
Suryey
No. 306

Report
No. 45

THE REAERSHIP OF "SCHOOL LIFElf

July 25, 1951

National Opinion Re arch Center
University of Chicago

4901 Ellis . Avenue
. Chicago 15, Illinois



Research Consultant;

NATIONAL OPINION RESEARCH CENTER
Uni versi ty of Chicago

4901 Ellis Avenue
Chicago 15, Illinois

ClydeW. Hart Directo
Herbert Goldstein, BUsine s Manager

Jacob J. Feldman, Study Director

Shirley A. Star Coding Supervisor;

Field Supervisor: Betty Iwatsuki

Pa tricia Collette



TABLE OF CONTENTS

Introduction. 

... . .. . . . .. .. , . . .. . . . . .. 

Sumary of Main Findings.. 

. . , ; . . . . . . . . .

Extent and Character of Readership.

II.

III.
IV.

VI.

VII.

VIII.

The Educators I Evaluation of
SCHOOL LIFE......................

Subject- atter Interests of Readers

Criticisms and Suggestions Bearing
on SCHOOL LIFS I S Approach........

Some Factors Related to SCHOOL LIFE
Readership... 

. . . . . .. . . . . . . . . . . . .

Readership of SCHOOL LIFE f S Regular
Fea tures. 

. . . . . . .. . . . . '. . . . . . . . . . . .

Special Issues..

... ................

Appendix I (Tab les ). 

. . . . . . . . . . . . . . . . . . . . . .

Cover and Format...................

Appendix II (The Questionnaire)...........

Page



IN'1RQDUGTION

In May, 1951, the National Opinion Research Center was commissioned by the
United States Office of E ucation to interview certain types of school person-
nel about their use of 1 and their reactions to, SCHOOL LIFE. These interviews
were completed in early June. A copy of the questionnaire that was used is
appended to this report. The persons interviewed were:

Fifty-one state administrators in thirteen state offices of
education, selected from the free distribution list for
SCHOOL LIFE;

Thirty-four city superintendents of schools (including some
superintendents of parochial schools), selected from the
free distribution list;

Thirty-one city supervisors (mainly of elemel1ta J education),
selected from the free distribution list;

Forty-four high-school principals, selected from the free
distribution list;

Thirty-two elementary-school principals, whose supervisors
were on the free distribution list;

One hundred thirty-five high-school teachers, in schools
where the principal was on the free distribution list; and

One hundred forty-three persons selected from the list of
paid subscribers to SCHOOL LIFE (some of these were school
teachers or administrators, some were school board mem-
bers, some were teach rs or students of education, some
were representatives of citizen groups having a special
interest in the schools; etc.

Thus, about one-third of the 470 persons interviewed were subscribing
readers selected randomly from the paid circulation list in selected communi-
ties (after eliminating certain types of institutional subscribers) without
reference to their general or specific occupational classification. This
group was treated as a unit in the analysis in order to reveal any significant
readership differences between subscribers and persons receiving the magazine
free. The percentage distribution of the r aaining 327 intervi NS among six
types of school personnel does not reflect the actual percentage distribution
of all school teachers and admiDItra tors into these types, nor does it re-fle the actual division of the readership of SCHOOL LIFE into these types.
It would not have been possible to make the distribution of persons interviewed
in these several categories representative of the entire readership in the
absence of prior knowledge of the size and character of this readership, or
without follovring a sampling pIan that would have been far beyond the budget-
ary limts imposed on this study. But in any event the number selected from
each of the categories of school personnel had to be of sufficient size to re-
veal differences between categories within minimal limits of dependability. 



The composition of the free distribution list, which directly or indirect
ly detenained the persons classified in the several categories of school per-
sonnel in this report, does not reflect the actual geographical distribution
of 5chool teachers and awainistrators. The high-school principals on this
distribution list are all attached to schools having fewer than 1,000 students
(60% of them to schools having fewer than 300 students)

Bost of these schools
are located in small tOvalS or rural areas. Thus, the high-school teachers and
principals dra vn from the free distribution lists for interview in the present
study worked in relatively small schools loeated in relatively small towns.
The city superintendents receiving free issues of SCHOOL LIFE are all located
in towns of more than 10 000 population, while the city supervisors are alll6ated in t MnS bf more than 2 500 population. For budgeta reasons, it wasnecessary to draw a di proportiQnately large number of state administrators
from the more populous states, and elementary-school principals from metropolitan areas. .

Most of the subscribers drawn from the paid list were residents of metro-
politan areas.

Because of these factors governing the selection of persons to be inter-
viewed, no attempt has been made in this report to generalize to the whole
group of SCHOOL LIFE readers.

The geographical spread of the interviews was quite adequate.
were conducted in some 75 co:mmuni ties in 24 different states.

Interviews

The educators ' selected for interview were extremely cooperative. 
Only 5%

of the originally assigned respondents vere unavailable or refused to be in-terviewed.

Since there were marked associations between the educators t positions in
the school system and their reactions to SCHOOL LIFE

, it was deemed necessary
in most instances to treat each class of readers separately in this 

reportoThus , many of the tabulations are based on extremely 
fe11\ observations and aretherefore subject to considerable unreliability due to sampling error. 

Thepercentage distributions presented for specific groups should therefore be
taken as only rough indications of the reactions of those groups rather than
as precise estimtes. A few of the estimates based on the smallest sub-groups(e.g., readers of SCHOOL LIFE among elementary-school principals) could be as
much as 25 to 30 percentage points away from the true value in the population
but in most instances the sampling error is much smaller. 

For a group likethe state admnistrators , the sampling error is probably not in excess of 10
to 15 percentage points on either side of the estimated percentage. 

The readershmlld keep this source of unreliability in mind in interpreting the data bear-
ing on specific small sub-groups.

Notwithstanding all the above limtations, the data that were secured ct.rectly from school people and other recipients of SCHOOL LIFE do reveal gener-
ally dependable facts about the use that is made of the publication

, and aboutthe reactions of the various groups of educators to its various types of con-
tent and features. These findings should be useful to the Office of Education
in gauging the effectiveness of the magazine.

. This report covers questionnaire data bearing directly on the extent and
character of SCHOOL LIFE readership. The interviews produced, also, much con-ceptual and attitudinal material bearing on the school situation 

generally,which will have to be explored subsequently and on our 
OVi'Il time. Memorandawill report results of such exploration.



SUMMARY OF MAIN FINDINGS

f10st of the educators who received SCHOOL LIFE directly at least scanned
its contents regularly, and about two-fifths of the educators general1y read at
least a few articles per issue thoroughly. However, high-school teachers who
did not receive the magazine directly but who taught in schools where the prin-
cipal recai ved free copies , read the magazine VeFj infrequently if at all.

Most of the readers of SCf OL LIFE had a rather neutral atti tude t rards
it- only a rather small JID.nority of its readers were either particularly en-
thusiastic about it or very critical of i t. lost readers considered it as be-
ing moderately useful to them. State administrators, who were recipients of
free copies , and paid subscribers tended to be more favorably disposed to
SCHOOL LIFE as presently constituted than were other readers.

In general, SCHOOL LIFE readers professed little interest in the material
most nearly peculiar to SCHOOL LIFE (i. e., information about the activities of
the Office of Education and other governmental agencies Most of them read
several periodicals other than SCHOOL LIFE which treated essentially the same
types of curricular and administrative subject-matters handled by SCHOOL LIFE.
These two considerations would seem to underlie the generally moderate evalu-
ation of SCHOOL LIFE among most of its readers.

In accordance ' with the first consideration above, it was mainly the edu..
cators who had had some outside contact imi th the Office of Education and who
were most informed about its activities who read SCHOOL LIFE the most. While
it is possible that in some cases reading SCHOOL LIFE had led educators to
turn to the Office of Education for help, probably in most instances contact
,vi th the Office had inspired interest in it and in the material carried by
SCHOOL LIFE. This dependence of the extent of reading of SCHOOL LIFE on the
educator' s relation to the Office of Education may be due la:rgely to the con-
tents of the magazine as presently constituted. The reading of SCHOOL LIFE
might be more nearly independerit of the ecjucator' s over..all relation to the
Office if greater emphasis were laid on content areas of more general interest
to educators.

It is also noteworthy that the extent of readership of SCHOOL LIFE was
markedly a function of the extent to which the educator read educational per-
iodicals other than SCHOOL LIFE. Educators who read a considerable number of

.. 

other periodicals were considerably more likely to read SCHOOL LIFE than were
those who read few other periodicals. Thus, it must be borne in mind that
reading SCHOOL LIFE largely supplemented the reading of other periodicals
rather than acted as a singular source of educational information and ideas

By and large, only the top adnlinistrators, particularly those on the state
level, considered either SCHOOL LIFE or the Office of Education as a whole to
be a principal liaison with the national government. Educators on lower levels
of the school system frequently considered superiors thin the school system
as their bond to the federal government. Thus, SCHOOL LIFE and the Office of
Education communicated with the lower echelons of he school systems through a
two-step process--CHOOL LIFE and the Office reached the top administrators
who in turn communicated relevant information to their subordinates. There was
by and large Ii ttle evidence of a desire on the part of educators on the lower
levels for more dir ct information on federal programs and activities.



Only a minority of SCHOOL LIFE readers had given sufficient thought to the
magazine to suggest any changes in its general approach. Among those making
suggestions, though, the most prevalent was that the magazine should be more
practical in its approach--that it should offer more aid in the solution of
day-to-day problems facing the educators in their work. This was the most fre-
quent suggestion among all groups of readers.

Recommendations for changes in the al1ocation of space to various subject-
matters were in line with the desire for a more practical approach. The most
prominent recommendations were more space devoted to teaching aids and methods,
and more discussions of educational developments and problems. These prefer-
ences are striking in light of the fact that nlost SCHOOL LIFE readers also read
a number of other educational periodicals devoted largely to topics falling un-
der these headings. It would thus seem that the educators' needs for aid in
the solution of their practical problems were not completely satisfied by the
already existent multitude of educational periodicals. It would also seem
that while educators were relatively uninterested in articles dealing with Of-
fice of Education personnel and program, they were interested inarticles
written by the Office s specialists and dealing with specific problems of sub-

nti ve interest.

These conclusions are elaborated in the fol1owing report. Special atten-
tion is also given to the reader s evaluation of SCHOOL LIFE's regular features
its co'ver and format, and special issues of the magazine.

In discussing the educators I evaluation of SCHOOL LIFE, the report prob-
ably lays somewhat undue stress on the educators' criticisms and suggestions at
the e) ense of the praise accorded the magazine by some. We feel that this
emphasis in the analysis and presentation of the survey results enhances the
survey s value as a factual basis upon which possible al ternati ve changes in
the magazine might be evaluated. 

No specific recorMmndations for chanGes in SCHOOL LIFE have been made by
us in this report. Such recommendations would have to be based upon a firm
set of objectives for the publication. For instance, if the main function of
SCHOOL LIFE is the dissemination of infornmtion concerning the struc lre, per-
sonnel, and prog am of the Office of Education to those interested in these
areas, then a very different set of conclusions would have to be drawn from
those that would be dra m if SCHOOL LIFE's function is to inform the general
mass of educators of the latest educational developments, or to inspire in edu-
cators more devotion to their work. Also, of course, the amount of resources
to be devoted to the magazine would closely govern any recommendations. Since
the choice of objectives for the magazine and the allocation of resources are
not in our provi 1ce, we did not recommend chani!es. We have simply supplied a
factual base to choose between alternatives designed to fulfill SCHOOL LIFE's
purposes.



EXTENT AND CHARACTER OF READERSHIP

Acquaintance with and readership of SCHOOL LIFE were markedly related to
the educator' s posi tionin the school system; they were highest among educators
on the state administ~ative level and lowest among teachers.

mile almost all top administrators were at least acquainted with SCIDOL
LIFE, over half the teachers in high schools where the principal receives free
copies of the magazine stated that they generally did not see it at aiii

"One source of information about the educational services of the
federal government is, of course, SCHOOL LIFE, a monthly maga-
zine put out by the Office of Education. How regularly, if at
all, have you seen this publication qui te regularly, only oc-
casionally, or not at all? 

Percent of each class of respondents
having seen SCHOOL LIFE:

1'Q,ui 

regularly
"Only occa-
sionally

\'Not at
all11 Total

State administrators
(on S. L. free distri-
butionist). .. .. 

. . . . . . . 

80% 18% 100%
(51 )*

Oi ty superintendents
(on S. L. free distri-
bution list)............. 100%

04 )
Ci ty supervisors

(on s. L. free distri-
bution list).............. 100%

01 )*
High-school principals

(on S. L. free distri-
bution list).............. 100%

(44 )
Elementary-school principals

(not on S. L. free distri-
bution list)

..............

100%
(32)*

High-school teachers
(in high schools where prin-
cipal is on S. free dis-
tribution ist).

..........

100%
(135 )*

Subscribers
(including principals of
schools where the school
itself is the subscriber). 6*, 100%

(143 )*

*Number of respondents on which percentages are based is given in parentheses
below the total throughout this report.

*Several of the respondents whose names were taken from the subscription list
had ordered SCHOOL LIFE but had not yet received any copies at the time of the
survey..



Among the respondents acquainted with SCHOOL LIFE, the degree of reader-
ship was associated with position in the school system in the same manner as
acquaintance vd th the gazine. ile more than half of the state administra-
tors acquainted with the magazine had read every issue during the last year at
least in part, only about one in seven of the high-school teachers acquainted
wi th the magazine had read something in every issue. eading by indi viduals
on the other free distribution lists fell bebveen these extre es essentially
in descending order with descending rank. Regular subscribers were of course
very frequent readers while the elementary-school principals

, not having im.
mediate access to SCHOOL LIFE as had all the other groups , were very il re-
quent readers. The percentage distribution of l' eadership for each of the
classes of reader is shown in the follovdng tables The first table is based
only on those respondents o were cquain with the magazine while the
s\3cond table is based on all re ondents 
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The proportion of articles read in issues of SCHOOL LIFE that the respond-
ents did read was also related to position in the school system in much the
same way as was acquaintance with the magazine and frequency of readership.
It will be noted in the fol1owing table that; while about 55% of the state ad-
ministrators and city superintendents reported generally reading half or more
of the articles in issues they did ~ead; only 31% of the high-school teachers
reported reading that high a proportiOtl of the articles. The city supervisors
dropped further below the other two top admnistrative groups in the propor-
tion of articles read than they did with respect to frequency of readership.
Subscribers were high in the coverage of their reading, as they were with
respect to frequency:
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Since the classes with the higher frequency of readership were by and
large also the classes who read more completely the issues that were read
there would appear to be a tendency f or those readers who read SCHOOL LIFE
most frequently also to be those who read it most completely. Thisrelation-
ship is borne out by the fol1ov,ing table. Whle almost 70% of the respondents
who had read all the issues of SCHOOL LIFE in 1950-51 generally read half or
more of the articles per issue, only 25% of the res ondents who had read only
one, two, or three issues and only 20% of the respondents who had read no is-
sues in 1950-51 generally read as many as half the articles in an issue they
did happen read :

Percent of those readers having read:

Every issue 4-7 issues 1-3 issues No issues
1950- in 1950- in 1950- in 1950-51-1'*

Generally read:

All the artic les. . .. 16% 10%

Half or more of the
articles but not
all of them...... 

Less than half of
the articles but
more than one.....

Not more than one
article.. . .. 

. . .. 

100% 100% 100% 100%
(162) (81) (79) (20)

A third aspect of readership is the thoroughness with which articles are
read. About three out of every four readers of SCHOOL LIFE reported that
they read at least some articles thoroughly while the remaining one in four
reported that they generally only scanned articles:

*The nine readers who failed to answer either one or both of the questions
are excluded from this tabulation.

These respondents had read SCHOOL LIFE during some period previous to 1950-



IIFor the articles you read, how do you rate your reading of them-
do you read them thoroughly, or just scan them?tI

Percent of
all readers

"Head thorougl1':Ly

. . . . . . . . . . . . . . . ,. . . . . . . . . . . . .

26%

tlRead some thoroughly, just scan others"

.......

It Sc ann

. . . . . . . . . . .. . . . . . . . .. . . . . .. . . . .. 

Of . 

. . . . .. . .. . . .

Don t t knovr, no answer...............

"." . . . . . . . . .

100%
(51)

Readers who generally read half or more of the articles in an issue of
SCHOOL LIFE were more likely to read at least some articles thoroughly than
1i1Tere the readers who generally read less than half the articles. Although ap-
proximately equal proportions of the relatively complete and of the partial
readers read thoroughly every article they read at all

, * 

84% of the complete
readers read at least some articles thoroughly while only 64% of the partial
readers read any articlethoroughly:ir*

Percent of those readers
who generally read:

"AIl\! or IIhalf

or more" of the
articles in an

issue

"Less than half" or
not more than one"
of the articles in

an issue

ItRead thoroughly

....

28% 25%

IIRead some thoroughl;)T
just scan others!! 

tt Sc an II . . .. . . . . 

. . . . . . . .

100%
(173 )

100%
(173 )

-;Ht is obvious that the reader who examines only one or two articles in an is-
sue may far more easily read thoroughly !levery!! article exmined than may the
reader ,rho examines of the articles in the issue.

The five readers who failed to answer either one, or both of the questions
are excluded from this tabulation.



Vrhen we consider the three aspects of reading jointly, a humer of defin
ite readership types emerge. The six major types .;(o as well as the percentage
of all readers falling into each of them, were:

31%... If Constat readers those who read half or more of the arti-
cles in every or almost every issue and read at least some
articles thoroughly;

12%... IIFrequent selective readers those who generally read less
than half but more than one) of the articles in every or al-
most every issue and read at least some articles thoroughly;

10%... "Periodic readers" those who generally read more than one
article in- half the issues and read at least some arti-
cles thoroughly;

13%.. . "Frequent scanners" those who general1y scanned more than
one article in every or almost every issue but read few, if
any, articles thoroughly;-JpA-

17%... Occasional readers those who general1y read less than half
the articles in less than half the issues but read some arti-
cles thoroughly;-JH

147;... "Occasional scanners those who generally scanned less than
half the articles in half or less the issues and seldom, if
ever, read an article thoroughlY.

97%... are thus classified into the six major types.

3%.. .are unclassifiable since no information is available for them
for at least one of the three reading questions.

100,. . .All readers.
(51)

*The reading patterns of a small proportion of the respondents were deviant
from the major readership types. It was necessary for analytic purposes to
group readers having these deviant patterns with the readers of the most
nearly simlar major readership type.

Some of the deviant patterns may wel1 have been due to factors extraneous to
the readers ' evaluation of SCHOOL LIFE. Such factors as illness, leave of ab-
sence from regular job, or the initiation of subscription during the course of
the school year were indicated by some respondents as accounting for their un-
usual reading patterns.
i'*Included with the II frequent scannerstl are the 2% of all readers who read
only one article in practical1y every issue and read that one article thoroughly.

Included with the " occasional readersll are the 5% of all readers who read
less than half the issues but in the issues they did read, they read more than
half the articles and they read some articles thoroughly.

HHH Included with the "occasional scannerstl are the 2% of all readers who gen-
erally scanned half or more of the articles but only in half or less the issues
and read no articles thoroughly. Also included are the 1% of the readers who
scanned only one article in practically every issue and read no articles thor-
oughly.



The top administra ti ve groups, the high-school principals, and subscrib-
ers were far more regular readers of SCHOOL LIFE tha!l were the high-school
teachers and elemeJ:tary-school principals.* The follovting table shows the . per-
centage distribution into readership types for the various classes of resp6nd
ents , first for all respondents, including both readers and non-readers, and
second for readers only:

i(-It should be remembered that the elementary-school principals lffere not on
SCHOO LIFE distribution lists.



Percent of all:

state City City High- Sub- All
adminis- superin- super- princi.. princi- school scrib- respond-
tra tors tendents vis ors pals pals teac hers ers ents

Constant
readers... ... 35' 26% 22% 27;b 4'L 39;6 23%

Frequent selee-
tive readers.

Periodic
readers... ...

Frequent
scanners. . . ..

Occasional
readers.... ..

Occasional
scanners. . . ..

Not acquainted
with S. L....

Not classifiable

100% 100% 1005& 100% 100% 100% 100% 100%
(51) (4) (31) (44) (32) (135) (143) (470)

Percent of those who are acquainted wi and who are:

State . 6.ity 11ity H,. .8. E.... m:g Sub- All
adminis- superin super- princi- princi school scrib- respond-
tra tors tendents visors pals pals teachers erB ents

---

Constant
readers...... 36% 29% 25" 33% 13% 41ib 31%/i'

Frequent selec-
tive readers.

