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INTRODUCTION

In his comprehensive report to the Federal Task Force on Social

Work Education and Manpower, French notes:

The two problems in maintaining and expanding a work
force are recruitment and retention of workers. These problems

. are faced by the organized profess ion as it seeks to expand
its share of the available supply of persons in the labor force
in competition with other occupational fields. The turnover
problem of individual agencies ,"here personnel movement is
easily charted , has received considerable attention, while
the problem of movement into and out of the areas of social
work specialization or social work as a field has received
much less 0

In 1961 the National Opinion Rese.axch Center init.Lated a large-
scale st.udy of the nation i s graduating class of that year, Jus t before
they graduated, over 40, 000 seniors on 135 campuses were given que5tion

naires by local representatives of NORC, They provided data on their career

aspirations, occupational values, college experiences, plans for employment

and graduate training, and a variety of background and demographic charac-

teristics. All students in the sample, whether or not they responded to

this 1961 wave, 'A7ere follo,f,ed up in 1962, 1963, and 1964. Thus longitudinal

data from four points i.n time were made available on a large, representative
sample of the college graduating class of 1961

Annually, each respondent. in the panel reported the occupational
field in which he planned to make his long-run ca.reer. In this ,Nay it 1/J81S

possible to study specific occupational and professional groups,

This report prese.nts da.ta. on those respond.ents ,,,ho ident.ified soci.al
work as their long-run career choice on one or more of the fi::' s t three waves
of the study, Thus it follows college sen. through the first two years

David Go French, "Needed Research on Soeial Work ManpO'ver: A
Report. to the Tank Force on Social Work Education and l'1anpower!! (!\Tashington:
Department of Health , Education, and Welfare , 1954), pp. 1

A full description of the sampling procedures is
Appendix 5 of James A. Davis, Great Aspirations (Chicago:
Co., 1964).

contained in
Aldine Publishing



after graduationo Further, retrospective data from the first (senior) wave

permi t an analysis of the college years.

The study is viewed as a response to the growing concern for the

supply and utilization of manpower in social welfare , and as a contribu-

tion to the increasing demand for empirical research in this entire area.
It has limitations , however , of which the reader should be aware The

NORC college seniors study--the "parent" from which t his report has de
scended--was not designed with any specific occupation in mind. In our

case , this means that a number of i.ssues and problems unique to social
work were not included in the questionnaires and cannot. be investigate.d

in t.his study. For example, there are no data relat.ing to the major
me thods II social work--casework, gr oup work, and co.mmunity organiza-

tion--nor are there sufficiently detailed data the type agency
which the graduates find employment after graduation.

In the following paragraphs we give the plan of the report and

briefly highlight some of the major threads which run through each of the

five chapterso

Chapter I compares seniors aspiring to a career in social work with

all other seniors; thus the chapter contains data on all 56, 664 respondents

who returned questionnaires to the first wave of the st.udy. Social workers

and non-social workers are compared on sex, age, ac.ade.mic performance,

parental income, and occupational values Prospective social workers are

differentiated from other students in each of these areas In addition,

comparisons are made among subgroups within the field. The title of this

report is deriv-ed in part from one of the major findings on social or igins 

while female students come from higher i.ncome families t.han do men in the
class as a whole , this phenomenon is especially pronounced in social "work

(Table L 7) 

Because of differential sampling rates in the selection of the
sample, it was necessary to weight the responses to avoid an overrepresen-
tation of certain subgroups in the analysis, The weighting of all responses
to the first wave thus produced 56, 664 cases representing .33, 782 actual
individuals. The former figure yields unbiased data on the full gradua.ting
class of 1961.



Chapter II documents the scope of recruitlnent and defection in social
work during three spans of time--college, the first year after graduation,
and the second year after graduation. The chapter combines these two pro-

cesses to trace net changes in the size of the group aspring to social work--

changes from the freshman year to the second year after graduation.
also presents an estimate of the total number of 1961 college graduates

who identified social work as their career choice,

Although all the data in Chapter II are new and potentially useful,

one set of findings has special importance. This is the impact on post-

graduation loyalty of a freshman orientation to social ' work, Those respon-
dents who cited social work as their career choice as seniors and as fresh-'
men were substa,ntially more loyal after graduation than those who claimed

social work as seniors but not as freshmen. To state this in other terms

those who were loyal to social work from the freshman to the senior year

were much more loyal after z;raduation than those who were recruited to t.he

field between the freshman and senior year (pp. 48 and 49). Relatively fE

freshmen remained loyal to social work during co lIege; but of those who did

a cons iderable proportion remained loyal after graduation,

These data have i.mplications for any at.tempts to enlarge the number

of college graduates oriented toward a career in social work, The number
of college graduates who claim social work as their long-run career during

the years after graduation can be increased substa.ntially by (a) an in-
crease in the number of freshmen oriented toward the field and (b) an

increase in their rate of loyalty to the field during college,

This last point--sustaining loyalty to the field during college--

focusses attention on the general issue of loyalty (or its opposite, defec-

tion) in social work. Chapters II and IV docu.ment a rather sizable clefee Hon
from the field during each of the three time periods selected for study,
In the introduc tory paragraphs to Chapter IV we observe: It is clear

that social work could have gro1;m significantly if the exodus from the

field could have been reduced. The implications for policy axe clear

A great deal of time and money is invested in recruitment programs, both

at the national and local levels. But perhaps it might take less investment



of the profession s resources to retain t.he allegiance of t.hose who have
already identified wit.h t.he field than to recruit more personnel to fill
the ranks of social work. 

In Chapter III we discuss the correlates of recruitment to social

work, especially during the college years. The first table of the chapter

reviews the associations between twenty-two variables and recruitment.

shows that occupational values, sex, academic performance, and race are

most strongly associated with recruitment. The largest part of Chapter III

is devoted to a multivariate analysis of recruitment during college. The

chapter closes by identifying those fields which recruits to social work

during college had identified as their career choices as freshmen.

Chapter IV parallels the previous chapter but deals with the con-
cept of retention. It presents correlates of loyalty to social work

during the three periods cons idered in this report- the college years,

the first year after graduation, and the second year after graduation.

Many of the variables which were associated with recruitment ither
positively or negatively) are associated i. n the same iJay 'with retention.
However, t.here are differences. Notabl.y, men are more loyal t.o the fi.eld
than are women; further, respondents who have no brothers or s is ters dis-
playa rate of loyalty to the field which is considerably higher than that
of those with siblings. The final section of C1:u3.pter IV draws together

data on both processes, and Chart IV. 2 sumarizes much of the informe,tio:'
on the correlates of both recruitment and retention.

Chapter V presents the only data all 'what the respondent.s ac.tually
did; it gives the activities during the first year after graduation of

those seniors who cited social work as their career choice.

During the first year after gradu.at.ion, about one-. sixth of the

senior aspirant.s began gradu.ate education. in soc.ial work; about one.-third
found employment in the field; and about one-half neither studied nor

worked in the field. Chapter V correlates post- baccalaureate beha.vior wi.th
a number of the variables which had been introduced in previous chapters.

xii



The line of analysis in this report represents an attempt to avoid

two extremes, both of 1Ayhich would miti.gate its usefulness. On the one.

hand, we have attempted to do more than simply describe marginal percentage

distributions of the data. We proceed.ed on the assumption that ela.bora-
tion of the data through multivariate analysis would provide not only theo-

retical insights but practical clues to those responsible for manpower

responsibilities in the field. Similarly, in Chapters III and IV we have

used one measure of association--Yule ! s Q--as a means of summarizing
relationships, rather than the somewhat more conventional procedures of

assessing percentage differences.

On t.he other hand, we have refrained from pursuing relationships
which may be real but obscure, or relevant only for small and practically

unimportant subgroups in the sample, S imi lar ly, we have not used measures

of association or other statistical procedures which we felt would hinder

rather than facilitate the reade.r U s understanding of the point to be madeo

The ultimate purpose of a report. is communication to t.he, read.er. Although

we have tried to avoid the simplicity which teUs little, we have also
attempted to avoid the complexity which introdu es barriers to understanding,

There are two models of the profession of social work (.:hich .can be

used to describe. its response t.o manpower research in general and to this
report in particular. The. first model would take the st.ructure of tt,
profession as given and as relatively f.m.-nune t.o chs.nge. It 1,7ould fo 11.0"\,

then, that groups of prospective socia.l 'tN'orkers whose ori.entations or

characteristics are inconsistent wit.h the profession would e.it.he.r

low rates of recruitment to the field or (2) once i.n, Y\i' lld. sho't'l high

sh,::\'jJ

ra.t,

of defection or (3) \A70Uld modify thei.r traits , if they arZii arnenabl,,, to

change, to be consi.stent vJith the field, In all these options, the indi' iiid-

ual adapts to the realities of the occupation. Under this model for exam-

ple, the facts t.h8. t non-social workers valuing freedom from s'J. per,hsion
show low rates of recruitment. to the field, or tr,lB. t Bociallrmrkers va. luing
monetary rewards show high rates of defection, can be. vi8YtJ d as functionaL

for the field, since close supervision and modest pa.y are charact.erif3tics

of the field. Or the. fact that the group \iJith high academic performance

xiii



in college shows a pattern of relatively high defection and 10''' recruitment
can be accepted on the grounds that, as constituted, the profession places

primary emphasis on the member s emoti.onal stability, sensitivity to and

acceptance of others, and ski.ll in rel.ating to others, and secondary em-'

phasis on intellectual ability.

The second mod.el of response to research of t.his nature would vi.ew

the profession as adaptiv Thus the high deflection and low recruitment of
individuals oriented towa:rdmonetary rewards would be viewed as a. loss of

manpower- -a loss Nhich might be reduc.ed by a change in the s true ture of
the profess ion, Similarly, high de: fe:ction and l.ow recruitment of those

with the greatest intellectual skill.s would be vie-'i"ed as a manpowe r loss

which internal c.hanges in the profess ion might al1e- iate 

These two st.a.nce.s rel.ative to the implicat.iona of research fi.ndings

are, we take it , similar to the t'wo conceptions of the profession which
Henry Meyer has termed social work as n community" and s,ocial 'work as Hmove-.

ment.o 

The II communiti" aspec.t: of t'b", profession is vIewed as an impediment,
creating rest.ricti.vE'cCi,SS a.nd inflexibiJ. ity, T.he c:ompeti.ng stra, in of "move-

mentll produces change aEd evoluti.on les.di:ng to greater skill. and e.:xpanded

service.o Meyer asks:

How can the more ada.pti.ve impulses of the soci.al work
profession be encouraged? A manpo'W0'r poli.cy for social
welfa.re. ought to vie,,, the profe.ssi.on as one of the ob-
ject.s of it.s policy" It seems to me that. socia.l work
can and wi.ll adapt tc external demands "(-Ih. ic.h support.
movements 'wi thin the pr.ofess LO!! alrea.dy in eviden.ce.
A clear and e;xpJeicit comrj. tment to ba.ck tbe innovati.ve
movements--. i.n tra.i.ning, te.d:miques of pra.ctice" and
organiza tional form'- -wi 11 encourage the pro fess ion to
develop cap,,"biJ. ities of si.gnLEL::.ance for. social ,,)"elfa.re
manpoijj"er. It will. sti.mui.,'ite those aspects of profes-
sionalize.tioH that m.s.ke for' "movement. ! rather than
comilunity. ,,4

-----

Henry J. Meyer, H )Frofe,ssi.on,ali.z8!tioD. i.n So.Ci8.1 Work and Its
Implicati.ons for Manpo'wer in Social lATel.fa.re, !! unpClbli.shed paper presented
to. the Institute on H.esearch Approaches to. MaI'po.wer f'roblems i.n Soc.ial
Welfare Servic.es, August 23- , 1964.
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CHAPr.ER I

CHARACTERISTICS OF SENIORS SELECTING
SOCIAL WORK AND. OTHER FIELDS

This chapter presents data about seniors who select social work as

their long- run career field , and it compares these data with characteristics
of other students. We have divided the entire sample of graduating seniors

into four groups , according to the field which , immediately before gradu'

ation they claimed ,was their "anticipated career field.. " The four fields

are social work, education , social sciences, and "811 other" fields (a re

sidua1 group). The number of seniors f.alli.ng into each group follows,

Social work
. Education
Social sciences
All other fields

990
438
241

35, 995
664

Education and social science.s were isolated as fields for compari son
because freshman social workers defect primarily to these rwo fields , and , to

a lesser extent

, ,

these two fields primarily upply recruits to social work.

