo Quiz Score

High (421 )
Low ( 479 )

Ef:fect on Problem 1

High (319).
Low (621)

(400 )
(390 )

28 ( 699 )
42 (1031)

( 43 7 )
(332 )

(858)
(81l)

(360 )
(425 )

28 (679)
41 (1046)

In the case of impact and effect on problem 1, high and
low have the same meaning as they have had earlier in the chapter,
that is , above and below the median For cartoons, however, the
terms re:fer to individual scores, since dichotomizing the groups
a: the median leaves very little di:fference between them in drop-
out (see Chart l o:f Chapter 2).

s the reader will remember :from the last chapter, all o:f

our effect variables re fairly highly interrelated. Table

shows the group level Qs for the three afore mentioned variables

schools, and sumarize.
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Table

Inter-correlations of Effect Variables

Problem 1
Schools
Impact
Quiz
mnariz e

Prob Schools Impact Quiz

.;40

Summarize

Some we dontt have to worry abou. , but those with high

Qs must be examined to see whether 
hey contribute to sumarize

independently of one another. Due to the rapid attenuation of the

case base , it is impossible to control for all four effect vari-

abIes simultaneously: instead, we must look at every possible pair,

excluding only those which do not relate to each other

Table

Per Cent of Groups High on Sumarize

Quiz Scores

,41 (59 )" (30)
(38) (45)

Impact

(44) (45)
(30) (53)

Problem 1

(48)
(23) (60)

Problem 1

(30) (68)

Schools

Schoo

Schools

ImDact

1Tumber in parenthe es is the number of groups upon
which the percentage is based"
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On the whole , these factors seem to relate to sumarize

independently of each other, although in some cases the differences

are not very large

That problem out of the way, we can now tYrn to a re-

eX9mination of the relationship between sumarize and drop-out

controlling for more than one of these variables at a timeo

fact , since we are now dealing with individuals rather than groups
as our case base , we can control for all four group variables at

once. Table 10 shows the results 

Table 10

Per Cent Dropping Out

Pro 1; :Lchools Imp ac t Quiz LOwsuar High Sur..ari ze

( 160) (42)
(26) (54)
(63) (91)
(24) (15)
(0) (0)

(4l) (44)
(47) (6)

(0) (67)
(32) (34)
(16) (60)
(83) (78)
(49) (73 )
(59) (3l)
(66) (34)
(89) ( 117 )
(35) ( 194 )

Of the fourteen possible comparisons in this table , only

six show the original relationship between su arize and drop out,

and the rest are ties or reversals, so we feel safe in concluding

that the original relationship is completely accounted for by the

four effect variables, especially since the individual level effect
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of sumarize is uncontrolled in Table lO. Substantively, then,

we can say that sll arize probably contributes to drop-out by

preventing program effects

Finally, we can turn to our fourth question. Al though

consensus on discussion techniques among the members does not

seem to affect retention, we can put the consensus question another

way $ It may be that , since leaders probably do more to set the

style of the discussion (after all, that is their job) than do

members , agreement between leaders and members is an important

factor Thus, one might expect trouble where the leader whole-

heartedly endorses the program's tecrJ.iques, while t he members

reject them, regardless of the intrinsic merits of the techniques.

In Table II groups have been divided into "yes" and II no

on the basis of what the majority of participants in them say.

Groups in which the leaders do not agree among themselves or did

not answer have, for the sake of simplicity, been excluded from

the analysis"

Table 11

Per Cent Dropping Out

Group Group
Leaders Yes Yes

Yes
Squelch

(53
( 145 ) 4 7

(255 )
(232 )

Sumarize
21 

58 (131)
(0 )

( 1254 )

Yes
Background

(68 )
(7 )

35 (1391)

Refrain
36 (71l34 (64) (280 )

( 81)

Yes
Cross -examine

32 -(2"% 3r(373)42 (19) 37 (509)
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If leader-member agreement is important we should expect

to find a difference between the drop-?ut rates in the two types

of diagonal cells Specifically, if agreement facilitates reten-

tion, drop .out should be lower in the upper-left and lower-right

cells (circled in Table ll) than in the lower-left and upper-

right ce Ils "

Disagreement per certainly cannot be said to produce

drop-out s" In no case 'lJhere there are suff:icient numbers of

respondents in all four cells do we find higher drop-out in the

disagreement cells, and in the case of squelch, drop-out is
lower in both disagreement ce 11s"

There is, howeve r, a pattern in Tab le 11 whi ch may be

worth noting Except for " squelch, Ii seem to get higher drop-

out fairly consistently in not the other disagreement

cell. That cell is always where the group is "yes" and the leader

is u no.. (We remember that the refrain item is worded negatively,

and the high drop-out occurs in the cell where the group wants

the leader to give opinions, but the leader is opposed to this.

From this point of view high drop-out may be caused by situations
where the group wants the leaders to s arize , give opinions,

provide background , or cross-ex rlne, but the leaders are reluc-

tant to do sOo This relationship, it should be noted, cuts

across the recommendations of the program. Where the group seems

to want what the program forbids, the leader' s insistence on

recoIT ended techniques is possibly bad for retention, but when the

group wants an approved technique such as cross-examination, and

the leader is opposed, drop-out is also slightly higher"

The nub of the problem seems to lie in the fact that
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leaders (as one might expect) are much more orthodox than meITh ers.

We can see this by looking at the case bases in Table 12 in terms

of the number of members in the two types of discrepancy cells

Ta.ble 12

N11ber of lJembers in Discrepancy Cells

.- ---

Type of Discrepancy
Leaders Orthodox Leaders Heterodox
Members Heterodox Members Orthodox

.. 

hnique

Squelch
Summarize
Background
Re frain
Cross-Examine

255
13l

280
373

145

Regardless of the issue, it is much more likely that one

will find a situation where leaders follow the book and members

don t t than vice versa Thus, there are 131 members in groups

where the leaders oppose sumarize but the members want and

no members in groups where the leaders want to summarize, but the

members are opposed to this.
The sumarize example was not Chosen at random, for it

not only shows the greatest skew between leaders and members

(Table 3 indicated the highest rejection of the progr at s doctrine

Has on this item), but a careful examination of Table 1l suggests

that our detailed analysis of the compositional effect of s'Uarize

may have been washed out. The deleterious effect of high propor-

tions wanting sUT1aries may well come from the fact that in these

groups the odds are 90 to 10 that the leader will not lrJant to

11arize", Although the case base is ludicrously small (14 cases)

we do note that where leaders and members both favor sumaries
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drop-out is rJer than in the modal case where both leaders and

members follow approved doctrine.

Can we then draw $,ny firm conclusions from our analysis?

Not many, for after all we have no fi TI evidence on what the

leaders and groups actually do , and many a man t s arm has been

talked off by a person who would soleTI ly endorse non-directive

technique s. However , the general line of our findings is:
l) that leader training per Sh01rJS no relationship with program

retention , 2) that endorsement of the program' s strategies of dis-

cussion techniques does not have an important effect except in the

case of s arize (a conclusion about which there is considerab1e

doubt after reviewing Table ll), and 3) the suggestions of Table

11" All of these findings suggest that the specific content of

the discussion style is not a major va!'iab1e in group retention.
However, it may be that in situations where either through over-

zealous application of the program's doctrine or because of per-

sonal inclination, the leaders do not provide a II service" desired

by the group, high drop out follows 

One can hardly offer this as an unqualified rule , but our

data suggest that in terms of retention, the most effective lead-

ership te chnique is II Gi ve 'em what they want. 
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CHAPTER 1

INDIVIDUAL FACTORS IN RELATION TO DRO P- OUT

Introduction

A group approach to the problem of drop-out has been

adopted in our previous analysis. Armed(wi,th a systematic tool
"f;'

I";

for analyzing compositional effects it has been possible for

us to shed considerable light upon the factors of group composi-

tion that make for high or low rates of drop-out from the Great

Books program$ structural effects analysis goes quite a way

to'vard explaining this phenomenon, but in order to arrive at a

more complete picture of the si tuatjJ: we believe it is equally

desirable to approach the problem from an individual point of

view. The present section will be dedicated to this task.

Before proceeding with the details of the analysis, the

clarification of several matters is probably called for To begin

with, let us dispel any possible misinterpretations that may re-

sult .from the use of the term " individual" factors related to drop-
out behavior.. Without desiring to prejudice the question of the

importance of personality factors for the behavior we are interested

in, it must be strongly emphasized that these factors are not the

ones vTe propose to consider in terms of our " individualtl approach.

Coptemporary psychology has, of course , achieved an admirable

level of competence in developing techniques for tapping the

varied and subtle aspects of the human psyche Unfortunately

174
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these techniques seldom lend themselves to the large scale

procedures of survey research. The systematic investigation of

such factors must therefore remain outside the scope of this

study. Now that we have dispelled what is perhaps the most

serious misunderstanding that can arise from our use of the term

indi vidual factors, let us proceed to a more posi ti ve level and

specify just what we do mean by this term. While the composi-

tional analysis focused attention on the manner in which variations

group composition produced uniformities in the drop-out beha-

vior of Great Books discussion group members, our individual

analysis will concentrate upon the regularities flowing solely

from the fact that members are classifiable as particular types

of persons. The categories in terms of which discussion group

members have been classified are quite varied, but for the most

part they will include those that have occupied our attention in

the previous analysis;: Only here, we shall concentrate upon

those characteristics of the members 
qua individuals that have

important consequences for their remaining with Great Books. The

value of this approach is amply supported by the persistent find-

ing that in many instances where a structural effects approach

fails to uncover relationships of any real importance, an indi-

vidual analysis adds very substantially to our understanding of

the general prob1em Of course , the reverse of this situation -

where structural effects analysis proves more fruitful than indi-

vidual analysis is hardly less frequent - and this only serves to

emphasize the point being made; in order to obtain a full picture

of the drop-out problem, we find it useful to employ both a group
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approach and an indi vidual approach.

So much for the nature of our task in general teIT s e

Before jumping into the detailed report of our findings, let us

also point out that these findings are at once intriguing and

complicated. While it would certainly make life easier, both for

the survey analyst and the reader, if the relationships requiring

description and analysis were simple and uncomplicated; simplicity

decidedly is not the chief characteristic of our findings in this

area. To begin with, we have found a wide range of variables

associated on the individual level with dropping out of Great

Books ,. Perhaps this situation does not come as a very great sur-

pvlse to those who are close to the program and II know from first

hand impression the wide range of factors that affect a Great

Books member s staying with the program or leaving i The survey

researcher does not rest content with the impressions - no matter

how insightful and valid they may eventually prove to be on the

basis of systematic study - but rather employs careful sampling

techniques and objective procedures in order to arrive at a

scientific understanding of the situation. In the process of

achieving this understanding it is not UnCOmf10n to uncover a

large number of variables related to the phenomena under investi-

gation. At this point the researcher can usually draw upon his

general knowledge of th3 SLbject and proceed to explain a large

number of the original relationships in terms of the operation of

a few fundamental fact' r.s H3 does this by controlling for the

various fdctors tha' C1:Ul. 'be, (,:Kpected to play a fundamental part

in ths pJ'ocess , and then looking to see if the original relation'"
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ship can be accounted for primarily in terms of these factors.

All too often the survey analyst is overly successful , in the

sense that he may end up showing that many of the factors he

. was 11 Bure ll were important are eventually accounted for in terms

of some more fundamental causal factor To be sure, an analysis

of this type can have its distinct disadvantages; in the more

obvious instance, the maj or hypotheses underlying a research study

can be tumbled resoundingly to the ground. At any rate , such

problems are not the ones that plague us here 

When we proceeded according to standard research procedure

to control for certain strategic variables , the original relation-

ships did not prove to be spurious. Ins tead they were found to

hold in specific ways that were as often as not previously unsus-

pected. The end result of this situation was to produce a series

of specified or conditional relations, based upon the interaction

of several key variables Consequently, the heart of our indi-

vidual analysis will consist of the description and interpretation

of the more important of these conditional relations"

The General Picture

The first question to be posed is as fundamental as it

is obvious" What per cent of the original sample interviewed

stayed with the program and what per cent dropped out? How much

turnover do we actually find among the Great Books participants?

The relevant data are found in Table 
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Table 1

Drop-Out Among the Original Sample

Stay 67%

Drop out 33%

Total 100%

== 1 730
No answer or uncodable 179
Total sample 1909

Here we find that 67 per cent of the original respondents

for whom drop-out infoTI ation was available retained their asso-

ciation with the Great Books program Drop-outs accounted for

33 per cent of this total That is $ one third of the partici-

pants for whom information was available were no longer affiliated

with the program, while the great majority - two thirds to be

exact were sti II active the time the follow-up study c

Admittedly, good deal easier report these

findings than interpret them. The immediate question

that comes to mind concerns the relative level of drop-'out among

the participants t-J hat can be said about the IImortali ty" rate

revealed by these data? May we conclude that loss of membership

poses a relatively insignificant problem for those vi tally con-

cerned with the success of the program? Alternati vely, do these

findings contain any dark and ominous forebodings for the future

of Great Books? Let us state quite candidly at this point that

Re1evant information could not be obtained for 179 of
the originally intervieliJed members.. This figure represents 9
par cent of the total sample"
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the researcher can provide only partial answers to 
uch questions.

In a very real sense the evaluation of such information rests

wi th those who are associated with the administration of the

program, since any such evaluation must ultimately depend upon

the standards desired or required by persons responsible for the

continued health and success of the organization. Of cours.e, in

the extreme case alluded to above, we need not hesitate to offer

our own judgement. It is certainly clear that the program reveals

no sign whatsoever of impending disaster following from the drop-

out rate. Among the members at any given date , we can, on the

basis of this study, expect that the large majority will retain

their affiliation with the organization The program is funda-

mentally heal thy in this sense. It is when we seek to go beyond

a level as elementary as this that the difficulty becomes apparent.

Granting this , it is still possible to inquire if some

sort of objective criteria based upon studies of groups similar

to Great Books ar available.. An investigation of the literature

intended to uncover such criteria leads to an astonishing fact.

At least to our knowledge, studies of this nature do not exist.

We can only speculate as to why this situation should obtain. One

explanation that suggests i tself derives froDl the unusual, if not

unique, character of Great Books as a type of social organizationo

It is certainly not easy to think of other organizations that

depend as exclusively upon the continuous, intensive , and voluntary

interest of the participants in intellectual endeavor This em-

phasis upon the voluntary or unconstrained element in Great Books

membership is crucial .Great Books shares its nature as an adult
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educational institution 'tii th a wide range of other formal organi-

zations.. Unlike these other insti tutiQns, however, Great Books

cannot depend upon the constraining force of financial or other

utilitarian incentives. The average college student has financial

reasons for remaining in school - most imediately in terms of

the money invested in his education, but perhaps even more strongly

by virtue of envisioned job opportunities. No such constraints

exist in the case of Great Books at least not for the vast major-

ity of participants

In view of the particular differences we have stressed,

one could hardly expect to derive from studies of college students

the type of objective criteria ideally needed for assessing the

Great Books drop-out rate. Yet , taking the position that some

effort in this direction is better than none, we propose to offer

when relevant, data obtained by the U 'j S~ Department of Health,

Education and 'lJe1fare, on the IIretention and wi thdrawa111 of col-

lege students,. The reader should bear in mind, however, that

under the circumstances only rough and approximate comparisons

can be employed..

The Department study is based upon a national representative

sample of college students entering as freshraen for the first time

in the fall of 1950 This sample was followed as a II coho rtt! for
the succeeding period$ data being obtained from both official

records and questionnaire schedules of the type employed in our

own study of Great Books.. All told, the relevant information on

Retention and Withdrawal of College Students, by Ra
Iffert Uft Dept:-of Health, Education and Welfare: Bulletin
1958, No. I..
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continuance and withdrawal was obtained for l3, 612 students 

Drop-out information was classified by length of residence, and

revealed the following rates for the sample considered as a whole

Table 2

College students Y Drop-Out by Length of Residence

Length of Residence . Per Cent Drop -Out

Second Year

First Year

Third Year

Fourth Year

---

Total 100

In order to draw any conclusions from the college student

data - no matter how tentative these conclusions may be - it 

necessary to look at some comparable information for our Great

Books sample Q . We have already presented the drop-out data for

all of the respondents without regard for their length of exposure

to the nrogram Now we need this information taking account of

length of exposure The appropriate information is pr ovided in
the following table

Ibid , pa 152 where the data are desoribed for sex and
for type of institutiono Here we are interested in obtaining only
a general over all picture in terms of which comparisons can 
made"
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Table 3

Great Books Drop- Out by Length of Exposure

Exposure Per Cent Drop-Out

One and two years

Less than one year

Three years or more

Total Cases 1611

First we draw the reader s attention to the fact that

the two tables do not present their information in precisely the

same way, since exposure in the college student study was classi-

fied somewhat differently from the method utilized in our own re-

search" In the college study those in residence for less than a

year were considered together with those in residence for one full

ye ar e The Great Books method involved distinguishing between these

two categories of participants. As long as we content ourselves

wi th oni approximate comparisons, however, this does not present

a serious problem.

Among college students 1 we see that 28 per cent of the

freshraen withdrew from school by the end of the yearo Among tho se

who continued into their second ye r, 25 per cent did not remain

for work in the third year The juniors suffered a mortality of

10 per cent, while 14 per cent of those entering the senior year

wi thdrew before receivinp: their degree..

The Great Books figures show that 46 per cent of those

attending for less than one year left the group, 25 per cent of



183

in the one to two year category did not continue, while 22 per

cent of those with the progrwl three years or more were listed as

drop-outs. The general picture in both cases is not radically

different; but on the whole the Great Books participants show a

greater tendency to withdraw from their organization than the

college students" The difference is especially pronounced in the

early period where Gl'eat Books participant s drop out quite heavily,

less pronounced in the comparison of advanced students and advanced

discussion participants, and totally disappears among the middle

groups" In the case of both Great Books and the college students,

the drop.-out is heaviest in the very early period of exposure"

When the important differences in the general nature of

the organizations considered above are taken into account 9 these

differences in drop-out appear even less significant At the same

time the comparison seems to pinpoint the particularly vulnerable

period as far as Great Books is concerned - the initial months of

exposure" Viewing the total picture, our original expectation

seems to be confirmed; the Great Books drop-out problem does not

compare too unfavorably with what is typical of young adult educa-

tional institutions despite the fact that the latter offer many

more practical incentives for the member to continue 

Because of the important differences des cribed above , it

is possibly more enlightening to compare the Great Books drop-out

figures with findings on the active participation of members in

various types of voluntary associations students of the latter

problem generally emphasize the point that active participation 

most organizations of this nature is limited to a rather small
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inner circle of individuals The majority of members are funda-

mentally members in name only - or as they are sometimes cal1ed

dues paying members.. tI Their failure to participate in organiza-

tiona1 affairs has often been accounted for in terms of apathy

steraming from considerations of the larger social structure, on

the one hand, and from organizational requirements for centraliza-

tion and bureaucratization of functions , on the other The main

point we wish to make is just this In many .!tays, the most H inac-

ti ve il members of a Great Books discus sion g roup are very similar

to the active inner circle of a typical voluntary association..

If this is, indeed the case , the fact that as many Great Books

participants remain with the program as long as they do be comes

all the more noteworthy.. 4

In the light of the paucity of relevant data, we must

rest content with these rather loose evaluations of the Great

Books drop out problem Perhaps the reader is now in a somewhat

better position to form his own conclusions as to the magnitude of

the problem posed by the drop-out of Great Books participants

We can only repeat what has already been stressed: that in the

most fundamental sense an evaluation must rest with those respon-

sible for establishing specific standards deemed appropriate for

the evaluation of Great Boo s as a more or less unique organiza-

tion dedicated to the purposes of lI uncoerced, !! adult education in

is important to bear in mind, however, that even this
comparison is far from satisfactory.. As hinted above , there are
reasons to believe that there are special mechanisms within volun-
tary organizations operating to discourage widespread participation
on the part of the membershipo By contrast, no such mechanisms
;,TOu1d appear to be functioning in the case of Great Books dis-
cussion groups 
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the classic literature of Western Ci vilization

Putting aside the problem of how Great Books drop-out

compares with the drop-out typical of another educational organi.

zation, we can now focus attention on the central concern of the

chapt8'r: the attributes differentiating members who stay and

members who drop out" The first group of l' actor s to be considered

are those relating to tbB individua1 s position in the social

structure.

Social Structure Variables and Drop Out

-.,--- - ..

It is one of the fll damenta1 assumptions of present day
social science that an individual can only be adequately understood

when we take account of his location with reference to such e1emen-

tary social categories as sex, age , marital status, education and

social or occupationaJ. status" The present section will be con-

cerned wi th exarnining the l'e1evance of these factors for the

specific problem of immediate concern to us in this chapter

Two important large scale social structural correlates

of drop-out are age and education They are, in addition $ two of

the most useful background factors in terms of vJhich to examine a

large number of other important relationshipso In view of these

considerations, it will certainly repay us to carefully examine

the association between age education and drop-.out

The relevant information for age and drop-out presented

separately for men and women, is found in Table 4Q
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Table 4

Sex, Age and Dron-Out

Per Cent Dropping Out

Sex
Age Female Male

Under 30 years
30- 34
35- 39
40-44
45 -
50-
55-
Over 60 years

(l95) (75)
( l80) (107)
( 173) ( 115 )
( 134) (95)
(107) (60)
(69) (64)
(29) (38)
(79) (49)

To a certain degree, we can observe a tr3nd common to

both sexes ( The younger age groups tend to drop out heavily,

middle age is a period of optimum retention, while there is a

tendency for losses to increase again in the twilight years

However, the pattarn varies some hat by sex Thus, wh:tle the

rate of drop-out remains very high for men until the age of 35,

the rate for women tapers cff at about 30 years 0f age 
Indeed

the losses are gcneraJ.ly somewhat greater for men in the younger

ye ars . This sitLJ_atiu 1 reverses in the middle and late periods,

Two possible explanations for the higher drop-out figure
emong younger members were investigated. First WG examined the
possibility that the finding was due to variations in program
exposure associated with age differentials. That is to say, older
members were likely to be exposed to the program for a longer
period of time and exposure to the progr was posi ti vely correl-
ated with retention. Analysis clearly indicated,however, that age
differentials in drop-,out could not be explained on the basis of
associated patterns of exposure. In fact , the differences in re-
tention between younger and older members were greatest in the
initial years of exposure. Next we looked into the possibility
that a greater incidence of residential mobility among younger
persons under1i the findings. Once more the potentially explana-
tory variable did not essentially modify the original relationship.
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where men are found to be especially good " stayers. In fact 

among men the loss increases in late middle age only to fall off

to a very low level once again in the later period of life. This

contrasts sharply with the consistently strong curvilinear pattern

among the women.

Although it is perhaps not readily apparent from the table,

there is a very slight tendency in the zero order findings for

women to drop out of the program in greater number than men. But,

this relationship disappears entirely when w.e hold education con-

stant. The findings to support this statement are contained in

Table 

Tab le 5

Sex, Education, and Drop-Out

Per Cent Dropping Out

'Sex

No college
Part college
AB degree
Graduate study

no AB

Female Male

(20l) (55)
( 286) (99)
( 242) (116)
(279) (327)

Educa t ion

Whate1Ter' significance sex role may have in other life contexts,

the data seem unmistakably clear in showing that the typical Great

Books member who stays with the program and the typical member who

leaves the program are not to be distinguished o the basis of

this factor Once the people are recruited into part:!. cipation"

it does not appear that the program hd8 app:v8ciably different

levels of appeal for either sex In other words, there are cer-
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tainly no grounds for concluding that the values and interests

the program is capable of satisfying are the exclusive or prin-

cipal province of one sex"

Returning to Table 5, let us now focus upon educational

differentials in drop-out.. We find that the major contrast is

between members who have and members who have not acquired at

least a bachelor degree" Among the men a graduate level educa-

tion contrasts even more sharply with the first two categories 

Furthermore, among men, the graduate category far outnumbers those

wi th only a bachelors degree 

The fact that the " part cOllege" people hardly differ

from the IIno col1ege il people raises an interesting problem"

suggests that the significance of formal education for retention

goes beyond intellectual background and interest vJe know these

factors are associated with length of formal schooling and drop-

out.. 6 Yet , members who have attended college without receiving a

degree drop out as frequently as those who never advanced beyond

high school" This suggests that the benefits of a partial exposure

to college are largely offset by another characteristic that we

can hypotheaize to be associated with this level of education:

a relative lack of 11 stick- to- i t-ness" "7 In other words, there is

See
liberal arts
cation., The
interest and

earlier sections of this report for information on
quiz score and level of reading in relation to edu-
relationships between intellectual background and
drop-out are considered in detail below"

70f course , we must not overlook the possibility that an
individual is prevented from conti:ouing his education by circum-
stances "beyond his control" "' economIc prs8sures , or marital
obligations in th8 case of women woul seer1 to be the most mpor-
tant factors of this type" We can report that the fJ.nding is not
limited to either women or lower status memberso
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eason to suspect that the member who drops out of c011ege is

deficient in the persistence that is also importartt for predicting

continuance with Great Books 

We have seen that both age and education are strongly

correlated with drop out Now we ask how each of these two

variables operates when the other is controlled. As intimated

earlier , even under these circumstances, their effects on drop-
out remain considerable"

Table 6

Age , Education , Sex and Drop-Out
Per ,Cent Dropping Out

Age
Sex Education Under 35 35 and Over

Female Less than AB ( 153) ( 325 )
AB and more ( 222) (293)

Hale Less than AB (28) (124)
and more ( 154) (288)

To begin with, the reader will note that we have collapsed

into dichotomies the finer distinctions in age and education

utilized up to this point" This procedure will enable us to take

account of several variables simultaneot1.s1y, and will for the most

part be employed in the remainder of the analysis. The general

picture is brought out quite clearly: neither age nor education

drop-out differentials can be explained in terms of the other

factoI'

Beyond this it is also important to note that these dif-

ferentials are e:j; ept:Lonal1y strong among the males" The age

differential holds powerfully for men of both educational levels,
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while the educational differential is especially noteworthy among

men under 35 years of age 

ex. Age 9 Marital status, Social Class
and Drop-Out

At this point , we introduce two additional factors, marital

status and social class Yet , we wish to obtain a ,picture that

't..ill do justice to both our image of the social structure and our

data" In order to do this it is necessary to examine sex, age

marital status and social class simultaneously, in relation to

drop-out. Some rather interesting findings will emerge from this

proce dure 

Before discussing the findings, perhaps we should explain

something about the meaning of social class or prestige status

as used in this study.. The fact that Great Books participants tend

to be recruited very heavily from the middle levels of the occupa-

tional status system has been emphasized in an earlier Bection of

this report.. 1rJithout losing' sight of this fundamental fact . we

have found it useful to differentiate participants in terms of

some approximate ranking of social class in so far as this can be

evaluated rom knowledge of an individual' s occupational activity"

Thus, for purposes of analysis, participants have been classified

into lower and higher status. It is important to bear in mind the

fact that the classification is relative to the Great Books sample

rather than to any other larger prestige system.. It seems to us

that the distinction used here between lower and higher status

corresponds in an approximate fashion to the usual distinction

between lower and upper middle class in the general social system.
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Actually the procedure employed for assigning the participants

into the status classifications was quite complex , and entails a

good deal of technical detail that would be inappropriate for

presentation at this point We feel that a series of selected or

typical" examples taken from both the low and high status cat-

egories will serve far better to communicate to the interested

reader the general significance of the differentiation 
appropriate examples are as fo110ws

The

Typical" respondents classified as H 10wer!! status were

engaged in the following occupational activities:

10 draftsman

20 owner of small retail store

3. factory sales representative

owner and operator of small mail order business

ilroad engineer

Typical!! respondents classified as " higher!! status were

engaged in the following occupational activities:

10 bank officer

2. electrical engineer

3e owner of medium sized advertising agency

40 research scientist
5" physician

Let us turn now to the findings 

Housewh' es were classified on the basis of husbands 
occupational acti vi ties"
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Table 7

Sex, Age , Marital Status , Social Status
and Drop-Out

Per Cent Dropping Out

---,.--..