Periodic
readers......

Frequent
scanners. . . ..

Occasional
readers.. .. ..

Occasional
scanners. . . ..

Not acquainted
with 

.. 

Notclassifiable

100% 100% 100% 100% 100% 100% 100% 100%
(50) (31) (28) (36) (15) (57) (134) (51)



While the small number of cases in the individual respondent classes does
not allow definitive distinctions to be made between the reading patterns of

the different adndnistrative classes, certain differences in this sample are at
least suggestive.

It should be noted that the state administrators were the most re llar
readers of SCHOOL LIFE among administrators; 78% of them were at least I'fre-
quent scannersll and 54% of them were at least "frequent selective readers.

City superintendents showed a tendency to be " sc!:mnersll rather than thor-
ough readers of SCHOOL LIFE; note that a pigher proportion of all city super-
intendents were "frequent SCRrmersfl (If)%) than were both "frequent selecti ve"
and "periodic!! readers combined (15%), while for the six other classes, the
combined proportions of "frequent selective and !!periodicll readers generally
exceeded substantial1y the proportion of "frequent scanners.1I Also occasional
readers among the city superintendents showed a slightly greater tendency
toward scanning than did any other class of occasional readers.

City supervisors tended toward selectivity in their reading; 32% were
either IIfrequent selectivell or "periodic" readers as compared to 22% "constant
readers " while aJllong the other high readership groups, a maj ori ty of the rel-
atively regular readers who read some articles thoroughly were "constant read-
ers. II-:f

It is also notew6rtl1J that even among the sub-group of respondents ' who
were at all acquainted with SCHOOL LIFE, administrators were far more likely to
be regular readers of SCHOOL LIFE than were the teachers; for instance, 80% of
state administrators acquainted with the magazine were at least "freq11ent
sca!mers" while onl r 38;s of those high-school teachers who had seen the maga-
zine were. Thus, the wide differences in SCHOOL LIFE readership between
classes of educators are not sOlely a function of the differences in the de-
gree to which the classes were acquainted with it. While most administrat')rs
were acquainted with the magazine and read it at least fairly often and co
pletely, even those teachers who did know SCHOOL LIFE were infrequent readers
who seldom read it vIi th care.

I N SUM MAR Y: Among the groups receiving free copies of
SCHOOL LIFE, the state administrators were the
most consistent and regular readers of the mag-
azine. Ci ty superintendents and supervisors
and high-school principals also tended to be
rather regular readers.. A majority of teach-
ers in pigh schools on the free distribution
list diQ ' t see the magazine at all and those
who did see it, read it only occasionally.

Subscribers, including the principals of
schools which subscribed, were generally reg-
ular readers.

*The percentages given in this paragraph refer to the section of the preced-
ing table dealing vdth all respondents.



nentary.school principals, not receiv-
ing free copies of SCHOOL LIFB, generally
didn I t see the magazine or were only occasional
readers at most.

The readers who read more issues of the
magazine also read more (J.rticles in indi vi-
dual iS3ues and were more likely to read some
articles thoroughly, while readers who saw
only a few issues, tended to read only a fevr
articles in thQse issues and to scan the ar-
ticles they did read.

'",,



II. THE EDUCATOHS t EVALUATION O SC!.-IOOL LIFE

Only a relatively smaIl proportion of the educators considered SCHOOL LIFE
as one of their primary sources of info ation or ideas bearing on their prob-
lems. Thus, SCHOOL LIFE served most of its readers as onlya subsidiary to
other educational periodicals. This secondary status of t e magazine does not
of course, bear on the question of the extent to which SCHOOL LIFE fulfills
its objectives--SCHOOL LIFE is clearly not intended to compete with other edu-
cational periodicals as a pri ry source for information covering the entire
range of educational problems. Levertheless, the position of SCHOOL I,IFE reI..
ative to the other educational periodicals should be borne in mind in inter-
pretin.g the over-all results of this surey.

The state amninistrators, city superintendents, and subscribers as awhole found SCtiOOL LIFE to be considerably more serviceable than did the other
classes of SCHOOL LIFE readers. About one-quarter of each of those three
groups spontaneously referred to SCHOOL LIFE when asked to mention journals
they found to be general1y useful sources 

lhich, if any, of the school journals are general1y useful
sources of ir1forlilation or ideas about problems (facing the
schools today) like those rou've mentioned?" (Asked only
of respondents having previously said that they at least oc-
casionally found useful discussions of problems in school
journals. )

Percent of each class
men tioni,n6 :

One or more
magazines but
not mentioning
SCHOOL LIFE

Percent
answering

"don
know"

Percent WhCi did
not ever find
useful discus-
sions of prob-
lems in educa-
tional perio-

dicals TotalSC HOOL LIFE

State
adminis tra tors 25% 100%

--/;;

City Super- (51)
intendents....

100%
City (4)

supervisors.... 8'1 100%
High-school (31)

principals....
100%

Elementary-school (44)
principals. . ..

100%
High-school (32)

teachers..;,...
100%

(135)
Subscribers.....

100%
(143 )

The question lii'aS asked early in the interview before any questions referring
specifically to SCHu1L LIFE had been asked.



When asked to rate the servic.eabili ty of SCHOOL LIFE, the most frequent
ratins in ilOSt classes of readers was tl onlJ a moderately convenient and valued
source. I! This is in accord with the infrequency of spontaneous reference toit as a generally useful source. 

The
sence of
seems to

predominance of the "moderate rating would tend to indicate the ab
ei ther a generally strong like or dislike for the magazine--neutrali 
haVe been the preponderant attitude in most of the classes of readers.

VeFJ fff readers were outspokenly hostile to the magazine; even a few
among the respondents who said they eQuId tI easily get along without SCHOOL LIFE"
said that they rather liked it an vay and certainly wouldn t want to see it
discontinued. Others also rating it as highl;;t expendable said that the T must
have been able lito get along easily without itll since they seldom read it;
these respondents also failed to indicate any particular ill-will against the
magazine.

The state administrators again showed a relatively high regard for SCHOOL
LIFE when they were asked to rate its serviceability to them. Among state of-
ficers acquainted 'Jdth SCHOOL LIFE, 22% said they found it a livery comrenient
highly valued source of information and idea.s" while only 8% said that they
could "very easily get along wi thou tit. 

Among the other classes of rAaders from the SCHOOL LIFE free list, a con-
siderably larger proportion said they could t1very easily get along without itll
than rated it ver? serviceable. Again, the high-school teachers were the group
least fa"'!orable to SCHOOL LIFE; among the teachers acquainted with the maga-
zine, 44;; said that they eQuId Hvery easily get along wi thout it. 

Althou:5h the predominant attitude among the subscribers also seems to
have been rather neutral, about one of every five of them did rate SCHOOL LIFE
as highly serviceable.

The ra't,ings by the different classes in detail:



"Taking SCHOOL LIFE as a whole, hO\1s rviceable is it to you ""that is, isita very convenient, highly valued source of information and ideas; is 
it only a moderately convenient and valued source; or could you eas-
ily get along .without it? (Asked only of respondents acquainted with

State administrators...

City superintendents...

Ci ty supervisors.......

High-school principals.

Elementa r-s0hool
principals.......... 

High-school teachers...

Subscribers..... 

. . .. .. .

Percent of each class of readers
having rated SCHOOL UFE as:

liVery conven.. IIModerately IIEasily get
ient, highly convenient .along with.. Don't

valuedll and valued II out i tit know Total

100%
(50)

100%
(1)
100%
(28)

100%
(6)

100%
(15 )

100%
(57 )

100%
(134)

There was an extremely marked relationship between the respondent' s rat-
ing of the magazine and his pattern of reading it. Among those readers who
felt that SCHOOL LIFE was a very convenient, highly vaiued source of informa-
tion, 64 were constant readers and only 8% w re just occasional readers or
scarmers while among the readers stating they could easily get along without
i t merely 6% were constant readers and 54% were only occasional readers or
scanners. This high correspondence between rating and reading pattern tends
to indicate the genera 1 absence of extraneous factors, like a lack of time for
reading or the reading of SCHOOL LIFE from a sense of du , having governed
the reading pattern. 

22% 70%

A t one extreme were the readers who both read the magazine constantly and
rated it as very valuable while at the other extreme were those who read it
highly irregularly and said they could easily get along without it. It thus
seems plausible that the view of SCHOOL LIFE's content . as being valuable led



to constant readersr p of i t although it is of course possible that those who
had read it regularly for some other reason grew eventual1y to find its content
very- valuable :0,1-

Percent of those
o rated SCHOOL 

!IVery C onven-
lent, highly

valued!!

IflVodera.tely
convenient

and valued If

Easy to
get along
wi thoutll

---

Constant readers........ 64% 33%

Frequent selecti ve
readers..... 

. ... . . ..

Periodic readers........

Frequent scanners........

Occasional readers......

Occasional scanners....

Not classifiable... . 

...

100% lo05t 100%
(63) (137) (94)

The general neutrality of attitude toward SCHOOL LIFB 
is again apparent if

we view ratings of the different readership type. A majority even of the con-
stant readers consider SCHOOL LIFE as only "moderately convenient and valued. 
A majority of each of the other types of reader with the exception of the oc-
casional scanners also rated the maga.zine in the middle of the category. Thus
even vvlth the very marked positive relation between readership type and rating
of the magazine, the neutral rating of SCHOOL LIFE is seen to have been pre-
ponderant amQng all but the most irregular and cursory readers :o,HI-

o,!-The seven readers who did not rate SCHOOL LIFE are excluded from this table.