This chapi t will thus provide (1) a description of personal and back-

ground characteristics of those seniors select ing soc1 al work as thei r career
field; (2) a comparison of these student with those selecting ducation and

social sciences; and (3) a comparison with all other students graduating in
the class of 1961,

Sex and Age

Data describing the sex and age compositions of social work ndother
fields are shown in Table 1. The table. documents the he. avy selectiotJ of women
into social work; 771 of the 990 seniors choosing sociBl work (78 per cent) are

fema le.

In this classification

, "

education" includes all primary, secondary,
and specialized teaching fields., "Social science " includes clinical , social,industrial , experimental , and general p ychol.ogy; anthropology; economics , po-
litical science , and international relations; sociology; area and regional
studies; general social science.

,...-



TABLE I.l

SEX AN AGE OF SENIORS SELECTING SOCIAL WOR AND OTHER FIES

-----------------------.;------_:._--:= -';- ..-'--- ,.---------

Aii=

- ---- ------- - ~~~ ~~~~

IaT--- -

~~~~

ence Fields
Sex (per ent ma Ie) (990) 241) (17 438) 73 (35

995)

Age (per cent young

" - -

age twenty-one (978) 207) 50 (17, 236) 43 (35, 532)younger)

NA, age

. ..

202 463

Total 990 241 438 995

The age data might lead to the first (and erroneous) impress ion

that social work attracts slightly younger students than do other fields.
The percentage "young" (age twenty-one or younger) is about five points

higher than social science and education , and eleven points higher than all

other fields.

When sex is introduced , a different story emerges. Sex and age are

themselves so highly correlated (female college seniors being noticeably

younger than men) that what appeared to be an overrepresentation of young

people in social work is actually a reflection of the overrepresentation

of women. Table I. 2 gives the details.

TABLE I. 2

AGE , BY SEX , OF SENIORS SELECTING SOCIAL WORK AND OTHER FIELDS
(Per Cent "Young --Age 21 or Younger)

------------------------- ======;======= ===

F==========

============-------------------------

Sex Social Work Educa t ion A 1. OtherScience
Male (218) 451) (5, 297) 37 (26 071)

Female (760) (756)
60 (1. 939) 461)

N . . 
age

. .

Tota IN. 
. 55 953

7 1.
. 56 664



For all fields , women are distinctly younger than men. (That is
the proportion aged twenty- one or younger is higher for women than for men,

Obviously, the women who reach their senior year have, to a greater extent

than men , gone straight through; male students ' educational careers have

been delayed or interrupted. These contrasting patterns of educational ca-

reer probably stem from two sets of factors. First , men encounter more ob-
stac1es to a smooth passage through academic life than do women. A few see
military service , and it is quite probable that , on the whole , the men in a

freshman class have less academic ability and come. from families of lower in-

come than do their female classmates, (This is certainly true by the time

the freshman cohort reaches the senior year, Second , the response of men

and women to academic obstacles is different, Education is a necessary re-

quirement for men if they wish access to money and 19 er- status occupattons"
For women , it is not their own education , but that of their husbands which

identifies the niche they occupy, For many women , then , two moda 1 types

emerge: those who drop out of college for marriage or work, and those who

go straight through their college career without interruption, Each type

of behavior produces a relatively young group of senior women.

Table 1, 2 shows that slightly over 60 per cent of the senior women
are twenty-one or younger, Table 1. 2 further reveals that not only are so-
cial workers not younger than their classmates, but the men are actually

older. A glance at complete age data for men in Table 1.3 confirms that men

in social work are distinctly older than the other men graduating from col-

lege in 1961. About one-third of the men in social work are twenty- five or

older , while less than one-third are twenty- one or younger,

For a recent analysis of the effect of education on occupation , see
Otis Dudley Duncan and Robert W, Hodge , IIEducation and Occupational Mobility:
A Regression Analysis Arner. J. Socio LXVII (May, 1963), 629-44, The
authors summarize a portion of their findings thus; OUT findings , then
are reasonably unequivoca 1 on two points, if we state them conservatively:
(a) Education is a more important determinant of occupational achievement
than is father s occupation. (b) Education accounts for an important com-
ponent of such effect on occupational achievement as father s occupation does
have. II



TABLE 1.

AGE OF MEN IN SOCIAL WORK AND OTHER FIELDS
(Per Cent)

----------------------_. ------ ----_.-_,----

Age

=========='" "'=

Social Work ien

---- -----------------'-"--------- --------------.

Educa t ion All Other

Twenty- one or younger

Twenty- two to twenty-
four

Twenty- five or older

Total
34 . 20 

,- 

218 )
100 (1

, 45 : 297)

N . . 0 . . 0 33 037
, age 467

Total N . 0 . . . 33 504

100 (26 071)

In attempting to discover why social work should contain fewer

younger (and more older) aspirants among the men , we proceed from an ob-

servation made earlier that students with relatively low academic ability

may encounter more frequent academic hiatuses and thus as a group be older

than their more gifted peers.

Table 1. 4 presents the full data on age as it varies among groups
according to field , sex , and Academic Performance Index (APi). The table per-

mi ts a number of interpreta tions. First , API does have a consistent effect
on the age of seniors , regardless of field or sex. The percentage who are

young" decreases within each group as one moves from high to low API. Be-

cause this figure is lowest among those with low API , we should expect that

The Academic Performance Index was designed by Norman Bradburn and
James A. Davis (both of the NORC staff) in the preparation of the major re-
port on the college seniors study. Each respondent was classified as scor-
ing high , medium , or low on this index. API is simply the respondent ! s se1f-
reported grade point average , standardized for the quality of his undergradu-
ate college. Its derivation is reported in Appendix 



any field-sex group which contains a heavy proportion of low API students

would therefore be an older group 

TABLE 1.

AGE , BY SEX AND API . FOR SOCIAL WORK AND OTHER FIELDS
(Per Cent "Young Age 21 or Younger)

~~~ --- -------- --- ..-'----,~~~ ~~~

API. Social Work

High (l6)

Medium (56)c . 

Low. . (146 )

" . 

High (132)

Medium (298 )o . a " 

.. .. "

Low. . (330)

--,---" . " . ""=-

l=-

::: ::::==":

Clences 

---- ------

'Ma Ie

50 (362)142 (455)

---

51 (4

44 (529) ' 31 685) (8, 58Lf)

37 
(553) (3, l43) 29 (12 642)

Female

(275) 64 043)

(320) 60 (5 118)

(154)
59 (4 712)

65 (2 382)

63 (3, 863)

58 (3 , l55)

No 0 o 7l6
NA API and/or age 0 948
Tota 1 N" 0 , 56 664

This is clearly the case with men. An inspection of the case bases

in parentheses shows that men in social work are one of only two sex- field
groups (the
number high

low on API) .

other being men in education) in which low API students out-

and medium students combined (146 of 218 men in socia 1 work are

And because such a large proport ion of these 146 men are older
students (only 22 per cent are young), they reduce the total proportion of

young students among men in social work.

It is instructive to note that men in social work who are medium

sample; 38 per ce.nt are "young, II

on API are not much different in their age composition from the rest of the

However their weight is relatively small

accounting for only 56 of the 218 men in social work,



In comparing the fields singled out for this analysis, API still does

not differentiate women in social work from the rest of the sample; female so-
cial workers high on API are just as young as their sisters in other fields who

are similarly gifted. Among the men , within each API group the social scien'-
tists are almost as young or younger , and the social workers and educators older

than the rest of the sample.

Perhaps the most general picture emerging from Table I" 4 is the joint

effect sex and API have on age, The large age difference between the sexes
can be only partially explained by API , since differences still exist between

the sexes within each API group; among the high API educators , for example

64 per cent of the women are young, while the figure for men is 42 per cent"
Another way of emphasizing the strong effect of sex on age is the observation

that the least talented women are still younger than the most talented men"

Finally, API makes a greater impact on the age structure of senior men

than on the women. Take the "all other" group in Table 1.4, for example.
Among men , the percentage "young" drops from 51 to 40 to 29 among high, medium
and low API groups , respectively; the falloff among the women is only from 65

to 63 to 58. This pattern holds in general throughout the table" A reasonable
explanation for this is the probability that women of low API simply drop out

of school and thus escape surveys of college seniors" As a result even the low

API women who graduate are a fairly young group. On the other hand , men will

return to academic life even if their relatively limited abilities lead to an

interruption of schooling somewhere along the way" The low API men who do at-

tain the B. A. will contain a relatively high proportion of older individuals

(or relatively low figures in the third row of Table I. 4).

Socia- economic Status

1. 5"

The distribution of the respondent ! s parental income is shown in Table
The table indicates that social workers ' families are at least as well

off as the families of other students , and are moderately more affluent than

those of education students. The variance of the i.ncome of social workers i
families
that is
workers,
students

is slightly greater than the variance found among other seniors--

both poor families and wealthy ones are overrepresented among social

By combining cells from Table 1.5 , we can derive the percentage of

in ea.ch field whose families earn either less than $5, 000 or more than



$l5, 000. For social work, this statistic is 42 per cent; for all other , 38 per
cent; for social science, 37 per cent; and for education , 37 per cent.

TABLE I. 5

PARENTAL INCOME BY FIELD

(Per Cent)

======;:::::====== ;:: ::::==== :== ;::::::::== ::::==

Less than $5 000 22 17 

$5, 000 to $7,499 27 27 31
500to $l4 999 31 36 33 

$15, 000 or more 11 

Total

. .

100 (822) 100 (1
993) 100 (l4, 311) 100 (31 259)

N . . 48, 385
NA or DK 

664

Past studies of graduate students in social work have led to the uni-'

form conclusion that " social work students tend to come from families which

are lower on the socia-economic scale. ,, This general impression is probably

a product of the fact that studies of students aspiring to sodal work have

traditionally been limited to those. in graduate school. Table L 6 is drawn
from three. different studies--this one , a study of graduate students in fall

1960 , and a study of graduate students in 1954.

The apparently lower- class origins of the graduate students in the
1954 study can be attributed to at least three factors. First , the study was
conducted a number of years earlier than the other t.wo. The general. increase
in income during the interval between the earlier and later studies would ac-

count for much of the apparent increase in the financial well-being of students,
Looking at the second , fourth , and sixth columns in Table 1. 6 we see that the

proportion of all American families earning less than $5 000 has decreased from

59 per cent in 1955 to 42 per cent in 1960 to 39 per cent in 1962. Thus , it is

-.,

4Milton Wittman "Personnel Adequate to Sodal Welfare Responsibility,
paper presented at the National Conference on Social Welfare, Annual Meeting,
May 2 6 , 1964 

The 1960 study is reported in Arnulf Pins Who Chooses Soci.al Work
When and Whv (New York: Counc.il on Social Work Education , 1.963). The sample
consisted of a complete census of a1.l entering first-year master I 5 students.
The 1954 study is reported in Milton Witt.man Scholars d in Social Work
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evident that the apparent difference in parental i.ncome. among the three
studies stems largely from the fact. t.hat they span se.ven years.

It is of passi.ng inte.rest here that the income distribution of gradu-

ate social work students in 1954 resembled that of the entire population,
This is surprising, for it would be expected that graduate students would, on

the whole , come from higher strata tha.n a nationwide cross- section. By 1960

social work graduate st.udents had improved their position relat.ive to the pop-
ulation as a whole. For example , Pins found that. 23 per cent of the graduate
students report parental incomes of $10 000 or more, whereas the nationwide

figure for all families is 14 per cent.