Age Hari tal Social Sex
S t a tus Status Female Male

Under 35 Married Low ( 1w_ (68 )
High (78)

Sing Ie Low (64, (44)
High (5) (16)

35 and
older Married Low (231) (200)

High ( 175) ( l43 )
Single Low ( 13l) (25)

High (12) (l7)

-", -'''-. '-' ...._-,,----

The first thing to be noted is that most unmarried members are

classifiable as lower status; in fact, there are too few single

high status members to permit the computation of percentages for

tte se cells" Once this is recognized, it does not pose too serious

a problem and we can proceed with the analysis F'ocussing upon the

women we find the following patterns Young married women of

lower status are the most likely to drop out Among single WOllen,

age makes no difference in the probability of retention; in either

case it is still high In contrast , retention is cons iderab1y

better among members 35 years and over, and also, interestingly

enough, among young higher s ta tus members 

Now let us examine the findings for men in this same

manner , considering age , marital status' and social class together.

Here we observe that young, single, lower status members drop out

most frequently" Also very high on drop-out are young, married

lower status men.. Intermediate figures are found among young,
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married, higher status and older, married , lower status men. The

older, married, higher status men occupy the other extreme show-

ing excellent retention, ag do the older , single, lower status men.

Approachinf. the data from another point of vie,oJ, let us

examine individually the pattern of relationships between age,

marital status, social class and retent:fon Starting with age we

find that the originally observed relationship between age and

drop-out holds among women in only one out of the three possible

comparisons , the lower status married category Among men, on the

other hand, age is a perfectly consistent correlate of retention 

Looking next at marital status we fail to observe any consistent

pattern; the relationship between marital status and retention

varie s wi th the s ex and age of the member This holds despite

the fact that there is a rather strong zero order correlation be-

tween being married and remaining with the program. Cons ider now

the relationship between social status and retention& For every

possible comparison among both men and women we find that higher

status members are more likely than lower status members to remain

with Great Books 

We have described the findings, now we wish to see what

can be made of them For this purpose we make use of the general

concept of social structure by which we essentially mean the inter-

related positions that serve to differentiate the social experi-

ences of the members of a societYe For certain purposes society

can be fruitfully analyzed as a matrix of broad social positions

within which each individual finds his place Some of the dimen-

sions of such a structure relevant for the problem under investi-

gation include sex, age, marital status, social status and educa-
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tional background The point to be emphasized is that social

scientists generally assume differences 
in location within this

social structure go hand in hand with differences in life experi-

ence, culture, and recurrent modes of activity" Several analyti-

cally separable aspects of these differentials should be noted.

In one aspect , position within the social structure implies that

an individual' s behavior is governed by a more or less clearly

defined body of expeotations socially recognized as appropriate to

specific social identities" Clearly disti.nguishable from these

normative prescriptions as to what lI ought!! to be done, are differ-

entia1s in h soc:'a1 relationships characteristic of diverse

locations in the social structure still a third aspect involves

placement in Hhat has been called the lI opportunity structure!! of

a social system" That is to say, position within the social

structure results in different ial exposure to a wide range of

experiences and conditions that have important ramifications for

a person's career. The previously cited differences in drop-out

among sex-age-marital status--social status categories relate

directly to these considerations Comparing these positions, in

terms of Hhat it means to be at each of these junctures in the

road of life" goes a long way toward making sense of the relevant

quantitative findings

Let us return to the findings with this much as background.

Thinking of the various combinations of sex, age 
marital status

and social class described above as niches in the social structure

leads in virtually every case to a clarification of the findings.

Thus fo!' "Tomen, the highest drop-out occu::.'ed among the young,

married lower status members This immediately suggests the
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pressures of time and energy upon young housewives busy with the

activities of raising a family and maintaining their household.

It is interesting to observe that the impact of these pressures

appears to be alleviated either by age or social status Wi thin

the same life cycle phase , young, married higher status women

reveal themselves as rather good II stayers" This suggests that
the crucial factor is a financial one , presumably operating in

several ways. In certain cases the young married woman of lower

class posit on must add to her household duties the burden of

employment outside the home. A type even more common in our

sample than the IIworking wife" is the plain, ordinary housewife 

The crucial consideration here may well be the ability to obtain

assistance in household duties from outside sources To the de-

gree that this ability is based upon the financial situation 

the family we would expect the lower status mother to have a de-

cided disadvantage in this respect 0 Of course , the duties of

rearing a family are eased by more "natural" changes. In the

middle years, the children are moving out of the home , producing

an oft noted void in the mother' s life. How shall she utilize

her newly found leisure? At least some women in this life situa-

tion seem to turn to Great Books 

We have yet to discuss the single women. This category

consists largely of !1 career women, If although there are a small

number of unemployed divorcees and widows included as well

At any rate , the data indicate that neither of these types dis-

play very good retention. In the case of II cal eel women" there is
perhaps a simple explanation in the competit on f0r time and energy

represented by putting in fl a hard day at the office,, Although we
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would be the first to admit that the study contains no direct

evidence for it , we would also suggest the following interpretation.

As we know, women tend to outnumber men in the program; further-

more even where men do attend they are very likely to be married.

The unattached woman looking for a potential mate soon finds that

she has come to the wrong place It is our suggestion, at any

rate , that the real or potential " husband hunter" - rare though

she may be - doesn t t stay too well?
Now for the menQ Two points stand out here First and

most important , the younger man is prone to drop out. second,

wi thin each age categorY!J higher status is a posi ti ve factor in

retention" Yet .9 the really interesting differences seem to be

those arising from age Why should this be? The middle years

find women relieved of a considerable part of their family acti 

i ties and responsibilities, but this certainly does not apply to
men" The principal acti vi ty, to which they are expected to devote

their fullest attention, is their occupation, and there is cer-

tainly no drastic reduction in the level of activity comparable to

that which exists in the case of married women" Perhaps the age

differential reflects a more subtle shift in emphasise A man in

his prime is busy devoting time and energy to a job , and this is

the expected thing to dO There is little room at this period

in his career for leisure pursuits The drop-out behavior of

older men seems to suggest that this situation undergoes important

change s " Having dedicated his youth to hard work in pursuit of

his vocation, we suspect that both the individual and the " signifi-

cant others " of his social environment find his continued partici-

pation in adult liberal education a somewhat more appropriate role
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to play, at least as a complement to his main endeavor

Education and Status

Education was treated earlier togethe r with age. InJhi1e

it certainly comes as no great surprise to find that education

and status are somewhat strongly correlated with one another; this
fact does render it advisable to examine these two attributes

simultaneously 1fJhen this is done we obtain the following results

Table 8

Education, Age, status and Drop-Out
Per Cent Dropping Out

Education
Age status Less than AB and more

Under 35 Low ( l23) (215)
Rlgh (55) ( 191)

35 and over Low (320) 28l )
High (87) ( 262 )

Focussing first upon the status differentials , we observe

that the 'relationship between status and drop-out is maintained

in each of the age-education categories with the exception of the

older, less educated members The largest difference is found

among the young less educated members. Shifting to the educa-

tional differentials we find that the relationship holds in each

of the four possible comparisons, but at the same time the differ-

ences are extremely small both among young high status and older,

low status members We observe, in short, a kind of nsutral belt

within which differences in education have lIttle impact upon

drop-out , with the important effects showing up among the extreme

categories 
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In conclusion, neither education nor status are capable

of accounting for the other attribute s relationship with drop-

out Certain interactions are , however, to be observed between

the se two factors This situation induced us to conduct a rather

extensive examination of the relevant patterns of correlation for

these two attributes The results of this investigation indicated

that they represented, at least in many strategic circumstances,

significantly different underlying dimensions, and since these

important differences were masked by an index combining the two

elements, the decision was made to employ each of the se as separate

measures when they were used in subsequent analysis.

urna r:y n d us ion

In this section we have examined the relevance of position

wi thin the larger social structure for retention utilizing infor-

mation about a member' s age , sex, marital status , social status

and education " In so doing the fact that Great Books is, at least

in certain regards , similar to other organizations was clearly

brought out.. Active membership in any organization requires a

significant outlay in time and energYe Participation in Great

Books discussion groups is certainly no exception to this rule..

Such circumstances lead to competition for the individual' s re1a-

tl vely scarce resources and make sustained active participation in
any particular voluntary association more or less feasible , de-

pending upon the other activities to which the person is committed.

To be sure individuals differ in their capacity to cope with such

commitments, but generally, the evidence from studies of acti vi ty

in voluntary associations indicates that people in the " busier
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stages of life are especially vulnerable to such competition for

time and energy The findings of the present survey closely fol-

low this pattern"

Considering age as a social factor condi tioning drop out j

we observed that younger members were generally the most vulner-

able category" The middle years proved to be the most congenial

to retention, while drop-out tended to increase again in the later

years" Taking account of sex, marital status an social status

in addition to age made it possible , on the one hand, to state

rnore precisely the relationship between social structural posi-

tion and drop-out; and , on the other hand, to account for these

findings in more meaningful terms. Focussing upon women, it was

found that young, 101P,er status, married members were especially

vulnerable to withdrawals These women, it seemed plausible to

argue, were either busy raising a fam. or else were "working

wi ve s " II In either instance, their dominant acti vi ties were

likely to interfere with participation in a discussion group.

Young, married women of higher status, on the other hand , were

found to stay with the program quite well. In their case, the

family financial position presumably enabled the mother to avoid

the kind of maternal or occupational duties that interfered with

outside activities. The considerably lower drop-out figures for

women over 35 years of age seemed to parallel the changing life
acti vi ties of motherhood. Hi th her children moving out of the

home , a woman in her middle years would have more time to devote

to organizational and cultural activities Great Books would be

one type of acti' vity to which a woman in this stage of her life
could turn This age-linked differential was not observed among
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single, lO1rJer status women" These consisted of 11 career 1twmen" who

were presumably devoting most of their energy to their jobsQ

was also suggested that in so far as there were " husband hunters

among them.? the rather meager opportunities in a t Tpical discussion

group (the males are ovenlhelIl1ingly married) would soon. become

apparent"

The emphasis thus far has been upon the patterns of ac-

tivity typical of the variom female roles" As indicated earlier

however , social structure also involves the definition of approp-

riate or expected behavior We need only point out that in the

case of women these definitions appear to coincide with the be-

havioral aspects already noted. As others have emphasized, not

only are younger married women busy with their ffu ilies, but they

are expected to occupy themselves in this waYQ When we focus

upon the drop-out among the men of different social positions it

seems even more necessary to stress the part played by such role

definitions Here we observe a very strong tendency for younger

men to drop out of the program. To be sure , the preoccupation of

men with their work at this stage of their career coincides with

a culturally expected behavior pattern" But where the decline

in a woman,' s family duties could be plausibly offered as an explan-

ation of the tapering off of the drop-out figures among members

of that sex, no SUC2 "natural" explanation appeared in the case

of a similar finding for men. This led to our speculating that

the observed decline in drop-out among middle aged and older men

perhaps represented a fundamental change in the type of activity

considered appropriate for a man to ergage in. Could it be that

we observe here indicationB of a shift in socially permissible
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role behavior whereby the man who has reached middle age is allowed

to devo e more of his time to leisure pursuits and cultivation of

the Itmindil

As previously noted the soci l structural sources of

withdrawal from Great Books considered above probably operate

similarly for a wide range of organizational activities quite

different from that characteristic of the discussion program The

social positions described just happen to be more or less vu1ner-

able to competing activities and socially recognized values Two

social categories examined would seem to be somewhat more closely

related in their ramifications for Great Books participation as

a particular kind of activity. The first of these , sex, considered

in itself, represents one of those s1 tuations where the absence

of a correlation represents a rather interesting finding Thus,

it was observed that sex was not associated with drop-aut This

in turn, seemed to dispel the notion that the program appealed

in any selective fashion to the values or interests of men or

women",

Educational differentials represented another case of a

structural factor clearly relevant to the content of activity em-

braced by a Great Books discussion program", Here , the data indi-

cated that a college degree was positively associated with reten-

tion In view of the highly cerebral character of the program

this certainly came great surprise.. lrJhat was involved here

was obvious 1y enough, adequacy intellectual background and the

acquisi tion skills for coping with materials a rather high

level of abstraction There was no differen e observed between

members with on y a high school education, however , and a partly
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completed college education, End this led to the hypothesis that

another element to be considered in connection -,..i th the possession

of a college degree was just plain " stick- to- i t-ness 0 n The in-

tellectual dilettante might be eager to join, but chandes of his

staying are somewhat poorer in these cases 

status was another social structural factor of some in-

terest" As indicated ear1ier this attribute revealed a rather

consistent pattern of association with our key variable 
lower

status members tending to drop out somewhat more than higher

status members. Education and status were, however , intercorrelated

and it was isable to control for this fa Despi te the pres-

ence of some interactions between these two factors , the results

indicated that neither could be accounted for in terms of the

other"

In the remaini g sections of this 3hapter we shall exam-

ine a wide range of factors related to drop-out" Our procedure,

in most instances, will be to utilize one or more of the relevant

attributes considered here both as a means of throwing into

clearer relief the social structural incidence of the re1ation-

ships, and as means of holding constant one important set of po-

tentially confounding factors 

Intellectual Chara.cteristics a o. Dr

The analysis thus far has 9 for the most part , viewed the

Great Books member in terms of factors that appe r rather extrinsic

to the acti vity involved in studying, analyzing and discussing
the classics" \rv 8 turn now to the considere- ;:.on of a Bet of factors

that may be 100.301y designated as l! inte1le0 ;ual characteristics,,
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Unlike some of the other problems we have focussed upon, it seems

immediately and abundantly obvious that a member's intellectual

capabilities , as these derive from the interp ay of natural en-

dowment and environmental condi tions constitute a key variable in

predicting withdrawal from a progrmn such as Great Books. Ref-

erence here is to a variety of elements going beyond 
II raw intel1i-

gence" to include such things as methods for coping with intellec-

tua1 materials, background of knowledge, fundamental organizing

schemes, etc"

Attention has already been devoted to the relationship

between education and drop-out. Persons characterized by more

education tended to stay with the program to a greater extent

while those with comparatively less education were higher on

drop.,out. Exposure to varying degrees of education pres Lmab1y

involves a number of d.ifferent experiences, among which are in-

cluded the acquisition of such skills as are indicated above

Accordingly the analysis of the role of intellectual skills in

relation to drop-out also represents an opportunity to attempt to

isolate some of the interrelations between education and intellec-

tual factors.

The measures of intellectual skills and knowledge to be

used in the analysis have all been encountered in earlier phases

or this report" They J,nclude a score on the qUJ. z intended to tap

intellectual preparation in the area of the liberal arts, a score

on the music test and a score on the poetry test" First we exam-

ine quiz scores in relation to drop Dut"

To begin vdth we know that quiz core s are highly cor-

Members with lessrelated with length of exposure to the program
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exposure tend to be consj.derab1y lower on the test than members

who have attended for longer periods of tDne 
In addition, drop-

out is disproportionately high in the first year of membership.

Accordingly" in order to dra1rJ' ar.y reliable conclusions about the

relationship between quiz scores and drop ollt we first intend to

examine this relationship taking account of the respondents 
I ex-

po sure to the program

Table 9

Quiz Score, Exposure and Drop-Out
Per Cent Dropping Out

QClzs'core--"Low HighExposure
Years qomp1e ted

1 and 2
3 or more

( 348 )
( 24LL )
(126 )

( 2h1 )
(268 )
(265 )

",--------,, -'---

When this is done , quiz scor'e is observed to relate to drop-out

qui te apart from expo sure The difference is small , but consis-

ten t In fact" the importance of backgrour d in the Ii bera.1 arts

as measured by the teBt is greatest in the earlier periods If the

relationship could, in fact , be accounted for in terms of exposure

there 1'Iould of course , be no such differences when this factor

1'IaS controlled 
EXPOSUI' 6 has been taken into account in eXeJl'ining the re-

lationship between quiz score and retentior.a Ecucation and age

are also correla ed with both the indepen( (jnt and dependent vari-

able , and it is t.herefore important t.o coni:l'ol for these factors

as well"
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Table 10

Quiz Score, Age, Education and Drop-Out
Per Cent Dropping Out

Quiz Score
Education Low High

Less than AB ( 12?) (53)
AB and more ( 145) (260)

Less than AB (255) (181)
J\B and mo re (237) (340 )

Age

Under 35

35 and over

IN'i thin each age-education category low quiz scores are

correlated with drop-out The difference is more pronounced among

those wi thout an AB degree , and is especially strong among those

combining this characteristic with youth" Throughout our analysis

the young, less educated members reveal radically divergent pat-

terns of withdrawal depending upon the factor of quiz score..

the other extreme the difference is rather small among older per-

sons who have a college degree 

Looking at the figures another way, let us eXfu ine the

relationship between age and drop-out, and education and drop-out

controlling for quiz score" It appears that quiz score serves to

qualify somewhat both relationships" Among those high on the quiz

and less educated, the difference between the age categories is

slightly reversed; similarly the difference between educational

categories is reversed considerably among young people high on the

quiz e These statements are of course merely different ways of

stating that young, less educated persons with high quiz scores

are very likely to remain with the program.. Perhaps these are
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persons who were highly qualified for college work in terms of

intellectual capabilities , but due to various conditions beyond

their control were forced to discontinue their formal education

Given the opportunity to continue their education through the

Great Books program a disproportionate number of such persons

rema in On the other hand, young persons who have not received a

college degree and are also low on quiz score are doubly handi-

capped.. They do not bring to their Great Books acti vi ty the intel
1ectual capabilities for adequately coping with the materials they

encounter Furthermore they lack the benefits, other than tho 

presumably reflected in quiz score, that derive from full expo-

sure to a college education

Quiz scores are somewhat less important among older per-

sons, but the general picture remains the same.. Up to this point

at least, the conclusion would be that intellectual capability

in the area of liberal arts, as measured by scores on the quiz,

is one of the most important correlates of drop-out 

Quiz scores are , however, also intimately associated

with musical sophistication and to a lesser degree with poetic

apprec.ia tion" Let us now examine the independent contributions

of each of these individual characteristics to the Great Books

drop-out problem. But for the benefit of those who are unfamiliar

wi th the first report on the Great Books program perhaps we should

first explain a little about the measures utilized for tapping

the se two substanti ve areas" The measure of musical sophistica-

tion is a Guttman scale composed of four items. These items cop-

sist of classical music selections chosen so as to cover a range

of musical sophistication running from " lower-middlebrow" (The
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1812 Overture) through " upper middle brow" (Beethoven I s rchduke

Respondents were asked to rate each of the musical compo-

sitlons presented to them in terms of their familiarity (very

familiar fami1iar less familiar , unfamiliar) and on the basis of

their answers were eventually classified into two categories, " low

and " high" musical sophistication..
The measure of poetic appreciation is based on an instru-

ment developed by Trabue and Abbott.. 9 These authors collected a

ber of classic poems and constructed damaged versions of brief

selections from each They developed for the poems: ( a) a s en-

timentalized version, (b) a version which was flattened to make it

matter-of-fact " and (c) a m.etrically damaged version. Refine-

ment of the components lead to a set of poems in both original

and damaged form which could be used to test a respondent'

ability to distinguish: , a poem of acknowledged excellence from
a vulgarized version..

Table 11

Music Age, Education, Quiz Score and Drop-Out
Per Cent Dropping Out

Age Education Quiz Music Score
Score Low

Under 3 Less than AB Low 103
High (26) (26)

AB and more Low ( 109) C3J.) ,
High ( 106) (147)

and Less than AB Low ( 142) (55)
more High (79) (83)

AB and more Low (147) (60)
High (l55) ( 173 )

R", Trabue and Allen Abbott , ilA Measure of Ability to
Judge Poetry, !! Teacher's College Record , Vol" y"xII, larch, 1921eo
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Focussing now upon quiz score and drop-out controlling
for musical sophistication , age and education we observe that

the association between quiz score and drop-out holds upo Tho s e

low on the quiz continue to show a higher rate of drop-out than

members scoring high on this test The relationship, moreover,

remains mos t powerful among the younger , less educated members 

Turning to the relatioDship between musical sophistication and

drop-out , holding quiz score , age and education constant , there

does not appear to be any consistent patterno Musical sophisti-
cation is not correlated with drop-out

Table 12

oetry, Age , Education, Quiz Score and Drop-Out
Fer Cent Dropping Out

Quiz Poetry Score
Age Education Score Low Hig

Under 35 Less than AB Low (91) (36)
High (32) (21)

AB and more Low (llO) (35)
High ( 169) (91)

35 and more Les s than Low ( 204) (51)
High ( l29) (52)

AB and more Low ( 1 79) (58)
High ( 225) ( 115 )

Next we.examine poetry, quiz score , age and education in

relation to wi thdrawalo The relation between quiz score and drop-

out generally holds up when poetry, education and age are held

constant There are, however, several exceptions The re1ation-

ship does remain intact among the young less educated members,

There is one slight reversal between those 35 years
and over, less educated and high on musical sophistication.
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and this follm'fs the findings arrived at when age and edu.cation

alone are held constant" Looking at poetry in relation to drop-

out we observe an even more interesting pattern. 011 the one hand

those who do poorly both on the quiz and on the poetry test tend

to drop out somewhat more than others. Yet those who do well on

both of these tests also drop out. This suggests the following

interpretation.. Those who are weak both in liberal arts background

and poetic appreciation are probably ill-prepared for the program..

Those who have a strong background in the humanities and reveal

relati vely high poetic appreciation and taste may very well be
somewhat too intellectual or IIhigh brow" for the program"

shall have occasion to pursue this last possibility somewhat

further in succeeding pages"

Reviewing the principal findings strongly suggests that,

at least for the young, less educated members , the more one knows

about the liberal arts and the classics the more likely one is to

continue with the program" Background knowledge and skills in the

area most immediately relevant to Great Books is an important

factor in retenticn Wi thout such a background the younger member

who has not received a college degree is extremely vulnerable to

drop-out" Perhaps worthy of equal emphasis is the somewhat re-

stricted character of this generalization" Interestingly enough

the findings appear to indicate that such a background is really

important in predicting retention among a limited category of

members and for a particular period of participation" Drop -out

among members 35 years and over and among the better educated

is hardly affected by this consideration, and even among those



210

who are affected , the impact occurs only in the first two years

of attendance" In short , where it operates, liberal arts back-

ground is very important for retention; yet given certain counter-

vailing considerat ions, e. go, a completed college education, op-
timum position in the age cycle, advanced years of participation,

inadequacies in preparation are definitely surmountable 

Turning to measures of intellectual skills and knowledge

somewhat leEs directly related to the study and discussion of the

classics, we found that musical sophistication does not have

important ramifications in drop-out behavior" Poetical apprecia-

tion represented a somewhat different situation In itself this

factor was not consistently correlated with drop-out ,\Jhen exam-

ined in conjunction '\'\ith knowledge of the liberal arts, how'ever,

an interestin? pattern emerged Members who were weak in both

liberal arts background and poetic appreciation tended to drop

out; while those high on both of these counts also tended to

drop out.. One interpretation of these findings viewed the former

persons as definitely too uninte1lectual or " low brow" for the

program, and the latter persons as perhaps somewhat too inte11ec-

tual or !1 high brow" to be challenged by the level of the program.,

The evidence on intellectual background and knowledge has

been reviewed" Next , we concern ourselves with several other im-

portant factors of an intellectual character. These include

first , the member's reported self-conception as this relates to
inte11ectualismo The reader will remember that the members

studied were requested to respond to the following question.
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Which of the following comes closest to the way you thlnk
about yourself?

10 I donVt like the phrase particularly, but I guess you
have to call me an lI intellectual

20 I consider myself an educated person, but not really an
intellectual

30 I haven it had too much education, so I can 
t t really call

myself either an 11 intellectual!! or an " educated person,
but I am pretty serious in my approach to things.

4. I guess I'm sort of a " low- brow!! when it comes down to it.

Interest in this question mainly revolved around determin-

ing the proportion of Great Books members who thought of themselves

as inte1le ctuals As it turned out only a small minority of the

members did so" The majority thought of themselves as well educa-

ted or serious persons Those who considered themselves intellec-

tuals were somewhat more likely to be college gradua.tes and high

on quiz scores In this chapter we are interested in examining

the relationship between intellectual self-conception and drop-

out,. Are those -who report thinking of themselves as intellectuals

more likely to remain with the program? Table 13 presents the

data, controlling for age, education and quiz score

Table 13

Intellectual Self Conception, Age , Education,
Quiz Score and Drop-Out

Per Cent Dropping Out

Quiz l.ntel ectual
Education Score Yes

Less than BA. Low (5) ( 119 )
High (9) (40)

BfA and more Low (10) ( 133 )
High (65) ( 182 )

Less than BA Low (9) (232 )
High (29) (147)

BA and more Low (23) ( 199 )
High (87) (246 )

f.,

Under 35

35 and
over

It is certainly difficult to discern any consistent rela-
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tionship between intellectual self-conception and drop-out" Thus

it not only appears that Great Books members seldom consider them-

selves as intellectuals, but that those who do are generally no

more likely to stay than the non- intellectuals.. This may come

as somethinp, of a surprise to many. Another interesting finding

is observed when we focus specifically on those persons high on

the quiz, 35 years and over, and low on education who consider

themselves intellectuals Such persons show a very high rate of

drop-out" This finding, anomolous as it may appear at first in-

spection, ties in with a series of findings to be reported subse-

quently" That is to say 3 it relates to a line of analysis indi-

cating that at least certain persons with a strong background in

the liberal arts, as well as reading habits and interests of a

very high level, tend to drop out of the program.

This brings us directly to our nex concern: the relation-

ship between reading preferences and practices and retention"

First , we have data on the respondents t evaluation of recent
worthwhile ll books.. These data were classified along two somewhat

different dimensions.. The first axis of concern differentiated

members preferring non-fiction from those preferring fiction.
examination of the correlation between this factor and withdrawal,

controlling for quiz score , age and education, provides the fo110w-

ing picture...
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Table 14

Worthwhile Books Preference , Age Education,
Quiz Score and Drop-Out
Per Cent Dropping Out

35 and
older

Quiz

'--

rthwhile Books
Educat ion Score Fiction or Mixture Non-Fiction

---".

Less than BA Low (53) (30)
High (27) (15)

nd more Low (48) (31)
High ( 118) (75)

Less than BA Low (69) (58)
High (56) (63 )

BA and more Low (55) (68)
High ( 123) ( 114 )

Age

Under 35

We find that non-.fiction preference is definitely corre-

1ated with continuance, while taste for fiction is associated with

withdrawal" The pattern is very strong among older members with

the exception of those high on quiz score and high on education

Here the association is actually slightly reversed. This would

seem to be a special instance of a rather typical and recurrent

finding Members who possess at least two characteristics very

favorable to retention - in this case a college degree and a

strong background in the li eral arts as measured by quiz score -

are not affected by their characteristics on additional variables

which relate to drop-out

Thus it appears that when a member is especially vu1ner-

able by virtue of educational experience and liberal arts back-

ground, his relative appreciation of works of fiction and non-

Note as well that no difference appears among younger
members high on education and the quiz"
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iction becomes an important factor in his staying with the progrmm.