,PkThis table is based on the same data as the preceding table, the only differ-
ence being that in the present table the percentage distribution of ratings is
shown for the different readership types while in the preceding table the per-
centage distribution of readership types is sh

~~~

for groups of respondents mak-
ing the different ratings. LIBRAi?Y 

NATIONAL OPINION HESEAI' CH CENTER 

:'ity of Chicago 



Percent of eaders of each type
having rated SCHOOL LIFE as;

----,..-"-- -

liVery conven.. "Moderately
ient, highly convenient

valued" and va.lued"

"Easy to
get along
wi thoutll

Don
know Total

Constant
readers. . . . . . 37% 56% 100%

(108 )

100%
(43 )

Frequent selec-
ti ve readers. 

Periodic
readers. . . . . . . 100Ch

(4)
Frequent

scar-..ers. . . . . . 100%
(46)

Occasional.
readers. . . . . 100%

(61)
CJccasional

scanners.. .... 100%
(48)

Not
classifiable. . 100%

(11)

A partial explanation for the relative absence of enthusiasm over SCHOOL
LIFE may lie in the infrequency with which the readers rated as being "valuable
information conveniently available only in SCHnnL LIFE!! that content which is
probably most distinctive to the magazine. For instance, only 10% of the read-
ers questioned referred to SCHOnL LIFE's c9verage of the Office of Education'
activities as being valuable and distinctive. Only 14% referred to the biblio-

graphic features.

The readers were somewhat more likely to consider articles that gave
perspective to their O TI activities as be111g SCHOOL LIF ts distinctive contri-
bution. ALnost one of every four of. the readers who had rated SCHOOL LIFE as
at least moderately serviceable considered such articles as "those that tell
you what others are thinking and doing, " tlarticles abqut what is going on in
other states , II tithe ones about problems in the country as a whole, " and "arti-
cles that give usa broader view of the school I:ituationll as being both valu-
able and distinctive. In a similar vein, 16% referred to articles on current
events or developments in the field of education without reference to the per-
spectiveto be gained from such articl s. These readers referred to such ar'
cles as "ones dealing with the problems facing the schools

" "

articles that

keep one up..to-date on current events , II tlarticles on educational movements and
trends, II and "reports on conferE.nces.



More than one-t ird of the readers who had rated SCHOOL LIFE as moderately
or highly serviceable either couldn't think of any valuable inforrria tion distinc-
tive to SCHOOL LIFE or else stated explicitly that anything to be found in
SCHOOL LIFE could be readily found in other publications.

Thus, only a minority of the readers spontaneously rated as an asset
SCHOOL LIFE I S coverage of the very areas it covers most fully. Most of the
readers qe.estioned could either think of nothing distinctive and valuable in
SCHOOL LIFE or else spoke of aspects of the magazine wherein it aC lally would
seem to differ relatively little from other general national educational per-
iodicals :-h

*Thirty percent of the readers questioned mentioned at least one of the first
four types of content listed in this table; some readers mentioned more than
one of these t so the total number of references to SCBDOL LIFE I S more spe-
cialized content was greater than the number of respondents who had referred to
at least one such type of content.



nWhat kind of valuable information or ideas do you get from SCHOOL LIFE that

you couldn't conveniently find elsewhere ?11 (Asked of those respondents ac-

quainted with .. who he,d rated it moderately or very convenient.

l'ercent . .91:"!esp rits

Acquainted with S. L.
and who had rated it
modera tely or very

convenient

Information about the activities of the Office
of Education ties us to the top office,
learn about 0.. of E. policy, etc..

.....

Bibliographic : references, tells us how to
get materials far use with classes, . etc.....

Information pertaining to federal government
(other" tt n o. ' of reflects thinkin

g "

Washington, information on legislation, etc.

Defense information school building priori-ties , draft deferments , etc.. .. 0"

'., .

Articles giving perspective : what is going 

-- 

other states, statistical information of
a national character, broader perspective on
school progress , etc. '

... 

0'."

'" " ..

Current events and developments in the field
of education leaders and leadership in ed-
ucation, keeps one up-to-date on develop-
ments, trends in educational philosophy, etco

Articles on specific subject-matter articles
--ealing with my ovm field, teaching tech-

niques and aids, articles on human relations
iri the schools, articles on tl'ends in curric-
ulum, occupational guidance information, etc.

Likes magazine for miscellaneous reasons sub-
ct-matter treated unspecified , point of

view, stYle, format, speed in getting out ma-
terial, etc.........

....... . . . . . . . . . 

All material can be fODnd elsewhere but likes
magazine an:yway explicit

... 

All material can be found elsewhere (no refer
ence to liking magazine anyvray

. . . . ' . . . . . . . .

Nothing; don 't know; can It think of anything

Question not asked: could easily get along
without or dicrot rate . L

.... . ..... .. 

. 0.

Some respondents gave more than one answer

Acquainted
with S. L.

10%

125%
(51)

1387
(250 )



Readers who found SCHOOL LIFE' s content dea1:ng 1,r.th the Office of Educa.
tion and its bibliographic features useful and distinctive were more likely to
read the magazine constantly than were those who didn't mention these features.
While 60% of the former group were constant readers, only 24% of the readers
who could think of nothing both distinctive and valuable about SC IOOL LIFE's
content read it th such regularity and completeness. It is of course always
possible that continuous reading of SCHOOL LIFE for its more usual rather than
its peculiar content made regular readers aware of the value and distinctive-
ness of the peculiar content, buti t seems somewhat more likely that those who
were already interested in those areas treated most fully by SCHOOL LIFE turned
to the magazine regularly to satisfy that interest:

-.-

Percent of those readers wh

Mentioned neither Couldn' t think
Mentioned bib- bibliography nor of anything Could easilyliography information about both distinc- get along
and/or infor- O. of E. but men- tive and valu- without S
ma tion about tioned other con- able to be or did not O. of E. tent f01md in 

2.. 
rate it

Constant
readers. . . . 

. ..

6OJ

frequent selec-
ti ve eaders..

Periodic
readers. . . . 

. ..

Frequent
scanners.. ....

Occasional
readers. . . . . 

Occasional
scanners....... .

Not classifiable

100%
(53)

44% 24%

100% 100%
(87 ) (101)

100%
(110 )

In spite of the above relationship, only a minority of even the constant
readers spontaneously referred to either SCHOOL LIFE' s content dealing vi th Of-
fiee of Education activities or its bibliography as being both valuable and die-
tinctive. . If we view the above table in the opposite fashion, taking the per-
centage of the various readership types who mentioned SCHOOL LIFE's specialized
content, we set? that only 30% of the constant readers and a.n even lower percent-
age of the other t;;rpes mentioned such content.. It is thus apparent that many
respondents read SCHOOL LIFE quite regularly and fully even though they were not
particularly impressed with the value and distinctiveness of its more special-
ized content:



Constant
readers. . .

Frequent
selecti ve

readers.. .

Peri odic
readers. . .

Frequent
scanners. .

Occasional
readers. . .

Occasional
scanners. .

Not classi-
fiable.. ...

I N

Percent of each readership type who:

Mentioned neither Couldn I t think
Mentioned bib- bibliography nor of anything Could easilyliography information about both distinc- get along
and/or infor- 0.. of E.. but men.. tive. and valu.. without S.
mation about tioped other con- able to be or did nOto. of E. tent fou. d in S. L. rate it Total

..-

100%
(108 )

100%
(43)

10OC;b

(4)
'33 100%

(46 )

100%
(61)

100%
(43 )

10Q'
(11)

30% 44% 19%

SUM MAR Yt SCHOOL LIFE did not seem to be a partic-
ularly important source of information for
its readers, except for the state officers
and subscribers. A majority of the readers
expressed a rather neutral attitude toward
the magazine. Many readers c01l1dn' t thiPk
of any of its content which they considered
both valuable and distinctive to SCHOOL

LIFE. Among those readers who did consider
some type of SCHOOL LIFE content as both
valuable and distinctive, as Many referred
to the same general type of ma terial as may
be found in other general national educa-
tional magazines as referred to content more
peculiar to SCHOOL LIFE. The readers who
considered SCHOOL LIFE I S coverage of the
areas it treats most fully as being valuable
arld distincti va in general read the magazine
more regularly and ful1y than the readers
who weren't particularly appreciative of its
specialized coverage.



III.. SUBJECT-NlATTER IfJTERESTS OF READERS

The readers of SCHOOL LIFE indicated a pronounced preference for articles
of direct practical use and articles dealing with general problems of education
over articles pertaining to the Office of Sducation or other federal agencies.
WJ:ile 84 ;; said they were livery interestedfl in lIinformation about ne7\T educational
aids--teaching devices, methods, etc., II only 22% expressed great interest in
articles introducing new specialists on the staff of the Office of Bd1.cation

The relatively high rank in the interest hierarchy of articles on educa-
tional aids and educational developments and problems is in accordance ynth the
readers I references to this type of material as being the valuable and distinc-
tive infonnation to be found in SCHOOL LIFE. Thus, even though material of
this general type is to be found in other magazines, SCHOOL LIFE's readers were
in general so much more interested in these practical and timely discussions
than they were in the less obviously utilitarian subject-matter more peculiar
to SCHOOL LIFE, that they were as inclined to mention the former material as
being distinctive to the magazine as they were the latter. By and large
SCHOOL LIFE I S readers appear to have been more interested in reading useful ar-
ticles written by Office of Education specialists than they were in reading ar
ticles about the Office of Education and its specialists.

Of the several content areas in ich SCHOOL LIFE might be considered as
being particularly distinctive, the areas of legislative and defense informa-
tion appeared to be of greatest concern to the readers.

The subject-matter interests in detail:i

--""

In this table the subject-matter areas are presented in rank order of respond
ent preference. On the list given the respondent the subject-matter areas were
presented in an essentially randomized order.



"For their own guidance, editors of SCHOOL LIFE would like to know what kinds
of articles school teachers and administrators find most interesting or helpful.
Will you run through this list of subjects wi.th me, and indi.cate how interested
you would be in a good article on each of them? How about No. l--would you be
very interested only modera tely interested, or not interested in it? 

Percent of those respondents who were
acquainted vdth SCHOOL LIFE who:

Were IImod-
Were livery erately Were IInot IIDidn
interested!! interestedIl interestedll know" Total

---

Information about new edu-
cational aids--teaching
devices, methods, etc... 84% 12% 1007';

Articles painting out new (51)
or immnent educational
developments and prab-
lems 4fdth discussion 
their implications......

Information about federal (51)
legislation pertaining
to education............ 100%

(51)Sumaries and interpreta-
tions of findings of ed-
ucationa1 research...... 100%

Information about defense
(51)

regula tions and discus-
sions of how the schools
can fit into the de-
fense program........... 100

Swmnaries and highlights (51)
of certain educational
conferences... .. . . 

. ... ..

100%

Information about services (351)
available through the
federal government in
connection with short-
ages of critical mater-
ials and equipment.. u.. 100%

(51)
Articles on the program 

and activities of the U.
S. Office of Education.. 100%

Information about interna- (51)
tiona1 educational or-
ganiza tions--ob jecti ves
programs activities, etc. 100%

10) Information about educa- (51)
tional programs and ac-
tivities of other fed-
eral agencies..... 

.....

100
11) Articlas introducing new (51)

specialists on the staff
of the Office of Educa-
ti on. 

. . . . . . . . .. . . . . . . ..

100%
(351)



The interest hierarchies of the various classes of readers were quite sim-
ilar to each other with only a eptions.

State officers were some1l\hatless inte~ested in educational aids and math..
ods and more interested in legislative information and swmnaries of conferences
than w re the other readers. They also shovfed on the whole more interest in
articles introducing new Office of Education specialists than did the readers
in most of the other groups. These differences in interest pattern may well
be partially responsible for the greater acclaim accorded SCHOOL LIFE by the
state officers than by the various other classes of readers:

Percent of readers in each class who were "very
interested" in articles on given subject-matter:

State City City H. S. E. S. High-
adminis- superin- super- princi- princi- school Sub-
trators tendents visors pals pals teachers sc:dbers

Teaching aids
methods. .. . . 

...

62% 87% 82% 39% 73% 86%

Educational de-
velopments and
problems.......

3 ) Federal legisla-
tion.. . 

. . . .. . ...

Educational 1'e-
search.. . . . .. 

Defense regula-
tions.. .. . 

. . . ...

Conferences.. .. 
Shortages... .. 

...

Acti vi ties 

O. .of E........
Interna tional ed-

uca tional or-
ganizations....

10) Educational pro-
grams of other
governmental
agencies.. .. . ..

11) New O. of E. spe-
cialists.......
Number of re-

spondeuts on
which per-
centages are
based. . . . . . .. (SO) (31) (28) (36) (15) (57) (134)

*Whi1e the p~oportion of state officers rating themselves as "very interested"
in O. of E. specialists was only slightly higher than the proportion of other
readers eA ressing such interest, only 10% of the officers said they had no
interest at all in the O. of E. specialists while 32% of the teachers and 24%
of the subscribers expressed this lack of interest..,



The readers t suggestions for chages in the allocation of space devoted to
various subject-matters were by and large in accordance with the over-all in-
terest hierarchy. While a majority of the readers suggested devoting more
space to teaching aids and methods and educational developments and problems
only 13% asked that more space be given to introductions of new Office of Educa-
tion specialists.

Five of the areas were particularly singled out for more space. A substan-tial greater proportion of readers suggested more space than suggested less
space for teaching aids and methods, educational developments and problems, sum-
maries and interpretations of research, defense information, and legislative
information.

Opinion was rather evenly divided on four of the areas, essentially equal
proportions suggesting more space and suggesting less space. These areas were
Office of Education activities and program, reports of conferences, interna-
tional educational organizations, and information about shortages of materials.

The proportion suggesting less space was considerably larger than the pro-
portion suggesting more space for the educational activities of other federal
agencies and the introduction of new Office of Education specialists.

The space suggestions for information about legislation were somewhat out
of line with the degree of interest reported in such information. The propor-
tion of respondents saying they were very interested in legislative information
was larger than the proportion expressing high interest in research sumaries
and defense information. Yet, the proportion of readers suggesting an increase
in the space allotted to research sunaaries and defense information was greater
than the proportion suggesting an increase for the legislative area. This
probably indicates that SCHOOL LIFE has done a better job in satisfying its
readers' interests in legislative information than in satisfying their interests
in defense and research information. Of the latter !o areas, the readers were
considerably more likely to view research s aries as deserving a larger share
of space than they were so to view defense information.

It should be noted that about 20% of' the readers failed to express an
opinion on the allocation of space in SCHOOL LIFE. Most of these respondents
felt that they weren't sufficiently aware of the present space distribution to
recommend changes. Some others felt that their opinion on this technical mat-
ter wouldn t t be worth much and that the editors were in a better position to
make such decisions than they were. A few others clearly had no interest in
the space allocations in SCHOOL LIFE since they didn't particularly intend to
read the magazine much regardless of any changes in emphasis that might takeplace. 

The suggestions for changes in the allocation of space in detail:*

*Note that the subject-matter areas are presented in rank order of respondent
interest in this table.



"Which, if any; of these subjects (same list) do you think the magazine SCHOOL
LIFE should give space to and which if any, should it give ,;ess space to?"

Percent of those readers who were
acquainted wi th . who suggested:

More space Same space Less space Don 't know Total

--.- - -. .. -..-

Teaching aids methods... 62% 14% 18% 100%

Educational developments
(51)

and problems........ ... 100%
(51)

Federal 1egislation...... 100%
(51)

Educa tional research..... 100%
(51)

Defense regulations... 100%
051 )

6 ) Coni erences . . . . . . . . 

. . . ..

100%
(51)

7 ) Shortages.... . . 

. . . . . . . . ..

100%
(51)

Activities of O. of E.... 100

International educational
(51)

organizations... .. . 

....

100%

10) Educational programs of (51)
other governental
agencies.. . 

... . . . . .. . ..

100%

11) New O. of E. specialists. 051 )
100%

(51)
Percent of those readers express-

ing an opinion who suggested:

re space Same space Less space n' t 

Teaching aids methods... 765& 100%

Educational developments (286)
and prob lema. . . . . . . . . 100%

(280 )
3 ) Federal legis la tion. . . . 100%

(274)
Educational research..... 100%

(280 )
Defense regulations...... 100%

(274)
Conferences. . . . . . . . . . . . 100%

(275 )
Shortages. . . . . . . . . . 

. . . . ..

100%
(277 )

Activities of O. of E.... 1(107;

International educational
organizations...... .... 100%

10) Educational programs of
(276 )

other governmental
agencies. 

. . . . . . . . . . . . 

100%
(275 )

11) New O. of E. spec ialists. 100%
(274)



In general, the pattern of space suggestions made by the different classes
of readers was in fairly close correspondence with their interest patterns.
The outstanding exception to the correspondence was , as was shown for the total
group, the reversal between the relative positions of sumaries of research and
legislative information. The tendency for the proportion of readers requesting
that more space be devoted to legislative information to be small relative to
the interest expressed in such information was marked in each class of readers
wi th the exception of the high-school teachers. For instance, among the state
officers, while 741, of the readers said they were very interested in legisla-
tive information and only 52% expressed such interest in research s mmaries,
only 48% of those expressing an opinion wanted a space increase for legislative

ormation and yet 57% wanted an increase for the research sumaries.
The space suggestions of different classes of readers:

Percent of those readers expressing an opinion in each class
who suggested "more space" be. allocated to given subject-matter:

State City City H. S. E. S.. High-
adminis- superin- super- princi- prine i- school Sub..
trators tendents visors a;ls pals teachers scribers

Teaching aids
methods...... 567& 76% 77% 8 77 100% 847; 74%

2 ) Educa tional de-
velopments and
problems.....

Federal legisla-
tion.........

Educational
research. . . ..

Def ens e
regulations..

Conferences....

Shortages. . . . ..

Acti vi ties 

of E......
International

educational
organiza tions

10) Educational pro-
grams of other
governmental
agencies......

11) Hew 0.. oi' i:.
specialists..

vera3e num-
ber of re-
spondents
oil which
percentages

(25) (22) (29)are based* (42) (11) (6) (111)

Since the number of "don It knowlt responses varied slightly from question toquestion, there was some minor variation in the number of caSeS on which the
different percentages within a given colum were based. The variation from
the average presented was almost never more than one or two cases.



I N SUMlvIARY: The readers as a whole indicated greater
interest in articles of a practical and
timely character than they did in articles of
a less obviously utilitarian nature. Even
though articles on teaching aids or educational
developments and problems are rather readily
available in other educational periodicals,
SCHOOL LIFE' s readers would by and large like
to see more space in SCHOOL LIFE devoted to
such subjects and only the same space as at
present or even less space to more special-
ized subject-matter like introductions of
new Office of Education specialists and the
educational activities of other federal agen-
cies.



IV. CRITICISMS AND SUGGESTIONS

BEARING ON SCHOOL LIFE t S APPROACH

Rela ti vely f N readers made any specific criticisms of the manner in which
SCHOOL LIFE currently handles its materials. Almost two-thirds of the readers
could think of no changes they would like to see made in SCHOOL LIFE' s treat-
ment of its substantive material. Yet, only 11% of the readers volunteered
that the reason they had no suggestions was that they were satisfied with the
magazine at present:

UAside from the amount of space devoted to these subjects,

what changes, if any, would you like to see SCHOOL LIFE
make in the way it handles any of these subjects?" (The
subjects on the list that was handed the respondent.

Percent of
all readers

Made a suggestion or criticism................. 36%

No suggestion--liked magazine as it is.........

No suggestion--not familiar enough with
maga.zine. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

None , don t t 
know....... 

.. . . . . . . . . . . . .. . . . . . . . . .

100%
(51)

The small incidence of criticisms or suggestions is particularly striking
in the light of the opinion generally held by the readers that SCHOOL LIFE was
only moderately of service to them. It seems possible that many of the respond-
ents made no suggestions for changes mainly because, owing to their indiffer-
ence to the magazine, they had never before thought about what they liked or
disliked about it. The fact is, the staunchest supporters of the magazine were
more likely to make criticisms or suggestions than were those less favorably
disposed. Among the readers who had rated SCHOOL LIFE as a very valuable and
convenient source, 43% offered suggestions while only 27% of those who felt
that they could easily get along without it could think of any changes they
wanted. Thus, the absence of criticism cannot be taken to indicate only com-
plete satisfaction with the magazine as presently constituted.. It may also well
indicate that the reader did not particularly care about the magazine and was
simply not aware of any way in which it might be improved so that it would be
of greater interest to him:



Percent of those readers who rated \ L

-.. ' '

As a "very con-
venient, highly
valued source

As a "madera tely
convenient and
valued source

IICould easily

get along
wi thou tit" or
didn't rate it

Made a suggestion
or criticism......

No suggestion--liked
magazine as it is.

43% 38% 27%

No suggestion--not
familiar enough
wi th magazine..... 12.

100% 100. lOO
(63) (187 ) (101)

None , don't know....

The most frequent specific suggestion that was made was that SCHOOL LIFE
content should be of a more practical nature. bout one of every eight respond-
ents said that at present SCHOOL LIFE was too !Itheoretical!! or "abstractll or had
"too many generalities" and that it needed to " state the implications for local
school systems" or "tell the reader what can be done about it. II Such criticisms
and suggeations were made concerning the handling of all areas of subject-mat-ter. This point of view is in definite accord with the subject-matter interest
hierarchy discussed in the previous section.

A specific suggestion made by .8% of the readers was that SCHOOL LIF
should be broader in its coverage and point of view. Some expressed the feel
ing that at present SCHOOL LIFE was to too large a degree "simply a house or-
gan of the Office of Education. II A few suggested including articles written by

educators not associated with the Office of Education while others even sug-
gested having articles by laymen. There were also suggestions simply for a
vader variety of articles and broader coverage of educational problems and re-
search.

Another 6% felt that the magazine was too superficial, th t it lacked