A second possi.ble explanation of the di.fferences among the three groups

is the fa.ct that the 1954 and 1960 studies were samples o.f graduate. students
while the NORC study of the c.ass of 1961 sampled college seniors. Of course
graduate students are older than undergraduates , and this is especially true

of graduate social work students who experience a comparatively long hiatus

between the B. A. and the beginning o. gra uate tra ng.

The older age structure of graduate students can be. related to lO';l!er

income origins in two ways. Fi rst , their greater age can reflect education
hiatuses which stem from limited financial resources. Also , older students

may have parents who have passed their earning peaks or who are retired.
put it another way, we must consider the possibility that the income. differ

ences shown in Table 1. 6 are due to a higher proportion of older students
among graduate than among undergraduate students.
Education (New York: Council on Social Work Educgtion , 1956). The sample con-
sisted of a. one-fourth sample of all first- and second-year master s students
plus all third-year and doctoral students.

The postponement of graduate training by social workers is well docu-
mented. Warkov found the following differences among fields in the percentage
of graduate students waiting five or more years after the bachelor s degree
before entering graduate school: social work , 33 per cent; engineering, 15 per
cent; humanities , 14 per cent; life sciences 14. per cent; physical sciences
lO per cent (see Seymour Warkov and Gale.n Gockel

, "

Career Choi.ces of Under-
graduate and Graduate Students: The Case of Soci.al Work 0 " (National Opinion
Research Center , 1964, multilithed)). Pins found that 330 6 per cent of the
fi.rst-year graduate students in hi.s study waited four or more years afte.r the

A. degree before enrolling in graduate study (see Pins 0)2. cit , po 72)"



Thi"S takes us into an investiga tion of the age compositions of the

three studies cited. There are indeed differences , but the three samples

are not sufficiently comparable to determine whether age differences are

causing the income differences. The proportion of social work students

aged thirty or over in each study is as follows: 1954 graduate student

study, 35 per cent; 1960 graduate student study, 31 per cent; 1961 under-

graduate study, 4 per cent 

Thus the age composition of the graduate students changed slightly

from 1954 to 1960. Furthermore , the undergraduate socia 1 work students are

(as expected) much younger than the graduate students, only 4 per cent being

thirty or over,

Perhaps the most fruitful comparison is between the 1961 NORC study

of seniors and the 1960 study of graduate students (the first and third

columns of Table 10 6). In such a comparison , the time of the two studies

is virtually held constant , thus removing one possible cause of differences

in income, A large part of the other cause of income differences--differ-

ential age structure--may also be removed by Pins ! exclusion of the 650 re-

spondents whose fathers were retired or deceased,

Unfortunately, the degree to which the age composition of these

two studies are different cannot be accurately determined , because Pins

neither gives age data on the 1 783 individuals for whom he presents in-
come da ta , nor does he contro 1 for age, However ) it seems reasonable that

the 650 respondents excluded from Pins ' study in Table I, 6 because of fa-
thers ij retirement or death are older students--that the residual group of

783 graduate students on which the third column is based is quite a bit

younger than the total group of all graduate students,

Data
respectively,
p, 31).

for the 1954 and 1960 studies of graduate students are taken
from Wittman (Scho1arship Aid , po 25), and Pins op. cit



Pins I

Despite our inability to measure precisely the age composition in

1960 sample of graduate students , we are prepared to state that the

higher parental income of the undergraduates as shown in Table I. 6 is only

partially a result of the differential age structures of the two groups.

A third explanation for the fact that seniors aspiring to social

work show higher parental income than graduate students in the field is

the possibility that the composition of the student group actually does

change between receiving the B.A, and beginning graduate work, Well- off

students may defect from the field after graduation or decide not to attend

graduate schooL is also possible that these relatively wea lthy defec-

tors are rep laced by recruits the field who are lower on the soc io-

economic scale, Because this report based on a panel study, which looks

at a cohort of individuals marching through time , these questions can be

answered in later chapters. For the time being, this third explanation is

left as an open question. Seniors in the class of 1961 , at least , lend no

support to the view that social work draws disproportionately from the low-

er socio-economic strata of society.

The study-wide income differences between the sexes are shown in

Table L 7. For all fields, the proportion of "wealthy" women (those com-

ing from fami lies with a parenta 1 income of $15 000 or more) is higher than

it is for men; the proportion ranges from 5 per cent among male educators

to 34 per cent for female social scientists.

Men in social work come from less advantaged families than do their

counterparts who are not in the field , but this is not true for women. Women

in the field actually come from the "wealthy" families more frequently than

other women , 24 per cent having parental incomes of $15, 000 or more, The

figure for all women who are not social workers (lumping together social

science , education , and "all other" in Table L 7) is just under 2l per cenL

The proportion for all female non-social workers is depressed because the

field of education accounts for over one-half the women in the entire sample

and the income level of women in education is. lower thaT! that of women in

other fields.



TARLE 10

==============-============= ===

r===

============= 

Sex Socia 1 Work Sc ience Education All Other

Male (193) 347) 808) (23 839)

Fema Ie (629) (646) (9, 503) (7, 420)

PARENTAL INCOME , BY SEX , OF SENIORS SELECTING SOCIAL WORK
AND OTHER. FIELDS

(PerCent Reporting Parental Income of $15 000 or More)

N. 0 . 0 . . 48 385
NA or DK income o 8 279
Total N. . . . 56 664

As we did earlier when looking at age , we note that sex is corre-

lated with API, and we investigate the possibility that the higher income

of women is actually associated with their higher API , rather than with

their sex per seo Table 10 8 shows the simultaneous relation between in-

come sex, and API for each of the four fields.

The table shows a consistent relationship between the API of stu-

dents and their parental income , regardless of sex. Consider women in so-

cial work , for example. Table 10 7 had shown that 24 per cent of them had

pa renta 1 incomes of $15, 000 or more Table 10 8 shows that this figure

jumps to 37 per cent for those women who score high on API--the highest

entry in the table--and sinks to 18 per cent for those of low API. The

same general pattern emerges for each sex- field grouping The case of men

in social work is inconclusive because of the small case bases involved.

The table also repeats the earliei observation that women come from

higher s ta tus fami ies than men Even the low API women come from families

which are as advantaged as the high API men.

The association between seniors I API and their parental income is

difficult to unravel. There is undoubtedly mutual causality of an inter-

generational nature between income and intelligence. The higher intellec-

tual ability which is one factor producing the higher income of parents is



TABLE 1.

INCOME , BY SEX AND API , OF SENIORS SELECTING SOCIAL WORK
AND OTHER FIELDS

(Per Cent Claiming Parental Income of $15 000 or More)

====== ======- ;:: ;:::=

1==

:=== ;=::: :::== ::====

Men

High
(15) (348) (412) 330)

Medium (54) (475) 490) (7, 807)

Low 
(123) (504) 808) (11 356)

1..omen

High (ll5) (248) 678) 930)

Medium (246) (276) 17 (4 093) 987)

Low (258) (12 610) 380)

N. . 
DK, income

, income

NA, API. . 

, ,

NA or DK, more than
one variable

Total N. .

664
326
769
721

184
664

passed on to their children, Greater affluence also permits advantaged ed-

ucation for the children from their earliest school days,

Further , successful survival through the academic obstacle course
is most probable for those who are intellectually and financially most fit.
Another way of viewing this is to imagine a group of high-school students

norma lly distributed in intellectua 1 ability and parenta 1 income. There is
a high probability that those who are high on both intellect and income will

obtain a B.A.; there is a moderate probability that those who are high on

either intellect or income will stick through the four years of college; and

there is a low probability that those who are neither highly gifted nor well

off will finish. Four years later , when we look a t those who have comp leted



college , we will find an overrepresentation of those who are both highly

gifted and financially well off. Consider the following hypothetical dis-

tribution of a group of high-school seniors:

====. ======== =========:== ========

Income
Intellectual Abilit 19 

(per Cent) (per Cent)

Low

High

As college seniors they might be distributed in the following way because

of the differential rates of enrollment and dropout:

--- --------~~~ --- --------- ----~~~~~~ ~~~~~ -------

lncome---------High Low
l lty 

/, 

Per Cent \Per Cent)

Low

High

In this formulation , intellectual ability and high parental income

are not necessarily correlates of each other. Each is an independent at-

tribute , the presence of which facilitates a student 1 s passage through col-
lege and the absence of which throws obstacles in his path.

In the foregoing paragraphs we have used the term " intellectual
ability, " implying that it is somehow synonymous with the API on which the
analysis was based. However , as Appendix I indicates, API is an index com-

posed of two separate measures--the student s self-reported grade point av-

erage and his school! s quality as measured by the National Merit Scholarship
test scores of its entering freshmen. Thus API is not actually a direct

measure of respondents I intellectual ability because one component (school

quality) is an institutional characteristic and the other (grade point av-

erage) taps students I motivatiQn and faculty standards , as well as intel-

lectua1 ability.



Thus it becomes necessary to determine whether the association be-

tween API and parental income is actually an association with one or the

other of its constituent parts. The story is told in Table 1.

TABLE 1.

PARENTAL INCOME , BY SCHOOL QUALITY AND GRADE POINT AVERAGE
(Per Cent of Respondents Claiming Parental

Income of $15 000 or More)

===

t===

==============

lity================
Average and III

higher
(128) (500) (318)

(129) (391) (277)

lower (124) (657) (352)

" . 

. 2 840
, income" 0 . 392
, income 113
, GPA 
Total N. . . 

This table is based on a representative sub- sample of all
respondents.

The association between API and income is largely an association be-

tween school quality and income. The percentage who are "wea 1 thy" ($15 000

or more parenta 1 income) drops off rapidly as one proceeds from the higher
to the lower quality schools.

Going down each column , however , we see that within each level of

school quality the proportion of wealthy students does not vary much with

their grade point average.

Because there is much more to grade point average than only intel-
lectual ability we cannot say that Table 1. shows tha t the proport ion of

wealthy students does not vary with intellectual ability itself. However

because schools of high intellectual quality are also the more expensive



ones , an underlying relationship between API and parental income may be

simply stated: wealthy parents can afford expensive schools.

Occ pational Values

An important determinant of occupational choice is the pattern of

occupational values which the individual possesses. Empirical studies of
career choi.ce have shown a strong relationship between the values a person

holds Bnd the career he chooses. In a sense , career choice can be viewed

as a mode of obtaining rewards and satisfactions which are consistent with

the occupational values one holds.

pocential source of rewards.

The job one holds is thus viewed as a

To carry this point further , the selection of a certain occupation

rather than others is evidence that the individual has an image of that oc-

cupation which is at least somewhat congruent with the values he already

holds. Thus if it can be shown that students selecting engineering tend to

underchoose the value "an opportunity to work with people " their impression

of the task and setting of engineering must be one which involv s little con-

tact with people" Or if it can be shown that students selecti.ng the humani-

ties also overselect the value " a chance to be original and creative " it
can be concluded that they view the humanities as an arena in which their

desire for originality can be expressed.

In a study which preceded the NORC college seniors study by about

a decade, Rosenberg surveyed a national sample of college students , using a

list of occupational values on which the list reported here was patterned.

The association between parental income and expensiveness of school
has been tabulated for one group of seniors--those choosing social work as
freshmen. For three types of school , the proportion of students claiming a
parental income of $15, 000 or more is as follows:

Public colleges

. . . .

11 per cent
Private colleges (tuition under $900) 17 per cent
Private colleges (tuition over $900) 47 per cent

Morris Rosenberg, Occupations and Values (Glencoe , Ill. : Free Press
1957) . The paragraphs which follow are drawn from Chapter III.