If his taste runs strictly to non-fiction, a weakness on education-

al experience and liberal arts background. becomes less important

This is especially true for older members Conversely the vulner-

able member designating a work of fiction a3 his most worthwhile

book , either alone or in combination with non-fiction selections,

is more likely to drop out

The distinction between fiction and non-fiction considered

, irmediately above is quite separate from the issue of H level" of

reading appreciationc Quite obviously, a work of fiction may be

of the highest level, while a work of non-fiction may be rather

low brow in character Accordingly, the worthwhile book selections

classified in terms of intellectual level were also examined for

ir relevance to drop-out behavior For this purpose it was

useful to distinguish three intellectual levels: highbrow, high-

middle brow , and. middle brow Controlling once more for quiz

score age and education , the following results were obtained

Table 15

Read:'ng Level , Age, Education,
Quiz Sc.ore and Dr'op-Out
Per Cent Dropping Out

jlg

_._.

duca
Qui.z
Score

Under 35 Low
High
Low
High

Less than BA

BA and more

35 and
older

Low
High
LOH
High

Less than BA

BA and more

Read:h:.g Level
High Brow Hi-Middle

(19 )
(10 )
(23 )
(50 )

(18 )
(24 )
(22 )
(77 )

(39 )
(37 )
(4l)
(96 )

(21 )
(41)
(19 )
(57 )

Middle Brow

(46 )
(8 )

(34)
(66 )

(67 )
(41) 
(63 )
(84)
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Despite the fact that the pattern becomes somewhat irregu-

lar in spots, this table contains som rat er interesting trends"

First let us note that high brows are not at all the most likely

type of member to stay with the progr The'y are for the most

part more likely to drop out than the high-middle brows
The

latter presumably find the program most congenial The middle-

brow finally, also tends to be high on drop-out" This suggests

that level of reading appreciation is related to drop-out in the

fo1lO1oJing ways Those who are very high brow bring with them

tastes that would appear to be unsatisfied by the readings and the

discussion" They are presumably not stimulated sufficiently by

the program and as a result tend to drop out re,ther heavily The

middle brows represent the opposite extreme" Their intellectual

interests are keyed at too low a level to enable their continued

participation" For s1.i.ch persons the program app3 aI'S to be somewhat

too demandingo In contrast to both of theee groups 9 the members

with high-m ddlG brow tastes are most likely to find the program

both stimulating and satisfying 

Still another measure of Great Books members 
f inte1lec-

tual interests is rep esented b T the previously described Reading

Quali ty index" This measure is a combined index of both magazine

and book reading For pur:ooses of the anaJ.ysis the index may

also be trichctomized into high, medium and 10101 Controlling for

qu.iz - score, age and education, it appears that a high level of

reading quality is associated with increased likelihood of staying

only among those low on quiz score , and even there , not ronong

persons under 35 years of age and low on education Among members
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who are high on the quiz, it makes little difference if one is

high, medium or low on reading quality If anything, those low

on the scale tend to be slightly less 1ilrely to drop out

Table 16

Reading lity y Age , Education,
Quiz S core and DY'o 'J- Oul:

Per Cent Dropping Out

'-"-"---

QuizEducation Score

-_. 

'---' Reading QualityHivh l-edium Low
!H!,lL,
Under 35

35 and
older

Less than Low (36) (35) (37)
High (31) (11) (6 )

or more Low (42) LL1 (39)
High (116) (82) (29)

Leos than LOIJ (55) L.h (61) (l03)
High 311- (71) (Lt 3)

mere LOVJ 2;'- (51. 3c: (75) (74)
High (l4l) 2'1 (103) (50)

Let us b'r'iefly drat! tog8ther Bome of the maln threads of

ane,lysis relating to intellectual qU2.'ll ties and :eead:Lng preferences.

l() A good background lmoirJledge in the classic literature of

the liberal arts is definitely a strategic factor in retention"

Familiari ty 1Ni th the great thinkers and the prine ipal problems

to which they addres':FHl th"r.sel"i 7("s is asso;, iated 1I\ith continued

affiliation 'ldth the progrc:m w:.lile the rc:.:.ative lack of such

familiarity is associated w th drop-out The possession of a pre-

pared mind is especially important in the case of merilbers who are

vulnerable to withdrawal on the basis of age, educational back-

ground or other characteristics 

2" Husical sophisticatiu.nis not an impcY'tant factor in re1a-

tion to drop-out 
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39 Poetic sophistication does not appear to be associated in

any consistent manner with drop-out In conjunction with liberal

arts background as measured by quiz score , however , this factor

appears to take on a degree of importance here the member is

simultaneously low on quiz score and low on poetry, there seems

to be little that can save him 0 Interestingly enough if the

member is both high on quiz score and high on poetry he is also

likely to drop out" In the former case he is decidedly too un-

intellectual in background for the program; in the latter situa-

tion we encounter one of the several indications that members who

are too well prepared are also somewhat poorer risks.

40 The member who stays is more likely to be 
II serious" in

his reading tastes and interests.. I f he is low on the quiz, non-
fiction is decid.edly his tlmeattl ; generally speaking a taste for

fiction is not congenial to retention" Secondly, members who are

relatively high brow in their reading preferences and actual read-

ing habits are more likely to stay than those who are middle brow.

50 The evidence thus far supports the generalization that the

well prepared member is more likely to stay, while the less pre-

pared member is more likely to drop out. This applies to the area

of intellectual interests as well as intellectual skills and

lmowle dge Great BoaLs is gcme:'ally nJt faT' th.:: person who is

inadequately pl"'8pared. by bacK:sr"'l :.Jd 8- lnt ore st for a relatively

high level of intellectual activit 
6" While this is the dorrtnrmt picture, there are grounds for

pointing out a qualification of some irlter (; 8' A search f;:r a

relationship bet",reen very high level preparation and interest

and drop-out was employed. The results indicate that some persons
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presQ ably do drop out as a consequence of insufficient stimu1a-

tion or challenge from the program These people appear to be

high on the quiz, very high brow, and interestingly enough, low

on education" The data also suggest that such persons are, un-

like the majority of Great Books members especially likely to

think of themselves as II intellectuals,, The fact that they are

often persons without a college degree also suggests that they

are 11 self- taught " n and perhaps especially " individualistic" in

their style of intellectual life.. Perhaps the most important fact

to bear in mind regarding this group of persons is that they con-

sti tute a very small minority of the total sample. The larger

picture sketched above should be recognized as the fundamental

one as far as most of the members are concerned"

7" A se cond qualification, perhaps of greater significance

is the recurrent finding that members t intellectual preparation

and interests are quite often of little or no significance for

drop-out, provide the individual is not vulnerable in terms of

his pos1 tion in the social structure.

Group Activities and Attacr ents
in Relation to Drop-Out

The present section investigates the role of group affili-

ations and activities in affecting a participant s chances of

remaining with the program" To begin with we shall examine the

findings on membership in voluntary associations" For this purpose

we make use of a classification of the Great Books participants

into " joiners" and "non-joiners, n the 11 joiners" consisting of

persons reporting membership in two or more organizations 

0rganizations attached to a particular religious congre-
gation were excluded from the count of organizational memberships
but unions and professional a sociations, if listed by name were
included.
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The relevant data on the association between membership in vo1-

untary org8.nizations and drop-out is contained in Table 17"

Since it is a fairly well established fact that such membership

is also correlated '.rith age and social status, these factors are

held constant in the table.. 13

Table 17

Participation in Voluntary Organizations,
Age , Status and Drop-Out
Per Cent Dropping Out

Participafion
Age Status High Low

Under 35 Low ( 103) ( 224 )
High (88) ( 158 )

35 and Low ( 324) (260)
older High ( 225) ( 116 )

Here we see that being low on associational membership is

correlated with dropping-out of the program, but that this rela-

tionship holds for the most part among the young, lower status

members. That is to saY:1 the lower status !lnon-joiners drop out

rather heavily. There is no correlation among the lower status

members who are 35 years and older , and while it is present among

both high status categories it is rather small in both cases.

should note in passing that the relationship between age and drop-

out , and status and drop-out holds regardless of associational

participation..

Char1es Ro 1rJright and Herbert En Hyman, "Voluntary
Association Memberships of American Adults: Evidence from National
Sample Surveys, U American Socio10gical Review , June , 1958 , Vol..

23, No.. 3, pp.. 284
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Despite the fact that the re1at10nship between membership

in voluntary associations and drop-out has been observed to hold

primarily among young, lower status members $ the findings remain

of considerable interest This is due in good measure to the

manner in which the findings seemingly run contrary to expectation.

At least on the surface 9 one would be inclined to hypothesize that

people with a large number of organizatiQnal commitIDnts would be

more likely to discontinue the program This is based, of course

upon a conception of competing activities and obligations. Gi ven

a presumably limited amount of time and interest , the more occu-

pied the individual participant is with other organizations, the

more likely it would be for him to drop out of Great Books 

is quite clear, however, that other organizational affiliations

are favorable for remaining lJJi th the program esp ecially if the

individual is properly located in the social structure If any-

thing, it is the person with few attachments of this type that

drops out" Presumably, among persons who are likely to feel

rather strongly the pressures of work and household commitments -

young$ lower status members - the one who has the capacity to take

on numlerous activities is most likely to stick with Great Bookso

The member in this position with little time for other organiza-

tional activities has little time for Great Books,

Thus far we have considered the importance of formal or-

ganizational activity for drop-out The focus of attention is

now shifted to a concern for informal group acti vi ties relevant

for our s.tudy 0 Informal group life encompasses , of course, a

wide range of complex phenomena. Our survey enables us to pre-

sent information on the operation of two specific aspects of this
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rather extensive web of relations" The respondents were requested

to report 3 first 3 on the extent of informal visiting with friends 
family and acquaintances , and se cond on the ent of social con-

tacts with fellow discussion members outside of the program meet-

ings One question we ask is this: are Great Books members devot-

ing a relatively large amount of time to socia:L visiting excep-

tionally likely to withdraw from the program? Following that,

we ask if outside contacts with fellow discussion members serve

to reinforce a participant t s connections with the program"

Table 18

Informal Visiting, Age, Status, and Drop-Out
Per Cent Dropping Out

Informal Visiting
Status L01rJ High

Under 35 Low ( 131) (190)
High ( 104) ( 138 )

35 and older Low (317) ( 247 )
High ( 183) ( 140 )

Table 19

Outs ide Contacts, Age, Education and Drop-Out
Per Cent Dropping Out

Outside Contacts
Age Education Low High

Under 35 Less than JiB (130) (43)
AB and more (280) ( 113 )

35 and older Less than JiB (334) (93)
AB and more (383) ( 176 )
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Actually, the findings indicate that both informal visi 
ing and outside contacts with fellow discussion members have dif-

ferential consequences for drop-out, depending upon the individual's

position in the social structure. For example a high frequency

of informal visit ing ong younger members, primarily those of

lower status, leads to a somewhat greater probability of with-

drawalo Yet , among older members, again primarily those of lower

status, a high frequency of informal visiting leads to a reduced

probability of dropping out

A parallel situation exists regarding outside contacts

with fellow discussion members College graduates who see quite

a bit of other members outside of the meetings tend to stay with

the program; less educated persons who do the same tend to drop

out

The first thing we would conclude from these findings 

that neither extent of informal visiting nor outside contacts

with fellow discussion members are, in and of themselves, related

wo retention" This seems to follow from the fact that in both

cases , diametrically opposite consequences flow from similar

condi tions depending upon the social background of the indi vidual

On the other hand, it may be fruitful to think of informal visit-

ing and outside contacts with fellow discussion members as chan-

nels of influence linking the individual more or less intimately

wi th particular social environments This would render quite

understandable the differential import of ostensibly similar con-

ditions" Frequent informal visiting would constitute a strong

link with one s immediate status and age peers"
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vIe do have certain information about the recruitment and

retention or persons from various social categories. Older per-

sons are both heavily (but not disproportionately) attracted to
the program and somewhat more likely to remain once they have

joined.. The oppos i te holds, or course , ror younger persons.

Accordingly, it is reasonable to expect that older members who

rrequently visit informally with their peers - that is to say

are well integr&ted in informal networks - will be somewhat likely

to receive social support for remaining with the program. Younger

members who are integrated , on the other hand, would be expected

to receive social support ror dropping out Although the difrer-

ences are quite small with regard to status, the same interpreta-

tion is applicable here. That is to say, the person of lower

status who is well integrated in informal relations will, if any-

thing, be inr1uenced to drop out while the higher status member

Hill be influenced to stay 
This emphasis upon examining the social context or social

environment of the member in order to explain the differential

effect of an ostensibly similar condition is also capable of ac-

counting for the complicated findings on outside contacts with

fellow discussion members Since the inrormal group in this case

includes Great Books members, its relevance as a source of social

influence regarding drop-out behavior seems even more obvious.

How natural it would be for members who get together informally

to be governed in their decision to remain or drop out by the

behavior and views of their friends The possibility of a joint

or mutual decision is, of course , also great. At the same time

it seems that we have to make one additional assumption uncalled
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for in the previous interpretation. This is the assumption that

members maintain 6ut d:.de cotltacts tor the most p('grt with ot'l'el"s

similar backg;:tound - in this cas€: ec111cationa.l background. Grant-

ing this much we cab. pro.ceed c1i:tectly to point out that aIong

better educated members s:eeJing ag;ood dea.l bfother meX1be:ts oUt-

side the meetings :tesults in exposure to social influences fa.vor..

able for remaining with the pr'bgram. (Vie know that better edUcat iHll

members are more likely to stay 

. )

For the 1ess edt1C ;ted on the

other hand, influence stemming from ou.tside conta.cts would. teng.*

if anything, to reduce chances of staying.

Formal and. informal group a1"filia.tfons and activities have

been examined in thei:t significance for the problem tider COl'sider..

ation in this chapter. We turn now to still anot;her dimension of

groupl1 attachment: an individualls relations to more distant and.

diffuse social realities. As part of its concern for various

modes of II reference group" behavior, recent work in the social

sciences has placed renewed emphasis upon the role of such rela-

tions in conditioning the life of modern man.

One specific form of this kind of behavior ihcorporated

in our investigation concerns the individual' s atta.chment to the

unity wherein he resides. Since persons presumably identify

with their community in varying degrees 1 we can proceed to ask

what differences appear in this regard as far as withdrawal is

concerned Are there any differences in retention between members

who do , and members who don t t feel special attachment to their
community?
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A somel'\hat separate mode of reference group relationship

is represented by the distinction between local and cosmopolitan

orientation in the area of civic and public affairs 14 The es-

sential distinction involved here is between persons primarily

interested in public affairs at the local community level, and

persons primarily interested j.n public affairs at the national or
international level In this connection we would like to know if

Great Books is more likely to hold on to members oriented toward

cosmopolitan rather than local public affairs However, since

only a small minority of the members studied were classifiable

as " pure !! locals it was necessary to utilize a somewhat different
method of comparisonG This involved distinguishing between members

who reported a high interest in affairs at the local level (either

alone , or in combination with a high cosmopolitan interest),

those who reported only a high interest in national and inter-

national affairs , and those who were low in interest genera11Ye

This enabled us to compare the drop-out rate of pure cosmopolitans

wi th each of the other two types 

The distinction between local and cosmopolitan orienta-
tion has been utilized in a wide variety of contexts. Let it be
emphasized that our treatment of the problem is limited to the
area of public affairs. C.. f e Robert Ie JYerton "Patterns of
Influence: Local and Cosmopolitan Influentials " in Robert 

Merton, Social Theory and Socia1 structure (rev. ed$ )' GlencoeIll: Free Press , 19 7, pp. 3 200
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Table 20

Attachment to Community, Age , Education, Quiz
Score and Drop-Out
Per Cent Dropping Out

Quiz AttachJnent to Comm ity
Age Education Score High Low

Under 35 Less than AB Low (61) (66)
High (l8) (4)

AB and mo Low (60) (83)
High (82) ( 169 )

35 and Less than AB Low ( 167) (82)
older High ( 112) (66)

AB and more Low l59) (76)
High (214) ( 123 )

The findings with regard to community attachment indicate

that there is no relationship between this attribute and wi th-
drawaL Those who identify strongly with their local community

and those who lack such a feeling of identification do not differ

essentially in their pattern of drop-out In earlier sections of

this report a good deal of emphasis was placed upon the finding

that Great Books members were , generally speaking, surprisingly

likely to report that they identified with their community - that

they felt like real members of their commu."lity" 11 
This vJaS one

of several points at 1rJhich the " ivory tower" notion - the view

that Great Books members were recruited from among persons some-

what estranged from the world of everyday affairs - was refuted

At this juncture it can be further added that memb ers who remained

with the program were, once again, decidedly not those who feel

alienated from their moorings in the local community 

Turning to the comparison of local and cosmopolitan

orientation we again find no relationship with drop-out. On the
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basis of these findings, it appears that the locus of interest

in t he world of public affairs has no consequence for our problem.

Table 21

Local-Cosmopolitan Interest, .Ag , Education,

Quiz Score and Drop-Out
Per Cent Dropping Out

Quiz Interest
Age Education Score Local Cosmopol- Other

itan

Under 35 Less than AB Low (3l) (67) (28)
High ( 10) (26) (17)

AB and mOl"'e Low (30) 36 (70) (44)
High (53) (152) ( 5

- )

35 and Less than fiB Low (85) (99) (58)
older High ( 54) (86) (5)- I

AB and more Low (101) (70) (62)
High (109) (:18) (81)

Concl ion on Gro JQonts nd A0tivities
in Re1atio Ou";

There is certainly little evidence that a high level of

formal organizational participation has deleterious consequences

for retention In fact , it was found that younger members active

in associations tended to stay with the program somewhat more

than others..

The informal activities of members as represented by the

frequency of visiting and the extent of outside contacts with

fellow discussion members proved to be related in rather complex

ways to drop-out An interpretation of the se findings in terms

of variations in the social influences to which the member was

exposed as a consequence of such informal activities was advanced

to account for the findings.
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3" The individual's linkage 1-vith distant social realities as

represented by his identification with community and locus of

interest in public affairs was found to be uncorre1ated with

drop-out 

4n Aside from the last mentioned factors, the member' s group

affiliations and activities were found to be of appreciable im-

portance for our problem3 This represents another bit of evidence

for the view that drop-out is a function of diverse social as

well as purely intellectual factors"

Valu ;Sel in. Relation-yo Drop-Out

We shift our attention to the l"ole of values and funda-

mental beliefs in relation to r8tentlon and "Ji thdra"raL Spe cific-

ally, we shall, in tUl'n, examine general life values , religious

beliefs and political ideology as they prove reb vant to our

problem"

The measures uf fund.amer:,tal ij fe vB.lues employed for this

purpose were the familiar Harris IIli1ays to Live" items described in

detail earlier in the report. The reader will remembar that each

respondent was asked to indicate his relative prefereuce or dis-

like for each of four highl'Y' generalized value or philosophical

positions " These included four basic positions rather accurately

described as: I1 Hedonism, Ii !1 Groupyness, It Activity, Ii and 11 Contempla-

tiono The first posi.tion holds in a phrase thQ.t !l 1ife is some-

thing to be enjo'3red - sens ious1y enjoyed , enjoyed vdth relish and

a bandonment Group'yness impl:les that II E;. person should merge

(himself) l-vith a social group, enjoy cooperation and companion-

hi p . . . He iiho agrees hear.tily to I1Activitytl as a way to live
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believes that It a person must stress the need of constant activity -

physical action, adventure, the realistic solution of specific

problems as they appear, the improvement of techniques for control-

ling the Horld and society... Finally, approval of the Con-

temp1ative l1 life involves agreement with the notion that li the rich

internal world of ideals, of sensitive feelings , of reverie , of

self-knowledge is man Y s true home".. Now that we have refreshed

our memories as to the content of these fundamental value positions

let us examine the findings)
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The simple truth of the matter appears to be that no

correlation exists beh..een the Harris IIWays to Liven and drop-

out. We must confess that we had several interpretations handy

in the expectation that the results would be different. N ow we

conclude that general value posi ti.ons of the type considered are
not significant for retention and drop out Vle also suggest that
this is possibly due to the wide range of ideas presented for

reading and discussion in the progr Whatever one' s general

life values there is something that will prove congenial. Further-
more in Great Books there is no attempt to impose particular

posi tions upon the members. In fact , a guiding principle of the

program is precisely to encourage independence of judgment rather

than conformity to any "party line. Under these circumstances,
then, the failure to find a relationship between the value posi-

tio:ns indicated above Gnd withdrawal appG8.r;;: 8c!Iewhat more under-

standable Finally, 'VTe shall note that in t.,'IO years of analysis

of these data by five survey analysts , these items have neve

correlated with any important aspect of Great Books participation.

Religion and Drop-Out

Despite the fact that we live in a relatively secular

age religion remains a central form of group me bership in con-

temporary American Society.. 1iJhi1e authol':l. tGS fi::Q it difficult
to appraise the significance of such indices of increasing re1i-

gious interest as growing church attendunce , it is generally con-

ceded that membership in one or the other of the religious group-

ings leaves its imprint upon a wide variety of the individuals
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behavior and values Especially where ethnic membership becomes

a relatively less important form of group identification, religion

seemingly takes its place as one of the principal modes of inter-

society differentiation. Accordingly we wish to inquire into

the possible ramifications of diverse religious affiliations for

a Great Books member' s continuing with the program.

The problem under investigation is this: do we find dif-

ferentials in withdrawal among members of diverse religious affil-

iation? The answer to this query is contained in Table 23, where

drop-out is cross tabulated by religion, controlling for age and

status.

Table 23

Religion , Age , status and Drop-Out
Per Cent Dropping Out

Religion
Age Status Prot. Cath.. Jew Other None

Under 35 Low 43 (171. 47 (41) 45 (44) - (2) 41 ( 41 )
High 33 (126) 31 (32) 32 (41) - (1) 26 (31)

35 and Low 34 (355 30 (46) 20 (79) - (9) 24 (81)
more High 17 (210 17 (24) 61 (51) - (4) 27 (37)

We flind there are no differences in drop-out among the religions

for Great Books members under 35 years of age.. The only small

exception is the somewhat lower drop-out rate among persons report-

ing no religion in the high status category. The picture is some-

What different although far from consistent , among persons 35

years of age and over. Protestants and Catholics show little or

no difference here Lower status Jews and Nones, on the other hand,
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are appreciably Iow an drop-out; while in sharp contrast, Jews

are extremely likely to discontinue among the higher status members

over 35 years of age. Note, there is no difference to speak of

between Protestants and Catholics in any of the age-status cate-

gories.. The real differences to take note of relate to the Jews.

Interestingly enough, we find that the rates of drop-out among
members of this religion . run contrary to the general trend Among

low status Jews, 35 years and over, drop-out is lower than the

equi valent figure for other religions Among the high status,

35 years and over, a category generally low on drop out, the rate

for Jews reaches a very, very high figure - 61%"

The figures hardly indicate any over-all differentials

between the religious affiliations and withdrawal from the pro-

gram. The more limited associations involving the comparison of

Jews and non-Jews have been indicated. It is interesting to point

out in this conneqtion that these findings do not support any

simple notions of specific religious groupings being either more

or less intellectual or scholarly in their cultural emphasis.

least there are no indications of such a pattern in the drop-out

rates which we have examined. The rather unusual pattern encounter

ed among older J ws certainly warrants further examination, and

we intend to pursue this line of analysis in the following section

where religious values can be included as possible interpretations

for these findings

The specific religious affiliations of the Great Books

members have been found, with but one exception, to be unimportant

for retention.. But members of any particular religion also differ

in terms of their " religiosity,, Some take their religion quite
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seriously, while others do not We wish to turn to this matter

now and inquire if members who appear to be on the more religious

side are especially vulnerable to drop-out.

Table 24

Frequency of Church Attendance , Age,
Status and Drop-Out

Per Cent Dropping Out

Frequency of Attendance
Age Status High Low

Under 35 Low ( 161) ( l62 )
High ( 123) ( 119 )

35 and older L01rJ ( 325) ( 266 )
High ( 189) ( 154 )

Let us begin this line of inquiry with an examination of

the association between frequency of church attendance - considered

as an index of religiosity - and drop-out Taking account of dif-

ferences in age and status we find that frequent church attendance

is, indeed, a correlate of our dependent variable This holds,

however, only for lower status members. The question presently

before the house is this: do more religious members tend to with-

draw from the program? We suggest that these findings indicate

that they do.. Our reasons for holding this position will become

clearer when we examine the findings on a second body of data

relating to the problem of religious devotion and retention:

religious beliefs or congeniali ties.
These religious congenialities will be dealt with from

two points of view First , a number of particular religious
positions will be examined, e.g., Fundamentalist Protestantism,
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Liberal Protestantism, Thomism, Orthodox and Reform Judaism

Following this, the level of abstraction will be raised somewhat

and we shall attempt to compare members who are congenial to

only one traditional religious faith with those who are either

congenial to diverse traditional religions or congenial to at

least one non-traditional or unconventional religious orientation

such as Mysticism, Agnosticism, Buddhism and Atheism

We start with the findings relating to Fundamentalist

and Liberal Protestantism. The drop-out picture for members

reporting their cohgeniality for each of these positions 

presented below controlling for religion, social status and

frequency of church attendance
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able 25

Preference for Liberal Protestantism , Religion,
status, CW1rch Attendance and Drop-Out

Per Cent Dropping Out

Church Preference for Lib. Prot G

Religion S t atus Attendance Most Least & Neither

Protestant Low High (281) (81)
Low ( 123) (30)

High High ( 174) (41)
Low . (82) (27)

Catholic Low High (9) (70)
Low , (J. (0)

High High (8) (40)
L01rl (10) (4)

Jewish Low High (7) (9)
Low (37) (66)

High High (13) (0)
Low (37) (38)

Other Low High (2) (4)
Low (2) (3)

High High' (2) (l)
Low (1) (1)

None Low High (l) (1)
Low (li4) (67)

High High (5) (3)
Low (21) (33)
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Table 26

Preference for Fundamentalist Protestantism,
Religion, status, Church Attendance

and Drop-Out
Per Cent Dropping Out

Church Preference for Fund. Prot 

Religion S t a tus Attendance Most Neither Least

Protestant LOirJ High (75) 39 (l90) 30 (lOl)
LOi'l (6) (90) (60)

High High (3) 2.3 (l05) (77)
Low (15) 21-1 ( 58) (36)

Catholic Low High (lO) (52) (20)
Lm.J (0) (1) (0)

High High (4) (37) (7)
Low (0) (3) (3)

Jewish Low High (0) (ll) (7)
Low (2) (68) (33)

High High (1) (7) (5)
Low (0) (43) (32)

other Low High . (CD) (3) (3)
Low (0) (3) (2)

High High ( 0) (1) (2)
Low (0) ( 1) (1)

None Low High (0) (1) (0)
Low (2) (50) (59)

High High (0) (2) (5)
Low (2) (28) (28)

Among lower status Protestants who attend church frequent-

ly, congeniality to Fundamentalist Protestantism is associated

wi th dropping out of the program. Among the remaining Protestants

and non-Protestants , either the number of cases is too small to

enable comparison or else the differences themselves are unimportant.