depth and continuity. A f N felt that there was too much variety. Others said
that it was too glowing in its accounts of conferences and the like-that it
should go "more deeply into situations and get at the facts benea.th the surface. fI
Some felt that it shied away from controversial issues and wanted to see it
give both the pro' s and con s in disputes of interest to educators. 

About 4% of the readers volunteered that the material in SCHOOL LIFE was
not current enough--that SOHOOL LIFE:' s conten. was simply a fire-hash of mater-
ial that had already appeared months earlier in some other source.



Another 8% of the readers wanted a style change. The most frequent sug-
gestion here was for greater conciseness and brevity. There were also a few
readel' S who suggested a general simplificatibn of style, the use of less statis-
tics , better written first paragraphs, and a slant towards greater human inter-
est.

Eleven percent of the respondents suggested new subjects they would like to
see handled by SCHOOL LIFE. These subject-matter recommendations were extremely
heterogeneous. In illustration, "articles designed to give the teacher a per-
sonal challenge , II IImore on fiscal matters religion in education , II 1Imore on
rural schools , 11 and "material on libraries" were among the reconuendations made.

Five percent of the readers made suggestions or criticisms not classifi-
able in any of the above categorieso Among these were general suggestions like
"SCHOOL LIFE should be reportorial rather than interpretive II and "it should be
more distinctive" as well as specific criticism like flit should be less pessi-
mistic about our chances of avoiding a war.

Although each of the above suggestions was made by only a very small pro-
portion of readers, it would seem quite possible that many of the readers who
hadn't thought of any changes they would like to see made would actually have
concurred with these suggestions--particularly, since most of those failing to
suggest changes did not appear to be especially satisfied with SCHOOL LIFE.

The suggestions and criticisms:



Grea ter Ptactica.1i ty grea ter C oncrete-
ness; few generalities, less theoreti-
cal, more applicable to the local sit-
uation, how to handle the class-room
si tua tion, etc..........................

I?ro8:d r coverag!3 : mor . v&riety; have a~-
ticles by noh-administrators, now sim-
ply O. of E. house organ, beats own
dru too much, fuller coverage of educa-
tional research, too restricted, etc....

Greater depth too superficial, too much
variety, too glowing, more discussion of
controversial issues, should give pro
and con' , etc........................

...

Greater timeliness more current, should
be right up to the minute, simply a re-
hash, you can always find it somewhere
else first, etc.........................

Style changes more concise sumaries
less statistics, use digest form, great-
er brevity, simplify writing, use of
more human interest material, etc.......

Miscellanemls new subject-matter recommen
dations : mO:l"e on extra-curricularac-
tivities, more on rural schools, articles
designed to give teachers a personal
challenge, report services and objectives
of educatiol1al organizations etc.......

Miscellaneous suggestions : it should be
reportorial rather than interpretive
more distinctive, have a calendar of com-
ing events in field of education, make it
a magazine for educators rather than
general public, etc.....................

Like magazine as it is doing fine job
now, no crnaplaints , am satisfied, etc.. 

Not familiar enough with magazine to make
any suggestions.........................

None, don't know can't say offhand, re-
quires more thought, I have no idea
ete. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Some readers made more than one sug-
gestion or criticism....... ..

. .. .. . . .. .

Percent of
all readers

13%

Percent of those
readers who made
a criticism or
suggestion .-

34%

119%
(51)

14,%
(128 )



The comments of several readers in detail:*

"The ideas get so damnably time-worn--i t t S rehash-rehash-rehash.
I've been in the game 23 years. I've heard all that before.
It (S. L. ) needs to have more specificity in it. That' s what I
like abou Teacher' s Let tar (of E. W. D

-- 

it takes a typical
case stud;)r and analyzes Briefly, there s so much litera-
ture that comes across your desk--it' s rehash--you haven 't got
time for it. 1'm letting my hair dOVim because I assume you
want an honest answer. Now isn't it just wonderful--they had a
Vn1i te House Conference and came up with these conclusions--
There s nothing grass roots about it at all--Nothing you can
get down and do in a given comunity-I do think they have a
lot of good statistics in it....... (would be very interested in
summaries of educational conferences) provided it was terse and
to the point and not time-worn--(would be very interested in ar-
ticles on educational developments and problems) if they're
earthy. . . .. .. (would be very interested in articles on services
available through federal government in connection with short-
ages) but it should be accurate in terms of stating exactly how
it works....... I think I'd like to see something qui te diff erent--
why not a li ttle tiny magazine you can carry in your pocket that
hits these things--come to the point with the idea and let it go
at that.......We work pretty closely with the city civilian de-
fense prograw. "\Ve' ve had to improvise a lot--there the O. E.
could have come up with some concrete suggestions. Come up with
a program and say this at the moment is the way it should be anc:
modify it later. II (FroB an interview with the superintendent of

public schools in a far-western co nunity of about 25, 000 popu-
lation--he was a "frequent scanner " of S. L

itA lot of it is pretty remote. They present articles too general
or national in scope--seldom anything particular or practical for
my 01Nl use and not detailed enough. It doesn't discuss particu..
lar problems and show how they can be helped. They should dis-
cuss situations in particular lacali ties and get down to realities.
(But) I like their references to current literature and the sum-
mary of court decisions and I was very impressed with their arti-
cle on the use of the U. N. flag in schools. I clipped that out-
I'd ay not to be too general, too philosophical or too abstract-
get do m to the particular, the real, the actual - almost use the
case method by taking a particular case and identify it. Carry
olumns of new developments in particular states on things like

finance and legislation--They seem hard-pressed for materials
and just throw in these articles--They reon too high an intel-
lectual level to be practical for people that have practical
problems. For instance take this article on the 50th anniversary
of Cuba - Why waste time reading that?--No (S. L. or other O. of
E. publications have never had an important effec t on action) 

that' s what bothers me--Why can't I really find something in there
and really make use of them. (From an interview with a subscrib-
er who l as a school board member in a large eastern metropoli tan
center--he was a "frequent selective reader.

*The comments Presented here are taken from various parts af the interview.



"Too many articles are written in praise of the U. S. Office
of ducation. The articles should be objective .and the maga-
zine should not convey the feeling that it is a propaganda
magazine---It makes no difference to me what the itinerary is
of the members of the Office of Education....IfI wanted to see
them, I'd write and find out where they were--I would feel that
a magazine would have more weight if it brought in outside ar-
ticles other than those i1rritten by staff members. It gives the
impression of being a house organ. II (From an intervi61Nwi th a
subscriber who was a high-school principal in a western city bf
about 150, 000 people. He was a frequent user of O. of E. publi-
cations but expressed no inte est in articles concerning the Of-
fice itself--he was a "frequent selective reader" of 

"I wonder what I think is wrong with it 

-- 

S. L. - It has
never made any impression on me--I don 't loOko it as I look
to other magazines--I think probably if they had some way of
informng us of what they were particularly trying to do--
most magazines have a particular purpose-but that is general-
I don't look to it for any specific program. I don 't think
it' s so much the way it handles its subjects--It' s sort of a
re-hash and not the basic place to look for things - I think
it's the type of thing they carry - everybody else has it first 
(does not find "Education for the Nation 's Defense very useful) 
I suspect that' s one thing wrong with it - the things you find
in there you get elsewhere - it becomes an echo---No (S. L. or
other O. of E. publications have never had an important e fect on
action) 

-- 

I would cite this instance 

-- 

we had a meeting on the
White House Conference -- we had a very full report on it 

-- 

and
we were all through before S. L.. came out on i t. 1I (From an in-
terview with the supervisol'() general elementary and kindergarten
instruction in a far-western city of 100 000 population..-she was
a "frequent scanner. It)

"lNell, I think in part they've been too far removed from actual
problems that are confronting administrators....... They haven't
done very much on that (summaries and interpretations of educa-
tional research).... ... TheY're too brief in most (subject-matter
areas )--try to cover too much too briefly....... They should
devote more space to educational research. They have resources
and facilities to do i t--now we have to go to a dozen different
magazines (to get such material)....... (ffEducation for the Na..
tion's Defense") is elementary to a certain extent 

-- 

should
have more examples on what the schools are doing. The main prob-
lem is how to guard against duplication of material with other
magazines. I'd like to know what school A, B, and C are doing
to meet this problem--should get down to the level of the field

.......

(concerning the bibliographies in S., )we receive now,
from the government printing office the monly list of educa-
tional publications -here again is a lot of duplication.......
Maybe S. L. should do something like we do in the A. S. C. D.--
for inStce, in meetings like in Detroit we decided upon what
should be covered during 1951-52 --we decided a year in advance.
SCHOOL LIFb should bring before public materials that aren
duplicated in other publications. SCHOOL LIFE should report to
us on problems of a national, political, educational nature.



I think S. .L. could cover a job much as the Metropolitan School
Study Groups are now doing on a local limited basis--studies
have been made in Detroit, Chicago, and NevI) York.. They could
do it on the same basis--they are weak in that area-the fed-
eral office is the natural one to do it. They could cover each
area and problems in local areas. They conducted a series of
studies in various areas a year or so ago--and it was good but
it should be done more--should study school problems on a na-
tional basis-rhey should make a carerul study of the tax struc-
ture and report it. Right now SCHOOL LIFE has so much duplica-
tion--al1 it is is duplication. The article on civilian defense
in the April issue was old stuff by the time it was put out.......
But, SCHOOL LIFE should get away from all its duplication of
other publications. It could give us comparative material that
would help us locally - "Oything - it' s weak intha t area of
study... 

... 

m not interested in its (the Office of Education's)
activities--If they would deal with problems or areas of inter-
est to me, then they wouldn't have to worry about getting me to
read their magazine. (From an interview with the assistant
superintendent of schools in a community of about 50 000 popula-
tion in an east north central state-he was an " occasional
scanner. I')

It should be kept in mind that the foregoing excerpts are not representa-
ti'/e of the interviews with the 64% of the readers who suggested no changes
al though they are typical of a sizeable proportion of the interviews held with
the 36% of the respondents who did suggest changes in SCHOOL LIFE. They il1us-
trate the essential indifference rather than dislike with which the magazine
was generally viewed.

Some suggestions not bearing on the way SCHOOL LIFE handles its substan-
tive material v,ere also made. "!" About 10% of the readers suggested that SCHOOL
LIFE be made a larger publication. Some of these readers felt that what there
was of the magazine was good and so they wanted it to have even more content.
Others felt simply that the present size was rather anomalous-that it either
should become a full-scale magazine with much ful1er coverage or else simply an
Office of Bduca tion bulletin. 

About another S% of the readers voiced irritation over minor procedural
matters. Several respondents felt that the manner in wr ch the magazine is
folded for mailing made it practically impossible to read or file it. A few
subscribers felt that it was too difficult to keep track of when the. subscrip-
tion expired and that much greater promptness was needed in sending the maga-
zine to new subscribers once their subscription was entered.

*These suggestions occurred in response to a number of different questions in
the interview. They occurred mainly, though, in response to a closing omnibus
question: ''ViTell, I have asked you a lot of q'lestions about the content and
form of SCHOOL LIFE. Now, do you have any particular criticisms or suggestions
about aspects of SCHOOL LIFE which we have not covered?\!



I N SUM MAR Y: A majority of the readers voiced no sugges.
tions or criticisms of SCHOOL LIFE except for
the suggested changes in the allocation of space
discussed in the previous section. This was
probably due to indifference rather than complete
satisfaction vdth the magazine. The most fre-
quent specific criticisms that were made were
that the magazine should have a more practical
slant and that it should have a broader coverage. 



il FACTORS BELA TED TO SCHOOL LIFE RFADERSHIP

The classes of readers who read SCIIOOL LIFE most constantly were also the
classes whose members had had the most outside contact with the Office of Edu-
cation. While almost 90% of the state officers and a majority of the other top
administrators had at one time or other turned to the Office of Education for
help, only a little more than 10% of the teachers had ever done so. Almost
half of the subscribers had also sought some sort of help from the Office:

"Have you ever tried to get help from the Office of Education
in dealing ,vi th your own problems of school administration or
teac lung? 

Percent of each class of readers who:

Had turned Had not turned lJidn I t
to the O. of to the O. of answer Total

-- --

State administra-
tors. 

. . . . . . . ...

88% 12% 100%
(51)

Oi ty superintend-
ents. 

. . . . . . . . ..

100%
(4)

Ci ty supervi-
Bors. 

. . . . " . .. . 

100%
(31)

High-school
princi pals. . . .. 100%

(44)
Elementary-school

princi pals. . . .. 100
(32)

High-school
teachers.. ... 100%

(135 )

Subscribers... ... 1.00%
(143)

ven within classes of readers, this same relationship held. While 87%
of the constant and frequent selective readers in the top admnistrative classes
had turned to the Office of Education for help, only 41% of the occasional
scanners and non-readers in those classes had ever done so. Among the subscrib-
ers, 61% of the top two readership types had had this kind of outside contact
while only about 30% of the rest of this class had:



Percent of
each group

wi thin given

those respondents in
of readership types
classes of readers vn1o:

Had turned

. of

tate achllnistrators ty , suj?eE
intendents and supervisors

"Constant" or "frequent se-
lectivell readers...........

Had not turned Didn't
B. to the O. of E. answer Total

"Periodic 11 or lI occasional"
readers, 1Ifrequent scanners"

o'/ lOO7b

(52 )

100
(42 )

100%
(22)

87% 13%

"Occasional scanners , II non-
classifiable readers, or
non"'readers

. . . . . . . . . . . . . . .

Subscribers
"Constant!! or IIfrequeXlt se-

lective" readers........... 100%
(73 )IIferiodic ll or " occasionallf

readers , lIfrequent scanners" 100%
(42)IIOccasional scanners , II non-

classifiable readers, or
non-readers. 

. . . . .. .. . . . . . . .

100%
(28 )

Information about the Office of Educationfs activities was also related to
SCHOOL LIFE readership. The classes of readers who read SCBOOL LIFE most reg-
ularly and fully were the classes knowing the most about the Office of Educa-
tion. While 78% of the state admnistrators were at least moderately well in-
formed about the general program and activities of the Office, only 18% of the
teachers were that well informed.*"* The remaining classes fell between these
extremes, the city superintendents and supervisors being among the better in-
formed, the higl1-school and elementa J-$chool principals among the less i
formed:

*1n this section of this report, those readers whose type was indeterminate
have been included in the lowest readership groups since it is clear from their
rating of SCHOOL LIFE (Cf. section on evaluation of 8. L. ) that they were sim-
ilar to the "oGcasional scanners. II 

The degree to which the respondent was informed about the Office of Bduca-
tion was inferred from his response to the question: "What are the activities
of the Office of Education at present'

?" 

The rating of "at least moderately
well informed" was given to respondents who indicated at least general knowl-
edge of three or more areas of activity or full specific knowledge of one area
and at least general knowledge of another. The rating was done in the centraloffice. 



"Now I would like to ask some questions about the United States
Office of cation and some of its publications. As far as
yOUve had anyortunities to observe, what are the activities--
or kinds of activities-of the Office of Education at present?"

Percent of each class of. readers who
were:

A t least Completely
moderately Slightly uninformed or

well informed in! ormed misinformed Total

State administrators... 78% 20% 100%
(51)

Ci ty superintendents... 100%
(4)

Ci ty supervisors....... 100/
(1)

High-school principals. 100%
(44)

Elementarf-schoo1
principals. . 

. . . . . . . ..

100%
(32)

High-school teachers... 113 100%
(135 )

Subscribers............ 100%
(143 )

There were fairly marked informtional differences associated with the de-
gree to which the respondent read SCHOOL LIFE thin the different classes of
readers. Seventy-nine percent of the state administrators who read SCH'10L LIFE
most regularly and fully were at least moderately informed about the Office of
Education while 59 of those least exposed to SCHOOL LIFE were that well-
formed. Among the subscribers, 55% of the constant and frequent selective
readers, but only 29% of least regular and thorough readers, were at least mod-
erately well-informed about the Office of Education. The major differences
with respect to level of information between the high-school teachers with
varying degrees of exposure to SCHOOL LIFE lay in the proportions having no
correct information at all. While about one-quarter of the high-school teach..
ers in the higher readership groups were completely 1.:nformed about the Offi-::e
almost half the teachers who only occasionally scanned SCHOOL LIFE or who were
not even acquainted with the magazine completely lacked information:



State administrators, city superin-
tendents and supervisors

IIConstant or 'tfrequent selec-
ti ve" readers 0 . . .. 

.. . . . . . . . . .

"Periodic" or If occasional"
readers, "frequent scanners"

"Occasional scanners " non-
classifiable readers, or
non-readers. .. 

.. . . . . . . . . . . . 

High-school principals
Constantll or "frequent selec-
ti ve 11 readers................

"Periodic" or Ifoccasionalll
readers, "frequent scalmers

"Occasional scan.1'ers , II non-
classifiable readers, or
non-readers...... .. .. . .. .. 

...

High-school teachers
II Constant, " tlfrequent selec-

tive" or "periodic" readers
"frequent scanners"*.........

1.0ccasional" readers...........

"Occasional scanners , II non-
classifiable, or non-readers.

Subscribers
"Consta.nt" or IIfrequent selec-

ti ven readers............

....

"Periodic" or lIoccasionalll
readers, IIfrequent scanners If .

"Occasional scanners " non-
classifiable readers, or non-
readers. . 

" . . . . . . . . . . " . . . . . . . .

Percent of those respondents in each

group of readership types withi
given classes of readers who were:

At least Completely
moderately Slightly uninformed or

l in! ormed in! armed misinformed

79'i1, 21% p"J

Total

100%

. (52)

100%
(42)

100%
(22 )

100%
(17)

100%
(12)

100%
(15)

100%
(21)
100%
(23 )

100%
(91)

100%
(73)

100%
(42 )

100%
(28)

*The grouping of readership types differs for the high-school teachers from
that used in the other classes because there were too few teachers in the high-
est two readership types to constitute an analytic group.



The fact that the most faithful readers of SCHOOL LIFE tended also to be
the respondents who had tured to the Office of Education for help and who were
best informed about the Office would seem to indicate the joint influence of
reading SCHOOL LIFE and of outside contact with the Office upon each other. 
should be noted that 59% of the top admnistrators who were at best only occa-
sional scanners of SCHOOL LIFE were at least moderately well-informed about the
Office, while only 29% of even the most fai ul .readers among the teachers were
so weli-informed. It is obvious from this fact, as well as on a priori grounds,
that the top administrators were in a far closer relation to the Office of. Edu-
cation regardless of SCHOOt LIFE than were the other classes of readers. Since
these top administrators were by and large SCHOOL LIFE' s most faithful readers
among educators receiving free copies, it is clear that a relatively close re-
lation to the Office of Education and/or other factors associated with being in
an educational position in Tolving such contact with the Office led to reading
SCHOOL LIFE. But, the association between SCHOOL LIFE readership and the edu-
cator' s relation to the Office within the several classes of readers indicates
the possibility that reading SCHOOL LIFE increased the educator' s information
about the Office and led hi to turn to the Office for help, although even here
reading SCHOOL LIFE may conceivably have been largely a secondary aspect of an
over-all relation to the Offic of ucation"

The more constant readers of SCHOOL LIFE also read regularly more educa.
tionalp riodicals other than SCHOOL.LIFE than did those who seldom or never
read the magazine. In other words, there was a tendency for the educators to
read SCHOOL LIFE as a supplement to a number of other periodicals rather than in
place of other periodicals. Educators who didn't read many other periodicals
tended also not to read SCHOOL LIFE.

For instance, while 61% of the top administrators who were at least "fre-
quent selective readers It of SCHOOL LIFE read six or more other periodicals reg-
ularly, only 23% of those who were only "occasional scanners.' or less read that
many other periodicals. About one-quarter of the most faithful SCHOOL LIFE
readers among the high-school teachers read six or more other educational per.
iodicals regularly, but only 2% of the lowest SCHOOL LIFE readership types read
other periodicals to that large an extent. Much the same relation also held
within the other classes of readers;*

*The number of educational periodicals other than SCHOOL LIFE read regularly
was determined from the educators' responses to two questions--a question in
which the respondent was asked which of the periodicals from a list of eleven
(other than S, L ) he read regularly and from the succeeding question which
asked for any other national, state, or local educational periodicals read
regularly 



Sta te adminis tra tors, ci ty superi
. tendents . and supervisors
- "Constant" or IIfJZequent selec-

ti ve 
II readers................

IIPeriodic ll or lIoccasionalll
readers, "frequent scanners

ItOccasional sca!mers , \I l1on-
classifiable readers , or
non-readers. 

. . . . . . . . . . . . . . . . .

High-school principals
IIConstant" or It frequent selec-

ti ve il readers................
II Periodic II or If occasional"

readers , tlfrequent scanners II

IIOccasional scanners, !t non-
classifiable readers, or
non-readers.. 

. . . . . . . . . .. . . . . .

High-school teachers
!tConstant , II "frequent selec-

tive ll or "periodicll readers
!tfrequent scanners

..........

1I0ccasionalll read€frs...........
"Occasional scanners , II non-
classifiable, or non-readers.

Subscribers
IIConstantll or Itfrequent selec-

ti veil readers............

.....

"Periodic II or Itoccasional"
readers , Itfrequent scanners

"Occasional scanners , II non-
classifiable readers , or non-
readers. 

. . . . . . . . . . . . . . . . . . .

Percent of those respondents in each
group of readership types thin

given classes of readers
who read regularly: 

6 or more
periodicals
other than

S.. 

61%

periodicals
other t.han

S. L.

37%

2 or fewer
periodicals
othel than

S. L.

2;;

Total

100%
(,2 )

100%
(42 )

100%
(22)

100%
(17)

100%
0.2 )

100
(15)

lOo;,
(21)
1007;
(23)

(91)

100Ch

(73)

100%
(42 )

100%
(28 )



Characteristics Related to SCHOOL LIFE Readership Among the Top Admnistrators