Rosenberg isolated three independent dimensions of occupational values. ( 1 ) 

noted that the values "opportunity to work with people rather than things " and
opportunity to be helpful to others " were highly correlated; he labeled this

the "people-oriented" value complex. (2) The va lues "chance to earn a good
deal of money " and "give me social status and prestige" were highly correlated

and were termed the " extrinsic reward- oriented" value complex. (3) The values

permit me to be creative and original" and "opportunity to use my special abil-

ities or aptitudes " formed a dimension which Rosenberg termed the " self- expres-
sion-oriented" value complex.

Relevant here is the relation Rosenberg found between the occupational

choice of students and the values they held. Those students opting for social

work endorsed the people- oriented values far more frequently than the rest of

the students; in fact , of eighteen occupations selected , students choosing

social work ranked significantly higher than students choosing every other oc-

cupation on the score Rosenberg devised to measure the strength of the orien-

tation toward people. The story on the extrinsic- reward dimension was exactly

the opposite. Social work aspirants ranked at the bottom of the eighteen oc-

cupations selected in the intensity of their endorsement of extrinsic values

which , it will be recalled , were the values of money and prestige, Social
work occupied a middle , but slightly low rank among the eighteen occupations

on Rosenberg s third dimension , that of se -express on.

In the NORC study reported here , the questionnaire item eliciting
occupational values plus the actual wording of the response categories were
as follows:

Which of these characteristics would be very important to you in
picking a job or career? (Circle as many as apply.l. Making a lot of money.2. Opportunities to be original and creative.3. Opportunities to be helpful to others or useful to society.4. Avoiding a high-pressure job which takes too much out of you.5. Living and working in the world of ideas,6. Freedom from supervision in my work.7. Opportunities for moderate but steady progress rather than

the chance of extreme success or failure.
A chance to exercise leadership 
Remaining in the city or area in which I grew up,
Getting away from the city or area in which I grew up.
Opportuni ty to work with people rather than things.
None of the above.

10.
11.
12.



Turning to the data of this study, it is therefore not unexpected

that values constituting a " service dimension" strongly characterize indi-
viduals selecting socia 1 work as a career, The specific questionnaire

items which we have identified as constituting an orientation toward ser-

vice are "opportunity to work with people rather than things " and "oppor-
tunity to be helpful to others or useful to society, Respondents who se-
lect one of these values tend also to select the other; the association

between these values is high--Yule ' s Q among social workers is +, , among

the sample at large

, +,

55, Table I, lO presents the proportion of seniors
in the four broad fields selecting each of these two values,

TABLE I. 10

SERVICE-ORIENTED VALUES OF SENIORS SELECTING SOCIAL WORK
AND OTHER FIELDS

(Per Cent Selecting Each Value Presented)

===========================

1===========

=========== ---- -------------- --------------

Va lue Social Work Social Education All OtherSciences
Opportunity work with
peop le ra ther than
things (people)

Opportunity helpful
others useful

society (helpful)
990 24l 428 768

227
Total 990 24l 438 995

From Table 1, 10 it is apparent that social workers greatly (one
might say almost unanimously) overselect the two values we have identified

as constituting a service orientation, Lumping all respondents together

the study-wide proportion endorsing "people" is 56 per cent; for social
workers it is 83 per cent, The study wide proportion endorsing "helpful"

65 per cent; for social workers it is 91 per cent.

Yu1e I s Q is described in Chapter III.



The other two specific fields isolated in this chapter , social sci-

ence and education , also show rates of selection of these values which are

higher than the study-wide rates. Although we have not yet qemonstrated

the exchange of students between social work and education or socia 1 sci-
ence such exchange does exist and can be viewed as a circulation of stu-

dents among fields with similar structural requirements--work with or con-

concerning other people.

A service-orientation index can be constructed by observing the
simultaneous responses to the va lues of "people" and "helpfuL" We clas-

sifya respondent endorsing both values as scoring high; one endorsing
either value is classified as medium; and a respondent endorsing neither

people" nor "helpful" is classified as low on the service- orientation in-
dex. When seniors choosing social work are compared with all those not

choosing the field , 77 per cent of the former score high on the index , while

only 42 per cent of the latter score high,

Table 1. 10 indicated that social work aspirants scored high on
each of the two measures of a "people " orientation. But since other data

have shown that this orientation is particularly prevalent among women , it
is again necessary to control for sex to determine the extent to which the

apparent service- orientation of social workers is simply a function of the
high proportion of women in the field. Table I. ll therefore presents the
percentages by sex. It demonstrates that the field differences are real

and not a spurious result of the differential sex compositions of these

fields, Men in social work are distinctly more people oriented than other

men; women in socia 1 work show a similar overs election of these va lues
when compared with women in other fields.

A second major orientation is toward intellectua 1 pursuits. Two

va lues , which are highly correlated (Q = +, 70 for social workers , and 

among the sample as a whole) constitute such an orientation; these are " op-

portunity to be original and creative" and " living and working in the world

of ideas, Table I. 12 gives the proportion of students in each of the four
selected fields endorsing each of these two values.



TABLE L 11

SERVICE-ORIENTED VALUES , BY SEX , OF SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS

(Per Cent Selecting Each Va lue Presented)

=========-=========================== --------------------------------------.-----------------

Men Women
Va lue S oc ia 1 Social Educa All Social Social Educa- All

Work Science tion Other Work Science tion Other
Peop le

Helpful

219 478 2 6 2 7 6 771 763 035 492

1.3

Total 219 478 398 409 771 763 040 586

TABLE I. 

INTELLECT-ORIENTED VALUES OF SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS

(Per Cent Selecting Each Value Presented)

---------------------- = ------- , ------- ========= ============----------- ---------- -

Social-- --Social
Education All OtherVa ue Work Sc ences

Oppor tun i ty
original and cre-
ative (origina 1)

Living and working
the wor ld

ideas" (ideas)
990 24l , 428 768

NA 227

Tota 1 990 241 438 995

The story here is clear enough. On each measure , relatively few

seniors planning a career in social work exhibit an orientation toward in-

tellectual occupational values. Of the four groups , the socia 1 scientists

select these values to the greatest extent , followed by the "all other

group and educators , followed at a distance by the social workers. The



proportion of social workers selecting these values is about one-half of

the proportion of socia 1 scientists choosing them,

The low rate of endorsement of these intellectual values among so'-

cial workers is not explained by the fact that there are relatively few

high API students in the field. When API is controlled , a picture much

like that in Table I.l2 emerges--within each of the three API groups , so-

cial workers select these two values at a rate which is notably under the

rate for non- social workers.

As we did earlier when investigating the service dimension , we

can construct an index reflecting an orientation toward intellectual pur-

suits. Respondents checking both " original" and " ideas " were identified

as being high on an intellectualism index. Whereas l7 per cent of the

seniors opting for social work scored high , 28 per cent of those seniors

headed for other fields scored high on the index.

A third major orientation which can be identified by inspection

of occupational values is one we shall call the " independence" orientation.

The two values constituting such an orientation are Hmaking a lot of monei'

and " freedom from. supervision in my work. They display a high associa-

tion with each other among social workers (Q = +. 61) and a relatively high

association among the sample as a whole (Q = +. 39) 0 Table 1, 13 presents
the comparison of the four fields.

TABLE 1. 13

INDEPENDENCE-ORIENTED VALUES OF SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS

(Per Cent Selecting Each Va lue Presented)

======================== ========= =========

F=========F===========
Va lue

Social ial 
Education All OtherWork SClences

----,

Making lot money
(money)

Freedom from supervi-
sion work"
(freedom)

990 241 17 , 428 768
227

---

Total 990 241 17, 438 995



On both measures seniors choosing social work display low inter€st

in these measures of independence. (Perhaps "enterprise would be another

term which would catch the spirit of this index. Indeed , the proport ion

of social workers selecting each value is about one-third the proportion

of the "all other" group, with education falling closer to social work on

the freedom component , and both social sciences and education falling

closer to social work in their relative lack of interest in money.

Both these values are sex related , with men selecting them more

frequent ly than women. As above , it is necessary to investigate the pos-

sibility that the low social work selection of independence values is no

more than a reflection of the low proportion of men in the field.

Table 1. 14 controls for sex , and it shows that the apparent strong
difference between social work and the other fields is somewhat muted when

each sex group is considered separately. As a means of grasping this, we

recall that when both sexes were merged in Table 1.13 , the "all other

group chose these independence values at a rate which was about three times

that of the social workers. In Table I. l4 this ratio is generally less
than 3:1 within each sex group and for each value. The reduction of field

differences among men on money is slight , however; male social workers continue

significantly to eschew money as . an, impo tantcharacteristic of their future

career or job. Indeed , on these measures men ' in soclal work' show (little or no

greater affinity for an independence orientation than do women in general.

Although controlling for sex diminishes these field differences a little

it by no means eliminates them. Within each sex group and on each value

social workers score low on independence when compared with others of the

same sex.

As we did earlier with the " service" and " intellect" dimensions , we

have constructed an " independence orientation" index. On this index , 16 per

cent of the social work seniors and 37 per cent of those choosing other fields

scored high or medium.



TABLE 10 14,

INDEPENDENCE-ORIENTED VALUES , BY SEX , OF SENIORS SELECTING

SOCIAL WORK AND OTHER FIELDS
(Per Cent Selecting Each Value Presented)

----- ------------------------------------------ --------- ----------- ---------------- ------ --------------- -------- ---- --_._- -----------------------

Men Women

Value Soc ia 1 Social Educa- All S oc ia 1 Social Educa- All
Work Science1 tion Other Work Science' tion Other

Money

Freedom

219 478 393 276 771 763 , 035 492

133

---

Tota 1 219 478 398 26, 409 77l 763 040 586

One other occupational value is presented here because of the rel-

atively low rate of endorsement by social workers and because of its sig-

nificance for the profession. Included in the list of va lues was "a chance

to exercise leadership 0 The percentage viewing this as a desirable job

characteristic for each group is as follows:

ence , 40; education , 35; and "all other " 43.

socia 1 work , 31; socia 1 sci-
Controls for sex uncover a

pattern similar to our data for "money. There is little difference be-

tween women in social work and other women on the 1Y 1eadership " value. Men

in socia 1 work , however , when compared to men in other fields 5 underchoose

leadership to an extent approximating their relatively low choice of money

as an occupational value.

In an effort to draw together this discussion of differential en-

dorsement of occupational values in Table I. , we present the distribution
of respondents in each of the three indices ment ioned in the previous pages--

service , intellect , and independence.

The summary picture of seniors planning careers in socia 1 work is

one of differentiation from the rest of the graduating class of 1961 on

each of the major value dimensions investigated here. Compared to their

peers who did not plan careers in the field , social workers place unusually



TABLE L 15

SOCIAL WORKERS AND NON-SOCIAL WORKERS COMPARED
ON THREE INDICES OF OCCUPATIONAL VALUES

(Per Cent)

=======.= ====~~~=============, ========= =====================

Service- Intellect- Independence-
Position Orientation Orientation Orientation

Index Index Index
Index Social Non-Social S oc ia 1 Non-Socia 1 Social Non-Social

Work Work Work Work Work Work

High

Medium

Low

Tota 1 100 101 100 100 lOO

, social work 990
, non- social work

. . .

54, 096
, career field 0 1 341
, values
, both

. .

195
Total N . . 

. .

664

Respondents were categorized as high on the index if they en-
dorsed both va lues compris ing the index. They scored medium if they
endorsed one of the two values in the index. They scored low if they
endorsed neither of the values. For the values constituting each index
see text.

high value on jobs or careers which give them an opportunity to be of ser-

vice; they are relatively uninterested in jobs which contain an intellec-
tual component; and they are relatively uninterested in monetary rewards

and the opportunity to operate independently on the job, These field dif-

ferences are not functions of the heavy representation of women in social

work , for the field differences hold up within each sex group. Further
a fourth comparison reveals that prospective social workers are less likely

than their fellow seniors to endorse leadership as a va lue.