When congeniality to Liberal Protestantism is examined , we find

that high status Protestants who are most congenial to this posi-

tion are more likely to drop out. There is no indication here,

however , that the pattern is limited to frequent church attenders.
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Once more the relationship is of significance only among Protes-

tants 9

These findings considered together suggest that Protestants

who are most congenial to the faith appropriate to their social

status tend to drop out of the program. ThuS we know that a more

conservative or Fundamentalist Protestantism is associated with

lower status" Therefore it is reasonable to believe that , on this

leve1 the selection of this position, in fact , reflects a strong

and meaningful adherBQce to it. The problem remains as to why

this pattern should be observed only among frequent church attenders.

Here we would suggest that frequency of church attendance in this

context is probably an index of seriousness of faith. Quite obvi-

ously 3 unless the person is serious about his religious position,

it will not make much difference for retention.

Since Liberal Protestantism is associated with the higher

status levels of our society, it in turn seems plausible that the

report of congeniality to this faith will reflect a strong an d

meaningful conviction, primarily at that level. Liberal Protes-

tantism, at the same time, does not stress fonaal practices such

as church attendance as much as matters of inner faith, and this

could well account for the fact that the relationship 2ere is not

limited to frequent church attenders. It appears , in short , that

among Protestants, closeness to the religious system appropriate

to the member' s social position, is somewhat likely to be associ-

ated with dropping out of the program

When the findings for Jews and congeniality to Orthodox

and Reform Judaism are examined the picture appears quite simi1ar

The differences among non-Jews are rather insignificant.
See tables below.
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Table 27

Preference for Reform JUdaism,
Beligion , status and Drop-Out

Per Cent Dropping Out

Preference for Ref. Judaism
Religion tat us lvo st Least

Protestant Low ( 133) (387)
High ( lO 3) (233)

Catholic Low (13) 61+ (78)
High (10) (46)

J ewi sh Low (94) (3l)
High (76) (l6)

othe rs Low (4) ( 7)
High (0) (5)

None Low (17) ( 109 )
High (14) (55)

Table 28

Preference for Orthodox Judaism
Religion, status and Drop-Out

Per Cent Dropping Out

Preference for Orth.. Judaism
Religion Status Most Le a s t

Protestant Low (23) (497)
High (16) ( 309 )

Catholic Low (33) (50)
High (20) (34)

J ewi s h Low (32) (88)
High (17) (72)

Others Low (l) (10)
High (0) (5)

None Low (8) ( 110 )
High (0) (67)
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In this case it is not necessary to consider frequency of attendance

at place of worship since the vast majori J of Jewish members

report relatively infrequent attendance" Social status, once

more plays a key role in ferreting out the relationships that

exist between the Jewish religious positions and retention

Among lO1r.Jer status Jews, congenial:ity to Orthodox Judaism

is associated with leaving Great Books, while adherence to Reform

Judaism is not.. Among higher status Jews on the other hand,

adherence to Reform Judaism is very strongly associated with drop-

out" while Orthodox Judaism is not" Again we point out that re-

ligious denominations are associated with status levels Thus"

Orthodox Judaism finds its strongest hold primarily among lower

status Jews, while Reform Judaism is more closely associated with

higher s ta tus 0 Here we may not be dealing as much with strength

of religious conviction - witness the fact that only a small

minori ty of Jewish members report frequent attendance at place o

worship as with the factor of relative participation in religious

associational life.. That is to say" in the light of the status

linkages noted 8.bove 1riTe Hould expect that lower status Jews would

be more active in an Orthodox congregation, while higher status

Jews would be more active in a Reform congregation Unlike other

types of organizational participation , official capacities in

religious affairs might well be especially demanding in time and

loyal ty 

Let us point out at this time that the differential drop-

out rate among older " lO1'Ier and higher status Jews encountered in

the examination of religious affiliation can very possibly be
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interpreted in these teIT S 0 While lower class Jews most congenial

to Orthodox Judaism drop out excessively, it so happens that the

maj ority of lower class Jews in our sample report bei.ng most con-

gonial to Reform Judaism. This majority, we would suggest, is
t very likely to hold official positions of importance in their

congregations. Thair drop-out rate , in turn is quite low and

this can account for the general finding that lower status Jews

are low on drop-out The strong tendency for higher status Jews

to drop out can, on the other hand, be explained by the fact that

the overwhelming majority of Jews of this status in the sample

are most congenial to Reform Judaism. This, of course, is the

status level where Jews mo st congenial to Reform Judaism dropped

out very heavily

A third specific form of religious belief we shall want

to consider is Thomism. This belief system has particular inter

est in view of a charge that is on occasion directed at the Great

Books discussion program in generale We refer to the contention

that the program emphasizes , or is dominated by, a Thomist bias

in the reading selections and the problems discussed VJhile a

disinterested examination of the readings and topics for discussion

would hardly bear out this position, the matter cannot be dismissed

on this basis. The drop-out behavior of members could well be

affected by the fact that they believe that such a bias inheres in

the program. Accordingly, the congeniality of members :for Thomism

as a religious belief system can now be exam:1.ned in order to deter-

mine if any significant differentials in drop-out behavior , which

might well flow from this fact , do actually appear
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Our procedure in this line of anal sis will be to examine

members who are most congenial to Thomism and members who are

least congenial to Thomism, taking account of the indivldua1

eligion and his social status"

Table 29

Preference for Thomism, Religion,
Status and Drop -Out
Per Cent Dropping Out

Preference for ThomismMost Least NeitherReligion status

Prote stant LOv.T

High

Catholic Low
High

Jewish Low
High

Others Low
High

None Low
High

(.59 )
(31)

( 76)
(50)

(4- )
(2 )

(3 )
(0)

(12 )
(10 )

(25Ld 37 (207)
(190) 20 (104)

(3 ) (4)
(3)

(80) (36)
(69) (18)

(4) (4)
. '(5) (0)

(80) (26)
(43) (14)

To begin with, only Protestants have enough cases in both

the most and least congenial categories to allow for a comparison.

In the case of other religious preferences we shall have to rely

upon the interpretation of either the least congenial or the most

congenial percentage On the basis of what we already know about

the problem, the relative magnitude in these instances , hOtoJever"

is not difficult to perceive" Looking first at the Protestants

we fj.nd, interestingly enough" that on both status levels, those

who are less congenial to Thomism are in fact more likely to re-

main with the program than those who are congenial to Thomism.



243.

Certainly there is no evidence here that Protestants are dropping

out because of their aversion to Thomism Turning to the Catho-

1ics, we find that virtually all of them are most congenial to

':homism, only a bare handful reporting themselves otherwise..

Focussing upon those Catholics who are most congenial at either

status level, indicates that these people are not unusually likely

to stay with the program.. When we look at the drop-out among

Jews and persons reporting !' none" as their religious preference

a different picture is observed, at least among those of higher

status., Higher status Jews and nones, especially the ormer, who

are least congenial to Thomism drop out heavily vJi th regard to

the Jews, then , this represents another explanatory factor useful

in explaining their drop-out rate

These findings do not indicate that members with a posi-

tive attitude toward Thomism are more likely to stay than others

They do suggest that in at least one significant group of persons,

higher status Jews, a negative orientation toward Thomism is

associated with leaving the program., This group, it is true, is

not a very large one.. It is important to bear in mind, however,

that this leaves completely untouched the possible relationship

between such attitudes and initial willingness to join the program..

It may well be that a reputation or Thomist bias serves even more

significantly to repel members of particular comrictions differen-

tially., Evidence on this matter could be obtained only from a

study including both persons who have joined the program and thos e

who have heard about the program considerod joining, and finally

rej ected the idea..
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A number of specific religious belief systems have now

been cons,ideredOc Regarding the Protestant and Jewish religious

belief systems, our principal effort was directed at clarifying

somewhat an earlier finding with regard to religious affiliation

in relation to retention Thus, while Protestants were, as a

group neither especially prone to stay or drop out 
evidence was

presented showing t at certain Protestants , adhering to specific

religious convictions were somewhat more likely to do so The

reasoning was that in those particular cases the member' s reli-

gious beliefs were sufficiently salient to play a significant role

in his response to the Great Books program. Next, the Jewish sys-

tems were examined in an effort to interpret the originally ob-

served drop-out patterns among Jewish members of the sample Most

recently, the orientations of members toward Thomism as a system

of religious thought were examined in their relevance for retention.

In each of these instances interest centered upon specific

re1igious systems Now we propose to look at the members 1 con-

geniali ties to s ch systems in a somewhat more general way. Since

each respondent was requested to select the 
three religious posi-

tions to which he was most congenial, it was possible to classify

indi viduals on the basis of the types of combination selected

For the purposes to be des cribed shortly, the various concrete

combinations 'VJere di v ded into three general c8tegories,. First,

there were those combinations that included selections from only

Although not all of the respondolj.ts reported three se-
1ections , those reporting only 2 or J. wero 

;: 

till easily classi-
fiable within the system to be described. Irhe initial detailed
classification u on which this part of our analysis is based is
the work of Lathrop Vickery. Beale and we wish to acknowledge
her contribution at this point.
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one conventional religious tradition, e to, Pro testantism, Juda-

ism or Catholicism. Second, there were those combinations that

included multiple traditions but only conventional religious

systemsQ Third, were combinations that included at least one of

the nconventiGnal systems, i,. e. , Agnosticism, Atheism , Mysticism,

Mohammedanism and Buddhism..

In making tl18 se distinctions we are concerned with dis-

tinguishing members who are of varying degrees of " open-mindedness

when it comes to religious beliefs and thought systems The first

category, those restricting selections to one conventional re1i-

gious tradition represent , according to this interpretation, the

closed-minded" individuals.. Members who select either multiple

conventional tra.ditions or unconventional religious systems can be

considered as " open-minded. The closed-minded member would,

according to our hypothes is, be somewhat les s tolerant of free

inquiry into the area of fundamental religious beliefs, and hence

more likely to be offended by the readings and discussions that

raise problems in this area. Such a member would be expected to

drop out more frequently than the open-minded individual for whom

the subject is considerably less sacrosanct"

We are interested in the relationship between religious

open-mindedness" and retent ion In accordance with our usual

approach, this relationship will be examined. CGDGJ'oll:ing for

several other relevant variablese Thus , we vIill Ioa:\' at the re-

1ationship controlling for age and educaticll . ec"1:.. ;at.lorl and quiz

2cores $I and stat';- 'J and frE:q:"lency of c1. Li.rc.r- actel""J.ance 
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Table 30

Religious Open-Mindedness , Age
Education and Drop-Out
Per Cent Dropping Out

Reli giousC5en-Hindedness
Age Educa.tion Close-m.inded Open-minded

Under 35 Less than AB (63) (86)
AB and more (96) (250 )

35 and older Less than AB (161) (224)
AB and more ( 140) ( 347 )

Holding constant age and educa.tion, we indeed observe

that open-minded members stay more than close-minded members.

The association is very strong among younger persons without a

college degree , and is consistently reduced as one moves from

this category to older persons without a college degree , to young-

er persons with a degree, and finally, to older persons with a

degree" Among the latter, the difference drops to three percent-

age points, since , even the closed-minded tend to stay in cons ider-

able number"

Table 31

Religious Open-Mindedness , Quiz Score,
Education and Drop-Out
Per Cent Dropping Out

Religious Open-Mindedne ss
Quiz Score Education Closed-Hinded Open-Minded

Low Less than AB ( 164- (l47)
AB and more ( 132) ( 190 )

High Ie': 38 than AB (48) (130)
AB and more ( 129) (402 )
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Turning to the relationship controlling for education and

quiz score , we do not find the picture quite as neat and simple 

The relationship holds most strongly for members low on education

and low on quiz S80reo Surprisingly enough it is also consider-

able among membel"s high on both education and quiz score , reducing

somewhat more among members high on educat on and low on quiz

score,. and totally dis8.ppearing among those both high on quiz

score and low on education The last mentioned individuals have

been encountered before. They seem to be people who are very

much interested in compensating for their failure to complete

a college education by means of a full exposure to an adult edu-

cation program such as Great Books. Factors that generally inter-

fere with the continuance of other types of people seldom have

much impact for them

Table 32

Religious Open-11indedness, Status , Church
Attendance and Drop-Out
Per Cent Dropping Out

Religious Open-Mindedness
S t a tus Church Attendance C 10 se -lVinded Open-Minded

Low High (230) (204)
Low (63) (303)

High High ( 121) (34)
Low ( 146) (207)

Table 32 shows our basic relationship controlling for

status and church attendance Here we find that religious open-

mindedness is associated with retention only among members of

lower social status. Furthermore , the association holds most

strongly among frequent church attenders.

On the basis of the findings reviewed, it can be stated
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that there is indeed an association between religious open-

mindedness and continuing with Great Books. The member who is

relatively more closed-minded in this regard , as indicated by the

selection of religious congenialities lWli ted to a single tradi-

tion, is usually considerably more likely to sever connections

Hi th the p:rograril Tb:is f:L: (1.ing is not accoun-sed for in terms 

age, education, status, quiz score , or frequency of church atten-

dan ce 0 I'G i. s, hOv.T8 V8 r Tu,:L t.3cl to members of lower so cial status"

Furthermore ) the pattern is especially prominent among membel"'s

who are less educated low on quiz score and tend to be frequent

church attenders Ag0 d'.Je s not significantly alter this general

picture 
The vulnerability of members who are low on both education

and quiz score has been consistently noted in the report. This

specific case represents but another instance of the gener'al

patte:L"Do The limitation of the finding to lower status persons,

especially frequent church perhaps calls for special com-

ment, however"

Students of the sociology of religion have uncovered

findings suggesting that seriousness of religious feelings may

well vary with class positiona This seems to have direct rel-

evance for our problem since it gives us some grounds for offer-

ing the hypothesis that religious outlook, as we are interested in

it here , varies with social class. Specifically, we would suggest

that among higher status members the indicators of devotion to a

17s Charles Y. Glock, ti The
SocioJ.or;y Today, edited by Robert K$
I,e onard" Cot't re 11, pp. 17l-72o

Sociology of Religion" in
Merton, Leonard Broom and
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single religious tradition are somewhat more likely to be conven-

tional in character; reflecting to a somewhat greater degree a

fOl'm of stylized conduct expected of persons of this social posi-

tion, Amo;J.g Imf8J: status members, on the other hand, these same

indicators may be rather firmJ.y rooted in fundamental values and

belief3 of :ceal significance for conditioning an individual t s

readiness to delve rationally into religious iSdues Just such

a status differ-ential couJ-d, of course , explain tl-l8 observed fln.

i ng s 0

Before closing this section on fundamental values and

beliefs, us take ui;G of a final topic :3.11 this area: poll tical
beliefso The typology ferming the basis for ana+ysis, at this

point , has been descrl bed in detailed fashion earlier in the re-

port No doubt .. the happy phrase " l8th Century L:iberal

!! 

will

strike a familiar note Accordingly, we will proceed i ediately

to the findings" These are presented in the following table.

Table 33

Poll tical Ideology, Age , Education
Quiz S core and Drop-Out
Per Cent. Dropping Out

35 and
older

Quiz Pol:i.t ical Ide ogy
Education Score 18th Cent 0 Liberal Non-Liberal

Less than AB Low (44) (70)
High (30) (18)

AB and more J.Jow (63) (73)
High ( 149) (99)

Less than AB Low ( lOI) ( 119 )
High (94) (73)

AB and more Low ( 109) (115)
High

( -

I '7Q) ( 146 )\ -- I /

Age

Under 35
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Comparing respondents cla.ssii'iB.ble as " 18th Century

Liberals" with all others reveals that these " liberals" are some-

what more likely to remain with the program The relationship

holds, however, only for those low on cartoon score" It is es-

pecially strong among young members without a college degree, but

also among older members with a degreee Among those members high

on cartoon score tDis factor is not of any significance whatso-

ever

The Great Books Experience as Intellectual Activity

--. 

he ..E'ec- 6fthe Program

Thus far our problem has been approached from rather dis-

tant vantage point Emphas s has been upon the characteristics

an individual might " bring with him" to the programo In other

words, these characteristics, generally, did not flow from the

member's expel'lences in Great Books, but rather they preceeded

them Now we shift attention to the subject of participation in

the program and its consequences for drop-out First , we will

examine the role of' factors linked to the program as an intellec-

tua1 activity" Following this we will focus upon Great Books

p8.rt:icipation as an arena for sociable interaction" In both in-

stances relevant factors that the members " bring" to the program

will be utilized as controls"

The Great Books member studies and discusses some of the

outstanding intellectual contributions of our civilization. For

purposes of this investigation , members were asked to report the

effects !! of th. s intellectual experience upon various aapects

of their life" Changes in the evaluation of different 
II schools

of intellectual thought constituted one area of such inquiry 



251

Changes in the utilization or application of understandings der-

ived from the program to community problems were a second such

area. Finally, the respondents were given the opportunity to

report their general app aisal of the impact of the program upon

themselves" Utilizing the appropriate measures described earlier

in the report, let us proceed to examine the ramification of these

program lI effects ll for continuance or wi thdra1rJa1

Let us begin with the effects of the program upon the re-

spondent' s understanding of coramunity p!'ob1ems or his activity

wi th regard to them" Those who report that they have found Great

Books helpful in thei' '' efforts to cope with cornmuni ty problems

are considorably more likely to stay than those Hho do not This

holds perfectly, controlling for quiz score, age and educations

The implication of this finding would appear to be that persons

who relate the knowledge and understanding gained from their

participation in Great Books to problems of their daily life 

in this case , community problems which interest the member in

his capacity as citizen - are more likely to remain with the

program"

Actual1v these are but several items selected from
among a number of effect or change areas that indicate a similar
general relationship with drop-out. They are used as examples of
a larger category of diverse effects
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Table 34

Effect on Problem I, Age, Education,
Quiz Score and Drop-Out
Per Cent Dropping Out

35 and
older

Quiz Effect on Problem I
Education' Score Yes

Less than AB Low (5) (8)
High (22) (12)

AB and more Low (29) (58)
High (65) ( 110 )

Less than AB Low (59) (62)
High (82) (39)

AB and more Low (77) (75)
High ( 133) ( 115 )

Age

Under 35

",,,---- ,......-

Inquiring next into the consequences of changes in the

member s evaluation of representative schools of thought, we find

that the pattern is quite similar to the one we have just cohsider-

. ed Members reporting a change in their acceptance of intellectual

viewpoints are generally more likely to continue with Great Books

Enough is already known about the progrma members to recognize that

they have generally joined the progrru because they have the desire,

and quite often the capabilities, for expanding their intellectual

horizons Under these circumstances we would certainly expect

that those persons who remain with the program would be especially

likely to have experienced new insight into the significance of

important intellectual traditions

19Exceptions to the pattern occur among younger CD llege
graduates 
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Table 35

Favorable Change in Schools, Age
Education, Quiz S core and Drop-Out

Per Cent Dropping Out

35 and.
older

Qujz Favorable Change in hools 

Education Score Yes

Less than AB Low (18) (88)
High (14) (3l)

AB and mo Lo H (22) ( l13 )
High (68) ( l70 )

Less than AB Low (5l) ( 154 )
High (69) (79)

AB and more Low ( 153) ( 151 )
High ( 108) (195)

Age

Under 35

---_.._---."'--

inally, we have the member s own over-,a1l appraisal 

the program s effect or " impact!! upon him. This s really the

most general measure of effect He have worked with, since it

presumably reflects the member' s awareness of a wide range of

effects, and is not limited to the more specific area considered

above" The findings certainly indicate that those reporting high

impact remain more than the others 

Table 36

Impact , Age, Education, Quiz Score and Drop-Out
Per Cent Dropping Out

Quiz Impact
Education Score High Low

Less than AB Low (51) (68)
High (27) (24)

AB and more Low (40) (99 )
High :28 ' (76) ( 1 79 )

Less than AB Low ( 129) ( 111)
High (l07) ( 107)

AB and more Low (82) (147)
High ( 154) ( 182 )

Age

Under 35

35 and
older
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problem of retention.

One might expect that frequency of attendance at Great

Books meetings would be a very useful index of a member's pro-

pensity to drop out of the progrMa. However, investigation of the

matter leads to a somewhat more complicated picture of the situa-

t;ion

Table 37

Frequency of Attendance, Age 

status and Drop-Out
Per Cent Dropping Out

-'---

Frequency of A tt enda'Ylce

\ge S t a tus Low High

"". ,,._-=..--

Under LOH ( leB) (137 )
High (149) (96)

and Low (325) (272)
older High ( 194) ( 153 )

Older members who attend meetings frequently 
are more

likely to remain with the program., This conforms to the expected

relationship., But aTIlong younger members, frequency of attendance

is completely useless as a predictor of retention. While this

finding appears puzzling at first inspection, one plausible inter-

pretation for it might be the following. In so far as older

members are relieved to a someHhat greater extent from the ob1i-

ga tions of family rearing and work, they may devote more of their

time to " leisure" activit Yo Time devoted to Great Books is less

likely to interfere with the practical , day- to-day activities of

older persons.. The member in the prime of life, deeply embedded

in household and occupational duties, on the other hand, probably



256

experiences greater conflict between his practical activities and

participation in Great Books For the older person it is per-

fectly natural for interest in the program to manifest itself in

terms of frequent attendance The younger member, however, at-

tending meetings very frequently soon finds his Great Books ac-

ti vi ty interfering considerably with other commitments , and under

these circumstances is quite prone to drop out altogether.. The

younger member who takes a more flexible approach to program

activities, attempti:::g 'Eo find a workable compromise between

time devoted to the discussion group and time devoted to his

hel" obligations finds it somewhat easier to continue. Adopt-

:11. g this procedure , we would surgest , lessens the possibility

that Great Books acti vity 11 interfere with his personal affairs

to such a considerable extent that dropping out offers the best

solution to the problem If this interpretation of the findings

is in fact the correct one , there may be important implications

for program policy flowing from it. Perhaps somewhat less than

perfect attendance on the part of younger members should not

necessarily be viewed as a sign of lack of interest and pending

withdrawal; but rather as a means of coping with a difficult

situation that in fact makes it more likely that the member will

continue with the program

Turninr: next to the difference in drop..out between dis-

cussion group leaders and non-leaders, we observe a more expected

pattern..
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Table 38

Discussion Leadership, Age
Eaucation and Drop-Out
Per Cent Dropping Out

Discussion Leadership
Age Education Current Leader Non-Curo Leader

Under 35 Less than AB (23) ( 162 )
AB and more (85) (318)

35 and Less than AB (85) (365)
older AB and more ( 166) (420)

Leaders are generally more likely to remain with the program

than non- leaders Furthermore, this is not at all due to the

fact that leaders tend to be older and better educated indi vidu-

alsQ One glaring exception to this pattern is itself of some

addi tional interest We refer to the negative correlation found

among young, less educated members Here , it is the leaders who

are more likely to drop out The magnitude of this reversal is

seen most clearly when one comp res the percentages among 1eaders

The contrast between the drop-out for leaders of all other age-

education groups is obviously considerable This certainly sug-

gests that the young leader without a complete college education

is lacking in the qualities necessary for successfully coping

with his or her task. The figures seem to indicate that the

stable leader usually possesses either certain ascriptive attri-

butes - possibly the mature appearance and demeanor that comes

with age - or certain achieved attributes - advanced education

and the intellectual qualities associated with it

Without either of these qualities, the discussion leader

is probably handicapped in adequately performing his official
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tasks, and this in turn leads to dissatisfaction both on the part

of other members and, the leader himself Seemingly then the

leader who lacks these qualities is a rather poor risk It is

interesting to note that the number of 
eaders in this vulnerable

category is quite smal1 indicating perhaps that program adIlinis-

trators responsible for assigning leaders are already aware of

this relationshipG

Elsewhere in this report the problem of discussion group

activity is extensively examined Here we only wish to call

attention to the relevance of discussion activity for retentiono

Since activity is also correlated with sex, leadership role and

quiz score , each of these will have to be controlled for in order

to obtain an accurate picture of the role of discussion activit 
F i rifJt . we examine sex, leadership and activity.

Table 39

Discussion Activity, Sex, Leadership
and Drop-Out

Per Cent Dropping Out

Discussion Acti
Sex Leadership Active !Jon-Active

Male Yes ( 129) (55)
(210) ( 237 )

Female Yes (94) (87)
(193) ( 684 )

Discussion activity is certainly a very strong correlate

of retention. Furthermore , this correlation is observed wi thin

each of the sex- leadership categories Not e also that the re1a-

tionship between leadership and drop-out is specified further by
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these findings Among women leadership is not associated with

retention 

Next we examine discussion acti vi ty and drop=out controlling

for sex and quiz score 

Table 40

Discussion Activity, Sex, Quiz
Score and Drop-Out

Per Cent Dropping Out

Discussion Activity
Sex Quiz Score Acti ve Non-Acti ve

Hale Low ( l09) ( 134 )
High (230) ( 156 )

Female LOiAT (ll9) (435)
High ( l65) (302)

Once more the relationship holds up very strongly. Shifting

attention to the relationship between quiz score and retention

discussed earlier we observe the following picture Holding

discussion activity constant reveals no difference in drop-out

between actiVe IDe:rribers high on the quiz and active members low

on the quiz; among less active members, howevers a difference is

definitely observed. It appears from this that a member's back-

gro Dd in the liberal arts , as measured by the quiz , operates in

two ways to bind the individual to the program On the one hand

this background leads the member to take a more active part in

the discussion process, and$ this much seems clear, the member

who takes an active part in the discussion is considerably more

likely to stay with the program. Secondly, even if a member is

inactive , the benefits of his knowledge will operate independently
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of his role in the discussion to increase his or her chance of

staying.. Quite obvious1y hm,yever, the most effective contribu-

tion to retention occurs when the member's preparation leads to

an active role in the discussion and the programo The independent

effect of this preparation is much less pronounce This leads

to the final point Examination of the drop-out among those who

are low on the quiz but active in the discussion suggests that

intellectual preparation is but one possible factor leading to

active participation in the discussion. But regardless of its

original source p dis cussion activity is an invaluable predictor

of retention.

Conclusions

In the preceding pages we have examined a wide rahge of

individual factors as they relate to the problem of retention

Since each of these has been ea in rather considerable de-

tail we shall attempt , at this point , first, to offer a brief

recapitulation of the highlights of the earlier presentation, and

second, to suggest a rather straightforward scheme for at least

partly integrating the somewhat disparate findings included in

the body of this chaptero

The individual factors that affect retention can , for

certain purposes, be classified into three types. First , we can
look at a member in relation to attributes that are at once

external" and " unrelated" to the Great Books program.. v-J e refer

here to those characteristics an individual brings to the program

that are not alone relevant for retention in Great Books or simi-

1ar groups devoted to adult higher learning, but rather apply
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equally well to various types of voluntary organizations Att ri-

butes of this type considered in the report included a membert s

positions wi thin the larger social structure , as well as his

diverse group affiliations and activities starting with the

former , it was found that different positions within the social

structure did , indeed , have diverse consequences for retention.