Vie have seen that both contact with the Office of Education and the gen-
eral amount of reading of educational periodicals were each individually
highly related to the readin of SCHOOL LIFE among the top admnistrators
When the relationships of both contact and general reading to SCHOOL L1FE
readership are considered simultaneouslYt much the same result is obtained.
Thus , wi thin the group of top admnistrators who had been in touch with the
Office of &ducat ion those who regularly read a relatively large number of
other educational journals were also more likely to be regular readers of
SCHOOL LIFE than were those who read fewer publications. Similarly, 7a thin
the group of top administrators who regularly read six or more other educa-
tional journals, those who had dealings with the Office of Education were more
likely to be regular readers of SCHOOL LIFE than those who had not. Neverthe-
less it should be noted that those who had dealt with the Office of Educa-
tion were more likely to be regular readers of SCHOOL LIFE than those who had
not, regardless of their general reading habits.

The joint relationship of contact and general reading habits ,vith SCHOOL
LIFE readership was so great that while 65% of the administrators who had
sought help from the Qffice and who read six or more oth r journals regularly
were at lea8t "frequent selective readers" of SCHOOL LIFE, only 67; of those
who had never sought help and who read five or fewer other journals were such
fai thful readers of the magazine.

It should also be noted that the relation between the reading of SCHOOL
LIFE and the reading of other periodicals was particularly pronounced among
the admnistrators who had not sought help from the Office. vJhile among those
who r.ead regularly six or more other periodicals only 11% were tloccasional
scanners II or non-readers of SCHOOL LIFE, 65% of the admnistrators who read
five or fewer other periodicals read SCHOOL LIFE that .li ttle:

Percent of those top administrators who had:

Turned to the Office for help
and who readt

Not turned to the Office for
help and who read:

6 or more other 5
educ per. '
regularly

or fewer other 6 or more other 5
educ per. ' s eduo. per. 's .regularly regularly

or fewer other
educ. per. '
regularly

II Constant"
or "fre-
quent se-
lectivetl
readers. . 65% 46% 33%

"Periodic
or "DC ca-
sional"
readers
II frequent
scanners

"Occasional
scanners , II

non-classi-
fiable
readers, o~
non-readers

100%
(40)

100%
(41)

100%
(18)

100%
(17)



he admnistrators who read SCHOOL LIFE most constantly evaluated other
per'iodicais diffeI"entlyfrorn those who didn't read, it as much. The "constant"
and "frequent selective" rea.ders were more likely to mention periodicals deal"
ing primarily with curricular and teaching problems, such. as Periodicals A, B

and E, as being generally useful sources than were those who read SCHOOL LIFE
less. This latter group tended relatively more toward periodicals dealing
largely with problems of physical plant like Periodicals H, J, and particularly
Periodical I. Apparently SCHOOL LIFE was more interesting to those adminis-
trators whose chief interests were in the areas of teaching and curriculum than
to those whose priIarf concern vms physical plant:

*Specific educational periodicals other than SCHOOL LIFE are designated by
code letters in this report.

he top two SCHOOL LIFE readership types tended to mention a considerably
larger nwnberof periodicals than did the others. Thus, the fact that the
proportion mentioning Periodical H or Periodical J in each group of readership
types was about equal indicates relatively greater emphasis on these magazines
in the lower readership groups.



Periodical A...........

Periodical B.......... 

Periodicals C and D....

Periodical E...........

Periodical F 9' . ... .. . . . .

Periodical G... . . . .. ..0

Periodical H. . . . . . ,

. . . . .

Periodical I.. 

. . . . . . . .

Periodical J...........
SCHOOL LIFE............

Mentioned only periodicals
not on above list....

Mentioned no educational
periodicals....... 

Some respondents men-
tioned more than
one periodical.....

Percent of those admnistrators of specified
readership types who mentioned given periodical

as being a generally useful source:

"Constant" or
Itfrequent se..

lecti 1Te

readers

25%

269%
(52 )

"Periodic" or
It occasional"
readers, "fre

quent scanners 

10"

199%
(42)

I!Occasional scan-
ners , II non-class..
ifiable readers
or non-readers

218;%
(22 )



qharacteris s ReJ. ted

, ,

to SCHOOL LIFE Readeri3hip Amon the High:'schoolTe9ch ft'S

High..school teachers whQ were acquainted with SCHOOL LIFB tended to be
teachers of different subjectsj and to have different job histories and pref-
erences , from those teachers who were not acquainted with the magazine. Read-
ers tended to be teachers of the more academic subjects (e.g., English, math-
ematics , social studies, etc.), whereas non-readers tended to be teachers of
the less academic subjects (e,g., manual training, physical education, music,
home economics, etc.

): 

erce of thoS hign. h99l, teachers who

d s. t.
at least occaonallY

Dildn't read
S. L. at all

Semi-adminis tra tors
librarians, counselors,
Vice-principals, atc... 21% 17%

Teachers of academic sub
jects: English, mathe-
ma tic , his tory, etc...

100% 100%
(57) (78)

Teachers of non-academic
jects ollly

..........

The teachers who read SCHOOL LIFE also tended to be those who had at
some time in the past held an admistrative post or had had some other non-
teaching duties like library work or guidance counselling. Twenty-six per-
cent of the readers had held some such post while only 9% of the non-readers
had:

"Aside from your present position, what other kinds of school
work have you done--teaching, administrative work, other
(specify)?\!

Percent of those high-school teachers who

Read S. L.
a t least occaonally

Didn I tread
S. L. at all

Had been a school admnis-
tra tor, librarian
guidance counsellor.... 26%

Had not held any position
previously involving ad.
ministrative or semi-
administrative duties..

100%
(57)

100%
(78 )



Teachers who read SCHOOL LIFE were more likely to prefer such duties as
administration, teacher training, guidance work, and education of special
groups to regular teaching than were the non-readers:

"If you were absolutely free to choose, what kind of educational
work would you like most to do?1I

Percent of those high-school taacherswho:

Read S. L.
a t least occaonally

Didn f tread
.. at all

Preferred administra-
tive or guidance work
education of special
groups, teacher
training.. . . 

. . . . . . . . . .

37% 18%

Preferred regular
teaching.. .. . . 

. . .. . .. .

100%
(57)

100%
(78 )

Thus, the teachers who were likely to read SCHOOL LIFE were the ones who
taught the more literary subjects and the ones who either had held in the past
or desired for tha future a position involving administrative or other special
duties like counseU g, the teaching of the handicapped, and teacher training.
The teachers in the rela ti vely non-literary fields like manual training, phy-
sical education, m.usic, and home economics and those who in the past had held
and for the future desired only positions involving class-room teaching were
less likely to read SCHOOL LIFE.

Among the teachers who did read SCHOOL LIFE, those who read it most regu-
larly generally expressed considerably more interest in the areas of subject-
matter which might be considered to be pec111iar to the magazine than did the
teachers who were less regular readers. For instance, 95% of the more regular
readers were livery interested in information about federal legislation while
only 38% of the less regular readers expressed such interest. A similar rela-tion held for the other areas:* 

*The only exception to this general relation was in the area of "information
about federal services in connection with sho::tages , n where itpproxiately
equal proportions of the two extreme readership groups were livery interested"
But, while only 15% of the more regular readers said they were "not at all"
interested in such information, 31% of the least regular readers expressed a
complete lack of interest in that area.



"Very interestedll in:

Percent of high..schoo1 teachers livery interested"
in given subject-matter among those who were:

"Constant, II II frequent
selective , II or "per..

iOOic" readers or
"frequent scanners

"Occasional
l'Occasional scanners" or

readers" non-classifiable

Information about federal
legisla tion.. .. . . 

. . . . . .

95% 61% 38%

Information about defense
program. 

. . . . . .. . . . . . . . .

Information about the pro-
gram and acti vi ties of
the O. of E.... 

. . . . . . .

Inf orma tion about federal
services in connection
wi th shortages.........

Information about educa-
tional programs and ac-
tivities of other fed-
eral agencies..........

Information about new
specialists on the staff
of the O. of E.........

Number of cases on which
percentages are based

I N s U fu MAR Y:

(21) (23) (13)

SCHOOL LIFE readership seems to have been to
a large extent a function of the relation of the
educator to the Office of Education--the closer
the relation, the more likely the educator was to
be a fai thful reader of SCHOOL LIFE. Also, educa-
tors who read regu1arly the most educational journ-
als aside from SCHoOL LIFE were more likely to read
SCHOOL LIFE fai thful1y than were those who read
fewer other journals. These two factors jointly
accounted for a large share of the variation in
the magazine I s readership wi thin the top admnis-
trative group. There were also indications that
reading SCHOOL LIFE may have led to increased
knowledge about the Office of Education and may
have led to contacts "vi th it. Among high school
teachers, the more regular SCHOOL LIFE readers
evidenced far greater interest in the subject-
ma tter most peculiar to the magazine than did the
less regular readers, suggesting once again that
those whose interests lie closest to the Office
of Education are most likely to read SCHOOL LIFE.



VI. READERSHIP OF SCHOOL LIFE'S REGULAR FEATURES

Bibliographic Features

A substantial majority of those who read SCHOOL LIFE in all classes of
readers except the high school principals and teachers generally at least
scanned the bibliographic portions of the magazine. The city supervisors and. subscribers were most likely to go over the bibliographies completely:

"How useful do you find these bibliographical features which
SCHOOL LIF carries at the back of each monthly issue? 
you generally go over these lists rather completely, do you
scan them quickly, or do you seldom read them at al1?fI

Percent of SCHOOL LIFE readers in each class
who enerally:

Went over
bibliographies Scanned Seldom read

completely bibliographies bibliogra
hies 

Sta te admin-
istrators.. 36% 30% 34% 100%

(50)
Ci ty superin-

tendents... 100%
(31)City super-

visors.....
100%
(28)High-school

principals. 100%
(36)Elementary-

school prin-
cipals.. . .. 100%

(15)High-school
teac hers. .. 100%

(57)
Subscribers..

100%
(134 )

Those who read the magazine as a whole most faithfully were also the
ones who were most likely to go over the bibliographies completely. 

While 46%
of the state admnistrators who were Itconstantll or "frequent selective" read-
ers of SCHOOL LIFE generally went over the bibliographies completely, only 7%
of the least regular readers did so. The same general relation held amongthe other classes of readers: 



Percent of those readers in each group of
readership tjrpes within given classes of

readers who generally:

State admnistrators, citl
superintendents or super
visors

"Constantll or "frequent
selecti veil readers...

aperiodic I! or " occasion,"
al" readers , 1If'i-equent

scanners I! . 

... .. ......

IIOccasional scannerslf or
non-classifiable.... .

High-school teqchers and
principals

I!Co!lstantlt or "frequent
selective readers...

nperiodicll or If occasion-
al" readers , IIfrequent

scanners 11 . 

. .. . .. . . . . .

nOccasional scannersll or
non-classifiable. . 

. . .

Subscribers
IfConstantll or "frequent

selecti ven readers...

"Periodicn or If occasion-
alII readers, "frequent
scanners"

.. . . . .. . . ...

IIOccasional scanners ll or
non-classifiable.... .

Went over
bibliographies

completely

46%

Scanned Seldom read
bibliographies bibliographies

377 17% 100%
(52)

100%
(42)

100%
(15)

100%
(24)

100%
(49)

100%
(20)

100%
(73)

100%
(42 )

100%
(19)

It should be noted that about three-quarters of the "constant" and "fre-
quent selective II readers in each of the classes generally at least scanned the
bibliographies. Thus, a substantial majority of those who apparently found the
magazine as a whole interesting, also found the bibliograpr es to be of some in-
terest.



Most of those who general1y went over the bibliography obtained at least
occasionally some of the material listed there. In fact, about 60% of those
top administrators and subscribers who examined the bibliographies generally
obtained materials listed there three or more times during an average school
year. The high-school teachers and principals obtained materials less fre-
quently; only 31 of the bibliography readers in those groups obtained materials
as often as three times a year:

"About how many times during an average school year do you order
or get from a library any of the books, pamphlets, and theses you
find out about through these listings?U (Ask d only of those who
at least generally scanned the bibliographies.

Percent of those who were Percent of those who generally
SCHOOL LIFE readers and at least scanned the biblio-

who were: graphic features and who were:

State adm., High- State adm., High-
ci ty super- school ci ty super- school
intendents princi- intendents prine i- 

and super- paIs and Sub- and super- paIs and Sub-
visors teachers scribers visors teachers scribersv--

Number of times ma-
terials ordered
dUring average
school year

Eight or more 167b 15% 24% 20%
(very often)

Fi ve, six, or
seven. . . . ..

Three or four

One or two (oc-
casionally)

Never. . . 

... ..

Don't know or
no answer..

Question not
asked (re-
spondent
seldom read
bibliography)

100 100% 100;1, 100% 100%
(109) , (93) (134) (72) (45) (94)



"Education for the Nation' s Defense"

A substantial majority of SCHOOL LIFE readers in all classes except the
high-school teachers general1y at least scanned "Education for the Nation'
Defense. " But, not more than about a quarter of the magazine r.::::ders in any
one of the classes generally read tl feature thoroughly. Most readers usu
ally simply scanned that particular article:

liAs you know, 'Education for the Nation' s Defense' is a regular
feature of SCHOOL LIFE. Do you generally read this feature
thoroughly, just scan it, or do you seldom read it at all?!!

Percent of SCHOOL LIFE readers in each class
who genera ly:

Read !IE. N. D. Scanned Seldom read
thoroughly liE. N. D.. liE. N. D. II a Total

tate acirnn-

istra tors.. 26;& 6 CY 14% 100%
(50)

Ci ty superin-
tendents. .. 100%

(31)
Ci ty super-

visors..... 100%
(28)

High-school
principals. 100%

(36)
Elementary

school
principals. 100%

(15)
High-school

teachers. .. 100%
(57)

Subscribers.. 100%
(134 )

More than 85% of the most faithful SCHOOL LIFE readers within each class
of respondents generally at least scanned If Education for the Nation's De-
fense. 1f But, even these readers tended only to scan the feature rather than
read it thoroughly. Those who were less faithful readers of SCHOOL LIFE as a
whole showed an even greater tendency only to scan If Education for the Nation?s
Defense" if they read it at all:



Percent of those readers in each group of
readership types within given classes of

readers who generally:

State administrators
superintendents or super-visors --

"Constantll or "frequent
selecti ve1l readers...

nperiodic ll or Itoccasion-
al" readers, ttfrequent

scamlers

.. . . ... . .. ..

l'Occasional scanners " or
non-classifiable.. .. .

High-school principals
IIConstantl/ or IIfrequent

selective ll readers...

"Periodic" or lIoccasion-
al II readers , lIfrequent

scamlers

.. . . . . . . . ...

IIOccasional scanners" or
non-classifiable.... .

High-school teachers
IIConstant, II IIfrequent se-

lective , II or II periodiclf
readers, IIfrequent
canners

... . . . . . . . ..

"Occasional readersll

...

l'Occasional scanners ' or

non-classifiable... ..

Subscribers
'Constant" or "frequent
selecti veil readers...

IIPeriodic" or lIoccasion-
alII readers, IIfrequent
scanners II . 

.. . . .. . ... .

"Oc asional scanners" or
non-classifiable.... .

Read liE. lJ.. D. 
thoroughly

27%

Scanned Seldom read
""E. N.. D. II liE. N.. D. If at all Total

65%

...--

100%
(52 )

100%
(42 )

100
(15)

100%
(17)

100%
(12)

100%
(7)

100%
(21)
100%
(23)

100%
(13)

100%
(73)

100%
(42 )

100%
(19)



A majority of those who generally at least scanned "Education for the Na-
tionts Defense !1 rated it as being only tlfairly useful" to them. But no more
than one-third of those who at least scanned the feature in any class of read-
ers (and, for several classes, considerably less than a third) rated it as be-
inJ "not particularly usefulll at all. Thus, the readers generally tended to
rate "Education for the Hationl s Defense\! in much the same WR;l as they rated
SCHOOL LIF as a whole--as being madera tely useful:



IIHow useful do you find the information you get there-very useful, fairly use-
ful, not particularly useful,?11 (Asked only of those who generally at least
scanned liE. N. D.

Percent of SCHOOL LIFE read-
ers in each class who:

Found IIE. N. D.

Very Fairly Not particu- Did not read
useful larly useful nEt N. D. 

Sta te administrators.. e. 

... ... .. 

24% ,0% 12% 14% 100%
(50)

City superintendents............ 100%
(31)

Ci ty supervis ors. . . . . 

. . . . . . . . . . 

100%
(28)

High-school principals............ 100%
(36)

Elementary-school principals..... 100%
(15)

High-school teachers............. 100%
(57)

Subscribers. . .. . .. .. 

.. . . . .. .. . . ..

100%
(134)

Percent of those who gener-
ally at least scanned \'Edu-
cation for the Nation' s De-
fensetl in each class who:

Found "'E. N. D. 

Very Fairly Not particu- Did not read
useful useful larly useful liE. N. D. \I Total

state administrators................ 28% ,8% 14%

City superintendents.............

Ci ty supervisors.......... 

. . .. . . .. ...

High-school principals............

Elementary-school principals......

High-school teachers........ ..8"'.

Subscribers.. . . 

. . . .. .. . . . . . . .. . . . 

100%
(43 )

100%
(25)

100%
(20)

100%
(26 )

100%
(10)

100%
(28)

100%
(100)



A few respondents volunteered the reasons for the only moderate rating they
gave I1Education for the Nation' s Defense. Some said that they had usually al-
ready received the information from other sources. Others said that much of the
information included was not particularly pertinent to activities that fell 
der their jurisdiction. Some readers felt that the informtion was of too gen-
eral a nature to help them meet their own problems in the area of defense.

I N SUM MAR A majority of the SCmot LIFE readers in
most of the classes generally at least scanned
both the regular bibliographic features and
HEducation for the Nation's Defense. Reader-
ship of the :features was particularly high
among the most faithful readers of the maga-
zine as a whole.. Those who generally went
over the bibliographies followed up on refer-
ences found there rather frequently. "Educa-
tion for the l'Jation' s Defense" was generally
rated as being only mOderately useful.



VII. SPECIAL ISSUES

Opinion of SCHOOL LIFE readers among the respondents as to the desirabil-
ity of special issues of the magazine devoted to single subjects (like the Atom-
ic Energy issue and the 'White House Conference issue) was quite evenly divided;
approximately one-third of the respondents stated a preference for nlore special
issues, another third favored only occasional special issues , while the remain-
ing third favored having no special issues at all:

It (Show respondent the March issue of SCHOOL LIFE. This was a
special issue of SCHOOL LIFE devoted to the i te House Confer-enOi Children and Youth. You may recall an earlier special'
issue that was devoted entirely to Atonnc Energy and Educaticn
By and large, WOUld you prefer to see more issues devoted to a
single subject in this fashion, would :,TOU 1=refer to haye them
only occasionally, or vrould you rather pave all issues carr.!
articles on a variet;)' of subjects?i'

Pere en t 

all readers

Favored h ving more special issues......... 36%

Favored having them only occasiollally......

Favored having no special issues...........

Don't kn , don't care.. 

. . . . .. . . . . . . . . . . . .

100%
(351)

Ci ty supervisors from the free distribution list, the elementary-school
principals, and paid subscribers tended to favor special issu8s more than did
the other classes of readers. The high-school principals on tl1€ free distribu-
tion list and the teachers in high schools receiving free copies of SCI nL LIFE
were most inclined to favor cutting out special j.ssues completely:



Percent of readers in each class
who favored ha-nng: .

Don't
More spe- Only occa- know

cial sional spe- No special don"'t.
al issues issues care, Total

---

State admnistrators..... 28% 36% 34% 100%
(50)

City superintendents..... 100%
(1)

Ci ty supervisors......... 100%
(28)

High-school principals... 100%
(6)

Elementary-school
principals............. 100%

(15)

High-sc hool teachers..... 100%
(57)

Subscribers. . .

. . . . . . . . . 

100%
(134)

Since there are few respondents in some of the classes in this sample, the
magnitude of the difference in preference between some of the groups is subject
to considerable sampling variation, but there is little question that city super-
visors and the paid lbscribers favored special issues more than did most of
the other classes. An internal analysis of the data gives us at least sugges-
tive leads as to some of the possible sources of the variation.

It will be noticed that of the three classes on the state and municipal
supervisory level, the city supervisors are by far most in favor of special is-
sues. In the section on reaaership it was pointed out that, while members of
all three of the top supervisory groups tend to read at least something in prac-
tically every issue of SCHOOL LIFE, the state administrators and city superin.
tendents read or scan a larger proportion of the articles in each issue than do
the city supervisors (about 55% of the former two groups and only 39% of the
latter group at least scanned half or more of the articles in an issue they hap-
pened to see). Thus, while all three groups were quite receptive to SCHOOL LIFE
the over-all present content of regular issues was apparently of more interes.
to the state administrators and city superintendents than it was to city supe
visors. It seems possible that the present diversity of subject-matter in issues

*The sample of readers among the elementary-school principals is too small to
make any definitive statement about their attitude towards special issues



of SCHOOL LIFE made it most serviceable to the two higher admnistrative groups
while the city supervisors, with less broad duties and interests, would prefe
special issues devoted to subjects of interest to them. The following tabula-
tion of preference for special issues by proportion of articles in current is-
sues read by the top administrative groups shows that those administrators who
look at half or more of the articles 

in ro1 issue of SCHOOL LIFE were les3 likely
to favor having more special issues than those who 100ked at fewer than half the
articles:

Percent of those readers who are
state administrators, city superintendents

city supervisors who at least looked

naIf or more of Less than half
the articles in of the articles

an issue in an issue

Favored having more
special issues..... 26% .38%

Favored having them
only occasionally..

Favored having no
special issues.....

Don't know don 1 t
care. 

. . . . . . . . . . . . 

100)j 100%
(55)* (53).;*,

In general, it might be expected that . readers who found the regular issues
most valuable would have been least likely to favor a change to more frequent
special issues, while those who derived less benefit from regular issues would
have been more disposed to welccr e special issues. As the data below indicate,this is the case: The readers who said they valued the information on the activ-
ities of the Office of Education and other government agencies ca

ried regularly
by SCHOOL LIFE, and who felt that this information eould not be readily found
elsewhere were less likely than any other group of readers to want more special
issues:

*The ro gr lps do not total to the 109 top administrators interviff ed because
one supervisor failed to answer the question on the proportion of articles read.



Percent of those eaders who are
state ailuinistratorsj city superintendents,

or city supervisors who stated that:

They found in- They found S. L.
They found in- formation on is at least-m-
formation on matters other erately conven- They
O. of E. or than O. of E. ient but can could
other Gov. or other Gov. think of no dis- easily

agencies valu- agencies valu- tinctive valu- get
able and dis- able and dis- able informa- along
tinctive to tinctive to tion it con- without