Academic Achievement

Earlier we used API as a control to see whether age and income dif-
ferences between social work and other fields might be associated with this

index. However , we have not yet turned to a discussion of academic perform-

ance as such.



The API was a trichotomy-- respondents were scored as high , medium

or low on an index which represented their grade point average , standard-

ized for qua lity of undergraduate school. In the entire sample , 19 per

cent scored high on API. For our four groups , the percentage scoring high

is as follows: social work , 15; social science , 29; education 15; and "all
other " 20.

Controls for sex in Tab le 1.16 demonstrate that the genera 1 advan-

tage shown by women exists within each the field groups selected here.

The proportion of women socia 1 work scoring high (l7 per cent) is more

than twice the proportion of men in social work scoring high (7 per cent).

This statistic runs from 7 per cent among men in social work to 36 per cent

among women in social science. Table I. 16 further reveals that social work
and education continue to show similar levels of academic quality under

sex controls.

TABLE 1. 16

ACADEMIC PERFORMNCE INDEX , BY SEX , FOR SENIORS
SOCIAL WORK AND OTHER FIELDS
(Per Cent Scoring High on API)

SELECTING

--------.= -------------------

Q---

-----'= ---- ------------------------------

Sex- SocIal-Work -SocIa l-ScI catIon 

----

ATT-Other-----

Male (218) 45l) 286) (26 409)

Fema Ie
(760) (755) (11, 877) 586)

N. 
NA, API

Total N .

759
905
664

The API , it should be remembered , is the respondent s grade point

average , standa rd ized for the qua 1 it Y 0 f his schoo Its construction and

use were dictated by the realization that two students-- one earning a B+

average at Harvard or Princeton and the other earning a B+ at Lower Winsocki



Normal-- pos-8ess different intellectual capabilities , although both check-ed

B+" when they filled out our questionnaire. Although the API is descrihed

in greater detail in Appendix I , the following diagram presents the basis
Qn which the respondents were distributed into the three API groups.

--- --------------------- ---------------------

School 

--------

Grade-Point-Xvera-e-----------
ualit A A- B+ B B- C+ C- D+

High
API

(Top
19%) Low

API
(Bottom 44%)

III

Thus a student in one of the top quality schools could earn a B-

average and still turn up in the high API group, whereas a student in the

bottom school stratum needed a straight A average to be so classified.
There are , then , two logical explanations for the relatively low prop or-

tion of social workers showing up in the high API group in Table I. l6.

Either they could be sparsely represented in the high quality schools (but

receive no worse grades than other students in schools of similar quality)

or they could be distributed among four school- quality levels in the same

proportions as other students , but receive distinctly lower grades than

others, Of course both factors could be operating. Each component is one

which reflects on the ability of a group of students. School quality was

derived from data on students--the National Merit Scholarship Qualifying

Test scores for each school' s entering freshmen (Appendix I), If a given

career field is underrepresented in the schools admitting the brightest stu-

dents , it is reasonable to assume that the field contains relatively few

such students,

In an effort to unravel these relationships , we first determine the

proportion of students enrolled in high quality schools (Table I . l7).



TABLE 1. 17

ENROLUL "I IN SCHOOLS OF HIGHpQUALITY , BY SEX, AMONG BENIORS

SELECTING SOCIAL WORK AND OTHER FIELDS
(P,ol' Cent Enrolled in Quality I and II Schools)

=-------

= F

---------- ~~~ -:--:.,- ---

Sex--- SocIaI-Work- All Other

Male (219) 478) 398) (26 409) 

Fema le (771) (763) (12 040) 586)

. 56, 664

The by now familiar pattern emerges. Men in socia 1 work are greatly

under-enrolled in the top quality schools, followed closely by men in edu-

cation. Whereas the study-wide proportion of all students enrolled in Qual-

ity I and II schools is 13. 5 per cent , social work students and education

students of both sexes fall well below this figure.

There are two possible explanations for the shortage of men study-

ing social work in upper quality schools. The first is financial--we have

seen that among these men only 7 per cent claimed a parental income of

$15, 000 or more. The high qua lity schools a lso tend to be those character-

ized by private control and high tuition. Men who are interested in social

work (it could be argued) are unlikely to enter schools of high academic

quality because of the relatively small number who can afford them. The

form in which the data are available to us do not permit us to investigate

this explanation.

The second possible explanation for the underrepresentation of men

in social work is an intellectual one-- perhaps the field attracts men who

are limited in their rates of enrollment in high quality schools not for

financial reasons but by intellectual capacity. Table 1. 18 presents the

self-reported grade point averages for various subgroups at each quality
leve 1. It seeks to answer the question "Although socia 1 work students are

underrepresented in the top qua 1ity schools , do they earn grades (compared



to their classmate-s. in the same qua l.ty schools) at a level which is higher

or lower than that of non-social workers?"

TABLE I. 18

GRADE POINT AVERAGE , BY SEX AND SCHOOL QUALITY OF SENIORS

SELECTING SOCIAL WORK AND OTHER FIELDS
(Per Cent Receiving "High Grades

Men D . . 

============ ========== ========== ========= ==:

Socia 1 Social Education All Other
Work Sciences

(3) (145) (144) 350)

(31) (64) (211) (454)

(3) (63) (85) (1, 934)

(51) (120) (656) 235)

(142) (888) 130) (14 222)

(504) (486) 545) 460)

Quality I schools

Men

Women

Quality II schools

Men

Women

Quality III schools

Women

Quality IV schools

(355) (2 927)71 (174) (85) (4 465) i

N. . . 55 759NA 

. .

905
Total N 56 664

High grades " here has a definition which varies among the
school quality groups. In quality groups I and III, the statistic
is the proportion earning a B- average or better. In qua li ty groups
II and IV it is the !?roportion earning a B' or better. This varia-
tion was necessitatea by the method in which grades were derived for
this table. We "worked backwards; " from a larger table which cross-
tabulated school quality by API, we could derive the grade point av-
erage. However , since the cutting point producing the API groups
varied , we were forced to inc lude B- in our definition of "high gradesin two of the four school quality groups. 

Fortunately" the purpose of this table is not to make comparisons
among levels of school quality but to concentrate on comparisons among
students within each of the four qua 1ity groups.

(70) (7 , 494 )
Men

Women 263) .



The comparisons to be made in Table 1. 18 are among students within

the same school- quality groups. In Quality I and II schools the lack of

sufficient cases makes it impossible to consider men who are studying social

work. However , the few women in the field attending Quality I schools

fare no worse than other women in the proportion receiving high grades in

co l.ege. Within Qua lity II schools , women in socia 1 work display lower

grades than other women , one- fifth of them earning a B or better.

In Quality III schools fewer men and women in social work receive

high grades than do seniors in other fields. The difference among men is

great; the difference among women is moderate.

In Quality IV schools social workers are not greatly different

from other students in the proportion receiving high grades. The social

work-social science comparison provides the greatest contrast , but setting

aside the social scientists there is little difference between the grades re-
ceived iu Quality IV schools byseni0rs in. social work and by those aspiring to
careers outside the field.

By breaking down the API into its two component parts--school qua 

ity and grade point average--we have seen that both contribute to the rel-

atively low proportion of social work seniors scoring high on the index in

Table Ll6. The significantly low proport ion of men in socia 1 work who
score high seems primarily to be due to their low enrollment in high quality

schools--although we have also seen that in Quality III schools (where the

majority of them are concentrated) the proportion receiving high grades 

well under the figure for other men.

Further , in the schools of very high and very low quality, the sen-
iors in social work do not fare too badly in the proportion receiving high

grades. It is in the heterogeneous groups of schools of middle qua lity
that , compared to other students , relatively few social work seniors re-
ceive high grades.

The initial finding from Table I.16--that only 7 per cent of the

men in social work scored high on the API--raises questions suggesting fur-
ther exploration. For example , it is possible that men in social work are



unique in their possession of a particular characteristic which also hap-

pens to be associated with low API, Perhaps neither their sex nor their

chosen field , but some other characteristic is responsible for their low

showing on the API.

For example , data not presented here show that Negroes, while still

in the distinct minority, constitute a higher proportion of men in social

work than of any other subgroup we have had a chance to observe; 20 per cent

of the men in social work are Negroes , whereas the study-wide proportion of
Negroes in the class of 1961 is 3 per cent, It is therefore necessary to

see whether this unusually high representation of Negro men mig t aEtect

':::':. . \:.. ::: . .

It could be arg, c; that
,I"

only 7 per cent of the men in social work scored high on API as a result

of the relatively poor schooling of Negroes who make up one- fifth of the

the performance of men in social work as a wholeo

group. Such an argument would claim that if whites were compared with

other whites and Negroes with other Negroes , men in social work would not

demonstrate unusually low academic performance.

tiated.
Such an argument is intuitively sensible but empirically unsubstan-

When race controls are applied , we see that the Negroes raise

rather than lower the proportion of men in social work who score high on

API. Whereas Table 1, 16 reported that 7 per cent of all men in social work

scored high , this figure is made up of the following components: among

whites 5 per cent , but among Negroes l4 per cent score high on PI. 12

Similar results obtain when controls for socio- economic status are

applied, Because there is a slight overrepresentation of students from

lower-income families (almost one-third reported a parental income of less

than $5 000) and because there is a general tendency for lower-income stu-

dents also to be lower on API , we must consider the possibility that it is

not sex or field , but income which is responsible for the fairly poor show-

ing of men in social work.

There were also nine male respondents who classified themselves as
Orienta 1" or "other" who are excluded in this discussion. The 14 per cent
figure for Negro men is actually six out of forty-threeo Because the base
is relatively sma 11 , this proportion should be viewed with some skepticism.
However , the 5 per cent figure for white males can be relied on , being based
on l66 respondents.



This approach is also unsubstantiated. The general negative asso-

ciation between social status and API does not exist among men in social

work. In the table below we present the percentage scoring high on API

for various subgroups of men in social work.

For all men in social work

Income
Under $7 500. . , 

500 or more. . .. 0 Q 
Fa ther i s educa t ion

Part high school or less. 
High-school graduate or more. .

Thus , because API and measures of social status are unrelated among

men in social work , these measures cannot be used as an explanation of the

low proportion of male aspirants to social work scoring high on API.

We are left , then , with the "real" fact of relatively low academic

performance of men in social work , which cannot be explained by the racial

or socio-economic structure of the group.

A final measure of academic achievement which provides data sub-

stantiating the findings on previous pages is the degree to which academic

honors are differentially distributed among undergraduates aspiring to var-

ious fields. From a list of eleven awards or honors , respondents checked

those which they had received or were fairly sure of receiving before grad-

uation. The list included such awards as Phi Beta KapP9., graduation with

.:.

honors, reaching at least the semi- finals of the National Merit Scholarship

competition , an academic scholarship, participation in an honors program

etc. The following proportions of our four groups reported receiving one

or more such honor: social work, 5l per cent; education , 58 per cent; so-

cial science , 70 per cent; "all other " 60 per cent. Further , among those

who did receive at least one such award or honor , the average number per

respondent was: social work , 2. 00; education , 2. 03; social science , 2. 54;

and "all other " 2. Thus both ieces of dat (the proportion receiving

and the per capita number receiveq) para llel the findings so far--prospec-

tive social scientists and the "all other" group display greater evidence

ucat ion.

of achievement than do seniors planning 9n careers in socia 1 work and ed-



CHAPTER II

EBB AND FLOW

In this chapter we present an overview of the scope of recrui.tment

into and defection from social work over a six-year period--from the fresh-
man year through the second post-baccalaureate year.

It is important to keep in mind the definition of terms such as " in-
to social work" and " from social work " since there are various ways in which

career choice might be conceptualized. In this chapter we are not concerned

with the implementation of plans by actual employment or enrollment in grad-

uate school , but with what might be called "occupational preference.