Persons subject to competing life activities that might seriously

limit the time and energy available fo r leisure pursuits tended

to drop out of the program This included especially younger men

and lower status men; among women, it was the young, married

lower status and also the single of either age category who were

vulnerable to drop-out. These people were quite clearly the

busyfl people heavily involved in family or worl-\ routineso Mo re-

over, these activities are presuraably socially recognized as the
most important and appropriate ones for persons in such social

positions to devote themselves to; II business before pleasure" and
family responsibilities firstlt are typical of the kind of senti-

ment that we may reasonably assume to underl!e these differentials
in drop-out" In the same vein, the sharp decline in withdrawal

ong middle aged men suggests that the role definitions defining

appropriate conduct in this period of life may well place consid-

erably more emphasis upon " taking it easier" in one t s work, and

if one happens to be so inclined , devoting more time to " cultivat-
ing the mind,,

Individuals located in the busier parts of the social

structure find it more difficult to keep up their membership in

Great Books" This might lead one to expe at that memb ers high on

organizational affiliations, also subject to competing demands on
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their time and energy, would contribute disproportionately to the

programt s losses. Such is not the case, however. Among older

persons !! joiners " are no more likely to drop out than !! non-

joiners, !! while among younger members they are even more likely to

stay than the " non- ,joiners. 

y, then, should extensive activity in organizations

lead to consequences for drop-out different from those observed

for intensive involvement in the activities and obligations of

family and work? One possibility that suggests itself goes as

follo",rs. People do not , in a fundamental sense , seek out the

activities and obligations that accompany typical adult statuses$

They are merely exposed to such conditions as a consequence of

their being lI ordinaryl1 members of society 0 The bundles of ac-

tivity and obligation of this type are often referred to as

ascribed" statuses For our purpose s , the important thing 0bout

such statuses is the apparent fact that they are filled, by and

large , by ordinary people who possess only ordinary capacities

for coping with the life demands imposed upon themn In contrast

to this, active membership in organizations partakes considerably

more of the element of an achieved status. Many people do not

participate extensively in such organizations, at least in part

because they do not find the ti e and energy to do so This , of

course also ll der1ies the Great Books 1 retention problem. The

II joiners !! on the other hand, presumably include a greater prop or-

tion of people who somehow manage to find the time and energy to

participate in organizational activities. These people seek out

greater acti vi ty presumably because they are better equipped to

cope with the demands of such participation. Among them, accord-
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ingly, we observe, if anything, a lcwer rate of drop out

A second group of factors, examined intensively in the

body of this chapter is similar to the previous category in

the sense that it refers to attributes members bring to the program

These attributes differ, hm-Jever, in being considerably more

relevant to the activities characterizing Great Books as an ex-

periment in liberal adult education on a rather high intellectual

leveL Included here are two broad sub-categories On the one

hand , we :'ocussed upon the intellectual characteristics of members

in relation to drop-out; while on the other hand , religion,

values and beliefs were examined

Turning first to the way intellectual attributes relate

to retention, 10re may point out important generalizations suggested

by the findings. First , it appears that members well prepared,
both in te as of background knowledge in the liberal arts and

reading interests, are more likely to stay with the program

Members without a solid f liliarity with the kind of classic

Ii terature studied in Great Books are less likely to stay, as are

those whose reading preferences do not definitely run to serious

ma teria1s It is , however, necessary to qualify these genera1iza-

tions in several respects In the first place , quite like the

majori ty of other generalizations contained in this chapter , the

conclusions do not , so to speak, hold " across the board,," These

relationships are found primarily ong those persons especially

vulnerable by virtue of their social background, Le.., younger,

less educated members. Among older persons they are either ex-

tremely weak or non-existent In other words, it is clearly

possible for other favorable attributes to compensate for inade-
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quacies in intellectual preparation

Another specification of these generalizations concerned

the retention of members who appeared to be too intellectual :for

the program. There were indications that some members possessed

intellectual interests keyed at too high a 1evel and were , as

a result , perhaps insufficiently stimulated by the program. This

tied in with the finding that members thinking of themselves as

f! intellectuals" were more lH:ely to drop out of the program" The

persons to whom this pattern applied were mostly older and less

educated , and this led to the suggestion that they might be com-

prised of " self-educated!! persons preferring to folloH their own,

individual road to intellectual growth The most important :fact

to bear in mind in connection 1r.Jth this pattern is its extremely

low incidence Hi thin the program. Practically speaking, it repre-

sents but a minor specification of the general relationships ob-

ser.ved between intellectual preparation intellectual interests,
and drop-out"

One :final point about this area deserves emphasis.

the earlier sections of the report , tests intended to gauge an

individual's poetic and musical appreciation were examined rather

intensivel:r The quiz score, being based on materials of dire 
relevance to Great Books was considered to be a rather specific

measure of intellectual accomplishment in those areas of knowledge

covered in the Great Books program. The member' s score on the

musical appreciation test , in contrast to the quiz score was

especially vie Jed as a crude measure of It general intellectualism.

Following through on these assumptions we can report that neither
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poetic sophistication nor musical sophistication in and of them-

selves have anything to do with retention. This suggests , in

other words, that the intellectual preparation needed for Great

Books is not generalized or diffuse in character, but is rather

a preparation immediately relevant to the specific content making

up the program agendao

Next, we turn to an overview of the more important con-

elusions suggested by the materials on religion and values. Dif-

ferences in religious affiliation in themselves hardly seemed 

be of significant consequence for predicting a member's continua-

tion with Great Book

On the other hand, findings suggested that a member's

religiosity wag quite important. In other words , we could ten-

tatively conclude that it was not which religion you espoused, but

how religious you were :J that counted Specifically, religious

members tended to drop out more frequently than the less religious

members.. This in turn , suggested that a crucial intervening con-

sideration might be the individual's relative lI open-mindedness

in the area of fundamental religious values and beliefs..

order to test this hypothesis a measure based upon the member's

willingness to report congeniality for religious belief systems

other than his own or closely related systems was employed. The

findings derived from this procedure supported this line of inter-

pretation and I1 re1igious ethnocentricismll - i.e.. a frame of mind

not conducive to the free and untrammeled examination of fundamen-

200 exception to this general conclusion existed in the
case of certain JeHish members. Drop-out was unusually high among
older, higher status Jews 
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tal religious beliefs - was added to the list of factors related

to drop-out

In addi tJ.on to these religious beliefs aD attempt was

also made to isolate the impact of an indivi1ua1 s basic life

values for retention. The findings here were quite clear in

showing that these considerations, as measured by our study, were

of no importance whatsoever for predicting a member's retention.

This, we might note , parallels the si tuat ion observed in the area

of intellectual preparation or backgroundQ In both instances it

is the factors more specifically related to the content and ac-

tivity of Great Books rather than more diffuse or generalized

considerations that make a difference

We come now to the third and final category of factors

considered in greater deta:1.l in the body of this chapter: those

characteristics relating to the Great Books experience itself 

First, we shall take up the differentials in drop out between

members who have and members who have not been significantly

affected or changed by their participation in Great Books. This

will lead us into a consideration of the various factors related

to drop-out from the point of view of length of exposure, or

length of membership in the program

The conclusions to be drawn from the findings in the area

of the II effects il of Great Books partie ipation seem to be quite

simple and straightfor'Jard.. Three types of effect were singled

out for purposes of studying their relation to drop-out. These

included reported change in a member's intellectual evaluation of

schools of thought; reported change in the understanding of com-

munity problems, or in activity intended to help solve them; and,
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an evaluation on the member' s part of the general II impact" of

the program upcn him. In each of these areas those reporting

changes or effects as a result of participation in Great Books

were more likely to stay with the discussion groupo These find-

ings take on greater significance when viewed from the perspective

of length of exposure to the pr ogram0

At the beginning of this chapter findings were presented

showing that drop-out was heaviest in the first year of member-

ship" The drop-out for members who had been with the program one

year or more was found to be aL.'Yost one half that of the early per'i

i6.d., " The figures are presented once again, irmnediately below.

Tab:Le 41

Drop-Out by Length of Exposure to Great Books

"---------,..'----- .._-_.

.-o...--.
Exposure Per cent dropr-out

---,,-- 

Less than 1 year
1 and 2 years
3 years and more

( 6 6 )

( .

'541 j
l2J-! )

----'" ----...._--_....""-..-- ---..

Granting the relatively greater inGidenc8 of drop-out in

the first year of memh3l'ship" it is still possible to inquire

into the . iffer': !. incidence of the various factors found to

be important for' our problem.. Do certain types of chs.racteristics
operate more strongly in one or the other of the exposure periods?

Can we discern any special patterns of temporal incidence among

these factors?

Table contains a sclematic pictlu'e of the tempo:i

incidence of the important correlates of drop-oQto
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Table 42

Selected Correlates of Drop-Out by Exposu:ce

Factor
Less th81 ia' 3 years1 year years and more

----' -_.. "-._"-.''-_. '''- ._' --"

III" He1iciolis
Values

L1nd Protestant

I" Social
structural

Age
Harital Status
Social Status
Education

II", Group
Activity

Organizational
meml)ership

IV" Jnt llectual Fiction - Non-fiction 

,. . '

Reading I1 browl1 
General Reading Quiz Score 

V (J, Effeets Impact
Change in Schools
Problem 1

VI" Discussion
Participation

Frequency of
Attendance

Leadership
Acti vity

..._" ._-- --,..-' ..._..

A. pluE . sign-' -indicate.s... the. peTiodS " or he.avy' i-nc.ide:ne-e", .--In''' 'Some

, caSBS' 'this.inclu..G.sBach "Of" the designate-d" ttl11B'" period,s.. j,n.dic.at

ing-. that,

:..

the' correlatioQ l.s. of' 1:rpproimat.ly,..equa.L streth ..in,

....- .

:' each Trf:.. thes peri 0 ds 

'" ..

Sie e-..e..ch oi the. broad:. ca t.garie's -.c.

. .. ...

c.r1."' e.l.teS' :ls- set. off''' i'l"OI. the-others.. it. possible,

.. 

to e.xara...e'

at. a _glanCB, Lhe'DV6ra1 ttBrn*, Beging \ir.t-th --t:he socl.al.

, . ,

si.:!'C'tI1Tal' ..variables'- wB "" bsB-!"s" a.. clu.ste.ring in' both the-- f'trst

, . ...... .

and fftOnd" 'Y-er8, .f- -e'A'PQs:ue..._

...

In_l.aer ye-8:!" -t-h :f-aC't'rs-,

...

w.ith . 

'...

one.- e.ceptiOl......a.e- CD'D.i.d.blJL., les.s... mpOTa:rt. 'fOT- re,tertc.iDn",. 

Next

:, .-

t-lB'- s6e--"that., organi za:t on o:membe..ship...opera:te.rJ p1'timrU-;y, JE....

- -.
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the middle period Congeniality to Fundamentalist Protestantism

appears strongest in the first two years, while intellectual char-

acteristics appear to operate primarily in the first year of

exposure and also in the later years. The next category, program

effects , represents an interesting pattern to which we shall re-

turn in a moment It can be readily seen that these effect fac-

tors go into action primarily in the later years of participatione

Finally the discussion process correlations are of approximately

equal importance all along the line.

These considerations suggest that . the following process

may be invo1ved In the earlier years of exposure, drop-out

results from the operation of all of the various factors considered

above, with the principal exception of the effect attributes.,
This would seem to be a basic trweeding out" stage in which factors

both remotely and closely related to Great Books participation

per are important The second stage correlates of drop-out,

on the other hand, appear to be either those immediately relevant

to the content of the program or else consequences of participa-

tion. These include the intellectual, discussion process and

effects variables.

The fact that the effect attributes operate powerfully

in the later years of exposure is especially interesting. This

suggests th t position in the social structure , values, intellectual

characteristics and organizational participation patterns will

tend to bind an individual to the program in the initial years of

expo sure e By the same token, those surviving to the later period

are a rather select group ready, willing and able to benefit



270

from the discussion program. They have a pretty good idea of

what the program can do for them. , at this point, the member

does not attach special importance to his participation in Great

---

Books; if he does not experience his participation as contributing

to his intellectual growth, to his acti vi ties as a citizen, or to

some other significant aspect of his life, he will look elsewhere

for stimulation. It is at this point, in short , that the program

stands or falls on its own terms"

This chapter has ex mined a wide range of individual

factors associated with retention Each has , in turn, been

examined more or less separately. Now we ask if there isn it some-

thing which these factors share in common The section on dis-

cussion activity appears to offer clues toward the solution of

this problem. There we observed the manner in which discussion

activity served as the principal intervening mechanism, linking

quiz score and leadership role with retention In other words,

intellectual knowledge and specialized leadership role were prim-

arily effective in binding members to the program where they led to

a high level of activity in the discussion Uhere they did not

lead to a high level of activity, they were much less important

in accomp1ishine; this end" Now, we suggest that this may well

hold true for each of the factors we have considered. That is,

it would appear that there are a wide number of factors that can

lead to activity or inactivity, and regardless of the specific

link in the causal chain this will have very important consequences

for retention.

If our interpretation is correct , each of these may well

entail different mechanisms. For example , the yo g married
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woman may remain ine,cti ve because she recognizes the great likeli-

hood of being forced to withdraw at an early date The religious

member may remain inactive because the character of the discussion

leads into the examination of issues he would prefer to leave

unexamined. The menmer weak in knowledge of related subject

matter may lack the assurance needed for participating extensive-

ly" The member with a taste for middle-brow reading may find the

readings and discussion too intellectual for his palate.
1fThatever

the specific mechanism concerned, l\fe would further suggest that a

central element in the process is the degree to which a member

becomes involved or interested in the content of the program"

Discussion participation represents the overt expression of this

intere st. Of course research in the area of small groups teaches

us that activity is usually gratifying in itself, and quite prob-

ably serves j in the situation under consideration to reinfor 

the interest from which activity initially derives

This brings to a close our examination of the individual

level correlates of drop out and retention" It is perhaps 1'1 tting

that ,,'Ie nm.. turn to a detailed investigation of t he factor we have

just suggested plays a central role in this problem - discussion

activity.



Chapter 2

Individual Characteristics an
Discussion Activity

The preceding chapters in this report have examined,

contrasted, controlled, and sometimes contorted some dozen-and-a-

half variables which are related to the retention of members in

the Great Books program Some of these characteristics appeared

to operate as purely individual factors, some as properties of

the discussion group, and some as both. Some of t hem appeared

to contribute as independent factors, and some seemed to affect

retention through co p1icated relationships with other variables

Regardless of the type of analysis however, one variable seemed

always to be of strategic importance This is Ii 
acti vi ty 

II a

measure of the membel'Y s contribution to the. discussions, as

assessed by his groupu

Individual participants who were named by their friends

as actives had a much better chance of continuing in the progr

regardless of their posi ion on many other indexes. Similarly,

groups with high proportions of their membership designated as

actives were found to have superior holding power

It seems to follow then, that if Great Books could increase

the activity levels of its groups it could reap a harvest of

greater retention, doubly so because of the radiating effect of

this variable By this we mean that our data suggest that if

one could raise the activity of a given member, not only will his

chances of remaining go up, but he will tend to influence non-

272
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actives favorably through what we have called a con ositional

effect 0

Therefore , the remainder of this report will be devoted

to an exploration of the factors related to activitYa After dis-

cussing activity throughout our report , it is perhaps appropriate

at the end to define it and we shall do this first. Then 

shall consider in turn 1) group factors, 2) individual intellectual

characteristics and extra-group memberships, and then, 3) what

turns out to be (somewhat unexpectedly) an extremely important

set of variables, family roles.

The Heasurement of Activity

Along with the standard demographic information, the

questionnaire included many questions about the respondent's

attitude toward the Great Books program, his values and attitudes,

and his cultural and intellectual interests and activities. One

section of the question dealt with the discussion groupo The

questions included in this section of the questionnaire were as

follows:
it In many
ve1ops,
certain
each of

informal discuasion groups a division of labor de-
so that some participants tend. to specialize in
aspects of the discussion procepso Please check
the ' specialties be1ovJ' in the appropriate colum.,
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I tend to specialize in this aspect:

Nore than the
other members
of my group"

About as of-
ten as the
other mem-
bers.

Less often
than the
other mem-
bers $

a) nl11ing the threads
of the discussion
together and getting
different viewpoints
reconciled

-"--,", ,--,,_..

b) Joking and kidding,
finding the poten-
t ially humorous im-
plications in the
discussion"

----.--, --.

c) Providing " fuel"
for the discussion
by introducing
ideas and opinions
for the rest of the

-' 

p to discuss 

d) Hating tactful com-
ments to heal any
hurt feelings which
might arise in the
disc

e) Clarification, get-
t ing the di s cus s ion
to the point by get-
ting tel'T1S defined.
and. pointing out
logical problems 

.-.-, "..--

II) The same specialt ies are repeated below 0. After each , j at

dovm the naInes of any members of your group who tend to
perform this role frequentl"y 0

On the questionnaire six lines were placed before each specia1tY.5I'

Since no ber was specified, the participants were free to

wri te as many or as few names as they considered appropriate to

the question"

Thus the respondent was asked to do two things.. First,
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he was to rate himself on each of the roles 
Then he was asked

to mention, by name , the other members of his group wh( , fre -

quently performed a given role in the discussion process

While the procedure is simple, the method employed

eventually to obtain a role assessment index is rather unusual.

The data represent the individual' s self perception of his role

enactment and his perception of which of his fellow group members

are frequent performers of the various roles 
Hence , the data

gi ve us self perception and intra-group ratings of role enactment

rather than rating by outside observers.

This method has the advantage and, as we shall see, the

disadvantage , of generating two types of profiles with regard

to the types of roles played in the discussion group by each 
in-

di vidual..

(1) Subj ective profile : the respondent's self perception of
his role enactment 

(2) Objective profile : the other group members' perceptions
of ego is role enactment.

Within each profile a respondent may be classified as active or

inactive with regard to playing each of the various roles.. For

the subjective profile, if a respondent has stated that he tends

to perform a given role more frequently than the other members

of his group.' he is consi dered as II 
acti ve 0

For the objective profile, if a respondent is mentioned

by two or more other members of his group on a given role, he is

considered as " active" in performing that role" One mention did

not appear to be a strong enough criterion, especially since 28

per cent of the sample were husband-wife c011p1es in the same group.

The one mention a given respondent receives may simply be loyalty
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in naming one t s spouse rather than a designation of frequency of

performing a given role By the use of two or more mentions, we

obtain a social definition of a certain role rather than just one

indi vidual t s viewpoint A potential problem may be as followsa

Since the groups vary in size from five to twenty-three members,

is the number of mentions a person receives simply a function of

the number of members in hi s group? A person in a group of

fourteen members has a higher chance probability of being men-

tioned by tvTO or more alters - for there are thirteen persons who

could potentially n e him - than a person in a seven member

group whose n ber of potential namers is only six. The question

here is whether the employment of two or more mentions as the

operational definition of active role enactment discriminates

against members of smaller groups and favors larger groups. vJere

this the case , we would expect that a greater proportion of the

members of larger groups th8.n of smaller groups would be classi-

fied as active role players. Were this situation to exist , we

would not know l-Jhether this higher proportlon of active members

was due to the fact that a greater proportion of members in the

larger groups were active members or that this was simply an

artifact of the criterion which is bein employedo The criterion

of two or more mentions gener tes roughly the same proportion 

act i ve members for each. of the roles in large groups as in small
groups as the following table shows. 

A complete analysis of the relation of group size and
participation demands further analysis , but this is beyond the
s cope of thIs analysis" See A. Po Hars , t1Interaction and Con-
seDSUS in Diffe.rent Sized Groups, f! Americ an SocJ.olog:Lcal RevievJ

XVII (1952), 261,67 0 -

--.
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Table 1

Receiving Two or Nore l1entions
By Size of Group Membershipa

Role Size of Group Membership

Less than
tlife1ve members

Twelve or
more members

-"'

Fuel
Clarification
Threads
Joking
Tact
(Number of Cases)

19'

46 ) ( 116

The average group size is around eleven members

Hence we may conclude that our operational definition of two

or more mentions, while not perfect, is satisfactory to discrim-

inate the active from the inactive members on the objective pro-

file in both small and large groups.

Since the respondents rated themselves and mentioned

other rnembers of their group on all ive roles, these roles all

represent types of roles perceived by the respondents to be

present in the discussion process. However, the relative fre-

quency of the performance of these role s varies as the following

table shows.
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Table 2

Subjective and Objective Profiles
of the Five Roles

_-' -;, ..------

Role

Subjective Profile
r- cent rating

themselves as "more
often than others 0 II

Obj ecti ve Profile
e:6cen ti i'e n tiIO 

by two or more
other members of
their gro'Lp..

---- --..--. -"'-" --.-..-.-

Fuel
Clarification
Ttlreads
Joking
Tact

20 .

.-_..,

(Number of
Cases) (l699 )a (1909 )

Respondents who skipped all five subjective role ques-
tions are excluded

The Fuel, Clarification, and Threads roles, which may

be classified as the task roles, are more frequently performed

while the role of Joker and Tact , the so cia1 emotional role s, are

less frequent This order is evident whether one employs the

objective or the subjective criterion

The small differences in Table 2 are of some interest.

It appears that people tend to over-rate their wit (the subjective

proportion of jokers is higher than the objective one) and der-

rate their integr8.ti ve funct ion of pulling the threads of the dis-

cus s ion together However, over-all the frequencies agree with

each other very we110

Given t at the relative frequency of the roles is gen-

erally shnller ',.JY both criteria , to what extent are the subjective

and objective profiles similar for a given individual? If self
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perceptions 1rJere id.enticl3.l Hi th the group's perception, a perfect

association of lo OO between subjective and objective rating would

oc cur 0 However, people who claim to be above average in frequency

of performing a role may not be mentioned by their fellow members 

Likewise J people who do not make this claim may be mentioned by

their fe llow participants The problem is important beyond its
ability to shed light on false modesty or over-confidence"

the first place, unless the tHO measures are in agreement , we will

be forced to treat 8.ctivity in terms of two dimensions - subjective

and obj ect ive If 9 however, there is high agreement we may assume

that the tHO are measuring essentially the same thing" Secondl:l,

if He are to be justified in interpreting acti vi ty as a measure

of a group role structure which is agreed upon by the entire

membership, and hence is a truly social phenomenon, we must show

that the objective and subjective perceptions are concordant..

The following table shows the relationship between the subjective

and objective role measures; that is, the extent to Hhich ego's

self perception agrees with alters' perception of ego" Agreement

is highest on the social emotional roles, Joker and Tact. The

task roles, Threads, Clarification, and Fuel, have somewhat lower,

but quite respectable, associations and are very similar among

themselves" (See Table 30

. The deviations from a perfect 1 00 association may be due

to a number of things. Possibly since the term Hmore than the

others " Has used in the subjective question and the term "fre-

quent:Jy perform" in the objective question , t he respondents may

have used B')::11ewL r:: cllffering criteria in ans1iering these t1tJO
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que stions 0 Pos sibly the individual s self perception of his role

p1a:ring is simply incorrect" On t he other hand, the group may

not be fully aware of its own specialists Whether the individual

is correct in h is self perception or the group members are correct

. in their perceptions of what the other group members do is a
question that cannot be answered by the available data because

an impartial criter:on; such as the ratings of the group members

by outside observers, is not available

Table 3

Association Between Subje cti ve and
Objective Role Measures

Role

Joking
Tact
Threads
Clarification
Fuel
(Number of Cases) ( 1909 )

The question which must be raised and can be answered is

whether there is a relationship between the degree of associa-

tion between the objective and subjective ratings and such fac-

tors as the age and/or size of the group. The age and size of

the group may be factors in the accuracy of a person t s self per-

ception and the perception of ego I s role by the others in his

group '" If a group has met over a greater length of time , the

role structure may have become more organized and defined"

so, the subje cti ve-object! ve associations would be higher in

older groups However, the variations between young and old
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groups appeared to be more random than patterned as the following

table shows 

Table 4

Association Between Subjective and Objective Role
Measures by Age of the Group

--- .._---_.---

Role

Age of the Group

Groups in rst Groups in Second
Year of or Higher Year ofMeetings Meetings

._._..

.J 

Joking 672 745
Tact

.. 

785 634
Threads 608 506
Clarification 408 553
Fuel 538 554

(Number of Cases) ( 642) (1267)

With regard; to the size of the membership, two logical expecta-

tions are possible.. First , in a smaller group everyone knows
everyone else and probably knows what roles the other members

play" On the other hand, possibly a certain size is necessary

before a clear division of labor can develop in a group.. The

data as seen from the following table , do not confirm either of

the se expectations.. Since groups vary both as to size and age

a classification of groups may be made as follows: (a) small

young groups, (b) small old groups, (c) large young groups,

and (d) large old groups.. Do one or more of these types of

groups tend to generate a higher degree of agreement between

subjectively and objectively perceived role enactment? Whi Ie

there is some variation by age and/or size of group, no simple

or consistent pattern of variation emerges.
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Table 5

Associa.tion Between Subjective and Objective Role
Measures by Size of Group Membership

---' ----

Size of Group

--ess than
twelve members

Twelve or
more membe 

Role

..-.--

Joking
Tact
Threads
Clarification
Fuel

.. 739
488
635
491
316

724
" 783
486
580
6l7

(Number of Cases) ( 746 ) (1163 )

Tabla 6

Association Between Subjective and Objective Role Measures
by Age of the Group and Size of the Group Membership

Size of Group

Role Twelve or
ore members
Age of GroupFirst Second oryear higher year

Less than
twelve members
Age of GroupFirst Second oryear higher year

(Number of Cases)

509 752 695 738
575 5l7 876 723
638 632 585 301
341 517 561 585
151 341 626

( 181) (565) (461) ( 702 )

Joking
Tact
Threads
Cla.l"'ifi6ati6n
Fuel
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There B.re ten possible comparisons for each character-

istico In six out of ten, older grol.ps have higher relation-
ships, and in four it is younger groups. In terms of size , in

seven out of ten the larger groups have higher associations,
and in three it is the smaller" No clear pattern emerges , a1-

though , as one 't'lolJld expect from sociological research on group

size and division of labor, it may be that in larger groups a

more precise role differentiation develops The negative find-

ing on age is probably more interesting than the qualified posi-

ti ve finding on size New groups have neither higher nor lower

agreement than older groups This suggests that this role

structure , which is so important for the discussion groups,

arises fairly quickly (most of our first year groups had only

met on three or four occasions at the time of the first question-

naire) and does not depend on a long series of meetings.

role structure is important for Great Books, and we believe it

is , it apparently does not have to be culti va ted over a long
growing season"

To sum up, the method employed in the questionnaire to

assess role enactment in the discussion group generated two types

of profiles; a subjective one representing ego' s perception of
hfu own role playing and an obj ective one which represents the
group? s perception of ego s role playing. Whether the subj ecti ve

or objective profile is actually correct cannot be answered on

the basis of the available data since an impartial criterion,

such as the ratings of outside judges would provide , is not

avai la ble " However , the associations between the subjective and

obj ecti ve ratings are above ,, 5 for all of the five roles.
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Furthermore , the degree of association between the subjective

and objective ratings does not appear to have a consistent or clear

cut relationship to the age and size of the group

Since the interest of this analysis is in terms of roles

played in the group rather than whether a particular individual

has an accurate self perception of the roles he plays, we have

chosen the objective criterion as our measure of role enactment

Hence , while there may be error in the objective measure (and we

have no guarantee that the use of the subjective criterion would

introduce 1e ss error), the magnitude of any such error is not

such that it would invalidate the patterns and trends of behavior

presented in the following chapters Thus 9 by the social defini-

tion of role enactment, a member of the group mentioned by two

or more other members of his group as frequently performing a

pi ven role will be considered as II acti ve" in the performance of

that role"

GroUD Factors and Acti vi ty

:'1hat could 1;1e do to raise the activity level of a dis-

cussion group? Following the theme of this report , we can con-

sider two different ways. First , if activity is an individual
level effect only, we can raise activity levels only by recruit-

ing people with high activity potential. On the other hand, if

activity is a function of group composition, we could in theory

hope to increase acti vi ty levels by manipulating group composi-
tion, although, as we shall see in the su ary chapter there are

some (geome trica1) facts of life whi ch stand in our way here 

The problem of course is a practical one for Great Books
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and , to the extent that our findings can be geneI'alized beyond

the prograrn, for other discussion g roups() I t is also a theoretical

problem of some interest to the sociologist , for the question

amounts to asking whether patterns of interaction in small groups

follow from the personal characteristics of their members , or

whether the group process itself limits or facilitates participa-

tion. Put this way, the question is easy to answer., Group vari-

ab1es are obviously crucial , for if there were no group, no one

could be named twice by another group member. Similarly, in

groups composed of people , each of whom speaks a different

language , no one will be named twice. Between these extremes,

however , there is quite a lot of territoryo

The existing research literature provides some cluesfl

Robert F. Bales and his co-workers have worked on rather similar

problems wi th laboratory groups over a long period of time.

large and rich research literature has come out of these studies,

parts of which suggest that role structures (although not meas-

ured in a fashion which makes strict comparison to our study

possible) are affected by group composition., 1 On the other

hand, Fred L. Strodtbeck nd his co-workers in a continuing

series of studies of juries, have reported a number of correla-

tions between personal characteristics and variables much akin

to our measure of acti vi ty ,, In addition, we have our own data.