S. L. S. L tains S. L

Favored having
more special
is sues. 

. . . . . . . . . . .. 

32% 50% 31%

Favored having
them only occa-
sionally. . . 

. . . . . . . .

1007& 100%
(0) (23)

Favored having no
special is sues. . . . .

Don't know, don
care. 

. . .. . . . . . . . . . .

100%
(21)

100%

05 )

As may be seen above, among those readers more favorably disposed to spe-
cial issues there are three groups:

First, there were those readers who felt that aCHOOL LIFE was an
at least moderately valued source of information but who couldn't
think of any valuable information or ideas to be in SCHOOL LIFE
which couldn't be readily gotten from some other source. These
readers were most in favor of special issues. This is no doubt
due to the fact that their generally favorable feeling towards
SCHOOL LIFE leads them to believe that special issues would be
of interest to them while their feeling that the regular issues
had no distinctive value prevented the possible 10ss of a regu-
lar issue from being a deterrent to special issues.

Second, there are the readers who stated that they valued SCHOOL
LIFE for general attributes of the information it carries (for
instance, the perspective gj.ven to the reader' s mm activities
or the timeliness of the information), as a bibliographic
source, or for other similar features probably not so distinc-
tive to SCHOOL LIFE as the information on the activities of the
Office of Education and other government agencies. This group
was rather evenly sp:1i t in opinion on special issues. This may



wel1 be due to the fact that some of these readers did depend
on the regular issues for certain types of information and could
see no reason to have special issues while others used it only
as a secondary source and so they wanted to see more special
issues devoted to subjects of interest to tham.

The third group of readers more favorably disposed to special
issues expressed the feeling that they could easily get along
wi thout SCHOOL LIFE. Opinion on special issues is also quite
evenly divided in this group. This might possibly be due to
the fact that part of the group would have liked to have
SCHOOL LIFE more interesting to them and so wanted to see a
change made from the regular issues while the rest of the group
wasn't particularly interested in SCHOOL LIFE and didn't par-

. ticularly feel it would be more interested even if SCHOOL LIFE
put out special issues.

We have seen that among administrators , the readers who found the regular
issues particularly valuable Were far less likely to favor having more special
issues than the readers who got less service from the regular issues. As was
indicated in the section on readership of the magazine, the principals and teachT
ers from the high schools on the free distribution list as a whole found SCHOOL
LIFE far less usef111 than did the top administrators. One might thus expect
these high-school principals and teachers to have been particularly in favor of
having more special issues of SCHOOL LIFS devoted to subjects of interest to 
them. But, earlier in this section it was shown that the high-school principals
and teachers were more opposed to special issues than was any other group of
readers (47% of the-o high-school groups preferred to have no special issues
at all as compared to 31% for the total sample of readers).

An explanation for this lack of desire for .special issues on the part of
the teachers and principals might lie iLl their general1y only moderate inter-
est in Office of Education publications and activities. It seems possible that
readers who did not express any particular interest in the Office of Education
and its publications might not have expected to be any more interested in spe-
cial issues than they were in regular issues of SCHOOL LIFE and thus not see any
particular reason for having special issues. The table below supports this ex-
planation. It can be seen that high-school teachers and principals who stated
that they were "very interested1l in reading articles on the "program and activ-
ities of the U. S. Office of Education were more likely to favor having special
issues of SCHOOL LIFE than were those teachers and principals who were only
moderately!' or "nott' interested:



Percent of teachers and principals from
high schools on the free distribution list

who were:

I'Very interestedtt
in the acti vi ties
of the O. of E.

Not livery interested
in the acti vi ties
of the O. of

Favored having more
special is sues. 

. . . . .

44% 19%

Favored having them
only occasionally...

Favored having no
special issues......

Don't know, don't
care. 

. . . . . . . . . . . . . . . ---

100
(39)

100%
(54)

This rela tion between high interest in the activities of the Office of Edu-
cation and preference for special issues of SCHOOL LIFE does not contradict the
relation established for the administrative group between the rating of SCHOOL
LIFE' s material on the Office of Education' s activities as valuable and distin
ti-ve and the preference for regular issues over special issues. Only 2% of the
teachers and principals (as compared th 23% of the administrators) named
SCHOOL LIFE as their normal source of information about the activities of feder-
al agencies. Thus , it is clear that high interest in information about the ac-
tivities of the Office of Education did not in itself necessarily lead to the
view that such ir ormation carried in regular issues of SCHOOL LIFE was partic-
ularly valuable or distinctive. For this reason, it was possible for high in-
terest in information about the Office s activities to have made one more likely
to prefer special issues to regular issues , while at the same time a high regard
for such information carried in SCHOOL LIFE had the opposite effect.

The following table il1ustrates the operation of these two factors simul-
taneously.. Here, the relation of the respondent' s rating of the utility of one
of the regular features of SCHOOL LIFE, ('Education for the Nation' s Defensell
with his attitude towards special issues is examined at two levels of interest
in the Office of Educationf s activities. It will be noted that at both levels
of interest in the Office , the higher the rating given the utili ty of this regu-
lar feature of SCHOOL LIFE, the less likely the reader was to prefer special
issues. It vlill also be noted that at each of the three levels of the utility
rating of the regular feature, the higher the reader' s interest in the Office,
the more likely he was to prefer special issues. The readers most in favor of
having more special issues were the ones who were very interested in the Office
of Education but who seldom or never read the regular feature of SCHnOL LIFE:

*Although the number of respondents in each of the groups in this table is ex-
tremely small, the symet of the percentages when considered in conjunction
with the size of the differences leads to the conclusion that this result is
sta tisticallyreliable.
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The class of readers composed of paid subscribers to SCHOOL LIFE was one of
the groups most likely to p efer special issuas. om the fact that these re-
spondents have subscribed to the magazine and from the interview material dis-
cussed in the section on general readership, it is clear that tb.is group is by
and large favorably disposed to SCHOOL LIFE. It is also clear, though, that as
a whole, the subscribers, among whom are educators at all levels in the school
system, were less interested in the t:"Pe of information particularly distinctive
to SCHOOL LIFE than were the top administrators from the free distribution lists;
for instance, 30% of the top administrators were nvery interested!! in articles
introducing new specialists on the staff of the Office of Education while only
18% of the subscribers were Uvery interested" in such articles. Thus, the sub-
scribers as a group have the o attributes that would have led them to prefer
an increase in the nmnber of special issues of SCHOOL LIFE: a favorable attitude
toward the magazine but an only moderate interest in the more distinctive con-
tent. of the regular issues.

Many subscribers thus appear to have read the magazine for its general con-
tent rather than for its more specialized material. Some readers, when asked
what sort of information they got in SCffJOL LIFE that they couldn't readily get
elsewhere, volunteered that they could get just about anything they get out of
SCHOOL LIFE out of Periodical. G or their state educational association journa
Such readers might well be expected to have preferred special issues in place of
the regular issues of SCHOOL LIFE.

The following table bears out this expectation. The respondents were askedt
\'Wich , if any, of the school journals are generally useful sources of informa-
tion or ideas about problems (facing the schools today) like those you ve men-
tioned?\! It can be seen that those subscribers who mentioned SCHOOL LIFE as a
generally useful source of inormation or ideas were less likely to prefer spe-
cial issues than those who didn't mention SCIIOOL LIFE, whether or not they also
mentioned Periodical G or state journal. It can also be seen that those respond...
ents who mentioned Periodical G or the state journal as a generally useful
source were more likely to prefer special issues to regular issues than those
who didn't mention these journals in both the group that mentioned SCHOOL LIFE
and the group that did not. It is thus clear that for the subscribers, also
the readers who found SCHOOL LIFE's regular content most valuable or who were
most dependent on it were less likely to want special issues than were the read-
ers who had other preferred sources for the information in the regular issues:
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A qualification to the foregoinJ analysis arises out of the distribution
pattern of SCHOOL LIFE. The high schools receiving free issues of SCHOOL LIFE
are generally small (all the schools have fewer than 1 000 students and 60% of
them have fewer than 300 students) and are 10cated in small towns (almost all
are in towns of fewer than 50 000 population and the vast majority are located
in rural areas or tovn1S of under 10 000). The subscribers work predominantly in
large schools in the large metropolitan centers. Unquestionably, there are
marked differences between the needs and attitudes of the personnel of small
SCllools in small to ms and of the personnel of large schools in urban centers.
Thus, the difference between the personnel of the high schools on the free dis-
tribution list and the subscribers in preference for special issues may have
been due in large part to the differences in needs and attitudes arising from
the dissimilarity of situations in which these two groups work. In fact, the
respondents' attitudes towards SCHOOL LIFE that we found to be related to their
preference for special issues may be attitudes reflective of the dissimilarity
in situations.

It is impossible to examine this speculation from the present study because
the sample of readers interviewed was based on the free distribution list and
the subscription list and thus almost no small- m or rural readers not on the
free distribution list and almost no teachers or principals from urban centers
who were not subscribers were interviewed. We cannot, for instance, determine
whether non-subscribers in urban centers favor having more special issues. The
fact remains, though, that teachers and principals in the smaller towns and in
rural areas evidenced relatively little desire for more than occasional special
issues of SCHOOL LIFE.

I N SUM MAR Opinion on the desirabili ty of special issues
bf SCHOOL LIFE ffS evenly divided, about a third
of the respondents favoring more special issues
than at present, a third favoring only occasional
special issues, and a third favoring having no spe-
cial issues. City supervisors and subscribers were
most in favor while teachers and principals from
the free distribution list were least in favor of
having special issues. Two factors related to pret-
erences with respect to special issues were the
degree to which the reader found the regular con-
tent of SCHOOL LIFE of value and the reader' s in-
terest in the activities of the Office of Educa-
tion. The readers who found SCHOOL LIFE' s regular
content particularly valuable were less likely to
favor special issues than those who found the regu-
lar content of less value. The readers who were
most interested in the Office s activities were
more likely to prefer special issues of SCHOOL LIFE
than were those readers who were less interested.
Respondents who were not particularly interested
in the Office s activities probably felt that even
though the usual content of SCHOOL LIFE was not
of great value to them, they had no reason to as-
sume they would be any more interes ted in the
content of special issues.



uggestions for Topics to be Di cusse in Special Issues

The readers suggested an over helming variety of topics they would like
to have discussed in special issues of SCHOOL LIFE, if there were to be spe-
cial issues. Eo single fairly specific topic was mentioned by a substantial
proportioh of respondents. The following table shows the percentage of re-
spondents suggesting topics in various different subject-matter areas. 
should be remembered that since many of the suggestions were highly specific
this tabulation of n6cessi ty indicates only the general areas of interest and
not the specific topics requested. Illustrative examples of suggestions fall-
ing into the various categories follow the table:

nIf there are to be special issues, what topics would you like
to have discussed in them?"

Life adjustment education and its specific
aspec ts . . 

.. . . . . .. . . . . . . . . . . . . . . . . . . . .. . . . . .

2 ) Techniques in the teaching and handling of
studen ts. 

;. . . . . . . . . . . . . . . . .. . . . . . . . . . ; .. . . . -. . . .

3 )

10)

Admnistrative problems.......................
Over-all theory and evaluation of education...

General social problems.............

...........

Curricular problems. .. . . . . . 

. . . . . . . . . . . . . . .. . . .

School and cOInmuni ty. . 

. . . . .. . .' . . . .. 

. . e" 

.. . . . . . . . 

Defense 0' . . 

. . . . .. . .. . ... . . . . .". .. . . . .. . . . . . . ... . . .

Government and the schools....................

Democracy, Communism, to tali tarianism, inter-
national relations..........................

11) Professional trainig and development of
educa tors 0" . . . . . . . . . . . . . -0 . . 

. .. . .. . . '. .. . . . . . . . 

12)

13)

Education for special groups..................

Miscellaneous specific problems...............

14) ely subjects or current events in the field
of education (the responses in this category
were predominantly vague and general).......

Don 't kno'\Y..

..,............ 

it .. . . 

... . . . . . . . . . . . .

Some respondents gave more than one answer....

Percent of
all readers

21%

158%
(351 )



Illustra ti ve Examples of the Suggestions

Falling into the Varimls Categories

Life adjustment education and its specific aspects life adjustment edu-
cation for world citizenship, what the seconda -school pupil of the
atomic age is thinking, business education and work experience pro-
grams, the teaching of handicapped pupils , individuality of the child
guidance and mental hygiene.

Teclmiques in the teaching and handling of students new teaching aids and
devices, audio-visual instruction, education potentials in television
discipline, teaching driver safety, trends in teaching the tool sub-
jects, relation between teacher and pupil.

Administrative problems teacher shortage, school housing needs, more
equi table distribution of finances to the public schools, school dis-
trict re-organization, school organization with stress on practical
things that have been tried.

ver-all theory- and evaluation of education philosophy of education, ele-
mentary school ev luat.ion, adequate program of elementary education
new theories of learning, values of education, modern trends in educa-
tion.

General social proble,'!s delinquency, racial tOlerance, housing, causes of
graft and corruption, assimilation of foreign born, dissolution of the
family, commity planning.

6 ) Curricular problems curriculum planning for social studies in the elemen-
r schools, curricular revision, place of athletics in the high

school, place of required library reading in high-school English
courses, suggestions for different programs in teaching English.

School and cornnunity public relations of the schools, role of parent vs.
role of teacher, cooperation between schools and parents, how to ex-
plain the role of the school to the cormnuni ty.

8 ) Defense schools and the defense program, civilian defense, defense regu-
lations.

Government and the schools congressional acti vi ties and debate concerning
education, national and state legislative trends concerning education
effects of federal aid to education, activities of the Office of Edu-
cation.

10) Democracy, Cmru ism, to tali tariani sm, international relations Communism
in the schools, Democracy VB. totalitarianism, the MacArthur si tua-
tion, foreign policy, the role of the $chools in preventing World War
III.

11) Professional training and development of educators teacher education, in-service training, preparatI for educational leadership.



12) Education for special gr lps
schools"

Negro education, adult education, vocational

13) Miscellaneous sp cific problems study of relative change in autonomy at
state and local level an state and national level, schools of spe-
cial localities, study of a single classroom, modern science develop-
ments.

14) Timely subjects or cvrrent events in the
cational problems take problems as
of the day, anything that is vital,
American Book Vleek.

field of education current edu-
they come up, outstanding problems
current programs and conferences,

By and large, the differences between the various classes of readers in
suggestions for special issues were in the direction one would expect on a priori
grounds. Admnistrators tended to suggest topics in the areas of the "over-all
theory and evaluation of educationll and "administrative problems tl more fre-
quently than did the teachers. The teachers t responses were more heavily
restricted to the areas of tltechniques in the teaching and handling of studentsll
and lllife adjustment education and its specific aspectsll than were those of the
othe~ classes of reader:
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I Ii SUM MAR The suggestions for topics to be discussed in
special issues were extremely heterogeneous. 
single specific topic was mentioned by a substan-
tial proportion of readers.



VIII. COVER MID FORMAT

The Cover

The covers were very well received.. Two-thirds of the readers particular-
ly oommended them, while only about one in ten made any criticisms or sugges-
tions for change:

IIFor some time now, SCHOOL LIFE has used this type of cover
(show respondent front cover). How does it strike you--is
there anything you especially like or dislike about i t?IJ,

Commehdation only.... .. . . . ." 67%

Percent of those
readers e:qpressing
a positive or
negative opinion

85%

Percent of
all readers

Mixed response--a sugges-
tion for change along
with a commendation......

Unfavorable criticism or a
suggestion for change
only.,. 

.. .. . 

II . . . . 

. . . . . ." . .

Doesn't care about cover
it' s all right, it' s at-
tractive enough, I
yvouldn I t bother to change
it. 

. . . . . . . . . . . .. . . . . . . . . .

100% 100%
(51) (273)

Don 
t t 

know.......... II . . . . M .

The commendations of the cover were primarily directed at the picture or at
the cover as a whole. The criticisms and suggestions were more heterogeneous
in character. In more detail:

*The respondents were shown the March and April, 1951 covers of SCHOOL LIFE.



COIT'1enda tions

ke the pictu!es

...............

ike routing box, sumarized
table of contents.............

Like heaviness . of paper, oolors

Cover improved over what it used

. . ..... .. ... .. . .. ... . . . .. .

Cover as a whole is distinctive
(or) pleasing, (or) distin-
guished 10oking, etc..........

icisms and Suggestions

Change the subject matter of
the pictu

..................

Dislike layout routing box
shouldn't be on front page
layout is messy...............

Eiscel1aneous specific sugges
tions : use heavier paper
use brighter colors, use
softer colors , naturally
colored pictures..............

General dislike for cover: it
looks awful, it looks cheap,
it looks like advertising
In.a t ter . . "

.. . . . . .. . . *' . . ." . . .. . . . . . . ."

ral Opinions

Doesn't care about covert it'sal1 right, it' s attractive
ough" I wouldn' t other to

change it................ to . . 

. .

Don' t . knov(. . . ..

. . . . . . . . . . . . . . . . .

Some respondents gave more
than one answer...............

Percent of
all readers

Percent of all
reaers expres sing
a positive or

nega ti ve opinion

3116 40%

109%
(51)

113%
(273 )



Because readers were free to talk about any aspect of the cover that seemed
important to them, the wide array of responses to this question indicates an ap-
parent lack of any highly specific consensus in reaction to the cover. The fol-

laNing discussion illustrates the variety of the responses sTh rized in the

foregoing table. The reader should keep in mind the esaentially idiosyncratic
character of the individual responses.

Some of the respondents praising the cover were quite enthusiastic about
it. Examples of features of the pictures mentioned as praiseworthy are; 

trthe

activity in the picture, II tithe human interest 1I lithe de.llocratic nature , II and
11the variety. n Liany respondents were particularly pleased by the covers show
them because they contained pictures of children-for example: "I think the
covers are fine; the children 100k happy. The cover points out that, after all,
the wel1-being of children is our main concern. 

II .

Several respondents volunteered that they used the covers for display pur-
poses and a few respondents even stated that they would like to get reprints of
the cover.

One of the covers shown the respondents , the cover of the March, 1951 is-

sue, has a picture of a group containing both Negro and white children. Three
respondents (all Southern) voiced an objection to the association of Negro and
whi te children, while a few other Southern respbndents volunteered that this as-

pect of the picture didn 't bother them. Over 95% of the respondents didn t t ap-
pear to take notice of the inter-group aspect one way or the other, although
several respondents did commend the cover as being democratic and were undoubt-
edly referring to this feature.

A few readers favored greater variety in the subject-matter of the pic-
tures. A high-school teacher who had attempted to have her students read the
magazine felt that the youthfulness of the children pictured tended to deter
high-school students from reading the magazine, so she favored having older

children pictured more often. Another reader favored having teachers pictured

more often. other similarly unique suggestions were made.

There was no appreciable variation in response to the cover by the differ-
ent classes of respondent,s (state administrators, municipal admnistrators
principals, etc.

I N SUM MAR Y: By and large, the readers of SCHOOL LIFE indi-
cated satisfaction va th the current type of cover.
The few unfavorable criticisms that were made were
heterogeneous in character and usually involved as-
pects of the cover that were specifically commended
by other readers.



The Format

About one out of everJ five readers either suggested some change in
SCHOOL LIFE format or e: ressed disapproval of the present format. Most of
the rest of the respondents either expressed explicit satisfaction with the
present format, stated they had no suggestions to make, or stated that format
didn't concern them. The question: 

IJWhat about the forraat or physical make-up of the magazine
otheM'Qse (aside from the cover )--vn1at, if any, changes
would you suggest?!t

Percent of those
readers expressing

Percent of a positive or
all read negative opinion

Commendation only......... 337& 6 (J 

Mixed response--a sugges-
tion for change along
with a co endation.....

Unfavorable criticism or a
suggest on for change
only.- 

. . . . '. . . . . . . . . . . . . . .

No suggestions for change
it' s all right now, I
don 't care about format.

Not well enough acquainted
wi th magazine to say,
don 't kno1tr........ 

. . . . . .

100%
(51)

1005&
(193 )

The specific aspects of format most frequently discussed were the page
size, the type of paper, and the need for more or better illustrations. 
detail:

*It should be noted that in the question on format, the respondent was asked
only for suggestions for changes , while in the question on the cover he was
asked for both suggestions and commendations. Thus , the lower percentage of

endations for the format than for the cover cannot be taken to indicate
less satisfaction with forr1at.



Commenda tions

Commended present page size. 

. . . .. ..

Commended paper presently in use...

Miscel1aneous specific co nenda-
tions: like type, pictursare
good headings are good, page
layout s good, etc..............

General approval: like everything
as it ooks dignified
very readable, etc...............