In this report "choosing" social work is defined as the respondent
anticipating that social work would be his eventual career field. The spe-

cific questionnaire item was "Please give what you expect to be your long-

run career , and ignore any school stop- gap job , or temporary military serv-

ice which might precede it. This question was asked of each individual on

each of the three annual waves reported in this study: at graduation (196l),

one year later (1962), and two years later (1963). An earlier point in time--

the freshman year--was also included by asking that each senior retrospec-

tively recall his "career preference when (heJ started college.

Thus the ebb and flow of the class of 1961 is measurable over three

spans of time--between the freshman and senior year
2 ("collegiate" defec-

tion and recruitment); between the senior year and one year after graduation

The concepts of vocational
examined in Donald Super

, "

A Theory
ogist , VIII (May, 1963), 186.

Since the data on freshman choice were obtained retrospectively (by
asking a sample of seniors to remember back to their freshman year) thi.s study
clearly omits one type of "defector the student who entered college planning
to be a social worker and subsequently dropped out of college. All college
dropouts will obviously elude the net of a researcher who gathers information
from a sample of seniors.

choice as preference and as entry are
of Vocational Development Amer. Psycho1-



first-year" defection and recruitment); and between one year and two
years after graduation (" second- year" defection and recruitment).

This chapter is organized according to these spans , and correlates

of defection and recruitment are presented in later chapters. Our purpose

now is simply to document the magnitude of the process--to assess the hold-
ing power of social work on those who chose it and its ability to attract

those who did not initially view it as a career choice.

Tables II. , 11. , and II. 4 present the relevant data in a rather
severely collapsed form. Each table summarizes changes between two points

in time. Because these materials are placed rather early in this report

and the reader has not had a chance to acclimate himself to the approach

and terms used , we shall annotate these tables rather extensively in the

text which follows 

Ebb and Flow during College

Table II. l presents the relevant data for collegiate defection
an recru tment; it documents change between the freshman and senior year.

An explanation of the terms and of the symbols in the table may 
in order at this point. Although it may have been evident in the discussion
thus far , defection is defined as the choice of social work at Time 1 and
the choice of a different field at Time 2. Loyalty is the choice of social
work at both times. Thus all individuals who choose social work at Time 1
become either defectors or loyalists by Time 2 (provided , of course , they
give information about their Time 2 career choice). Throughout this report
defectors will be symbolized +0 , and loyalists ++. Similarly, recruits (0+)
chose another field at Time 1 and social wo k at Time 2. The symbol N is
used to identify respondents who did not answer the question on career field;
thus the notation +N refers to the group which was in social work at Time 1
but did not provide career choice data for Time 



TABLE II. 

RECRUITMNT AND DEFECTION BETWEN FRESHM AND SENIOR YEARS

================================================ =========-========-=========

Social OtherWork Field(+)a (0)
693 55 110

Distribution

istribution of Res ondents as Freshmen

Defection
Number of freshmen choosing social work

Less NA , senior choice (+N)

Less percentage choosing another field
a s seniors , among those who had
chosen social work as freshmen(defectors +0) 66. 3% of

Recruitment
Recruitment from other fields

Number of freshmen choosing
other fields

Less NA, senior choice (ON)

Plus percentage choosing socia 1 work
as seniors , of those who had
chosen another field as freshmen(recruits 0+) 1. 39% of

Recruitment from unknown fields

Number of freshmen NA on career
field

Less NA , senior choice

Plus percentage choosing social
work as seniors , of those who
were NA on freshman choice(N+) 2. 38% of

Enter those choosing other fields
as seniors , of those who were
NA on freshman choice (NO)

Distribution of Res ondents as Seniors

Plus non- respondents to first wave
of study

Distribution of Total Sam le as Seniors
Includin Non- res ondents

693

685

55, 110

003

54, 107

86l
-525

-454 +454

( N)

861

003

336

+328 -328

990 54, 138 536

. 5 391

003

+751 -751

927

See footnote 3 for a discussion of symbols used in the table.

990 , l38



Career choice at both times was elicited by the same questionnaire--

just prior to the respondent i s graduation. In this first wave 56 664 indi-
viduals responded. The first row of Table II. l shows that 693 respondents

remembered that social work was their freshman career preference , 55 llO had

selected some other field as freshmen , and 861 did not answer the question

on freshman choice.

The upper portion of the table deals with defection; it presents the

number and proportion of students who had selected social work as freshmen

but who switched out of the field by their senior year. Of the 693 freshmen

social workers, eight did not respond to the question on senior choice , re-

ducing to 685 the number of students for whom both freshman and senior data
were elicited.

The first major component of change during college is the defection

of two-thirds (66. 3 per cent) of the freshman choosers. Later analysis will
reveal the destinations and characteristics of these 454 defectors-- our con-

cern here is with the magnitude of defection.

A defection rate of two-thirds seems large on the face of it , but

the figure has meaning only if social work can be compared with other fields

or with the sample as a whole. The preliminary report of the NORC college
seniors study contained data on defection from specific fields. Table 11.

presents rates of defection. for fields in which there were at least twenty-

five freshman choosers.

4 JamesA. Davis
Grea t Aspira tions: Career Plans of America Y s June 1961

College Graduates (National Opinion Research Center Report No. 82 , 1961).
The data presented here are adapted from Table 35b. Because of the prelimin-
ary nature of that report , part of the analysis was based on a representative
sub- sample of 3 397 respondents , thus reducing the case base for some fields
to a relatively small number. Nevertheless , a valid general rank-order of
fields can emerge , and for specific comparisons the differences in rate of de-
fection are greater than sampling error might produce.



TABLE II. 

COLLEGIATE DEFECTION FROM SPECIFIC FIELDS
(Per Cent Choosing a Different Long-Run
Career as Seniors among Those Choosing

============ ~~~ ==========

Other educational specialties
(physical education , agri-
cultura 1 education , etc.

). 

. 29 (184)

Nursing. . . . 33 (75)

Business . 33 (234)
Elementary education . 37 (268)

Secondary education (non-science). 41 (241)Agriculture. 43 (67)

Accounting . 44 (99)

Law. . . . 45 (94)

Religion . 46 (65)

Communications . 49 (8l)
Other. . . . 50 (128)

Fine arts. . . 50 (107)
Electrical engineering . 5l (132)
Physics. . . . 54 (48)

Medicine 55 (164)

Chemistry. . 55 (77)

Civil engineering. . . . 56 (71)

Secondary education (science and
mathematics) . . . 56 

(78)
Biological sciences. . . . 59 (58)

Mathematics. . . 60 (42)

Health professions . 60 (l04)
Humanities . 62 (84)

Engineering, other . 63 (256)

Clinica1" . . . 64 (39)

Social work. . . . 68 (34)

Social sciences. . . . 71 (58)

Government . 86 (35)



Thus the majority of fields showed greater holding powe-r during

college than did social work; the freshmen of only two fields - shown de-

fected at a greater rate. As it is , some of these rates are if anything

inflated because of the narrow boundaries placed around certain- fie-lds 0

For examp le , a freshman who chose elementary educa tion and th-en- switched

to secondary education would be counted as one of the 37 p€r cent who de-

fected from elementary education , although he had actually not abandoned

his orientation to a teaching career Similarly, a student who switched

rom electrical to civil engineering turns up as , bne of the 51 per cent de-

fecting from the former field , although he had not given up his intention

to work in the area of engineering.

Having established the scope of collegiate defection from social

work , we return to Table II. l and investigate the degree of recruitment in-
to the field between the freshman and senior years. There were 55 110 in-

dividuals who recalled that as freshmen they had chosen a field other than

social work. Of these , 1 003 did not reveal their senior choice , reducing

the computational base to 54 107 for whom data at both times are available.

Of these , 751 (1. 39 per cent) were recruited into social work (0+). In ad-

dition , eight individuals selected social work as seniors who had not re-

sponded to the question on freshman career choice (N+).

As seniors , then , the 56 664 respondents to the first wave of the

study were distributed as follows: 990 viewed social work as their long-

run career choice , 54 138 selected some other field , and 1 536 did not an-

swer the question on senior choice. To these 1 536, we add the 5 391 stu-
dents in the sample who did not respond to the first wave of the study, thus

raising to 6 927 the total number of seniors sampled for whom senior career

choice was not available. These 5 391 are inc luded now (near the bottom of

Table 11, 1) because they were given questionna.ires one year after graduation.
That is , although they did not respond to the first wave as seniors. they

were followed up on succeeding waves . and many of them responded. They are

included in the succeeding tables, which trace the ebb and flow after grad-

uation,



When the magnitudes of defection and recruitment are viewed simul-

taneously, a picture of field growth emerges. However the simple finding

that the field had increased by some 40 per cent during the college years

obscures a good dea 1 of switching in and out We have seen that during col-

lege , a large group of defectors was replaced by an even greater number of

recruits to the field.

First-Year Ebb and Flow

Table II. 3 presents , in the

the first post-baccalaureate year.

same manner the ebb and flow during

It begins with the same data with which

Table 11. 1 ended--the distribution of the sample as seniors; Of the 990

seniors who selected social work , one year later 175 did not provide data

about their first-year career choice--they either did not answer the ques-

tion (NA) or did not respond to the survey (NR) 0 Thus the case base on

which defection is based shrinks to 8l5. Of these , 333 respondents (40.

per cent) defected from the field during their first post-baccalaureate

year.

The middle portion of Table 11. 3 examines the extent of recruitment

into social work during the first post- baccalaureate year among the 54 138

who had aspired to another field as seniors. First , we deduct the 10 309

who either did not answer the question regarding first- year choice or who

did not respond to this wave of the study. Of the balance (43 829 respon-

dents for whom both senior and first-year data are available), 268 shifted

into social work from other fields during their first year out of college.

In addition , seventy of the 6 927 students for whom senior data were un-

available turned up one year after graduation with social work as their ca-

reer choice.

At the end of their first post-baccalaureate year , then , the 62 055

respondents in the study were distributed as follows (the bottom row of

Table II. 3): 820 viewed social work- a-s' .thei-r long- run career ch(Tic-e

48, 297 selected some other field , and 12 938 either did not answer the ques-

tion on career choice or did not respond to the study.

--....._
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TABLE II. 

RECRUlTjVlENT AND DEFECTION DURING FIRST POST- BACCALAURETE YEAR

Distribution

-------------,-------,------_._--,_._ ---_._-------------------,------_._------.-----------.--.-.---.-----.-------.------.---------.------- ---- -------- --.------ --------

istri utiQn of l spopdents as Seniors

Defect. ion
Number of seniors choosing social work

Less NA or NR, one year later (+N)

Less percentage choQsing another
field one year later , of those who
had chosen social work as seniors
(defectors +0) . . 40. 9% of 815

990

-175

ecrui tment
Recruitment from other fie1

Number of seniors choosing other
fields

" . " . " .

Less NA or NR, one year later (ON).

5/+ 138

-lO.
Plus percentage choosing social work

one year later , of those 1;(Iho had
chosen another field as seniors
(recruits 0+) 

" . 

" 0. 61% of 43 829

Recrui tmBnt jrqm eld
Number of seniors NA or NR on

career field 927

45lLess NA or NR, one year later

Plus percentage choosing social
work one year later , of those
who were NA or NR as seniors(N+) 

. .

1. 56%

Enter those choosing other fields
one year later , of those who were
NA or NR as seniors (NO) 

" . " .

of 4 473

Socia 1
Work

(+)

990

-175

-333

+268

+70

Other
Field

(0)

54, 138

+333

-10 309

-268

Dist ion of Re 2ndents OIlS Year after
Graduation

+4,

- 48, 297

The final column in this table
who either did not answer the question
respond to the survey (NR).