Cf , for example, E.F" Borgatta a.nd R.F. Bales, " Inter-
action of Individuals in Reconstituted Groups, 

t! Sociometry , XVI
(1953), 302-20.

Cf ::to .8trodtbeck and ReD. Hann, 11 Sex Role Differentiation
in Jury Deliberations, Sociometry XIX (1956), 11, and F 'O

Strodtbeck, R" James, and C Ha'lJkins " Social Status in Jury
Deliberations, II American Sociological Review, XXII (1957), 7l3-21.
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tIe shall not examine in detail each of the compositional
effect analyses on activity in the style of Chapter 2 ' of Part

Rather, we will begin at the end, with a sumary c1assifica-

tion, and then look in some detail at two particular groups of

variab1ese

Chart 1 s1.1:rnmarizes our findings in the format first seen

in Chart 2 , Chapter 1 , Part L.
1Je shall not repeat the rationale

for this classification, referring the browsing reader to Chapter

which amounts to a justification of the chart



287

Sumary of Relationships with Activity
Linear and Honotonic

---

Type IV
Pro cess
differen-

tial sus cep-
tibili t;;r

Type II Pro ce s s
(Between Group s Effect)Type I

Frocess
Individual

Leve 1
Difference)

Type
Yes

ype II
Age Outside Contacts

(High)
Local Interest
( High)
.J oining (High)

T:'ipe Type IIIA Type IIIB

Yes :No

Political Pref
(Democratic)
Status (High)
Self-Conception
(High brow)
Quiz Score (High)
Education (High)
Sex (Male)
Marital Status
(1larried)
Level of M.ost

'\orthvThile Book
(Highbrow)

Effect on
Problem
One
(Effe ct )

i( '7 ,

Type I

Yes Yes Change in
Schools (?)

Notes: The word in parentheses indicates the more favorable
attribute in terms of relationship with higher activit 
?) indicates variables whose actual classification is

somewhat ambiguous 

----

Non-Linear

Variable Form Favorable Individual
Attribute

Informal Visiting
Religion

Parabolic (?)
Ambiguous

No consistent difference
Non-Prate stant
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There are numerous conclusions and hypotheses to be

drawn from this smmnary, but a few simple conclusions will meet

our iI!..edia te needs"

1) It appears that, at least in comparison with the pro-

gram retention analysis, there are fewer group level effects here

That is in the sUFil1ary of the drop-out materials, we found l5 out

of 18 variables which showed a group level effect, while here

using an almost identical set of measures, we get group level

relationships in only 7 out of 16

2) The group leuel effects are essentially our old friends,

the CAS process variables. In our previous analysis we only

showed that they correlated ' with group level activity, but here
we see confirmation of our inference that at least part of their

effect is through altering the group climate , a mode of relation-

ship which is entirely consistent with our previous analysiso

The only other group level effect is religion, and a

puzzling thing it is
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Religious Preference and Discussion Activity

% Active 0 I

/../ ' .. 

non-Protestants

Protestants

Proportion Protestant

1,,
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The dichotomy is between Protestants and non-.,Protestants,

and P is the proportion of Protestants in the group.. A t first
glance this appears to be one of those reversals discus sed in

Chapter 1 (Type IIIE), in which activity increases with the

Proportion Protestants, but within groups at a given P level

non-Protestants are more active. HOHever, our statistical cri-

terion casts severe doubt on the linearity of the relationship,

and it falls into no neat non-linear formo We note a decrease

in activity as P rises to the ,, 30- 39 range, and then a general

increase , but except for that we find difficulty in interpreting

the measure" However we note that for both classes of individuals

activity is greater when P is above 05 than for any point below.

Hence , in spirit , if not form, we can conclude that we have netted

one of the strange lIlE relationships vJhy high Proportions of

Protestants increase activity, when Protestants tend to be less

active themselves we shall leave as a problem for future research.

Having found that the group level effects fall into two

classes: one which we don 't understand at all, and another set

which we have already analysed in great detail in Chapter 2 of

Part 1 , we shall drop them at this point.

3) 1rJhen we turn to the individual level differences, for

once we can draw a firm conclusion. In many surveys, cor rela-

tions are hard to come by, but our Great Books study is of that

type in which correlations are plentiful but their interpretations

are not., By and large , the variables listed in the Type I group

say simply that activity is a function of intellectual background

and family role The first is intuitively agreeabl , and the

second, when analyzed in detail, has some interesting things to
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suggest about social definitions of the role of spouse. There-

fore , the rest of this chapter will be devoted to a brief exp10r-

ation of the inter-relations of the intellectual variables, and

a detailed analysis of family role as a correlate of discussion

activity'l

------"_--'---'

Inte11e ctua1 Characteristics

Several of our measures (education, quiz score, se1f-

conception as an intellectual , level of most worthwhile book)

suggest that one of the distinguishing characteristics of the

acti ve participants is his (and the word is chosen advisedly)

greater degree of intellectual ability and interest

Education is a good take-off point 

Table 6

Education and Activity

Education Per Cent Active

No college
Part l.ollege
Bachelor ! s degree
Gradua te study degree 4-3

(297)
(LL33 )

14 )
( 682 )

Table 6 simply says that the greater the formal education

of a group member, the more likely he is to be named as an active

participant
Since education is strongly related to scores on our

measures of knowledge of the liberal arts (quiz scores), and both

are related to activity, let us see what happens when we cross-

tabulate education, quiz scores, and activity. Quiz scores are
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divided at the median and education is dichotomized into those

wi th bachelor' s degrees or more versus non-college graduates 

Table 7

Education, Quiz Score and Activity
Per Cent Active

Bachlor egreeYes 
Low

( 651 )

(426 )

( 264 )

( 43 0 )

High
Quiz

Number in parentheses is the number of
individuals upon whom the percentage is based 

Both apparently contribute On each educational level,

quiz scores relate to activity, and among both levels of quiz

scores college graduates are higb.er thEm non graduates. The

pattern 1 however, suggests that the relationship is not just
simple addi tion Education makes more difference among low

scorers than among high, and quiz scores make more difference

among the less educated than among the more highly educated. Put

another way, the differences among those who are high on either

education or knowledge are less than the differences between these

three groups and those who are low on both

Quiz scores and education sort of measure the participant t s

intellectual preparation Let us now see whether his intellectual

stance, ox' self -conception , contributes toward acti vi ty when we

control for these two variables. Self conception is measured by

answers to the question, IIWhich of the following comes closest to

the way you thinl about yourself?" The respondents are divided

into these who checked It an intellectual, II those who denied being
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intellectuals but said they were " an educated person, " and those

who denied both of the above and said they were either "pretty

serious, n or " low brow" 

Table 8

Self Conception and Activity, Controlling
for E1ucation aDd Quiz Scores

Per Cent Active

Quiz
----- Self Cro tioii--

---

Education Serious or
v Brow Educated Intellectual

_..,-'

H:. ( 54, r: L+-l+- (Lr21) ( 160 )
High Less than B", ( 106) ( 102) (44)
Low B.. (59) (3J.0) (8)
Low Less than A", (257) ( 136) (16)

Number in parentheses is the number of individuals upon
whom the percentage is based

The differences are not astour.ding but within each row

acti vity tends to increase with intel1ectl:.ali ty of self '- conception,

and within each colman, activity increases with education and quiz

scores, although the educational difference in the high scoring

group does vanish. The contribution of seJf, 0onception is par-

ticular1y strik:.ng whon one considers that we are holding con-
stant not one, but two variables strongly related to acti vi ty and

to self conception, and also when we remember that activity is

an obj ctive rating, not a self-definition. People who think of

themselves as intellectuals are more 1ikeJ_y to be seen by others

as playing an active role in the discussion, regardless of their

formal education or liberal arts knowledge

. We can see our intellectual variables from another pers-
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pective when we compare them with another variable known to relate

strongly to acti vi ty, group leadership role" To begin with

leadership is strongly related to education, although not strong-

1y related to knowledge when education is held constant..

Table 9

Education, Quiz Score, and Leadership
Per Cent Who are Group Leaders

--'

achelor" s DegreeYes 
30 (644 )

Low ( 243 )

22 

( 420 )

High
Quiz

"-_. ._,

Number in parentheses is the number of in-
dividuals upon whom the percentage is based..

irlithin each row there is a sharp difference in leader-

ship between the two educational levels , but no consistent dif-

ference by quiz score wi thin educational groups. Among the col-

lege graduates in fact , leaders are a little lower on knowledge.

When one considers that quiz scores improve with exposure to

the program, and leaders tend to be advanced participants

may even be that leaders tend to be recruited from among people

wi th lower liberal arts knowledge 

Now , let I s see the simultaneous effect of education, quiz

score and formal leadership role 
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Table 10

Leadership, Education, Quiz Score,
and Activity

Per Cent Active

Quiz Education Leaders Hembers

High (196) (448)
High Less than (69) ( 1 74 )
L01rJ (63) (359 )
Low Lti S s than A o (375)

Number in parentheses is the number of individuals upon
whom the percentage is based"

Leadership, as one would expect is an extrem e1y strong

factor in acti vi ty Regardless of the preparation level, leaders

are much more likely to be named as actives.. However, we also

notice that both among leaders and among members, there is a

strong relationship between our preparation index and activity.

Thus , the activity of members with high quiz scores is almost

equal to that of the least prepared 1eaders Thus, we conclude

that the relationship between preparation and activity cannot

be explained by the fact that those members whose formal role

in the group predisposes them toward activity have higher educa-

tionso

One should hardly be azed to find that in a program

devoted to intellectual discussion, those who are better prepared

are more often named as active in the discussion. The finding

is also in accordance with the results of Strodtbeck s research

noted above..

One way of thinking of these results is to see them as

another instance of a proposition from George Homans t theory of
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small group behavior:

.. 

'" the closer an individual 0 . .. comes to realizing in
all activities the norms of the group as 1 whole, the higher
will be the social rank of the individualG

If we accept the proposition as true $ our findings sug-

gest that , despite many opportunities for the Great Books dis-

cussions to turn into sociability groups.. intellectual values

have a high position in almost all groups , since it is the mem-

bers who embody them who are designated as the leading contrib-

utors to the discussions..

Let us consider now, our two social structural correlates

of activity; political preference and social status.. To begin

with political preference, let us see its relationship with our

two best predictors of acti vi ty - leadership and quiz scores..

Table 11

Political Preference, Leadership, and Quiz Scores
Per Cent Democratic

Leaders Members

High ( 258 ) ( 629 )
Quiz 2core

Low ( 107) ( 744 )

umber in parenthe ses is the number of
indi viduals upon whom the percentage is based..

Political party is unrelated to leadership, but Demo-

crats (as noted in the original report on this studYf tend to

have higher quiz scores. Let us now see the relationship be-

tween party preference and activity, controlling for leadership

and quiz s core 

George C. Homans, The Human Group , New York , Harcourt,
Brace and Company, 1950 .. 18
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Table l2

Party Preference and Activity, Controlling
for Leadership and Quiz Score

Per Cent Active

Democrat
Party Preference

IndependentFormal Role Quiz Repu.blican

Leader
Leader
Member
i'1ember

High
Low
High
Low

( 139 )
(47)

(3L1-

(312 )

(26)
(10 )
(58 )
(87 )

(93 )
(50 )

(230 )
( 345 )

.-. -.--.-'

Table 12 shows no consistent difference by party

preference It may be that among members, Democrats are some-

what more active , regardless of their quiz scores, but this does

not hold among the leaders; hence , party preference is not a

consistently important factor

As for social status , Tables 13 and 14 tell a story

similar to that of party preferencea

Table 13

Status, Leadership, and Quiz Score
Per Cent High status

Leaders Hembers

High ( 252 ) ( 610 )