Cri ticisms and Suggestions

Should use smaller pages...........

Dislike glossiness of paper........

Need more or better illustrations
pictoria aa teric:l, charts an
gralJhs 

. . . . . . ' .. . . . . . . . . . . . . . .. . 

Miscellaneous specific suggestions
ornfavra'5cri ticisrrST type
hard on eyes , shou dn' use three
columns of type, use larger type
articles shouldn't be split into
parts and scattered throughout
magazir18, etc.....

..... '. . . . . . . . . .

General suggestions or disapprova
-mke it look more like a cammer

cial publica tion, it looks too
cheap, it needn 't be so fancy--
they' re wasting too much money
on format etc...........

.........

Neutral Opinions

No suggestions for change, it' s all
-rht now, l don't care about

forma t. 

. .. . . . . . . . . . . . . . . . . . . . .. . . ..---

Not well enough acquainted with the
--agazine to sa.y, don't know. 

-:.

Some: respondents gave more than
one answer.............. 11 . 

. . . . . . .

Percent of
all readers

119%
(51)

Percent of all
readers expressing
a positive or

nega ti ve opinion

133%
(193 )



As in the case of the question concerning the cover, the specific responses
sumarized by the above table were highly diversified. The following elabora.,
tion on some of the content categories should be taken as being merely illustra-
tive.

Suggestions for a smaller page size varied from pocket-size up to about
7 x 10 inches. There was no particular clustering of responses around any par-
ticular page size among the 9 of the readers suggesting smaller pages.

Anlong the reasons given for smaller pages were the difficulty of filing
the magazine at its present size and the difficulty of handling it owing to its
thinness. Several respondents suggested that it should be pocket-sized for in-
creased convenience in car:rring the magazine around lri th them so that it could
be read in spare moments. Other respondents, cmruending the present page size
gave as their reason the fact that the magazine was easy to hand Ie and file.

It should be pointed out that only 12% of the respondents even mentioned
page size in response to the unstructured question on format. This indicates
that page size is not a particularly salient consideration to a majority of
SCHOOL LIFE' s readers and that there certainly is no strong general dissatis-
faction th the present size of the pages. It is possible that, if given the
specific choice, a majority of the readers might select a somewhat different
page size, but there was no strong pressure for such a change and no clear in-
dication of what the preferred page size might be.

The criticisms of the paper used were mainly that its glossine$s made the
magazine difficult to read under certain lights. A few respondents felt that
the use of such high quality paper was an unnecessarff extravagance.

In the case of the paper used, as well as in the case of the use of more
pictorial materials or changes in general make-up of the magazine, the same con-
sideration as was discussed under changes in page size holds. Although it might
be that the majority of readers would prefer certain changes in format, no such
change is felt to be particularly necessary by any appreciable proportion of
readers; the maj ori ty of the readers expressed general satisfaction with the
present format and suggested no particular changes.

I N SUM !v A R Y: The present data do not allow us to conclude
whether or not a majority of the readers, if given
the choice, might favor some specific format
changes such as a decrease in page size, the use
of a paper ,vi th a duller finish, or an increase in
the use of pictorial materials. But, it is clear
that most readers are not dissatisfied with the
present format of the magazine and that no specific
aspect of it is found to be generally objectionable.
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APPENDIX I I

The Questionnaire



The Questionnaire:

The follovang is an exact reproduction of the questionnaire employed in
the study:

I am working on a study for the United States Office of Education. This
survey is part of the agency s effort to evaluate its current program of ac-
tivities. Perfectly frank, honest answers will therefore be greatly appre-ciated. 

Everything that you say will be kept completely anonymous. It will be
used only in impersonal tabular sumaries of answers obtained from some ,00
teachers and admnistrators in a l&rge number of states and local communi ties.

I would like to ask first-
As you see the school situation in this country at the present time, what
seem to you to be some of the more important problems which the schools
are commonly up against? Any others? (Probe fully.

IMPORTANT NOTE: Record below as completely as you possibly can the verba-
tim answers , using the suggested probe--lIany other problems?II--and such
other probes as may be necessary to get a clear statement of each problem.
Also, record in parentheses every probe used. Later--preferably after
the interview is over--go over this verbatim material and list the several
problems in the space that is provided at the top of Page 2.

(List here problems mentioned in verbatim answer to . 1.

Of the problems you have just mentioned, which are particularly importanthere in (use name of State or city)?

2A. Are there any particular problems, other than the ones you ve mentioned
that are important to you as a school administrator or teacher here in

(city or State)?

Where do you usually turn for information and ideas bearing on any of
these problems? Anywhere else? (Probe fully.

Source of Information or Ideas Comments, if volunteered

How frequently, if at all, do you find useful discussions of any of these
problems in the school journals or other educational public&tions--very
frequently, only occasional1y, or not at all?

4A. (Ask those answering livery frequentlyll or II occasionallyt' ): Which , if any,
of the school journals are generally useful sources of information or
ideas about problems like those you ve mentioned? Any others? (Probe
fully.



Of cours e, no one could keep up with all the educational li tera ture; every
one has to be satisfied with a limited amount of reading. Just because ofthis , we would like to find out what publications teachers and .admnistra-tors, by and large , have found especially useful and read more or less regularly Here is a brief list of periodicals. (Hand respondent List I.

,A. Will you tell me which of the periodicals on this list you read regularly
which only occasionally, and which very seldom or not at all Let's saythat reading a periodical IIregularlytl means that you spend some time read-
ing at least half the issues of it.

(1) NEA JOURNAL

(2 ) NA TInN' S SCHOOLS

(3 ) SCHOOL REVIEW

(4) THE GRADE TECTfR

(5 ) SCHOOL LIFE

(6) ELEVIBNTARY SCHOOL JOURNAL

(7) PHI DELTA KAPPAN

(8) THE INSTRUCTOR

(9) SCHOOL AND SOCIETY

(10)

(11)

(12)

EDUCATIONAL LEADERSHIP

THE SCHOOL EXECUTIVE

EDUCA TION DIGEST

,B. What other educational periodicals, if any, --national, state, or local--
you read regularly?

Now I would like to ask some questions about the United States Office of
Education and some of its publications. As far as you ve had any opportun-
ities to observe, what are the activities--or kinds of activities--of the
Office of Education at present? Any other activities that you know . of?
(Probe fUlly.

7. Vi/hat (other ) activities, if any, do you think the Office of E:duca ti on should
undertake? Any others?

From what you know or may have heard, how would you rate the job that the
U. S. Office of Education is now doing--would you say it's good, fair, or
poor?

8A. (If tlfairtl or 1 'Poor"): lJhy would you rate it that wrJ?



9. Have you ever tried to get help from the Office of Education in dealing
with your own problems of school admnistration or teaching?

9A. (If '!yes"): What were some of these problems? Any others?

Problems Comments, if volunteered

10. How or where do. you normally get your information about the activities of
federal agencies which pertain to education and the schools?

11. One source of information about the educational services of the federal
government is , of course, SCHOOL LIFE, a monthly magazine put out by the
Office of Education. How regularly, if at all, have you seen this publica-
tion--qui te regularly, . only occasionally, or not at all?

FOR. THOSE ANSWERING \lNOT AT ALtt' IN QUESTInN 11, SKIP TO QUESTION )0.
ALL OTHER RESPONDENTS, ASK QUESTION 12 AND ALL FOLLOWING QUESTIONS.

FOR

ASK QUESTIONS l2- ONLY OF THOSE PERSONS mrno, IN RESPONSE TO Q. 11
AliSWEHED "Quite regularly" , OR !t(1nly occasionally" FOR ALL OTHER RESPOND..
ENTS SKIP TO QUESTION 30.

1.2. About how many issues of SCHOOL LIFE have you read during the present school
year? (Enter number of issues read.

13. About how many articles would you say you general1y read in any issue of
. SCHOOL LIFE-all of them, half or more, less than half, not more than one

article

14. For the articles you read, how do you rate your reading of them--do you read
them thoroughly, or just scan them?

15. Taking SCHOOL LIFE as a whole, how serviceable is it to you--that is, is it
a very convenient, highly valued source of information and ideas; is it
only a moderately convenient and valued source; or could you very easily
get along without it?

15A. (Unless "co1.1d easily get along without it"): What kind of valuable in-
formation or ideas do you get from SCHOOL LIFE that you couldn't conven-
iently find elsewhere?



16. For their avm guidance, editors of SCH()OL LIFE would like to know what kinds
of articles school teachers and administrators find most interesting or
helpful. Will you run through this list of subjects with me (hand respond-
ent List II), and indicate how interested you would be in a good article on
each of them? How about No. l--would you be very interested, only moder-
ately interested, or not interested in it? (Run through entire list.

(1)

(2 )

Sumries and highlights of certain educational conferences

Information about international educational organizations--ob-
jectives) programs, activities, etc.

I!uormation about new educational aids--teaching devices, methods
etc.

(4) Articles pointing out new or iminent educational developments
and problems with discussion of their implications

(5)

(6)

(7) Articles on
Educa tion

the program and activities of the U. S. Office of

Sumaries and interpretations of findings of educational research

Information about federal legislation pertaining to education

(8) Information about educational programs and activities of other
federal agencies

(9) Information about defense regulations and discussions of how the
schools can fit into the defense program

16) Information about services available through the federal govern-
ment in connection \ th shortages of cri tical materials and equipment

(n) Articles introducing new specialists on the staff of the Office of
Educa tion

J. 7. nuch, if any, of these subjects (same list) do you think the magazine
SCHOOL LIFE should give more space to' and which, if any, should it givespace to? 

(1) - (11) 

-- 

same list as question 16.

18. Aside from the amount pf space devoted to these subjects, what changes, if
any, would you like to see SCHOOL LIFE make in the way it handles any of
these subjects? Any other changes? (Probe ful1y and record suggestiO'ns
clearly. )

No. (on list) of subject mentioned. Suggested changes in hadling
subject.
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19. (Open April issue of SCHOOL LIFE to 1IEducation for the Nation' s Defense
p. 104. ) As you know

, .

IIEducation for the Nation s Defensell is a regular
feature of SCHOOL LIFE. Do you generally read this feature thoroughly,
just scan it, or do you seldom read it at all?

19A. (Ask unless "seldom read it at all"): How useful do you find the informa-
tionyou get there--very useful, fairly useful, not particularly useful?

19B. (ASK OF ALL RESPONDENTS): In general, what are your chief sources for in-
formation concerning defense regulations and programs affecting the schools?

20. How useful do you find these bibliographical features which SCHOOL LIFE
carries at the back of each monthly issue (open the April issue to p. 112)1
Do you generally go over these lists rather completely, do you scan them
quickly, or do you seldom read them at all?

20A. (If IIgo over completely" or IIscan ): About how many times during an aver-
age school year do you order or get from a library any of the books, pa
phlets, and theses you find out about through these listings?

20A(1) (If any): What sorts of material do you usually obtain?

21. What (other) sources do you USe for information about government publica-
tions in the field of education?

22. (Show respondent tne March issue of SCHOOL LIFE. This was a special is-
sue of SCHOOL LIFE devoted to the White House Conference on Children and
Youth. You " may recall an earlier special issue that was devoted entirely
to Atomic Energy and Education. By and large, would you prefer to see more
issues devoted to a single subject in this fashion, would you prefer to
have them only occasionally, or would you rather have all issues carry ar-
ticles on a variety of subjects?

23. If there are to be special issues, what topics would you like to have
discussed in them?

24. For some time now, SCHOOL LIFE has used this type of cover (show respondent
front cover). How does it strike you--is there anything you especial1y
like or dislike about it? Anything else?

25. Vfuat about the format or physical make-up of the magazine otherwisE?--what,
if any, changes would you suggest?

26. Well, I have asked you a lot of q estions about the content and form of
SCHOOL LIFE. Now do you have any particular criticisms or suggestions
about aspects of SCHOOL LIFE which we have not covered? If so, I would like
very much to have them.
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QUESTIONS 27-29 WILL BE ASKED OF (1) ALL SCHOOL ADMINISTRTORS, INCLUDING SCHOOL
LIBRARIANS, (2) HIGH SCHOOL PRINCIPALS, AND (3) ELEJ\IENTARY PRINCIPALS WHO ARE
SUBSCRIBERS. See Interviewer Assignment Sheet to check proper category of indi-
vidual respondent.

27. Vfhat regular procedures , if any, do you use in your office to bring SCHOOL
LIFE to the attention of board members, members of your staff, and others
who should see it or who should see some articles in it?

28. Among the members of your staff, or the teachers under your supervision,
what proportion would you estimate read SCHOOL LIFE at all regularly--more
than half, les s than half, none of them?

Do you make any special use of the contents of SCHOOL LIFE in your own bul-
letins or other publications; if so, how andabout how often do you do so?

THE FOLLOWDJG QUESTIONS 27-29 WILL BE ASKED OF (1) ELEMl lJTARY SCHOOL PRINCIPALS
WHO AIlE NOT SUBSCRIBERS, (2) ALL TEACHERS, AND (3) ALL SUBSCRIBERS WHO ARE NOT
ADMINISTRATORS. See Interviewer Assignment Sheet to check proper category of

. individual respondents.

27. How do you currently have access to SCHOOL LIFE--do you receive it directly
by mail, is it routed to you in your office or at your school, or how?

(If IIrouted" or "other" , ask 27A and B)

27A. How. soon do you usually get to see it--right after it comes , or later?
much later?

How

278. How regularly does anyone call your attention to articles that may be of
special interest to you--regularly, occasionally, or seldom or not at all?

28. Just off-hand what proportion of your colleagues would you say read SCHOOL
LIFE at all regularly--more than half, less than half, none of them?

29. Hmv often do you discuss UJings you read in SCHOOL LIFE with any of your
colleagues--often, only occasionally, or not at all? (Unless "none\! in
answer to Q. 28.

29A. (If !! often!! or "occasionallyll): With whom?

30. I know this ig a difficult question, but can you recall any instances where
articles in SCHOOL LIFE or other Office of Education publications had an
important effect on action-- e., on what was done, or the way it was done?(Specify) 

-- 
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31. Finally, may I ask whether you have any suggestions as to how the Office of
Education could do a more adequate job of keeping people like yourself in-
forraed about its activities? 

FACTUAL DATA

What is your present job? (Probe for specific description.

Hmv long have you held this position?

With what kind, or kinds, of school is your work associated?

Hmv long have you been in school work of some kind?

Aside from your present position, what kinds of school work have you done--
teaching, administrative work, other (specify)?

Do you plan to stay in some kind of school work?
tions. )

(Record anyqualifica-

If you were absolutely free to choose, what kind of educational work would
you like most to do?

Vfill you please tell me about your educational background--your formal
schooling?

Sex

10. Age. 1Jfhat is your approximate age?

1).. Race

12. (Teachers, principals, and librarians only):
in which you work?

Wha t is the name of the school

13. Where is your place of work? Town or City, State.

14. Had you heard anything about this survey before I began talking to you here
today?

14A. (If "yes"): What did you hear this survey was about?

15. Interviewer' s signature

16. Date of interview

17. Time of interview

18. Enter here respondent' s number from assignment sheet
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SUPPLEMENTARYTABI I, Pa.rt A

"As yo\! s ethf!l5chool situation in this country at the present time, what seem to you to be some of the more important problems mieh the
schools are commonly up against?"
"Of th(! problems you have jUl5t mentioned, mich are particularly important here in (use name of state or city)?'!
A1ethere any particular-problems, other than the ones you' ve mentioned,that-m.e -iportant to you as a school administrator or teacher herein (city or state)?I1*

PROBLES OF FINANCE AND FACILITIES (excluding simply low salaries)

Inadeq ate finances, general facilities...........................

Need for more special facilities (better audio-visual aids,lag r libraries, better dietary program, moro p. o. equiPment)....

REIATION BEWEN SCHOOL AND COMl.!UITY
Public relationl5 of school$ parents don J t understand what schools
are tryig to do, hatred by rank and file of what is going on in
the schools, lay public isn't interested enough in the schools)....

anized obstructionist movements against public schools (movement
on part of parochial and private schools to discredit public schools,red-baitin of teachers, men like Zoll).............................
Political res ure and interference in schools (political corruption
in the.schoo1s, political appointments to school positions).........

P-.rcent or Respondents

.&tate
admis-
trators

86%

City
superin-
tendents

85%

. Each Class Mentioning Given Problem
H. S. TeachersAc- Not ac-
quaint- quaint-
ed with ed withs. L. S. L.

City
super-
visors

74%

H. S. E.. S.
princi- princi-
pals pals

61% 66% 67% 64%

Sub-
scrib-
ers

59%

*The . r spon esto all three question wer combined. for this tabulation.

(Table continued on next pag
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SUPPLEMENTARY TABLE I (Continued), Part B

,:-

DIFFERENTIALS IN EDUCATIONAL OPPORTUNITIES

Differentials in educational opportunities (segregation, race,
class, or regional differentials

..............................

PROBLEM ATTITUDES AND BEHAVIOR OF STUDENTS (including drop-outs,
truancy, lack of diligence, character problems)

Attitude and behavior problems due to improper home training
workng mothers make it necessary for schools to engage in
character training previously done by home, parents no longer
teach morality and respect for others)........ 

........ ..... "

Attitude and behavior problems due to general social conditions
unrest in students due to uncertainty about draft, war; too

many distractions in modern society)...........................

Attitude and behavior problems due to miscellaneous or un-
ascribed factors ( discipline problem due to the breakdown
of the hold of the church, general unrest among students)......

Percent of Respondents in Each Class Mentioning Given Problem

State City
adminis- superin-
trators tendents

H. S. Teachers

Ac- Not ac-
quaint- quaint-
ed with ed withS. L. S. L.

Sub-
scrib-
ers

City
super-
visors

H. S.
princi-
pals

E. S.
princi-
pals

12% 18%

18-
315

(Table continued on next page)



SUPPLEMENTARY T BLE I (Continued), art C

-3-

SCHOOL PERSONNEL

Shorta,ge of teachers (without rei'erenpe te theic competence)...

Shortage .of competent, mo iya,ted, teachers..........,..,.......
Shertage ef cempetent agmintstrators

..,........................

Low salaries and ecgnomic sec rity of teachers...............

Low salaries and ec.onomic insecurity of administrators ...... 0 

. .

Need for mOr'S and petter. teacher training and guidance (more in-
service training, better guidance at teachers I colleges)........
Neeci for changes in inte1:nal schooJ,or"ganization (more super-

sion .of teachers, teachers sh.oUld bea,llowed more discretion)
Ha):.dships .of the teacher aridtheirconseqllenPes (over-cr.owded
classes produce mentalstrai.n in theteacl1r, lack of i'.r e time
for the teacher, lack of. public appreciatien .of teacher1 spreb-
18ms makes her job unendurabl ", 0 

. . . 

GO . 0' . . . . . 0 . . 0 . G . . . 0 . 

. .

Miscellaneous personnel pro lems (high turn-over of teachers,
a system should be fouhdte retire teachers on the basis of in-
competency rather than age; he d fer teacher affiliation wi 
national and local .orgeriiza,t ()n to build their morale).. 0 . . . . .

Perc8.!t of R spgridents in

State City City
adminis- superin- super-
trators tendents visors

16% 15% 13%

(Table continued on next page)

.------------_..

ach Class Mentionipg Given

H. S. TeachersAc- Not ac-
quaint- quaint..
ed with ed wi,tl1S. L. S. L

H. S.
princi-
pals

E. S.
princi-
pals

11%

'/ 

, 4

Problem

Sub-
scri.
ers



SUPPL 1ENT Y TABLE I (C ntinued), rart D

Percent of Respondents in

TEACHING, CURRICULUM, STUDE!: GUIPANCE
Adjustment of the curricul-u to meet the needs of the student in mod-
ern life (need for an experience-centered curriculum, education for
life adjustment, teach citizenship and democracy, make education
more pr ctical)....... 11'" . . 0$.. .. . .

"""" . ...."." ....... .. 

..... ....0... .. 

.. .... .. .... .. . .. . ..

Trend towards "progressive educa:tlon" (reSpgng,ent dis?pprQves of the
trend

) (

need more stress on learping;qf the basic skills s, tool
subjectl3), we' re being .too democratic li\ schoo3,s, it is impossible to
handle children when you are not allowed to punish, them physically)..
Reconciliation of. "modern" and "regular" educatiqn

;;-

teaching and cur-
ular decisions in general (with no ;identifiablepreferenqe for the

predominance of either. type of education) (maintaining the . proper baJ-
ance betyreen the hand and the mind, making cu'rriqulum de cisions, ct1rrent
curriculum is too much of a hodge-podge, we need standards for grad'ig
and promotion, we need a philosophy of education).......,.. .

;, .. .. ...

Need for more and better facilities for guidance and' fOI'. the handling
of exceptional children (excluding "slow learner" and "gifted child")

Slow learner (heterogeneity of present groupings is bad, need for vo-
cational education for slow learner, need for special education for
those not going to college)..........

.................,.... '. . . . . . . . . ,

Gifted child (needspeC1al facil ties for fast learner)...,.. '

" .

Need for co-ordination and standardization of education and. facilities 
problem of transfer of credits, iritfJgrating transfer students, co-

ordination of community health and weJfare services with the. sChool) .
Need to teach .moral ity and religioriinthe school (religious training
should be introduced in the public. SCh6

. .. . . . . . . . . . . . . , . .. . . . . . .

Miscellaneous teaching, and curric\tlarp-rCiblems (how to set up ap):o-
gram of ele,mentary school evalll&tiqh/howto interest rural stud rit
in literature)...... '

. '.

f '

. . .. .. 

.. II 0 .. .. '" ... '" .. .. "

' . .. 

. " .. .. .. .. . .. .. .. .. . .. " '" .. " 0 .. 

.. .. .. .. .. 

State City City
adminis- uperin. super-trators tendentsvisors

41% 26% 35%

Each Class Mentioning

H. S.
Ac-

quaint-
ed with
S. L.

H. S. E. S
princi- princi-pals pals

18%

6 . ' 9 ' 016 ('rable continued on next. page)

22% 23%

---------------------------------- .

Gi ven Problem
Teachers

Not ac-
quaint-
ad wi th

S. L.

Sub..
scrip.
ers

12% 27%



SUPPLEMENTARY TABLE I (Continued), Part E

MISCELlAEOUS PROBLEMS BEARING ON NONE OF THE ABOVE
YJAJOR CATEGORIES

(re-districting of schools, consolidation of schools,
improvement of county roads so that rural children
can get to schooL educational problems of children
of migrant workers).............................,....,.,.....

Respondents mentioned more than one problem.,., 

... ,... ... ....

Percent of Respondents in Each

State Ci ty
adminis- superin-
trato rs tendents

20%

509%
(51)

21%

492%
(4)

City
super-
visors

29%

473%
(31)

H. S.
princi-
pals

18%

407%
(44)

Class Mentioning Given Problem

H. S. Teachers1\c- Not ac-
quaint- quaint-
ed with ed with
S. 1. S. L.

E. S.

princi-
pals

16%

451%
(32)

Sub-
scrib-
ers

363%
(57)

391%
(78) ,

20%

448%
(143)



SUPPLEMENTARY TABLE II

bearing on any of these problems? (pr'ob1ems mentioned in response to Question 1)"