NA or

eN)

927

+175

+10 309

-4. 40-1

938

and in Table II. 4 contains respondents
on career choice (NA), or who did not



The first (and erroneous) impression is that there was a rather

sharp reduction in the numbero:t social workaspirants during the first

year out of school-- from 990 as seniors to 820 one year after graduation.
This does not indicate the " true" number of individuals selecting social
work One year ,after graduation, however , because the number of respond-

ents for whom career choice data are not available jumped Jrom over 6 900

as seniors to almost 13 000 as first- year respondents. Certainly, some

of the apparent decrease in the number of aspirants to any field can be

partially explained by the increase in the number of respondents either

not returning the questionnaire or not answering the question on career

choice. Later we shall present figure& which distribute a percentage of

the non-respondents into social work and give a more accurate picture of

actual field growth or decline 

(p.

For our present purposes it is

enough to observe that almost 41 per cent of those who as seniors viewed

social work as their career no longer did so one y ar after graduationo

(Or , viewed from the perspective of stability in career choice , 59 per cent

rema ined loya Moreover , there was recruitment into the field during the

first year which , on the basis of the data in Table II, , apparently was

not sufficient to replace those who defected" This will be confirmed when

we apportion the non-respondents a little later , but we can say that during

the first post-baccalaureate year , social work was characterized by high

loss, high gain , and net loss,

Second-Year Ebb and Flow

Table II.4 presents , in the same form , the data showing the magni-

tude of recruitment into and defection from the field during the second

year after graduation. As before , the top row begins with the data from

the bottom of the previous table; it shows the number of respondents who

after their first year out of school, aspired to social work (820), who as-

pired to other fields (48 297), and for whom data were not available

through either non- response to the study or to the particular questionnaire

item on career choice (12 938).



TABLE II. 

RECRUITMNT AND DEFECTION DURING SECOND POSt-BACCAAUREATE YEAR

Distribution

------------------------------ --------------------------------------------------------------------~~~----------------------------- -------- -------- --------

Distribution of Res ondents One Year after
Graduation

Defection
Number choosing social work one year

after graduation

Less NA or NR two years later (+N)

Less percentage choosing another field
two years later , of those who had
chosen social work one year after
graduation (defectors +0) 22. 6% of

Recruitment
Recruitment from other fields

820

-135

685

Number choosing other fields oneyear later 
Less NA or NR, two years later (ON).

Plus percentage choosing social work
two years later , of those who had
chosen another field one year
later (recruits 0+). 0. 56% of 40 406

Recruitment from unknown fields

Number NA or NRone year later
Less NA or NR two years later

Plus percentage choosing social work
two years later , of those who were
NA or NR one year after graduation(N+) 1. 73% of

Enter those choosing other fields
two years later , of those who
were NA or NR one year after
graduation (NO)

Distribution of Res ondents Two Years afterGraduation 
See note to Table 11.

48, 297

-7 891

12 , 938

- 6 564

374

Social Other NA or
Work Field

(+)

(0) (N)

820 297 , 938

-135

-155

+227

+110

+135

+155

-7, 891 +7, 89l

-227

-110

+6 264 - 6 264

867 598 590



The top panel begins with the 820 first- year social workers and

deducts the 135 who did not provide data on their second- year choice.

Among the remaining 685 , the defection rate was 22. 6 per cent , or 155 in-

dividuals. Simultaneously, recruitment from other fields added 227 indi-

viduals to the group of aspirants , while an additional 110 were added from

the group of 12 938 who had not provided data Dna year earlier. It is appar-

ent that the field grew during the second post-baccalaureate year; the

number claiming social work grew from 820 to 867 despite a simultaneous

increase in the number of respondents for whom data were not available.

Of more importance at this point than an attempt to measure net

growth or decline is the observation that the rate of defection decreased

from 40. 9 per cent during the first year to 22. 6 per cent during the sec-

ondyear after graduation. The rate of recruitment into the field re-

mained stable; during the first post- baccalaureate year

, .

61 per cent of

those who had selected other fields as seniors shifted into social work by

the end of their first year out of school, while the comparable figure for

the second year is . 56 per cent. However , it should be remembered that

the base figures on which these recruitment rates are computed are large

and that small changes in the rate of recruitment can result in large

changes in the absolute number of recruits. On a base of 40 000 , for ex-

ample , a change in the racruitment rate from 1 to 2 per cent would mean a

doubling of the number from four hundred to eight hundred recruits,

The same data can be rearranged and placed in the more traditional

turnover table. The turnover table simultaneously classifies each respond-

ent who provided data at two points in time according to whether he was in

or out of a given state at Time 1 and at Time 

over table has the following form:

In our terms, the turn-

Time 2 Career Choice

Time 1
Career
Choice

Social
Work

Social Work Other

++============ =

+0==========
Loya lists Defectors

Other Recruits Nevers



Table II. 5 presents the data in turnover form; each sub-table gives

the data for all 62 055 respondents for one of the spans of time consider€d

in this report--the "collegiate " first-year , 11 and " second- yearft periods.

TABLE II. 

SOCIAL WORK TURNOVER

=========================================================================

During College Senior Career Choice

Social Work Other

Freshman
Career
Choice

Social Work 231 454 685

751 356 107Other

982 810 792

N . . . 54 792
, freshman choice only. 

. .

336
, senior choice only. . 1 011
, both. . . 525

Non-respondents

. .

391
Total N . . . 62 055

During First Post-Baccalaureate
Year

First-Year Choice

Social Work Other

Other

482 333 815

268 561 829

Senior
Career
Choice

Social Work

N . . 
, senior choice only. 
, NR , first- year choice
, NR , both. . . 
Tota 1 N . 

During Second Post
Baccalaureate Year

750 43 894

. 44 , 644
473

only. 10 484
454
055

44, 644

Second-Year Choice

Social Work Other

Other

530 155 685

227 40 , 179 406

First-Year
Career
Choice

Social Work

757 40 334

N . . . 41 091
, NR , first- year choice only. 6, 374
, NR, second-year choice only 8 026
, NR, both. 564
Total N . . . 62 055

091



All the data in these turnover tables were already included in the pre-

vious tables or could be easily computed from them. The major advantage

in this presentation is the convenience and clarity turnover tables pro-

vide. For example , at a glance one can see that recruits outnumber de-

fectors during college and during the second post-baccalaureate year , but

not during the first post-baccalaureate year.

Choice Patterns

In the turnover tables each respondent was classified according

to his state at two points in time. An additional perspective can be gained

by classifying the respondents according to their state at a 11 four points

in time (freshman year , senior year . and first and second post-baccalaureate
year) and observing the resulting patterns.

For example , how many of the freshman choosers of social work were

still loyal at various later stages of their career? How many of them de-

fected but were later re-recruited? Of the senior social workers , how many

were still loyal after graduation?

Table 110 6 considers the fate of those freshmen who viewed social

work as their career field. It includes only the "complete panel" --those
respondents who provided information about their career choice for all four

points in time--and permits us to follow a given cohort-- freshman choosers

The careful reader may be struck by apparent anomalies in these
tables which are simply a function of the fact that some respondents did not
respond to one of the waves of the study or did not answer one of the rele-
vant questions. For example , Table II. might lead one to believe that 982
seniors selected social work as their career field; in Table Ilo 5E that fig-
ure seems to be 8l5. Actually, neither of these figures is correct , for as
we have seen in Table 11. , there were 990 seniors choosing social work.
The apparent discrepancy stems from the fact that for a student to be in-
cluded in a turnover table , he must have provided data for points in
time. In Table II. there were eight senior social workers who failed to
provide data on their freshman choice , reducing the sum in the first column
from 990 to 982. In Table II. 5E there were 175 senior social workers who
one year later , failed to provide data on their first-year choice , reducing
the sum in the top row from 990 to 8l5.



of social work--through the six years following their entrance into college.

Perhaps the major datum gained from the table is that after the defection

original freshman choosers of social work.

during college , there is little further change in the size of the group of

Thus , by adding appropriate en-

tries in the "N" column , we see that the original group of 490 shrank to

145 by the senior year , to 142 by the first post-baccalaureate year , and then

grew to 150 by the second post-baccalaureate year.

TABLE II. 6

CAREER CHOICE PATTERNS OF FRESHMEN
SELECTING SOCIAL WORK AS A CAREER

========-===========

::===========F====== =========

Pattern 1. Per Cent

302

490N. 490
NA or NR , any time 203Total N . 693

22.

1.4

1. 8

61.6

100.

. This post-baccalaureate stability among freshman choosers was not

attained by completely stopping further defections from the field but stems

from re-recruitment of some who had defected at an earlier time. For ex-

ample , rows E and F from Table II. 6 reveal that nineteen individuals (3. 8 per

It may be necessary to repeat here that these figures tell us nothing
about the net ga in or loss since they ignore recruitment lnto the field , an
important component of change. For example , although there was sizeable de-
fection from the field during college (as Table II. 6 shows), the reader will
remember that there was an even greater recruitment during college , resulting
in a net gain from the feshman to the senior year.



LI7

cent of the original cohort) switched back into the field during the first

year after college after having defected during college. Similarly, rows C

and G represent thirty-one individuals (6. 3 per cent) who were re-recruited
during their second year out of college , after having defected at an earlier

time. Although these "re-recruits" prevent the size of the group from be-
coming ever smaller , it should be noted that they still represent a small

fraction of those who originally defected. For example , of those who de-

fected during college (rows E through H), over 90 per cent were still out

of the field two years after graduation.

In sum , the cohort of original freshman choosers of social work ex-

periences rather sizeable attrition during college; but after graduation

further defection is small and is compensated by re- recruitment.

Another perspective is gained when the group of seniors selecting

social work is classified in the same manner. This group contains not only

those who were loyal during college , but also those who were recruited to

the field while on campus. Table 11. 7 presents the details.

TABLE II. 

CAREER CHOICE PATTERNS OF SENIORS
SELECTING SOCIAL WORK AS A CAREER

=======-============================ ======

F=====:;===
Pat- Time Per Centtern

1.0 l5. 9

1. 9

1. a

26l 37.

202 29.

690 100.

N . . 690
NA or NR , any t:ie 300
Tota 1 N . 990



Again , adding the appropriate entries in the "N" column disclos€s

that the cohort of 690 seniors choosing socia 1 work decreased to 426 one

year later and then to 418 two years after graduation. Wi th this group,

as with the freshmen choosing social work, defection during the second year

is balanced by simultaneous re- recruitment , producing little change.

Table II. 6 disclosed no significant defection during the first post-
baccalaureate year among those who chose social work as freshmen; according

to Table 11. , however , there was a sizeable defection during the first post-

baccalaureate year among those who chose social work as seniors. This ap-

parent discrepancy is explained , of course , by the difference in composition

of the two cohorts. The seniors are composed of two groups--collegiate loy-
a1ists who had also selected the field as freshmen , and collegiate recruits

who had switched into social work from other fields during their college

days. The difference in post-baccalaureate behavior between freshman and

senior choosers is accounted for by the presence of a large number of col-

legiate recruits in the latter group.

This leads to a revea ling finding about the impact of freshman

choice on post- baccalaureate loyalty. Of the 145 senior social workers who

had also selected the field as freshmen (rows A through D in Table 11. 7),

8l per cent were still loyal two years after graduation. On the other hand

of the 545 seniors who had not selected social work as freshmen (rows E

through H), 55 per cent were still loyal after two years. To put it another

way, although relatively few freshman choosers of social work remained loyal

throughout college , of those who did , a very high proportion retained their

loyalty during the two years after graduation.

Classification of respondents at four points in time permits another

type of analysis--a retrospective look at the patterns of those who , two

years after graduation , claim social work as their career field. These are

the students who have entered the field at various points in the past and

who either remained loyal thereafter or who re- entered the field after an

earlier defection.



TABLE II 0 8

CAREER CHOICE PATTERNS OF THOSE
CHOOSING SOCIAL WORK TWO YEARS

AFTER GRADUATION

======= ============================ ======= =========

Pat- Time Per Cent
tern

110 15.

261 360

116 16.

144 20.

1.0

1. 3

711 100.

N. . 
NA or NR , any time

Tota 1 . 