Quiz Score
Low ( 102) (675)

~~~~

ber in parentheses is the number of individuals upon
whom the percentage is based.
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Table 14

status and Activity, Controlling for
Leadership and Quiz Scores

Per Cent Active

Status
Formal Role Quiz High Low

Leader High (lh9) ( 103 )
Leader Low Oi5) (57)
1Jember High (353) ( 257)
Nember Low ( 337) (338 )

-"..

TIumber in parentheses is the n TIber of individuals upon
whom the percentage is based"

Table 13 tells us that high status people have higher \

quiz scores, but that there is no consistent relationship between

status and leadership" Table 14 indicates that when we hold con-

stant quiz score and leadership, we get a status difference in

the last three rO'lTS, but not among high scoring leaders" There-

fore , status is not a consistent contributor to activity"

In general, a good part of the relationships between

party preference end status and activity can be e lained through

the finding that Democrats and high status members tend to have

higher quiz scores. These two social structural variables can

not be considered consistent or striking factors in activity"

Sex and marriage , however, cannDt be disposed of so cavalierly,

and require detailed consideration"

Family Roles and Discussion Activity

While it is not surprising that intellectual character-

istics should be related to activity in Great Books discussion

groups, the fact that sex and marital status are important pre-
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dictors is not so obvious. Therefore , the remainder of this

chapter will be devoted to an exploration of fronily roles as 

factor in activity, and a sketch of the process by which patterns

of role performance learned in the larger social structure are

carried over into the Great Books discussion group..

Sex is always of interest , so we c begin with the re-

lationship between sex and activity..

Table 15

Activi ty by Sex

Per Cent Active Members

Sex Per Cent

Jl1ale ( 687 )

Female ( 1154 )

Although a minority in the membership, the men are disproportion-

ately more active participants than the women One-half of the

men are active in the discus sion while only slightly more than

one-fourth of the women are active. The individual character-

istic of sex is a strong predictor of active participation.

As for marital status, the expectation would be that the

married persons are more active than the unmarried, for, gener-

ally in our culture , the married adult has a higher status than

the unmarrie d adu 1 t 0

This is in accordance with Strodtbeck's finding that men,
in contrast wi th women, have higher participation in the jury
task" See Fred L.. Strodtbeck, " Social Status in Jury Delibera-
tions, !! American Sociological Review, XYII (1957), 713-190
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Table l6

Activity by Marital Status

Per Cent Active Members

Mari tal Status Per Cent

--' -'--

Unmarried

l4l9 )

( 422 )

Married

Includes single , separated, di vorced and
widowed. Married is employed in the strict
sen se of married at the present time 

Married participants are more active than unarried participants..

Lest a combination of sex and marital status produce varying re-

sults let us look at sex and marital status simultaneously with

amount of participation

Table 17

Activity by Sex and l'Iarital Status

Per Cent Active Members

rvarita1 status
Sex

Married Unmarried

r1a 57. (562 ) 34. ( 125 )

Female (857) (297)

-::

Number lh par' l')t1:8'S S is the number of individuals
upon whom the percentage is based.

Sex and marital status appear to be independent predictors of

activity in the discussion
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While sex and marital status contribute independently of

each other, do they contribute independently of leadership and

quiz scores? To begin with, both are strongly related to our

strong predictors 

Table 18

Sex, Quiz Score and Leadership
Per Cent Male

Leaders Members

High (261 

(110 )

( 645 )

( 734 )
Quiz Score

Low

Nur1ber in parentheses is the number of
individuals upon whom the percentage is based

Table 19

Marital status, Quiz Score , and Leadership
Per Cent arried

Leaders Members

High (261)

( llO )

( 645 )

( 734)
Quiz Score

Low

Number in parentheses is the number of
individuals upon whom the percentage is based

Table l8 indicates that males are both more likely to

have high quiz s cores and als 0 to be leaders. Table 19 indicates

that married members are more likely to be leaders, although

their quiz score advantage is small 

Now let us see the effects of sex and marital status

when we control for leadership and quiz scores 
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Table 20

Sex, Leadership, Quiz Score, and Activity
Per Cent Active

Formal Role Quiz Males Females

Leader High ( 146 )" ( 115 )
Leader Low (47) (63)
Memb e High (26l) (384)
Membe r Low (209) (524)

Number in parentheses is the number of i.ndividuals
upon whom the percentage is basedQ

Table 21

Marital Status, Leadership, Quiz Score,
and Activity

Per Cent Active

Formal Role Quiz Married

Leader High (225 )
Leader Low (93)
Member High (499)
I'embe r Low (532 )

Not Married

(36 )
(17 )

( 146 )
( 202 )

Tumber in parentheses is the number of individuals
upon whom the percentage is based,

Table s 20 and 2l are clear and crisp In each case

all three variables show clear cut relationships, a considerable

sex and marital status difference appearing even when one con-

tro1s for leadership and quiz scores, with the leadership and

quiz differences holding wi thin each fa.'1ily role category.

Taken together, these four variables provide a powerful

predictor of individual differences in activity: since their con-

tributions are cu ulati ve Table 22 shows activity as a simul-

taneous function of all four variables
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Table 22

Sex, Marital Status, Leadership,
Quiz Score and Activity

Per Cent Active

Leader
Leader
1'1ember
l-1ember

High
Low
High
LovJ

Male Female
Marri ed Not Harrie d Married Not Marri e 

( 133) (13) (92) (23)
(43) (4) (50) (13)

(206) (55) (293) (91)
( 158) (52) ( 374) ( 150 )

Formal
Role Quiz

With the sole exception of the sex comparison among

high s coring leaders who are not married, each of our four

variables shows an effect in every comparison. That is, each of

our four variables re1 tes to activity, whatever combination of

the remaining three is held constant 

The power of these four characteristics as . predictors

can be seen by constructing an index of activity-proneness on

the basis of theee variable We can score each participant in

terms of his total nmTIber of favorable characteristics (being a

leader , having a high quiz score;; being married , or being a male)

and look at the activity levels of menilers with different scores.

Table 23

Activity Proneness Index
Per Cent Active

Score

( 133 )
(354 )
(583 )
(530)
(150)
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The range is from 15% active to 76%, and activity in-

creases steadily with values on this index

So far we have considered acti vi ty only in terms of its

quantitative distinction between more active and less active

members" The surprising iTI ortance of family role variables in

accounting for quantitative differences suggests that they may

also be important in the analysis of 
kig of roles"

Analytically we may think of the process of group dis-

cussion as involving two kinds of work" One of these is getting

the task of the group done In the discussion groups dealt with

here this would be the intellectual discussion of the various

bo oks whi ch are on the agenda f0r the evening" This is the task

or :instrumental dimension of the group process.. The second as-

pect of the work is commonly referred to in the small group 1it-

erature as the social-emotional or expressive dimension.. This

is not directly concerned with accomplishing the task of the group

per se, but rather with hOVJ the members relate to each other, and

to the gro p as a whole"

A further distinction on the task dimension is suggested

by the fact that the discussion process is one of give and take 

On the one side , someone must start the discussion, that is as-

sume the responsibility for initiating the discussion, e" ,

providing fuel for the discussion.. But what is done must be

reacted to , hence the second aspe ct of the task dimension may be

to II answer!! what has been thrown out for discussion. This part

of the task is the complement of initiating the discussion,

namely coordinating the discussion, Len, It pulling the threads

of the discussion together
ll and II clarification of the discussion.
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Likewise in the expressive area, we may have on the one

hand the harmonizer, someone who "makes tactful comments" and

keeps peace in the groupo On the other hand, there is the joker

who Bales and Slater suggest may serve the function of expressing

negative emotional reactions as the haITllonizer expresses positive

emotional reactions 

Schematically the group process may have the following

dimen s ions:

Instrumental Dimension (a) initiating (b) coordinating
(a) harmoni zing (b) jokingExpressive Dimension

If a division of labor between instrumental and expressive

specialization occurs among the active participants $ we would

expect that the roles classified theoretically as instrumental

roles would be highly interrelated and likewise that the ro

classified as social-emotional role s would be highly interrelated,

but that there would be a low association between instrumental

and expressive ro1esq

Table 24

Q Measure of Interrelationship for Objective Role Measure

Role Fuel Clarify Threads Tact Joker

Fuel

.. 

827 838 jh8 682
Clarify 827 885 )97 477
Threads 838 885 724 510

Te,ct 548 597 724 Q' 159
Joke r 682 477 510 159

-_. _._.. . -_. ---,---_._,---, ..---- . --. -----,- -..-.---. .----
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"Providing fuel for the discussion,

" "

Pulling the threads

of the discussion together, " and " Clarification of the discussion,

the instnlmenta1 specialties have very high associations with

each other Clarify and Threads have the highest inter- item

association as llOu1d be expected since they are both " coordinating

ro 1e s 0 However since the three instrumental roles are so highly

interrelated among thamse1ves and all have lower associations

with the expressive roles, there appears to be one general instru-

mental dimension- While the initiating-coordinating aspect of

this dimension may well exist , it does not differentiate clear

on our measure The essential f ctor appears to be task performance

For the social-emotional roles, tlil situation is quite

different 0 Rather than an association between the joker and the

harmonizer roles, these roles seem to be unrelated.
There appear

to be two distinct facets of the expressive dimension; the humor-

ous one (j oking) and the harmonizing ope (making tactful comments) 

Hence , from theory and the data, three dimensions in the discussion

process may be designated

(1) a task dimension (instrumental): operationally defined
by active role enactment on one or more of the task roles
of Fuel, Clarify and Threads 0 .

(2) a harmonizer dimens ion expressive) : operationally de-

fined by active role enactment on the harmonizer role
of "making tactful comments.

(3) a joking dimens ion (expressive): operationally defined
by active role enactment on the joker role

Since a Great Books group is a functionally 
sIB cific group with

the purpose of discussing the various books on the 
agenda, the

ctation would be that most of the role playing among the

active partie ipants would be on the task dimens 
ion and a smaller
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portion of the role playing would be allocated to the expressive

cUmensiono The relative frequency of the performance of each

of these dD ensions is as follows:

Ta ble 25

Relative Frequency of Qualitative Role
Enactment Among Actives

Per Cent Performing the Role of 0 . 

Type of Role Enactment Per Cent

Task
Joke r
Harrnoniz e r

(Number of Cases) ( 669 )

per cents exceed 100 per cent because roles are not
mutually exclusive

We find that four-fifths of the active participants are active

on the task dimension, somewhat less than one third on the joker

dimension, and one-fifth perform the harmonizer role 

In so far as boys and girls are socialized in a differing

manner, the expectation would be that among the possible roles

to be played in the discussion group, those with a task emphasis

would be selected by the men and those with a socia1-.emotional

emphasis by the women Qualitative type of role enactment may

be looked at from two viewpoints, total membership and active

membership Since the great maj ori ty of role playing is devoted

to the instrumental dimension, there is an association between

being active in the discussion and performing an instrumental
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%'01 e " Looking at the type of role enactment by sex based on the

membership, we find the following:

Table 26

Qualitative Role Enactment Among Total 1JIembership by Sex

-..,..---..-.-"".....

Pel'" Cent; Performing the Role of 'r 

,..

Type of Role Enactment Sex
Male Female

----.

Task
Joke r
Harmonizer

le-

( 1154)(Number of Cases) ( 68'( )

In this form, we could conclude that men overwhelmingly perform

the instrumental ro1e However, considering that men are almost

twice as active as women in the group discussion, we want to

control for gross quantity of participation" Hence , to answer

the questions about types of roles, we will employ the base of

active members. This allows us crudely to hold constant gross

quanti ty of participation and look at the more subtle differences

in qua itative type of role enactment among active meITb ers"

As is sho m in Table 27, 84 per cent of the men are

active on the task dimension , while only 78 per cent of the women

are active on this dimension Hence , the direction is in accord-

ance with the hypothesis; namely that men are more like ly to play

the instrumental role than women in a discussion group. Howeve r ,

a high proportion of the women play the instrumental ro1eo
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Table 27

Qualitati ve Role EnactmGnt Among Active Members by Sex

Per Cent Performing the Role of

. ----"--...-..---..-'-.'

Sex
Type of Role Ens. tilen t. r,1ale Female

..------, --.-.-..---"-

Task
Joker
Harmonizer

--. -_: --'''' ''-' '._-- --'-'

(Number of Cases)

" '

J .1. ( 308 )
.,__r___'

The high proportion of women who task: performers is

to be expected for several reasons The greatest amount of role

playing is allocated to the instrumental task of getting the

work of the group done" While the men are more likely to play

the task role than the women, we would also expect that a good

proportion of the women are active on the instrumental dimension,

for the women are a maj ority of the membership, and getting the

work of the group done probably demands performance of the task

role by women as well as by men

As for the expressive ro1es$ the joker and the harmoniz er

a contradiction appears here Men are more likely than women to

play the joker ro Ie s but women are more like ly than men to play

the harmonizer role 

The finding that men tend to perform the joker role more

often than women is actually not surpri sing 3 for to the extent

to which aggression is part of expressiveness, we would expect

the male sex role to be more apt to this kind of expressive facet
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Our inclination is to suggest that since the adult male and the

adult female must play both instrumental and expressive role s in

society at large , though not to the same extent, the humrorous

facet of the expressive role is a man I s way of playing a social-

emotional role and the harmonizing facet of the expressive role

is a woman t s way 

It is of interest to note that in Table 2

- "

Joking1l is

fairly closelY. related to "Fuel" (Q == c 682) and "Tact" is rather

closely related to "Threads" (Q = 0 724)., Since "Fuel" is a role

involving starting interaction and "Threads" indicates reaction

to Someone else , it may be that men tend to play the aggressive

form of both instrumental and social-emotional role s, while women

tend to perform the more passive forms of these two types of

ro 1e s . Uhi1e our measure does not allow us to deal with this

hypothesis on the instrumental dimension, we can look at the

aggressive and the less aggressive forms of the social-emotional

dimension 

Now , what about marital status and quality of role play-

ing?

We have been interpreting our findings on sex differ-

ences in terms of a carry-over into the discussion group of

habits and patterns of role performance These habits and pat

terns are seen as a result of growing up in a society which de-

fines the appropriate behavior of the two sexes in different

l,fays" Similarly, we can look at marriage as a socially patterned

system of role performances, instead of from the viewpoint of

law or love 
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Sociological theorists have maintained that, in the

nuclear family, the male adult i,Jill play the role of the ins tru-

mental leader and the female adult will play the role of the ex-

pre s si ve leader 0 If so , we would expect that getting married

would ac entuate the sex differences we have seen, since the pat-

terns of performance learned in one' s new family will add to the

differences originally learned in the parental family However,

this effect is probably different for the two sexes For men,

getting married probably doesn't affect the basic role system

much, for the lives of adult middle-class men are heavily fo-

cused on their jobs (instrumental roles) before and after marriage

However , women typically work for a while before marriage, and

hence shift from a heavily instrwnental role situation to a much

more expressive one when they take on the task of home making and

child rearing" These considerations , taken together, give us the

following predictions:

1) For men , marital status will show little relationship to
role quality, but what difference there is will be for
greater instrumental performance among married, as con-
trasted to single men

2) For women, the married participants should show less in-
strumental and more expressive role performance when con-
trasted with single women"

Talcott Parsons and Robert Freed Bales, Fami1y: Social
zation and Interaction Process (Glencoe , Illinois, The Free Press,

, Po 22
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Table 28

Quali tati ve Role Enactment Among Active Members
by Sex and Marital Status

-""-'

Per Cent Performing the Hole of

--.----

Sex

IVfa 1e Female
Type of Role
Enactment

Mari tal statusMarried Unmarried
Marital StatusMarried Unmarried

Task
Joke r
Harmonizer

(Nu.'1ber of Cases) (31-9) (L)2) (254) (54)

Let us see what Table 28 tells us about our hypotheses.

Among the men we find no difference by marital status

in task or joking, but , contrary to our hypothesis, more harmon-

iz ing among marrie d than single men 0 Thus, it may be t ha t marriage

instead of adding to the sex differentiation for men, leads them

to learn a somewhat more feminine role pattern"

Among the women" again, there is no difference in task

and joking, but there is an increase in harmonizing for the

married women

Except in very small parts, we can hardly consider our

hypotheses confirmed, the key problems being the increase in

harmonizing for men, and the lack of any 
It de- instrumenta1izing

among the women"

In short, Table 28 suggests that the effect of marriage
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upon role performance is to add to the expressive role performance

of both sexes, while keeping a basic instrumental-expressive

difference between them Putting it another way, the effect of

marriage upon role performance may not have anything to do with

the sex differentiation of family roles Rather, it may be that

whether you are a man or a woman, having to live together and

adjust to the presence of another person, adds to one 1 s role

performance in the social-emotional category of harmonizing, a

role which is otherwise ty'pical1y feminine 

To sum up our findings so far:

a) men tend to perform the instrumental and joker roles more
often than 1rwmen

b) women tend to perform the harmonizer role more often than
men.

c) married persons tend to perform the harmonizer role more
often than unmarried persons 

We can see the effect of family role on discussion activ-

ity in another light by comparing members who attend as couples

with those who attend without their husbands or wives

What might be the effects of attending group meetings

with one' s spouse rather than alone? All married persons have

the common characteristic of membership in a family of procrea-

tion However, for the married persons who attend the group

without their spouse, their familial role would be latent since

they are interacting in a non- family situation where other members

of their family are not present During the meeting time of the

7In this analysis only married persons will be considered.
While the participation patterns of the unmarried persons would
be helpful as a frame of reference , their small number and low
acti vi ty do not allow this 
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discussion group, they are talking only to the other members, all
of ithom are non- family persons The married persons who attend

the group as couples on the other hand, are talking not only to

the other non-family persons in the group, but to each other

Since husband and wife are accustomed to a division of labor in

role performance between themselves in the family 
the carry-over

of the role speoia1ization in the nuclear family would be greater

for those merrh ers who participate in the group as . '. couples by vir-

tue of the fact that the spouse is present and consequently 
the

relational system of husband-wife interaction is stronger for

themo 1rfe would h;y'pothesize that:
Men whose wives are in the same group are more likely to
assume the instrumental and humorous facet of the expressive
dimension than men whose wives are 

in the same group

Women whose husbands are in the same group are more likely
to assume the harmonizer facet of the expressive dimension
than women whose husbands are not in the same group

Before turning to the sub-population of active married

members , however, let us set the stage by inquiring whether

the presence of onei s 'spouse is related to dep;ree of activity

r.egardless of ita quality 

Table 29

Acti vity by Sex and Presence of Spouse

Per Cent Active 1embers Among Married Participants

Sex
Presence of Spouse

Spouse Present Speuse Not Present

Jlla1e
Female

(30.5)
(311 )

(257 )
(546 )
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There is a tendency for men attending with their spouses to be

slightly more active than men who attend without them. The

presence of onet s spouse may provide soc al support, which would

tend to increase participation and might also constrain the indi-

vidual to act more in accordance with his sex role. (Or, it may

be that spouses md to name each other on the question used to

assess activity,,
Returning to the two hypotheses stated above , the ex-

pectation is that 11 spoused!! husbands are more likely to play the

task and joker roles than 11 spouseless II husbands; and that II spousedll

wives are more likely to play the harmonizer role than " spouse-

less

" '

vJives

Table 30

Qualitative Role Enactment by Sex and Presence of Spouse

Type of Role Fresence S P ous e

Enactment Sex Spouse Present Spouse Not Present

Task Male 85% 83%
Female 76% 80%

Joke r Male 36% 32%
Female 23% 27%

Harmonizer 1'.1ale 15% 18%
Female 38% 22%

Base Hale ( 180 ) ( 139 )
nale (96) ( 158 )

Husbands with their wives present perform the task and joker

roles more and the harmonizer l- ole less than husbands whose

wive s are not pre sent 0 Likewise, wives whose husbands are pres-

ent perform the task and joker roles less and the harmonizer
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role more than wives whose husbands are not present. Conse-

quently, for each of the three role dimensions, the role differ-

entiation along sex lines is more evident among married persons

who participate as couples than among married persons who do not

participate as couples The presence of the primary group part-

ner tends to reinforce the continuity of role differentiation

along sex lines 

We have now seen two ways in which family roles appear

to affect participation in the discus sion. rst , there appears

to be a carry-over into the discussion group of habits and pat-

terns of talking which are as sociated with sex and marital status

categories in the erican social structure. Second, we have

just seen that the physical presence of one 
I s spouse in the group

tends to accentuate these differences 
He will novJ' see a third

and final way"

Although this is one of those sociological generaliza-

tions that might get reprinted in the squibs of 
The New X

marriage is not only a social structural category but also a social

relationship By this we mean that when John Jones goes to the

altar, he not only takes on a new status vis a vis the state and

the income tax collector, but for some to come, he has to get

along ",lith a pa:i",ticular human being, Mrs " Jones" Therefore

we can expect that there are two separate effect s of marriage

on one I s style of role performance" First , one tends to pick up

the role performances '\ihich are generally associ ated with marriage

(in our data , an increase in harmonizing); Second , one probably

learns new role performances which mesh with those of a particu-

lar person, one I s spouse"
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Now .l let us see if there is any carry over of this spe-

cific role learning into the Great Books discussion",

tricky"
The idea is interesting, but the analytical problems are

The strategy He adopted was that of creating artificial"
couple s and contrasting them with 11 

realll couples 

The general pro cedUJ:"e was this In our sample of 1909

cases, we had 270 couples, and consequently 540 people who attend

with their spouse. For each of these people we dre r., using ran-

dom numbers , anot2er married member of their group of the oppo-

site sex, to create an eqlli valent number of artificial" couples 

This means that for each of the 540 people who attend as couples

we can compare their discussion activity with their own spouses

and also with another group of people who are in the same social

category but are married to someone else

Now if the ef ect of marital status on role performance

is solely that of learninF roles associated with a new social

category, we ought to get about the same results wheD we compare

our 540 people with arbificial mates, as when we compare them

wi th the ir own", Conversely if part of the effect of marriage 

modification of role performance to adjust to a particular per-

son.l then we ought to get different re mlts when we compare the

540 with artificial mates than when we compare them with their

real mates.

He can begin with activity per se and then look at qual-

itative different ation in type of role played.

To begin ,,rith, activity levels are essentially the same

in the population of real and artific:1. al cOuples Th:Ls follows

from our probability ffochanism for making up the artificial couples.
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Table 31

Activity by Sex Among Real and Artificial Couples

'''--- ' --..-"

Per Cent Active Members

--.. ;-_-._..._._.-;---" ..--.-..

Real

Type of Couple

ArtificialSex

,-,-----" ._._--.-

Number of Couples

29 

.-.--.-

(270) (463 )

Male
Female

---.-,_,_._.

0_"'_'

..---.-.

Now , however, let' s pair husbands and wives and see

what we get 

Table 32

Activity of the ,Tife Among Real and Arcificia1 Couples

_---

Per Cent of Wives Who are Active

..-.,.-,- ----

Type of
Couple

Husband
Acti ve Inact

_-- _--

Real
Artificial

(158 )
(266 )

( l12 )
(l97 )

Number in parentheses is the number of individuals
upon whom the percentage is based.

The differences in Table 32 are quite strong, and statis-

tical tests indicate that they cannd:t be explained by chance

fluctuations"
Let' be::J.n 1rJith active husbaDds. 1i1e filJ.d for our mar-

ried women that if their real husband is ac:,tive in the group, they
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arises in marriage is that women learn never to talk more than

their husbands, in the areas of talking that tend to be the

specialties of husbands"

The evide;lCG here is all indirect, After all , we have

not followed these respondents through their early socialization,

nor observed the changes in interaction patterns which we assume

follow from marriage Nevertheless, from several points of view

the data here support the general idea that patterns of role

performance are learned in the institutional matrix of the lar-

ger society, and to a large degree transfered into new situations

such as Great Books discussion.

Surmnary

vJe are now ready to sumarize our analysis of rl activity

as a variable in the maintenance of membership in Great Books

discussion groups 

I) Both as an individual characteristic 9 and as a group
characteristic, high participation in the di scus sion 
a maj or factor in program retention"

2) The sources of high activity lie both in group composi-
tion and in individual characteristics of the members 

A) In te1 S of g oup composition, activity as a form of
social relationship seems to be strongly influenced
by a delicate balance of the members 1 other social

relationships" Specifically:
1) Outside contacts (whether the members see each

otrler outside of the meeting) are a very important
factol' in activity"
a) In groups with high educational levels , activity

inc l'eases with outside contacts

b) In groups with low educational levels 
activity

decreases with outside contacts
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c) Since most g oups in the program are high edu-
cation groups on the whole, out side contacts
go with high activit 

d) In low contact groups9 political diversity seems
to increase activity, but it makes no difference
n high contact groupsQ

2) H1_gh J.o\:oels of interest in cO!m!1unity affairs and
high levels of participation in cormnunity affairs
tend to lead to high acti vi ty levels within the
gr' oup 0

3) Moderate sociability informal visiting) increases
activity, while high and low sociability tend to
deerease it..

B) In te:ems of personal characteristics $ activity tends
to bo associated with intellectual preparation, formal
role in the group, and family roles.

1) Regardless of the index used, greater intellectual
interest and ability is characteristic of individuals
who are named as active in the discussione

2) Leaders tend disproportionately to be named as
acti ve , but most actives are not leaders 

3) Pacterns of role performance probably learned in
f8Jilily situations, have a strong cHrry-over into
the discussion.

a) Men are more active than women

b) Among the actives men are more likely to have
task and joker roles, women to have the harmon-
izer role 

c) In both sexes, married people are more likely
to be active.

d) Among actives of both sexes, married people are
more likely to be harmonizers 

e) Sex, and marital status combine to produce two
effects which we think are indicative of this
transfer process.

(l) Sex differentiation in role performance is
stronger when one' s spouse is present in the
group 

(2) The activity level and specialty of their
husbands appear to set definite limits on
the acti vi ty level and specialty of wives.
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Sil1MARY AND CONCLUSIONS

Sumary

All five chapters of this report have been concerned,

in one way or another , with the factors which keep people in the

Great Books program from one year to another, or more exactly

from 1957 to 1958 The data com from a national sample of a1-

most two thousand Great Books participants who filled out ques-

tionnaires in the fall of 19578 One year later NORC managed to

establish the continuation status of over 90 of the sample, and

the analysis was centered on the differences between members who

continued in Great Books and those who dropped out 

Our original sample consisted of the members of l72 dis-

cussion groups selected by a probability procedure from United

States counties included in NORC' s national area probability sam-

p1e Just as in those trick pictures which sometimes look like

two black profiles against a white background and sometimes like

a white vase against a black background, our data can be viewed

either as 1909 people who happen to belong to 172 discussion

groups, or alternatively, as 172 discussion groups whose members

happen to be the 1909 people in our study Part of the re-

port amounts to a systematic development of this theme?

Chapter 1 of Part is devoted to methodology 

sets forth in detail the logic involved in looking at the same

materials not only as group data and individual data , but trying

to do this simultaneously A technique was developed whereby each

respondent received two scores on each variable in the study For

instance , each male was coded as a male (we hope), and also coded

in terms of the proportion of his group who were males.
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looking at males and females separately and then looking at

males and females in groups which varied in their proportion of

males we could look for the effects of sex) and also effects

of the sex composition of the groups& All sorts of logical possi-

bilities follow from this approach Variables can be important as

indi vidual characteristics, as gro11p characteristics, as both

as neither. The last part of the chapter outlines a classifica-

tion o the types of relationships which might be found by our

technique.

Chapter 2 of Part I is devoted to those variables which

are important at the group level, the variables which show corre-

lations between group composition and program retention.

dozen or so met our statistical criteria for compositional ef-

fects, and the bulk of Chapter 2 is devoted to an attempt to see

how they fit together It takes more than 50 pages to do this,
but the upshot is this: group composition adds to program reten-

tion when a group includes 1) a high proportion of high status
people and/ a high proportion of people active in community

organizations , 2) people who are educationally homogeneous,

3) a slight maj ority of Democrats and 4) a high proportion of

members who are active participants in the discussion. The last

of these three - discussion activity - turns out to be part of

a chain process by which social contacts outside the meetings

apparently add to activity and activity leads to program effects.

This chain, in turn, is part of a web of relationships involving

political preference, education, sex, sociability, and interest

in local affairs
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Chapter 3 of Part I deal with leaders, leadership and

an apparent reluctance of groups to be led in ways which they

do not want. It begins with the negative finding that whether

or not the leaders have complet d the Great Books leader training

course has no relationship with drop-out rates, and proceeds from

there to explore the effects of leaders 1 and members t opinions on

what makes a good discussion. Although the evidence is not un-

ambiguous the chapter ends by suggesting that the particular

style of discussion which the leader adopts is less important

than whether he is willing to give the group what it wants , no

ma tter what it is that the group wants.

Part II shifts from the group level to the individual

level but before long the evidence tends to suggest that group

phenomena are operating here too In Chapter 1 of Part II a

large number of characteristics of continuing and non-continuing

members are contrasted, but three kinds of variables come to the

forefront First, a number of statistical relationships suggest,

hardly unexpectedly, that intellectual background and orientation

are important in program retent ion. Generally speakings strong

intellectual preparation, open-mindedness, and patterns of out-

side reading congruent with inside reading augur well for program

con t inua t ion There is some evidence that a small group of super

sophisticates find too little cha: enge in the program , but under-

prepa!'ation appears a more serious problem than over-preparation.

Second, although the extra-group lives of the members only appear

above the surfaoe of our data like that smaIl bit of the iceberg

which is above the water, Chapter 1 of Part II finds that social
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structural var:.ab1es (characteris t:!cs such as age, sex , and

mari tal status, which indicate the general sort of roles we play

in our daily lives) are important in program retention. From the

pattern o correlations which appears , it is suggested that roles

outside of Great Books create pushes and pulls: which either bind

the member to Great Books or draw him al.Jay from the program"

Third, our now familiar variable , discussion activity, re-appears

in the suggestion that many of t he characteristics which dis-

criminate among members who continue and members who drop out

do so because they lead the member either toward or away from

involvement and activity in the discussions, and this, in turn,

is crucial for program retentiono

Since, throughout the analysis, active participation in

the dis cussion (as measured by the number of other members who

name a given participant as a contributor) seemed to be a major

facto in program retention, Chapter 2 of Part II is given over

to an examination of the factors related to activity. It turns

out that actIvity comes more from individual characteristics than

from group characteristics , and that the activity level of a

group is essentially a function of the number of people it can

recruit who have high activity potential rather than a function

of an optimum blend of membership characteristics In terms of

the personal characteristics involved, intellectual ability is

llQPortant, but the sort of social structural variables discussed

in Chapter 1 of Part II are even more important More specifically,

sex, and marital status are major predictors of a member! s. ac-

t i vi ty Dotailed analysis of these int er-relationships suggests

that the kinds of family roles one plays have a strong carry-over
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into non-family situations such as Great Books, even extending

to a difference in the activity levels of married women depend-

ing on whether their husbands are in the group or not 

Conclusions

Can we now pull together in three or four crisp general-

izations the major conclusions of our study? , unless we are

willing to settle for truisms, for the major conclusion of our

study would be that program retention in Great Books is extremely

c omp 1 i c ate d . A complete picture of the factors involved involves

indi vidual characteristics, group characteristics, characteris-

tics which work one way at the group level and another at the

individual level characteristics which work one way in some sub-

classes and another way in others characteristics whose meaning

is clear but whose effects are obscure, and characteristics whose

effects are clea? but whose meaning is obscure

Since , however, elaborate research efforts frequently

fail even to docu ent truisms, it may be well to list some of

the themes which the reader could have told us would be important

even before we began, but whose documentation involved months of

complicated and laborious work.

Groups Are Important

None of the authors of this report is an expert in the

sociological specialty known as small groups Hence , we are not

grinding discipl nary axes) when we conclude that throughout the

analysis W8 have been struck b:iT the

~~~

lport' ELnce of group discussion

and gI'OUp l'e1ationships as a factor in progI'aI retention. The
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group not only provides an efficient administrative resource by

which a national p!'ogr can be maintained without an expensi 

staff of professional instructors" It also appears that in the

discussion process and in the social relationships which it de-

velops or reinforces, there is a powerful cement which binds the

members together and provides a major gratification from partici-
pationo We should make it clear that nothing in this conclusion

should be read as suggesting that intellectual and cerebral as-

pects of Great Books are unimportant Qui te to the contrary the

frequency 'ldth which intellectual characteristics turn out to be

important for the individual and for the group suggest that it
is precisely the combination of challenging inte1le ctual content

and group discussion as a medium which explain the vitality of

Great Books groups"

Preparation is Importanl

Although it has never been dignified by presentation as

, a formal law , the one generalization which almost always turns
up in surveys of intellectual matters is: Them as has gets" II

That is , books on specific subjects are bought" not by people who

know nothing about the subj ect , but by people who are already

informed: programs of mass persuasion tend to reach mos tly people

who are already persuaded, and programs for uplift tend to reach

only those who are already uplifted" Great Books is no except ion

to this rule, and throughout our analysis we have seen that Great

Books tends to keep, not those who have needed the most intellectual

grow' cll, but thoiJe whose prepa:;:ation and interest are already

strong" This is not all there is to the story, for some evidence
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in Chapter 1 of Part II suggests that the super- intellectuals

have high drop- out rates The true relationship is probably cur-

vilinear with high losses among the least prepared and among

those who have 1i tt le need for the programQ However , the rela-

tive sizes of these two groups in our society is such that the

program need hardly fear that it runs much risk of lowering

retention by recruiting well prepared members 

DiscussioE-Activity p.ortEE

By now the typewriter keys which spell 
11 acti vi ty" should

be worn down to their roots from the frequency with 'which that

word has appeared in this report It is clear that whether viewed

as a personal characteristic or as a group characteristic 3 large

numbers of people who are seen by the other grouy members as active

participant s are very favorable for retention.. We now know a lot

about the effects of activity, and in Chapter 2 of Part II we

learned a lot about Hhere it corr s .from What we don 't know is

what is is Our data are unable to tell us whether this measure

taps: l) sheer decibel volume of discussion , 2) evenness of par-

ticipation versus domination by a few members, or 3) whether it

is an index of some subtle inter-personal characteristic such as

group cohesion or integration of role structure..

Furthermore , there is a famous example in social science

which indicates that off-hand speculation on a finding like this

is dangerous" A set of studies by Kurt Lewin conducted during

world war II suggested that personal decisions made during group

discussions were more binding than those made alone.. 1 These

These studies are sumarized in Kurt Lewin, I' Group De-
cision and Social Change, II in Eleanor E. Maccoby, Theodore M.
Newcomb , and Eugene L. Hartley, Readin s in Social Psychology
New York, 1958, Henry Holt and Company, pp. 197-211.
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findings , which have been replicated a number of times, were

quickly seized upon by group dynamics partisans and applied to all

sorts of practical decision situations. However, more recent

experiments which ave attempted to control the precise aspe cts

of the social process involved suggest that discussion 
per

not terribly important; rather , the effectiveness of discussion

as a technique for influence seems to lie in such things as

forcing one to come to some sort of decision and in the perception

of group consensus on the issue.

From this point of view, although activity as we have

measured it appears to be the keystone in the retention process,

we have not achieved a clear-cut theoretical understanding of

this variable and the intervening social and psychological proc-

esses which make it so important. However, we are tempted to

suggest the following intepretation, which makes a certain amount

of sense to us. It seems to us that people come to a discussion

ei ther to listen or to talk or both. Now , if talking is gratify-

ing, the more opportunities one has to talk, the more satisfying

the situation would be. Conversely, if listening is gratifying,

the more people who are talking the more likely it is that one

will hear something interesting. Thus, it may be that the indi-

vidual level advantage of the act i ves is related to the increased

opportunities for talking, and the compositional effect is related

to increased opportunities for 1isteningo Act i vi ty from this

point of view is not an aspect of the discussion process. It 

the discussion pr6cess.

Cf. Edith Bennett Pelz, 1130me Factors in Group Decision
in Maccoby, Newcomb, and Hartley, op. cit., pp. 212..19.
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Sup:gestJ

It would be quite satisfying if now we could write out a

simple prescI'iption for practical advice on program retention

in Great Books However, as we have noted the re1ationship

discovered in this study are not such as to lead to easy rules

of thumb However , we do feel that some sug("estions can be made

on the basis of our findings

First , it would seem that the status quo, in terms of
member characteristics , is essentially favorable for program re-

tention That is those variables which seem to characterize

the Great Books member also seem generally favorable for program

retention Thus $ Great Books members tend to be highly educated

and high education is a favorable sign for groups and individuals;
Great Books members tend to be active and interested in their

communi tie s, another good omen; Great Books members tend toward

political diversity, again a positive factor; Great Books members

tend to be of high social status, a favorable characteristic; and

so on. In general, Great Books tends to attract disproportion-

ately kinds of people who have high potentialities for forming

viable groups 

There are , however , three exceptions , which should be

noted

Firs t , Great Books has a s light disproportion of females 
While sex is not an independent contributor to program retention,

we have seen that femininity is associated with lower activity in

discussion, and that groups with high proportions of womep have

greater loss rates 
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Second, our first survey s1.:.ggested that in comparison

with other college graduates Great Books may tend to attract

relatively more younger adults than older adults The analysis

in Chapter 1 of Part I I suggested that these younger adults are

at a stage in the life cycle when other responsibilities and in-

volvements compete with Great Books 

Third , although 'i!e have stressed the tentativeness of the

conclusions, our data do suggest that the p ogram ' s official

leadership style may have some negative consequences. tllhi le the

problems of leader training are enormously difficult , it would

appear that a training program which would permit leaders greater

flexibility of technique and adaptation of techniques to specific

group needs might boost retention. (Howeve r , we do not sugge s t

that hypothetical increases in retention are necessarily positive

effects of this te chnique , un-tapped by our survey The negative

consequences are not that strong 

Even though the status quo is essentially healthy, can

we make suggestions for improvements? Returning to the logic of

our compositional effects analysis, two formal possibilities

arise First , one can seek to change patterns of recruitment for
the program. This amounts to changing the mean 

n P-1evel" in the

populationo Second, one could think of re-arranging the existing

groups in s ch a way as to develop more effective balances of

membership cr racteristics. On the whole the case for the first

approach is strong, the case for the second is weak.. Hhile re-

arrangement has a certain intellectual elegance , two argument 

can be made against it First , it is fairly impractical, for it
would require data on members and groups which are generally
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unavailable (unless each new member is to be asked to fill out
the NORC questionnaire), and second it can be shown mathematically

that re-arrangement will only add to net program retention when

there is a curvilinear compositional effect at issue In our

data , the only important curvilinear relationships are education,

political composition and informal visiting Of these , probably

only education is amenable to practical manipulation.. The program

might well consider taking steps to avoid the existence of groups

wi th about 40% college graduates Our data suggest that these

groups (which are quite infrequent) would do better if the college

graduates were shifted to another groupo

While the re-arrangement possibilities are limited, our

data do suggest some situations where careful recruiting might

yield fairly durable groups.. The program might we l consider

the following sources of new members:

1 ) Corpo ations and Business firms If Great Books could

recrui t new groups from executives and managers in specific

businesses or firms, a cluster of favorable characteristics would

appear. Such groups would tend to be of h gh status, high educa-

tlon (particularly if one could tap their professional staffs -

engineers lawyers, accountants), have high outside contacts

(since the members would know each other on the job), and have

a high proportion of males"

2) C1 vie organizations. Since high levels of eo munity

interest and aeti vity high status and moderate soclabili ty,

along with outside contacts appear to be favorable characteris-

tics, recruitment from members of existing civic organizations
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such as bar associations, medical societies, civic improvement

groups, businessmen's associations , etc might well provide groups

of. high potentialo One is tempted to add Pc Ais, and The League

of Women Voters, except that over femininity is not a. good signo

3) Middle. Aged- CC!uJ2les One way of guaranteeing outside

contacts and at least 50% males would be to utilize already es-

tabllshed groups of married couples , in addition, these

couples were in the over-35 age group, another positive charac-

teristic could be added. Thus, the infiltration of existing

reading circles, hobb groups, and possibly bridge groups (a1-

though one has to look out for the extremely high sociability

groups) might be good strategy 
A number of ex ple s could be presented, but the general

idea here is that existing groups with high proportions of males,

and/or high-educated people , and/or community actives , and/or

high status should all generate strong Great Books groups

Another strategy, however, is suggested as a complement

to dra ,fing Great Books members from existing sociometric net..

1,,forks. Be found in Chapter 2 of Part I that there was one type

of group for which outside contacts vTere not a favorable sign.

These 1,,fere low education groupso Although people whose intellectual

background is not strong are fairly dubious prospects from the

viewpoint of retention, they apparently do better when there 

a low vo lume of outside contacts This suggests that for such

groups recruitroont through the mass media (newspapers, posters,

radio , eta 0 ) would be effective in that the members might not

have common outside relationships which dampen the effects of

Great Books



In short, our data suggest two complementary strategies

for forming new groups. On the one hand it might be wise to

look for extant groups of people with strong intellectual back-

grounds, and, on the other, try to form bra groups for

people with weaker intellectual backgrounds. Such complementary

approache s would take advantage of the complex relationships be-

tween contact s acti vi ty and retention which were spelled out in

Chapter 2 of Pa



APPENDIX I

Raw Data for Charts in Chapters 2 and 



Chapter 2 Chart

Exposure and Drop-Out
Proportion Zero Exposure
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Zero Years 233
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Chapter Chart
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One or
more



Chapter 2 Chart 3

Discussion Activity and Drop-Out
Proportion Active
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Stay
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Chapter 2 Chart 4

Impact and Drop-Out
Proportion Reporting High Impact
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l,,

Highs
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Stay 130 111
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Chapter 2 Chart 5

Effect on Problem I and Drop-Out
Proport:Lon Reportj.ng any Effect
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Effect
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Chapter 2 Chart

Change Acceptability of Schools: More and Drop "'Out
Proportion Changing
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Chapter 2 Chart 7

Mar ta1 status and Drop-Out
Proportion Married
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Stay
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Age and Drop -Out
Proportion Young
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Stay 117

222 122 162



Chapter 2 Chart 9

Sex and Drop-Out
Proportion Male

.,.--.-.. ..,--
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Female
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.-..-.---
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___

104 l19 168 124
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.. 
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Chapter 2 Chart lO

Socio-Economic Status and Drop-Out
Proportion High Status
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Low Status
Stay
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Chapter 2 Chart II

Quiz Score and Drop-out
Proportion High

_.._,
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High
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Low
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Chapter 2 Chart 12

Level of Most Worthwhile Book and Drop-Out
Proportion Middle Brow
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---
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Chapter 2 Chart l3

Education and Drop-Out
Proportion College Graduate

--' --' ._.
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Chapter 2 C ha rt

Poli tical Preference and Drop-Out
Proportion Democrat

.-----
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Chapter 2 Chart 15

Religion and Drop-Out
Proportion Protestant

29 0 39 49 0 59 6 79 .