Percent of Respondents in Each Class Mentioning Given
Source of Informtion and Ideas

H. S. TeachersAc- Not ac-
quaint- quaint- Sub
ed with ed with scrib-

-- 

S. 1. S. L:. ers

" """' '';--'' ;" ,=- -;,,,-

"'1'-!"

,,,,,,

"f-fY,5M"!';',

,,'\, ' "';""" ''''

"Where do yo generally turn for infomation and ideas

SCHOOL LIFE... f' .. .. .. . .. .. . . . .. '

. . .. .. .. .. . . .. , .. .. .. .. . .. . " .. .. . .. . . . . . .. .. " . .. .. . .. .. .' - .. .. ..

D. S. Office of Education (other than references to spec ca)
State, county, or local school system (to my superiors, to my princi-
pal, faculty conferences, board of education, superintendent of pub-
lic instruction)..................................................

National Education Association (and its publications).............
Educational ergani..ations (exclusive of NEA) (CTA, Headmaster
ssociation, PTA, hi Delta Kappa

............ . . . . . . . . . . . . . . . . . . . .

fessional meetings and conferences (conventions, outstanding
national leaders in the field

............... . . . . . . . . . . . . . . . . . . . . .

Professional education and training (extension courses, sumer
institutes, workshops

................,.................................................

Professiona1. 1iteratue and libraries.......... . 

. . . . . . . . . . . . . . . . . .

College or university.:oonsultative services.......................

Gen ral reading (not specificallY in the field of education)......

General community sources and specifically non-educational reading
informed lay people in the comunity, church officials, Saturday

Evening Post, service clubs, welfare agencies)....................

Informal conversation and exChange (compare ideas with others,
talk to other educators, friends of mine).........................

Miscellaneous (experiences of similar agencies, political science)

Don tt know, no answer., uncodable answer only.......... ..,..........
Seme respondents mentioned more than .ne scurce.........,.........

'--"'",""-

'_A'__--.

--- .-- --"--.._---. - .. .' '" .. .._",.,

"V-.==

""""'''='''''' ''~'.'''"'''' ''- ._' .-,

State
adminis-
trators

E. S.
princi-
pals

City City
superin- super-
tendents visors

H. S.
princi-
pals

---

12%

1.5

339% 320% 30;;% 254% 286% 233% 216% 278%

(51) (J4) (Jl) (44) (32) (57) (78) (13)

:-" .""-, ,,,,, ;, - "" ,...
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SUPPLEMENTARY TABLE III

"How frequentJ.y, if at all, do you find useful discussions of any of these problems (problems mentioned in Question 1) in the school journals
or other educational publications--very frequently, only occasionally, or not at all?"

State
adminis-
trators

Percent of Respondents in Each Class Finding Useful Discussions
of Problems with Given Frequency

H. S. Teachersc- . Not ac-
E. S. quaint- quaint-

princi- ed with ed withpals S. L. S. L.
City City
superin- super-
tendents visors

H. S.
princi-
pals

Sub-
5 crib..

ers

Very frequently....

............................. ....... .., . . ......

69% 62% 81% 64% 69% 55% 45% $7%

Onl Gasionally. . .- ,... . ..... . 0 It. ... .. .. 0" , . .. .." . 

,...." ......... . 

0-""

".'" 

.. 0.. 32.

Not at ..

. .' . .' ., '

..... ...... o$'" ... '

' .. .. ....... .. ....".. .. 

.. .. 0 .. ..,.. /0" .. .. .... ,;.... .. .. 0

Don It know, answer"....",.. eo . . .. 

. .. , , .. " . .. , .. 

.. Q 0 .. " 0 .. Q .. .. .. .. '

. . .. $' .. .. . . .. ' . .. .

, 0-

100% 100% 100% 100% 100% lOO% 100% 100%
(51) (4) (31) (44) (32) (57) (78) (l43)
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SUPPLEMENTARY TABLE IV

------------.. ----."

"Now I .would like to ask some questions about the United States Office of Education and some of its publications. 
As far as you I ve had

any opportunities to observe, what are the activities--or kinds of activities--of the Office of Education at present?"

Percent of Respondents in Each Class Mentioning Given

Type of Activity

State City
adminis- superin-
tratDIS tendents

Research in the field of education........................................

Publication and distribution of educational materials.............. 

, .. . ...

Provision of assistance, consultation information to educators and
loca school systems......

:...............................................

Leadership in the improvement of the schools (works out educational poli-
cies, sets up conferences, favors a more active program to meet the needs
of the learner, helps make teaching a real profession

....................

Administration of federal aid--liaison between the schools and federal
agencies administers P. L. and , helps schools get building priori-
ties, in charge of the distribution of federal funds to assist vocational
education, administers agricultural education program).......... 

. . . . .. . . . .

Promotion of federal aid to education (discusses and investigates federal
aid to education, serves as a lobbying group for funds, respcnsible for

s 815 and 874, they' re behind the federal aid plan)..................

Action as a pressure group -influencing of federal legislation (aside from
federal aid does public relations work for the schools supports publio-
education before Congress, promotes favorable public opinion for the schools) 4
Administration of programs of international education ex hange............ 2
Dissemination of information about governmental activities................ 

Miscellaneous (sponsore Future Homemakers of America, services the National
Science Register).......

..... . . . ...... . . ....... . ... . . ... . . .... .. .. . . . ,. '....

Clearly mistaken conceptions (administers federal laws on what should be
taught in the schools, administration of Indian schools, governs and regu-
lates curriculum)...................................,..............

;......

Don 't know, no answer.,...................................................
Some respondents mentioned more than one type of activity................. 279'

(51)

55%

(4)

56%

, ..

Cn,

City
super-
visors

42%

H. S.
princi-
pals

27%

(44)

E. S.

princi-
pals

31%

170
(32)

H. S. TeachorsAc- Not ac-quaint- quaint-ed with ed withS. L. S . L.

169%
(57)

23%

(78)

13%

Sub-
scrib-
ers

36%

(ld )



SUPPLF.JfENTARY TABLE V

RATING OF RESPONDENTS' KNO\iLEDGE ABOUT THE OFFICE OF EDUCATION

Percent of Re3pondents in Each Class

Knowledge About the Office of

State
adminis-
trators

City
superin-
tendents

City
super-
visors

H. S.
princi-
pals

E. S.
princi-
pals

Fairly full or full knowledge about the O. of E. I S activities.......... 27% 29% 14%

100% 100% 100% 100% 100%

(51) (4) (31) (44) (32)

Moderate knowledge about O. of E. I acti vi ties. . . . .. . . . . .. . . . . 0 '

. . . . . .. . . " .

Slight knowledge about O. of E. 's activities

...........................

No correct knowledge about O. of E. s activities.......................

","

Indicating Given Degree of
Education I S Activities

H. S. TeachersAc- Not ac-
quaint- quaint- Sub-
ed with ed with scrib-
S. 1. S. L ers

100% 109% 100%
(57) (78) (143)

These ratings are based on the response to the question reported in Supplementary Table IV 
(liAs far as you ve had any opportunities to

observe, what are the activities--or kinds of activities--of the Office of Education at present?")

The highest rating, " fairly rui1 or full knowledge , was given when the response indicated knowledge about at least three or four areas

of activity with at least fairly full knowledge about at least two of them or general knowledge about at least four or five areas and a clear 
correct conception of the general function of the Office. Examples of responses receiving this rating are:

"I WQuld say first and foremost to gather and disseminate useful informtion to the local school. Leadership in
assisting schools to improve their services through co-operative planning in conferences.. . support of public education
on a national level through Congress and other sources, they support better understanding through the public generally...
the distribution of federal funds to state and local districts .

"Publication of SCHOOL LIFE; general supervision of vocational education; supervis.ion of federal school building
surveys; publication of biennial reports and other factual information; holding of work conferences on regional and national
basis; promotion of life adjustment pro gram. II

(Table contimued on next page)
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SUPPLEMEI\jTARY . TABLE V (Continued)

The "moderate knowledge" rating was given when the response indicated vague, general knowledge of three different types of activities,
or fairly full knowledge of one type of activity and at least general knowledge about some other type, or full knowledge about one type of
activity. Exples of responses receiving this rating are:

"They do a lot. of surveys and have a lot of publications that we get and speakers that we hear.. .activities about exchange
teachers with foreign countries.

"To be honest, I'm not too familiar. I do know they hold conferences, they make various statistical studies, they issue
bulletins that are valuable to both the elementary and secondary teacher. I presume they ha ve helped in getting legislation passed.

The third rating, " slight knowledge , was given for a vague, general, but correct response like "I suppose they put out lots of things
useful to teachers , "they publish all sorts of pamphlets" , or "they publish the research they do on educational problems. Also, highly
specific responses that indicated knowledge of only one form of activity like "I recently saw a pamphlet the r put out on home economics" , or
"they administer L. 814" were given this rating.

The lowest rating, "no correct knowledge , was giv:en when the respondent did not even venture a guess or guessed incorrectly about the
O. of E. ' s activities.
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SUPPLEM.ETARY TABLE VI
if any, do you think the Office of Education should undertake?1I

Percent of Respondents in Eaoh Class Suggesting That the
Office of Education Engage :.n Given Type of Activity

H. S. Teachersltc- Not ac-
quaint- quaint- Sub-
ed with ed with scri'eS. L. S. L. ers

IIWhat (other) activities,

alisation and standardization of education throughout the count (see that
pep e in al parts of the coutry have the same educational opportunities.
.tandardize currioulum, set up uniform personnel and facilities standards
throughout the country, standardize college entrance requirements).............
Coordination of activities of local units (set up and co-ordinate research

tudies schools can work on together, co-ordinate education and child welfare
agencies thrughout country, enc urage activities on a regional rather than

state basis)............... 0 .. . . .. . . . . 

. .. . .. .. . .. .. .. 

.. . .. .. . . .. ii .. .. 

.. . . .. .. . . . . .. . . 

. .. 0 .. . .. .. . . .. .. .. 

.. ..

Solution of financial problems ef schools (should give financial aid to
s, should promote federal aid

..........................................

Public relations or lobbyig for schools (give more information about school
roblems to the general public, propaganda--sell schools to public, direct and
influence legislation of interest to education)...............................

Research and evaluation (look into school housing program, evaluate teaching
redetia work on curriculum problem).....................................

Publication and distribution of materials (develop more vocational training
films, distr e materia for use in in-servce teacher training, more

guidace materia.ls).................... 

,. . . .. . . . .. . '" . . . . . . '" .. . . . . . . . . . . '" . '" . . . . . . . . .

Provision of assistance, consultation, information (help us improve our curri-
ulum, expand i s advisory facilities, provide guidace for new teachers, help

us solve our problems)....................,..........."..................,.......,..
rovement of educational s stem by sup lying leadershi or by unspecified

means see to it that we get higher salaries, give us more free time, rinse
copulsory attendace age, encourage us to read more, supply national leadership)
Miscellaneous (bring materials up to date, support private as well as public

1on, e the small school into account)................................

Ho su estions--am satisfied now. It .. . . .. . . .. . . . .. . 

. , . . . . . ... . . .. . , . . . , . . . . . . . . . . .

n't knw, no suggestions.................

,.. 

fI '" Oo""

"'''''''''''''' .. --......,

Some gave . more than one suggestion.............................. It . . . . . 

,.... . . ... 

State City ti:l;y H. S. E. S.
adminis- super super- princi- princi-
trators tendents visors paIs pals

tID

14%

(Jl)

22% 18% 13%

44 
f2 14

151) (78) . (143)
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SUPPLEMENTA.RY TABLE . VII

"From what you know or may have hea::d, how would you rate the job that the U. S. Office of Edu-cation is now doing--would you say iVs gooo., fair,
or poor?"

Poor . '" . . . . -I .. CI .. " . .. 

. " " 

0' 4- ., co .. '" " . . . $ . " . .. " " " " . 6 " . .. .. . " " '" " " . " " .. . " " 4 . .. . . . .. . .

Percent ofRespondents. Each Class Rating the Office of Education
at Given Level

H. S. Teachers
Ac- Not ac-

state City City E. S. quaint- quaint- Sub-

adminis- superiJl- "Sj)r- princi- princi- ed with ed with scrib-

trators tendents::sors pals pals S. L. ers

41% 56% 42% 55% 53% 34% 26% 50%

.2 

.& 

100% 100%. 100% 100% 100% 100% 100% 100%

(51) 04) (31) (44) (32) ($7) (78) (143 )

Good

. . .. 

(1 .. . " .. .. 

. .. 

G .. P .. C ". t: .. .. c .. .. '" Co " . " 0 ' c -" " 0 . " " " " " '" " .. . .. " . " . .. .. " " .. . 4 .. . II .. .

' '" . .

''''''600''O'''''''O.''''''.''''''''O..''''''''''''''''''''.'''''''O'' 0........0...

Don 't know, no answer. 9 .. " " " " . . " . " 

.. . . " . . . . .. . . 

.. 0; . . 

. . " . '" " . 

II .. .. '" . " . 

. . . . ..
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SUf'PLFMENARY TABLE VIII, Part A

"Why would you tau it that way?1!
Supplemenar Table VII)*

(asked in connection with the respndent' s rating ot the Office of Education--the question reported 1n

State Ctty City H. S. E. S.
admis- aupein- super- prnei- princi-
trators tendents visors pals pals

Percent of Respondents in Each Class Offering Given Exlanation
or qualification of Rating of the Office of :&cation

H. S. TeachersAc- Not ac-
quaint- quaint-
ed with ed with

Sub-
scrib-
ers

Owg to its position in the governmental structure (lacks
authority to carry out a program. politica uncertainties hamper
its activities, should have .independent cabinet status, too
highly subject to political pressures, has no power. should be

211% 1.6% 18% 15%di vorced trom FSA, should be removed from EwngJ s control)...... 31%

to inadequate funds and facilities (needs more funds,
needs a larger staff. its travel budget is too restricted)......

Own to its ow anization (tries to do too much, poor in-
ternal co-ordination of its activities, it lacks a program,
too frequent changes in personnel)..............................

Own to indequate publici of its activities (too ew peple
know about. it. they need wider publicity, tbey don'" keep peple
well enough informed of their activities).......................

This question was asked only of those respondets wh rated the O. of E. as "fair" or "pooI"' . Some respondents 1100 rated it as
good" or woo failed to rate it at all volunteered certain qualifications or other cO!ments tbQt were als(1 inc1Jded in this tabula.tion.

(Continued od next page)
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SUPPLEME.NTARY TABLE VIII (Continu-ed), Part B

Percent of Respondents in Each Class Offering Given Explanation
or Qualifieati()n of Rating of the Office of Education

H. S. TeachersAc- Not ac-
quaint- quaint-
ed with ed withS. L. S. L.

Ning to their lack of accomplishment (for unspecified reasons)
should be more of a movig force toward improvemen , shou

offer dynamic leadership, they haven't really improved the
schools so far)........"..........."...................."".."......"......................"
Education should be locally autonomous': (direction of education
should remain wi h the s ates, t e s ates are big enough to take
care of their own problems, the federal governent shouldn't inter-
fere with education, O. of E. should advise--not dictate to the

ates ) .' 

.. .. .. .. . .. 

0- " .. .. $ .. .. .. .. .. .. .. .. .. .. .'

.. .. .., .. .. .. .. .. .. .. .. . .. .. .. .. .. .. .. .. .. ;) .. .. .. " .. .. .. .. .. .. .. " ..

Miscellaneous (they i3ouideoUaborate more with the NEA, they
--hould be more autonomous of the NEA, their field men are not
competert enough)..................... 

.. ...... .. .

... .... .... ....... ...... .......... ........ t

".... .. .. .. ..

Vague, irrelevant, general discontent (I think they could do
so much better, I don't say anything is good unless I know
more about it, if it were good .r' d have heard more about it).....
Don t t know, no answer........ -

. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. ' . . " .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. ..

Question not asked and no additional qualifications volunteered..

Some respondents offered more than one explanation or qualification

State
adminis-
tra tors

159%
(51)

City City
superin- super-
tendents visors

13%

H. S.
princi-
pals

E. S.
princi-
pals

121%
(32)

Sub-
scrib-
ers

104%
(44)

122%
(143)

All cormen. ts concerning the need for local autonomy in educati ere tabuiated here regartUess .of wherein the-iYrerv1ev'tey weremade. Many of these comments were not made as criticisms of the O. of E. s current activities but rather as admonitions against future
expansion of auth rity by the O of E. or the federal government in general.

116%
(34)

148%
en)

117%
(57)

106%
(78)
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SUPPLEMENARY TABLE IX, Part A

,,,,,,,,

'M'

;',,

"dhat were some of these problems?" (Asked only of those respondents who answered "yes" to the question: "Have you eVer tried to get help from
the Office of Edcation in dealing with your own problems of school administration or teaching?"--the tabulation for this question is presented

on page 43 of the full report.

Administrative problems (record-keeping procedures, personnel
problems, school health program, setting up evaluation pro-

grams, drop-out problem, school costs, public relations
problems, teacher training)...................................

Teaching and handling of children (exclusive of special edu
cation

) (

how to develop ideals of democracy in children,nuion education, studies of adolescents, children 1-
how to teach science, material on teaching 3 R' s, playground

and free activities)..................... ......................

Special eW cation (problems of slow learner, what is being
done for deaf and blind, Negro education in South, practical
nursing, dental assisting, vocational education)..............

Guidance (vocational counseling, job finding, information on
sCholarships) .. . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Percent of Respondents in Each Class Mentioning Having Turned
to the Office of Education for He1p in Given Area of .Activity

H. .s. TeachersAc- Not ac-
quaint- quaint-
ed with ed withS. L. S. L.

State
adminis-
trators

City
superin-
tendents

E. S.
princi-
pals

City H. S.
super- princi-
visors pals

59% 41% 20%39%

(Continued on next page)

Sub-
scrib-
ers

24%
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SUPPLEMENTARY TABLE IX (Continued), Part B

State
admnis-
trators

Percent of Respondents in Each Class Mentioning Having Turned
to the Office of Education for He1p in Given Area of Activity

H. S. Teachers
c- ac-

quaint- quaint-
ed lIrith ed with

City
superin-
tendents

City
super-
visors

H. S.
princi-
pals

E. S.
princi-
pals

Sub-
scrib-
ers

Help in setting up conferences, study groups, institutes
they ve supplied resource people for us, helped in setting

up sumer .'institute, material for PTA programs, materials
for education faculty meeting, conference programing, they
sent a speaker for workshop) ....... 

.... .. .................. ...

18%

Miscellanec:ms (material on Pt. 4 program, junior college move-
ment, "Suxviva1 Under Atomic Attack").........................
Area in which help sought indeterminate (they ve sent us
statistical material, posters, books and pamphlets, resource
people, I don't recall, don 't know)...........................
Question not asked (hadn'tturned to O. of E. for help).......

J! 

Some respondents mentioned more than one area................. 163% 115% 110% 104% 10,% 102% 101% 127%
(51) (4) (31) (44) (J2) (51) (78) (143)
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SUPPLE"ETARY TABLE X, Part A

"Finally, may I ask whether you have any suggestions as to how the Office of Education could do a more a.dequate job of keeping people like yourself
informed a.bout its activities?""

Percent of Respondents in Each Class Offering the Given Suggestion as
to How the Office of Education Could Do a Better Job in Keeping

Them Informed

H. S. Teachers
Ac- Not ac-

state City City quaint- quaint- Sub-
adminis- superin- super- princi- princi- ed with ed with scrib-
trators tendents visors pals pals ers

-,_.

Distribution of more time1y informationa1 material (issue weekly
newsl tter, send out special bulletin whenever anything of import-
ance occurs, information should come out more promptly, by the
time something comes out in S. L. it is already a dead issue, in-
clude an insert with last mi news in . L.

....................

Wider and more direct distribution of informational material (send
letter direct y to teachers telling them what O. of E. does, send out
more free materials, send out a free copy of S. L. at the beginning of
each school year, communicate directly with teachers rather than
through schools)...................................................

10% 12% 13%

Distribution of briefer, more concise informational materials (send
out short, concise bulletins, condense materials more

.............

Distribution of more attractive informational materials (put more
punch into . L. , improve style of writing

........................

"Most of the respondents made suggestions concerning media of communication other than SCHOOL LIFE. About 10% of the respondents in
each class made suggestions involving only modification of the content or distribution procedures of SCHOOL LIFE.

(Continued on next page)
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SUPPLEMTARY TABLE X (Continued), Part B

Give O. of i;. activities wider publicity (send more releases to
newspapers, have other educational periodicals carry stories on
O. of E., present material on O. of E. on radio and television,
hire a public relations man).................. 

. . . . . . . . . . . . . . . . .

Establish more and better face-to-face contact between O. of E.
representati ves and educators send field men around to the
schools, give us more personal contact, have representatives
talk to us at conferences, have a representative at each state
capita1--they are too distant from us now).....................

Have superiors inform subordinates--disseminate information dur-
ing teacher training have principals discuss O. of E. at faculty
meetings, v.rk through state department of education. have O. of
E. discussed at teachers cOllege)..............................

More personalized attention (answer letters more promptly, give
more specific aid to teachers, help out more with local problems)

Miscellaneous suggestions (make S. L. larger, regularly include
a list of O. of E. services in 3. send out separate bulletins
covering specific fields. send out frequent flyers, have a special
seal on O. of E. publications so that they will be readily identi-
fiable, send out posters we can display in the library).........

Porcent of Respondents in Each Class Offering the Given Suggestion as
to How the Office of Education Could Do a Better Job in Keeping

Them Informed

State
adminis-
trators

City
superin-
tendents

(Table continued on next page)

City
super-
visors

H. f.,
princi -

pals

H. S. TeachersE. S. Ac- Not ac-
princi- quainte quaintedpals with S. L with

25% 12% 10%

Sub-
scrib-
ers

10%
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SUPPWEEN'rMt TAELE X (Continued), Part C

Percent of Respondents in Each Class Offering the Given Suggestion as
to How the Office of Education Could Do a Better Job in Keeping

Them Informed

State
adminis-
trators

City Ci ty
superin- super-

tendents visors

H. S.
princi-
pals

H. S. TeachersE. S. . Ac- ot ac- Sub-princi- quaintod quainted scrib-pals with S. L. with S. L ers

--'

No suggestions--O. of E. does an adequate informtional
job already the fault doesn 't lie with them--they send
out the materia1--we just don't read it, they give us
plenty of information now)...... ................ ............ 29% 24% 23% 12% 16%

128% 123% 138% 113% 130% 128% 121% 132%
(51) (4) (1) (44) (J2) (57) (78) (143)

No specific suggestions but feels that more information
should be disseminated infoYrJation about O. of E. should
be more accessible

.........................................

Don t know, no answer, can't think of anyhing..............
Some respondents made more than one suggestion..............

~~~~