Prot 152
stay l!- l20 245

-_._-'
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-""-.,.-.
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Chapter 2 Chart 16

Local Interest and Drop-Out
Proportion Local
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Chapter Chart
Ideal Leader: Squelch and Drop-out

Proportion Squelch

0- . 39 5- 0 " 69 .. 7 - 0 79 l,,

Squelch

stay 100 116 155 162

-_.

140 209 219 244

Not squelch DO

Stay l13

,__ .___

l18 152 152 l56 ll6

Chapter ' Chart 2

Ideal Leader: Sumarize and Drop-out
Proportion S u.Yfa ri z e

1..

Su-rrarize DO

Stay LLO

112 176

Not Sumarize
l02

Stay 303 l41 159 129

222 215 212



Chapter Chart 3

Ideal Leader: Background and Drop-out

Proportion Background

2- 3- 5- 

Background

stay -2l._, 1.---

Not Background
140 114 100

stay 316 250 151 102

456 364 251 173

Chapter chart 4

Ideal Leader: Refrain and Drop-out

Proportion Refrain

0- ,, 59 . 7 - 3 79
Refrain

105 10l

stay 13l ':6 135 225

173 241 197 326

Not Refrain

stay 131

190 178 l07



Chapte Cl1art 5

Ideal Leader: Cross-examine and Drop-out

Proportion Cross-examine

$ 7 - 

LI_

stay l28

l23 184 l27 117

not C.,

stay 118 116 l33 15h

170 203 230 220



Part II
Chapter 2 Chart 1

Religion and Discussion Activity

Proportion Protestant

3,- 4'4 6- . 7 " 79 ., 8 1 Q 0

Protestant

175

Stay ill III 104 257--'_J_'

--'_.'

180 157 159 432

Non-
Protestants

Stay 138

218 157
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NATIONAL OPINION RESEARCH CENTER
University of Chicago Survey 408

11/57

When did you attend your first Great Books Discussion group meeting?

Fall 1957It 1956
1955It 1954

Other

2. Have you been with this group continuously since you began Great Books?
Yes *No

Did you attend another group meeting, or drop out of the program
temporarily, or what?

*IF "NO"

3. How may meetings of this grup have you attended, since it started this Fall?
(If your group doesn't start in the Fall, please tell us the number of meetings
you have attended since September 1.

4. Have you ever "led" a Great Books Discussion? '*es
F 1lYE"

I am the curent leader or co-leader of this group.
I am one of the current. rotating leaders of ths group.

I have been the leader or co-leader of ths group, but am not
leading now. 
I have been the leader or co-leader of another group, but am
not leading now.

I am the curent leader or co-leader of another grup, but
attend this one as a participant.

Other

5. Have you ever had a Great Books Leader Training Course? Yes

How would you rate your attendace in ths group?

I at tend every meeting

I at tend all but a few meetings

I attend most meetings

I attend some meetings, but not most

I attend on occasion

Ths is my first meeting 'Wth this group, so I can't say



Listed below are 23 uresu ts 01' parcipating in Great Books.
1) Please think back to th tir when you decided to attend your first

meeting.
In 'the lef't hand colum please check any i te on the list 'Wch you de 1'i ni tely
had in mid as a reason for joinng--regardless of whether or not Great Books
met this expctation.

Great Books

2) In the right hand colum, please place a check by an 01' the items whch you
thnk has definitely been an effect of Great Books for you--regardless 01'
whether or not it was a reason for joining.

Reason fo
Joining

Ef1'ect of
Great Books

skills.

my taste in fiction an oet
Esca; ing the intellectual narrowness of m occu ation.
Becoming more sure of myself when talking with people
of higher educational background.
veloping the ability to lead group discussions out-

side 01' Great Books.

Esca; in the intellectual narrowness of

Gaining insi t into myself an m

Imrovi my ability to carry out my job though the
in'1llectual training of reading Great Books.

Ganin the e valent of a college education.
Developin common interests with m ouse.
Ganing a better intellectual background for my par-
tici:pation in commty organzations and commty
a1'faJrs.

1.0.

11.
12.

13.
14.

15.

Esca in the intellectua narrownss or a housemfe
To lear what the gratest mi in history have to
say about the basic issues 01' life. 
Getting a chance to express ideas I had been thnk-
in and readi about. 
Reacquaintig myself 'Wth a cultural background whch
had oecem rut .

17.
18.

19.

20.

21.
22.

23.
24. Other
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Since you began Great Books have there been an parcuar authors or school
o:f thought whch you once disliked, but now :find more acceptable?

*IF "'YSII

*Yes

Which ones?

Why was there a change?

Since you began Grat Books are there an particular authors or schools o:f

thought which you once accepted, but now :find less acceptale?

*IF fl"

*Yes

Whch ones?
Why was there a chage?



REDING

On th average, about how many hours per week do you spend on the followi
types of reading?

For relaxtion (detective stories, light fiction
sports section of the newspaper, etc.

Preparation for Great Books discussion groups

Serious reading on your own (history , philosophy,
serious novels, etc., not connected with Great
Books or 'Wth your job) 

Since you began Great Books, has the amount of tie spent on the following
changed?

. Increased Increased Change pecreased Decreased
a Lot a Little a Little a Lot

Reading for relation.
Preparation for
Great Books.
Serious reading on
your own.

Hours of reading aside, do you think Great Books has had any effect on your
readig--aside , from preparig for the discussions?
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Do you own a set of the Great Books readings whch your group is discussing
ths year?

- No, but I intend to puchase them

Yes

5. What book or books-outside of the Great Books readings--whch you read in the
last year impressed you as particularly worthwhile?

Following is.a list of magazines. Please check each in the appropriate colum.

I have
I've heard

I read seen a
about it Never

I read it
it on copy now but I've heard

reguarly occasion and then
never seen of thisbut not but I

reguarly seldom a copy one

read it
of it

Art News

The Gadfly

Harpers Monthly

High Fidelity

New Republic

New Yo rker

;,:

Parisan Review

Reader r s Digest
Saturday Evening Post

10) Saturday Review

11) Scientific Amrican
12) Tim



WAYS TO LIV

Below are listed four ways to live whch varous persons at vaous times have
advocated and followed.

Indicate by numers in the spaces below each "way to live" how much you, your-
self, like or dislike each of them, using the following scale:

7.. I like it very much
6.. 1 like it quite a lot
5..I like it slightly
4.. 1 am indiferent to it
3.. I dislike it slightly
2.. 1 dislikei t quite a lot
1. . I dislike it very much

Rate each one in terms of the kind of lie you personally would like to live, not
in tems of the kind of life you now lead, the kind of life you think is prudent
to live in our society, or the kind you think is good for other people.

(1)
Life is somethng to be enjoyed--sensuously enjoyed, enjoyed with relish and
aba.domnnt. The aim in lie should not be to control the course of the world
or society or the lives of others, but to be open and receptive to thngs ahd
persons , and to delight in them. To let oneself go , to let thgs and persons
affect oneself, is more important than to 1'do --or to "do good.

RATING OF #1

(2)
A person should merge oneself with a social group, enjoy cooperation and companion-
ship, join with others in resolute activity for the realization of common goals.
Persons are social and persons are active; life should merge energetic group activ-
ity.ad cooperative group enjoyment.

RATING OF #2

(3)
A person must stress the need of constant activity--physical action, adventure
the realistic solution of spcific problems as they appear, the improvement of 
techniques for controlling the world and society. Ma' fut11e depends primrily
on what he does, not on what he feels or on his speculations. Imrovements must
always be made if man is to progress. We can 't just follow the pastor dram of
what the futur might be. 

RATING OF #3

(4)
The contemplative lie is the good life. The extern world is no fit habitat
for man. It is too big, too cold, too pressing. Rather it is the lie turned
imlard that is rewardg. The rich internal world of ideals, of sensitive feel-
ings, of reverie, of self-knowledge is ma's true home.

RATING OF #4



POETRY

Listed below and on the following pages are four poems. For each, three
versions are given Please check the version which you prefer as poetry.

Poem 1.

Tender, tender Sea Shell
Wil tthough sing, me, please
. Of thy happy, happy hpm
'Neath the tropic trees?
, the coral islands!

Ah, the wondrous fish!
For such a song I I d give th.
Wha te ' er a Shell could wish.

dear ,

SeaShell, please sing me a song
Of ships and sailor-men;
Of strange kinds of bird and trees
On the Spansh Main:
Of fish and seaweed in the sea

And whatever creature there may be

, --

Sea Shell, please sing me a song!

, J

Sea She 11, Sea Shell,
Sing me a song, Oh please 
A song of ships and sailor men
Of parrots and tropical trees.

Of islands lost in the Spansh Main
Whch no man ever may find again
Of fishes and coral under the waves
And sea-horses stabled in great gren caves --
Sea Shell, Sea Shell
Sing me a song, Oh please!

Preference



Poem 2.

Let there be Light, said God, and lo! the Light
Sprug from Ti thonus' bed in darksome gloom
Deck d her fair form in garents rich and rar
And scattered smiles along the mournul sky.
Her chariot of the Sun not yet created,
Upon a cloud the .nyph ethereal rode
And when the cloud wept raindrops down, she flung
Comforting rainbows from her shining tent.

Let there be Light, said God, and forthwith Light
Ethereal, first of things, quintessence pure
Sprug from the Deep, and from her native east
To jourey through the airy gloom began
Spher'd in a radiant cloud, for yet the Sun
Was not; she in a cloudy tabernacle
Sojourn'd the while. God saw the Light was good.

And God said "Let Light be " and there wa
The first ethereal created thing
To being sprang, and daly from the east
Began to travel through the. darksome air;
Until the golden sun should be created
She sojour' d in a radiant, shining cloud.
God look d upon the Light an i twas good.

Light

Preference
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Poem ).

. A.

This was the routine they leared
Always at night when they returned
To lamps unlighted and fires gone gray
When they had been away all day.
They learned to build the fire up quick
With half a split-up kindlng stick -
An knowing how the cat delights
To sleep indoors by the fire of nights
They learnd to leave the house door wide
For fear they might leave her shut outside.

Always--I tell you this they learned--
Always at night when they returned
To the lonely house from far away
To lamps unghted and fire gone gray,
They learned to rattle the lock and key
To give whatever might chance to be
Warng and tim to be off in flight:
And preferrng the out- to the. in-door night
They learnd to leave the house-door "wide
Until they had lit the lamp inside.

Always their hearts would thrill with fear

When a.t dead of night they again drw near
To the dism, lonely, dark abode
Where not a gler of lamp-light showed.
Trembling, they turned the lock and key
With pallid face and shaking knee.
There was nothing to cause their fright
But they felt more safe in the out-door nightl
So they left the house-door open wide
And fell in a faint on the floor inide.

Preference
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Poem 4.

Wl0 sends the fog
so still and gray?
I fondly ask.
And Echo answers
'IE I en the same all-seeing Eye
that sends the still, gray cat. 

The Fog is like a mal tese cat
it is so gray and still
and like a cat it creeps
about the city streets.
How gray it isJ How cat-likeJ
Especially when it steals away,
Just like a cat.

The fog comes
on little cat feet.
It sits looking
over harbor and city
on silent haunches
and then moves on.

Prference
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DISCUSSION ME'IOD

How often should an "ideal" Great Books discussion leader. . .
(Check each one)

Always Usually Sometimes Seldom Never
Tactfully squelch over-
talkative participants?

SW1rize the results of the
discussion?

Give a short lecture on the
historical and biographical
background of the readig?

Refrain from communcating, 

even indirectly, his own
opinion?

Cross-exane" a partici-
pant to clarfy the dis-
cussion?

On the whole whch of the followig best describes your grup? (If you have
several leaders during the course of the year, try to estite on the basis
of an "average. " (Check one)

The leader always dominates the discussion.

The leader tends to dominate the discussion.

Thre is an equal balance between the leader's talking
and the grup' s talkng. '
The leader seldom talks, except for a few comments andquestions. 

Some people have suggested that it would be a good idea for more decisions in
business, education, and collty organzations to be made on the 'basis of
informl discussions like Great Books. Whch of the following best describes
your opinion? (Check O!l)

The discussion technque should be extended radically in
- business, education, and communty organzations.

The discussion technique should be extnded somewhat in
busine ss, education, and comty orgazations.
The discussion technque should' neither be extended nor
lessened in businss, education, and commtyorgan-
zations.
The disClssion technique should be lessened in business
education, andcoll ty orgazations.
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MUSIC

Let's assum that you are going to a concert tomorrow evening, and the followng
musical works might be on the program.

FIT: Rate each in tems of its famliarity, as follows:
1. Very famliar--I'd recognze it if I heard it, even if the title wasn't

anounced.
Famliar might not know the title just from hearing it played, but it's
something I've heard before and !mow a little about.

Less famliar--I don't know much about this specific work, but I am rela-
tively famliar with the composer and the general typ of music he is known

Unfamliar--as far as I know, I've never heard this work, and I know little
or nothing about the composer.

Regardless of famliarity, rate each work in te:r of how much you might enjoy
hearing it, as follows:

A. I'd enjoy hearing it very much--i t probably would be one of the high points
of the concert.

I'd enjoy hearing it, but it probably wouldn't be one of the high points
of the concert.

Frankly, I'd just as soon skip this one.

I don't know enough about it or the composer even to guess.

amliari ty j oyment
Concerto No. 2 in B Flat Major for Piano (Brahs)

2) 1812 Overtur (Tchaikovsky)
Missa Pa: ae Marcelli (Palestrina)

4) Music for Strings Percussion and Celeste (Bartok)
Nutcracker Suite (Tchaikovs )

in Blue (Gersh' )
Beethoven)

8 No. (Brahs)
hon No. (Ives10 . (c'Ju i ter ) b Mozart11 7 in B Flat Ma 'or ("Arhduke") by Beethoven

12 Variations on a Theme by Diabelli (Beethoven)
13 William Tell Overture (Rossini
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GRET BOOKS AN TH COMMTY

l. Wht is your present street addrss? Street

City State

2. ROW long have you lived in that city

What is your emotional feelig about your commty? (Check one)
. 1 I feel I'm a real meber of the commty. I'm a part of it

and i t s a part of ro.

I do like the commty, but I don't feel that I'm realy 
part of it.

I rather dislike the communty, and I definitely do not feel
I'm a par of it.

For towns of its size, how does your commty rate as a place
term of housing, schools , servces, etc. )1 (Check one ) 

Outstanding
Very good, but not outstading
Average

Below average

Poor

to live (in

For to"WS of its size, how does your communty rate iri terms of cultural re-
sources art galleries , muic, libraes, theaters

, '

colleges, etc.

)? 

(Check
one)

Outstading
Very good, but not outstading
Average

Below average

Poor



14-6. What would you say were
commun ty today?

the two or three most importat 
problems facing your

For each of the ' problems you listed above, indicate below any ways in whichyou personally have been involved in 
communty action to help solve them(e.g., circulating petitions, servg on commttees, talking with your friendscontributing money).

Problem 1)

Problem 2)

Problem 3)

For each of the problems you listed in question 6
, indicate below any ways inwhch you think your participation 

in Great Books has affected your understad-ing o'f the problem or your activity regarding the problem.
Problem 1)

Problem 2)

Problem 3)

9. How would you rate your interest in the following areas?

Very Fairly Not Too
Interested Interested Intere sted Disinterested

Local politics

Civic organizations

National politics

World affairs

Church activities

10. Please list below an civic or professional organzations in your communty towhich you belong (e. g. 
J PTA, Labor unons , Kiwas, Ba Association).

5.)

6 )
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11. Have you ever held an official office in your conuunty (mayor, member oflibrar board, memer of a city commssion, etc.
*Yes

*IF l1IE" Please indicate the office and dates you served.
Office Dates

12. How do you lea in national politics? (Check one)

I'm a Democrat.

I usually lean toward the Democratic candidates.

I usualy split my ballot 50-50.
I usually lean toward the Republican candidates.

I'm a Republica.

13.

. !

Do you know of any continuing educa.tion" programs or classes available
in your commty?

*Yes

*IF "YE" Describe them briefly.

3 )
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14. Have .you ever paricipated in any of the "continuing education" program you
listed above?

-'*Yes

*IF "YE1f: Whch program was that?

Pr gra Date

15. .About how many evenings per month (on the average) do you spend .in informl
visi ting and entertni?

16. 'Wat is your religious preference?

17. How often do you attend religious services?

Regularly, alost without except.on
Fairly reguarly
OccasionalyJi Seldom

Never

18. Listed below ar various areas of activi't and interest. Please check each intems of whether your interest and involvement has changed since you first be-
gan attending Great Books.

Much 3omewhat. omewhat NUCh
More More Less Les

Involved & Involved & Change Involved & Invol-vd &
Interested Intere sted Interested Interested

1) Civic organzations

2) Coty prblems and:iES
3) Local politics

4) National politics

5) World affairs
6) Contiuing educat.on

other than Great Books

7) Infonn v:si ting
8) Church attendace
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Each of the 32 drawings on this and the following pages
should suggest something - some book, person, episode, or
work of art. Please jot down next to each picture a word or
phrase which identifies it. Guess if you are not certain. (The
first answer has been given as an example.

:.r Walter Ra leifj

preadinfj ki:J cape

/or Queen CAzabetk "

HISTORY AND POLITICS

- ,
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SCIENCE AND PHILOSOPHY
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LITERATURE
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MUSIC AND ART
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GROUP DISCUSSION

One of the most important aspects of Great Books is the process of group dis-
cussion. The questions in this and the following two pages will enable us to
understand some of the. ways in which different groups go about discussing the
readings.

In may informl discussion groups a " division of labor" develops, so tht
some participants tend to specialize in certain aspects of the discussion
process. Please check each of the " specialties" below in the appropriate
colum. thien 0 speCla lze ln s aspec .

More than About as Less oftethe other
often as than themembers

of my
the other other
members members

group
a) Pulling the threads of the dis-

cussion together and getting dif-
ferent viewpoints reconciled.

b) Joldng and kidding, finding the
potentially humorous implications
of the discussion.

c) Providing "fuel" for the discussion
by introduc:jng ideas and opinions
for the rest of the grup to dis-
cuss.

d) Making tactful comments to heal 
hurt feelings 'Wch might arise in
the discussion.

e) Clarification, getting the dis-
cussion to the point by getting
terms defined and pointing out
logical problems.



22-

2. The same "specialties" are repeated below. ' After each, jot down the nams of
any members of your grup who tend to perfonn this role frequently.

a) Pulling the threads of the discussion together and getting diferent
viewpoints reconciled.

b) Joking and kidding, finding the potentially humorous implications of
the discussion.

c) Providing "fuel" for the discussion by introducing ideas and opinions
for the rest of th group to discuss.

d) Making tactful comments to heal any hurt feelings whch might arise 
the discussion.

Clarification, getti the discussion to the point by getting tenn de-
fined and asking about logical problem.
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3. How would you rate the "morale" of your group?

Extremely high

High

Average

Below average

Poor

4. How would you rate your group in terms of the members I interest in the program?

Almost all are very interested

Most are very interested

About hail are very interested

A minority are very interested

Few or none are very interested

5. How would you rate the amount of agreement on ideas and issues in your group?

- By-and-1arge, alost all of the members have pretty much the
sam views

2 By-and-large, most of the members have similar views, but
there are a few who have ver-.r different points of view

3 By-and-large, th members differ greatly in their points of
view on most issues

6. How would you rate the intellectua "calibre" of your grup's discussions?
Alost all of the discussions are on a pretty serious intel-
lectual level

Most of the discussions are on a pretty serious intellectual
- level , but som tur into sort of tIul1 sessions

Most of the discussions are sort of "bull sessions, \1 but some
are on a pretty serious intellectual level

Alost all of the discussions tur into "bul sessions

" -

1. How many of the mebers of your group (excludi your spoue) do you see regu-laly outside of the group discussions?
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OPINIONS

In general, which of the following statements comes closest to expressing
your basic position on government in the United States?

There is too much governent control today.
activities should be cut back.

Governental

There is a lot of governent control today, but, in general
it is called for by the needs of our society.

We need to expand the scepe of governent a lot more.

Which of the followig comes closest to your opinion on the conflicting de-
mands of' national securty and civil liberties?

We have gone too far in th direction of national securty,
and have weakened our civil liberties.

We have struck a pretty good balance between the conflicting

demands of national securty and civil liberties.

We have gone too far in the direction of preservng civil
liberties, and have weakened our national securty.

The course of history justifies... (Check one)

Optimsm with respect to society's future.

Optimsm with respect to society's future in some areas, pessi-
mism with respect to society' s future in other areas.

Pessimism with respect to society s future.

The course of history is... (Check one)

Capricious

Purposive

Mechanistic
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5. Wi th regard to solvig specific social and commun ty problems... (Check one)
The Grat Books provide both an understanding of the problem
and a key to plas of action. 
The Grat Books 'Provide an intellectual understanding of the
problems, but few or no keys to plans of action.

'!e Great Books are not applicable to specific social and
comty problems. 

The unverse is... (Check one)

A society of selves.

-- A set of material objects or energies.

An intellectual system or structur.

Church going aside, religious ideas and theological problems

Extremely imortt to me.
Important to me , but not extremly so.
A matter of relative indifference.

ar... (Check one)

Below are 12 different systems of religious thought.

In the colum headed flost Congenial- please check the three systes whch
you find most congenial intellecilally. 

In the colum headed "Least Congenial1l please check the systems whch
you find least congenial intellectualy.

Most Least
Congenial Congenial

Agnsticism
Atheism

Buddhsm

Chrstian Science

Fudantast" Protestatism
"Liberal it Protestatism
"Mddle of the Road" Protestatism
Mohaedasm
MYticism
Orodox Judasm

Reform Juda.

Thomsm (Roma Catholicism)
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The moral person should.... (Check one)
Follow the establisl1ed moral laws.
Judge acts as right or wrong in term
FollOw his personal conscience.

of their consequences.

10. Suppose that you are a multi-millionaire philanthropist. The following
programs have been submtted for your support. Please rank them in terms
of your preference. Place a "1" by the program you think is most worty
of your support, a "6" by the program you believe is least worthy of your
support, etc.

Publishing the works of young poets.

Establishing a commssion to implement improveents in urban
problems like traffic, juvenile delinquency, and housing.

Providing more counselors and psychologists for menta health
work in the high schools.

Fellowships for basic research in chemistr-,y and physics.
Rasing the salaries of ministers.
Providing free chamber music concerts.

ll. Whch of the followig comes closest to the way you thk about yourself?
I don't like the phrase paticularly, but I guess you 'd have to
call me an "intellectual.

I consider myself an educated person, but not really an
- "intellectual.

I haven't had too much education, so I cai't really call myelf
either an "intellectua" or an "educated person " but I am
pretty serious in my approach to thngs.
I guess 11m sort of a "low brow" when it comes down to it.
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EVALUATIONS

On the whole whch of the following best describes your feeling about Great
Books?

It is a maelous program and has had a genuine imact on 
It is a fine thng and I enjoy it very much, but I can't say
it has chaged me much

I have enjoyed some parts of it, but on the wo1e I haven't
gotten much out of it

I haven 't gotten anything at all out of Great Books

How do yo feel about continuing in Great Books?
I definitely plan to continue through the year and next year too
if the program is still avalable
I definitely plan to continue through ths year, but I'll have to
wait and see about next year

I may or may not continue through this year

I probably won 't continue until the end of the year

Even the most enthusiastic Great Books participant finds some things that cut
down his interest in the program. Please check any of the following that might
tend to decrease your interest in Great Books in the near future.

My health

Increased family responsibilities

The program isn't sufficiently challenging intellectually

My grup is getting a little stale

I want to get into other activities to apply the things I've
out of Grat Books

gotten

I've become interested in another contiriuing education program

The tim or place of the meeting is inconvenient for me
I've gotten into other commty activities whch interest me more

I'm cutting down on all of my outside activities

I have to give more ti and attention to my job
11 I don't get much out of the readings

.. 

Personalty clashes in the group I'm in
Great Books just isn't for me

Other
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Wht would you think of these possible alterntives to Great Books, in com-
parison with your present set-up?

Keep your same discussion group, but:

;. 

Q) :: Q) . :: Q) 

change the readings in th clrection :s.r-

:: ;. 

:S;. 

of more:
Q) +=;.

): 

r-;. 

;. ;. 

1! 

~~~

,oQ)
.r- ft Q) ,0 4; Q) 0 G- Q) 'r-ft CD

G- (!;. 4; (!
Q) H 

p. p. p. 

P. H
S. p.P. 

fiction and poetry

Science and math

Currnt events
Anthropology, psychology, sociology,
economics. etc.

Local comm t. issues
Religion
Philosophy
fine arts
'!e same content areas, but discuss

the works of conteDorar authors

Keep the sam readings , but:

Join a different group

Take a course with a professionally
trained teacher

Take a corresDondence course
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1. How old are you?

Under 25

- 25-

30-34

35-39

- 40-
45-49

50-54

- 55-
- 60-

65-69

70 and over

2. Sex FemaeMale

3. Your full name*
Al though you will not be identified in any way in the research report and
your questionnaie 'Wll be treated as confidential , for the purposes of
sampling, it is vitally important to have the name of every participant
in the study.

4. Which of the follo'Wng best describes your current situation?

Housewie
Employed full tim
Houewie 'Wth par time job
Full tie student

- Retired, not working at all

- Retired, working part tie
Other

5. What is the name and location of the last school you attended? (E.g.,
"McKie1High School, Smithville , Ohio" or "Wayne University, Detroit,
Michgan

" )
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Please check the highest grade you completed in school.

Six grades or less

Seventh grade though eleventh
High school graduate
Technical training beyond high school (e.g., business

college)
Some college, but no bachelor' s degree

-- 

Bachelor t s degree

Graduate work beyond the a. b., but no graduate degree

Master's degree

-- 

Doctor t s degree

Other graduate degree (Please specify

7. What :feld did you specialize in in the last school you attended?

IF YOU AR CURETLY EMPLOYED:

a) What is your occupation?
b) Wht are the major duties of your job?

'Wt sort of organzation do you work for-- (not the name, but the
typ, for instance , Ita small factory" or " the public school syste"
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9. Are you the chief wage earer of your famly?
*IF "NO"

Yes *No

Who is the chief wage earner?

My husband

My father

Other

Please describe the chief 'Wge earner's job, as follows:

Occupation

Major duties of that job

" 1

.. "1

4 j

1 rJ

J .

" I

Tye of organzation

10. Were you born in the United States? Yes

11. Were your parents born in the United States?

Both born in U.

One born in U.

Neither born in U.

12. Were your grandparents born in the United States?
All born in U.

Some born in U.S., some not born in U.

None born in U.. I

13. Wht is your ftnationalty background"
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14. What was your father's usual occupation?detail.) (Please describe it in some

15. Your marital status:

Single (never married)

- Marred, no previous marriage

- Marred, a previous marriage

Legally separated or divorced

Widowed