. 711
156
867

Combination of appropriate rows of Table II. 8 permits us to deter-

mine how many of those who were opting for social work at the end of the

study had first selected the field at various points in time. The data re-

vea 1 that 21 per cent had seen social work as their career as early as their

freshman year , 42 per cent first chose the field as seniors , 16 per cent

first entered one year after graduation , and 20 per cent two years after

their graduation from college. About three- fifths of the final group of

social workers had first selected the field during college; two- fifths (rows

C and D in Table IIo 8) were recruited for the first time during their post-

graduation days.

It should be remembered that this three- fifths/two- fifths ratio ob-
tains after only two years. As the years pass , more of the graduatio

choosers will defect; simultaneously, an increasing number of the class of

1961 will select the field for the first time after college. Thus , were we

to return to our respondents in (say) 1971, our data might be consistent

with those of Pins , who learned that one-half of the students in graduate

schools of social work selected the field as a career after their gradua-

tion from college.



A footnote to the data in Table 11. 8 is the previous instability

of career choice of one-ninth of this group; rows E through H conta 

those respondents who identified soc ia 1 work as their career field two

years after graduation , but who had once defected and then re-entered the

field.

Growth and Decline

Thus far we have investigated the magnitude of recruitment and de-

fection , but have not put these two components of change together to pro-

duce an adequate notion of the degree to which the field grew or became

smaller during the period in question. Tables II. , II. , and 11. 4 did

present the actua 1 number of respondents claiming socia 1 work as their ca-
reer choice , but as noted then , wave-to-wave variation in the number of re-

spondents who did not provide data could account for apparent changes in

the number of respondents claiming social work as a career.

There are two methods of handling this problem. First , it is pos-
sible to construct a hypothetical number of aspirants to the field by ap-

portioning out the non-respondents into social work and other fields in

the same proportion as those who did respond. Second . it is possible to

eliminate all those who failed to provide data at at least one point in

time--to restrict analysis only to the " full panel."

Using the data from Tables II. , II. , and 11. , we have appor-

tioned out the non-respondents into social work and "other" in the same
proportion as those who did respond. For example , using the data from the

top row of Table 1I. . we have changed the freshman distribution of respond-

ents as follows:

(+)

(0) (N)
Socia 1 Work Other No Data

From 693 110 252 = 62 055

771 284 = 62 055



By this procedure , of the 6 252 individuals 7 who did not provide

freshman data , seventy-eight were apportioned into social work , raising

the number of freshman choosers from 693 to a hypothetical 771. imila rly,

l74 of the 6 252 were apportioned into other fields , raising this number

from 55 1l0 to 61 284.

This "constructed" number of 771 freshman choosers was then sub-
jected to the already known rate of collegiate defection. Further , the

number in other fields was subjected to the already known rate of colle-

giate recruitment into social work. By this procedure , the freshman fig-

ure of 771 was diminished by 5ll defectors and replenished by 852 recruits

netting 1 112 senior social workers. Continuing with these 1 ll2 , then

first- and second-year changes were computed in the same manner. The top

half of Table 11. 9 presents the number of respondents selecting social work

at each point and thus permits measurement of growth and decline. The

first row gives the number of "constructed" social work aspirants determined

by this process of apportionment; the second row gives the number determined

by the second method--restriction of analysis to the full panel.

TABLE II. 9

FIELD GROWTH AND DECLINE FROM FRESHMN YEAR
TO TWO YEARS AFTER GRADUATION

================ ------------------ -----------------------------------

Number-of-respondents-selecting-socIaI-work-as-their---
Method career field

One Year Two Years
Freshmen Seniors after after

Graduation Graduation

Construction 77l , 1.2 029 138
method

Fu 1. panel 490 690 634 7ll
method

Numbers above expressed percentage those
selectinj; soc ia 1 work seniors

Cons truc t ion 100 l02
method

Full panel 100 103
method

The figure of 6 252 is composed of the 861 respondents who did not
answer the question on freshman career choice , plus the 5 391 who did not

respond to the first wave of the study (see Table 11. 1) 0



Both methods presented in the table rest on the assumption that

the rate of non-response was the same among social workers and non- socia 1

workers--among loya lists , recruits , and defectors. That is , these data

are accurate to the extent that no group is over- or underrepresented be-

cause of differential response rate. The "constructed" method presents

the " true" number of persons in the sample who would have identified so-

cial work as their career choice had everyone in the sample replied.

Table II. 9 confirms the impressions ga ined earlier and summarizes

the data in this chapter. The lower panel standardizes the number of re-

spondents viewing social work as their career field , setting the figure 

seniors at one hundred. As a result of the defection and recruitment which

operate simultaneously, social work expands significantly during college

loses a little during the first post-baccalaureate year , and then regains

these slight losses during the second post-baccalaureate year. The net re-

suI t during college is expansion.

ative sta ty.
The net result after graduation is rel-

Projections

For planning and policy purposes, it may be helpful to determine

the approximate total number of 1961 college graduates who were oriented

toward a career in soc ia 1 work. Precise data are available from other

sources on the number of students in graduate schools of social work , but

these refer only to a specialized group, and , since students in schools of

social work vary widely in their ages , they represent a large variety of

college graduating classes.

0f course , the first period of time considered in this chapter
spans four years , while the last two periods span only one year each. We
would expect the amount of change to be related to the length of time during
which the change could operate. Nevertheless , unless the pattern changes

drastically during the third and fourth post-baccalaureate years it is safe
to say that the four years before graduation see a much greater expansion of
the field than do the four years after graduation.



In the major report on this study Davis estimated the size of the

total spring, 1961 , graduating class at 265, 000 students. After determin-

ing the percentage of our sample choosing social work as a career we can

project this percentage to the entire graduating class, In Table 11, 10 be-

low , column A presents the number of respondents choosing social work , and

column B gives as a base the number of respondents providing data on ca-

reer choice. These data were obtained directly from Tables II, , 11,

and 11,4,

TABLE II, 

PROJECTION OF' ACTUAL NUMBER OF ASPIRANTS TO SOCIAL WORK
IN THE COLLEGE GRADUATING CLASS OF 1961

================

F====

~~~~~~

=====F=============-

Number in Grad-
uating Class Select
ing Social Work
(C x 265 000)

(Rounded to the
Nearest Ten)

(D)

Time
Selecting

Socia 1 Work

Providing
Career Choice

Data

Per Cent
Choos ing

Social Work
(A/B) a

(A) (B) (c)

As freshmen 693 55, 803 1. 2419 290

As seniors 990 , l28 7958 760

One year later 820 49, 117 1. 6695 420

Two years later 867 465 1. 8266 840

The reader will note that the figures in column C are proportionately re-
lated to each other as are the numbers 69 , lOO , 93 , and 102 , when the figure for

the senior year (1. 7958) is set at 100. These are the same figures representing
the change in size of the group of social work aspirants as derived by the con-
structive method in Table II,

Thus America ! s graduating class of spring, 1961 , yielded approxi-

mately 4 760 students who , upon graduation , viewed social work as their long-

run career field, As the previous data in this chapter indicated and as col-

umn D repeats , this figure did not change much between graduation and the

end of the second post-baccalaureate year.

The procedure by which the estimate was made is included in Ap-

pendix II of this report.



CHAPTER III

CORRELATES OF RECRUITMENT TO SOCIAL WORK

So far we have described a group of social work aspirants in Chapter

I--those college seniors who claimed the field as their long- run career choice.

That chapter also compared this group with other 1961 graduates of America

colleges and universities. In Chapter II we investigated the scope of change

during three spans of time--during college , during the first year after gradu-

ation and during the second year after graduation. The components of change

were defection--the switch from social work at the beginning of the time peri-

od to another field at the end-- and recruitment--the switch into the field be-

tween two points in time. A good deal of defection and recruitment was meas-

ured during the period under scrutiny, and the net result of these processes

was pre-baccalaureate growth and post-baccalaureate stability in the size of

the group opting for the field.

We turn now from a description of the scope of recruitment and defec-

tion to a consideration of some of the factors associated with these processes.

Questions immediately arise about correlates of the recruitment and retention

a lready documented. Are men or women more loyal to the field? Are the fac-
tors which lead to recruitment during college the same as those which operate

during the second year after graduation?

This chapter will deal with correlates of recruitment; the following

chapter will consider correlates of retention.

Until now we have spoken of defection from social work , since defec-
tion represents change , and Chapter II was concerned with change. From this
point on , however , we shall refer to "retention" or stability of career choice.
For example , during college , 66. 3 per cent of the freshman choosers of social
work defected; therefore the percentage remaining loyal (or "retaining" their

career choice) was 33.

Since this chapter will discuss correlates of recruitment into the
field , clarity dictates that in the next chapter recruitment be paralleled
with retention , rather than with defection. Thus it will be possible to ob-
serve, for example, that a certain characteristic is associated with both re-
cruitment and retention; that is , the characteristic not only "causes " people
to switch into the field (0+), but it also tends to keep those in the field
who had already selected it 

(++). 

(For an explanation of symbols represent-
ing recruitment , retention , and defection, see Chapter II n. 3.



Corre la tes

Table 1ILl presents values of Yule ! s Q; each entry shows the re-

lationship between recruitment into social work and a selected variable.

The first column shows the association between the variables and recruit-

ment during college; the second column treats recruitment during the first

post-baccalaureate year , and the third column treats recruitment during
the second post- bacca la'ureate year.

So that the ba lance of the report may be read with minimum diffi-

culty, an interpretation of Q as it is used in relation to recruitment

follows. The "recruitment Q" simply measures the degree to which two

groups differ in their rate of recruitment into social work during a spe-

cific span of time. For example , if 1. 9 per cent of the students from

large metropolitan areas shifted into soc ia 1 work between their freshman

and senior years , while 1. 1 per cent of those students not from large met-

ropolitan areas did so , the association between collegiate recruitment and

a large metropolitan hometown would be positive. Depending on the size of

the Q, we would say that this association is "weak" or "moderate" or

strong.

Since the nature of the data required us to work with small per-

centages, or rates of recruitment (for example , Table 11. 1 shows that 1.

per cent of those not choosing socia 1 work as freshmen shifted into socia 

work by their senior year), we shall illustrate the meaning of the recruit-

ment Q by reconverting entries for one of the variables in Table III. 1 into
their original raw data.

Although there are no rigid rules , we shall adopt the general con-

vention that a Q whose absolute value is greater than . 20 is one worthy of

notice. In data such as those presented in TableIII. , however , if all

three Q s for a variable are positive or negative , this might be worthy of

comment even though one or two of the three do not reach . 20. The data in
Table :111. 1 on API would be an example. For a discussion of Yule ! s Q, see
Leo A. Goodman and William H. Kruskal

, "

Measures of Association for Cross

Classifications J. Amero statist. AssoCo (December , 1954), 49 , 732-64.



TABLE IlLL

CORRELATES OF RECRUITMENT INTO SOCIAL WORK

(QCoefficients during "Collegiate

" "

First-Year
and "Second-Year " Periods)

Occupational values

-------------------------------------;:::--------- -----------:: 

-'-----------Co

------------

Characteristic----------- CollegIate -First-Year -Second-Year

Helpful
People

.. . .. .. .. .. .. .. . 

Moderate , steady progress

Freedom from supervis ion
Leadership c . 

.. . .. " .. ..

Origina 1 and creative
ldeas

.. .. . .. . .. .. 

Money.

.. .. . .. .. .. .. .

Personal and background character
istics

Sex: Male

.. . .. . . 

API: High

.. .. .. .. .. 

Religion: Catholic
parenta 1 occupation:

collar
white

Father s education: A, or

more

.. .. . .. . 

Parental income: $15 000 or
more

'" .. .. . .. .. . .. .. . 

Race: Negro

.. . .. .. .

Age: 22 or older

.. .. .. . 

Birth order: only child
School control:

high tuition
pr i va te with

.. .. .. .. .. .. " 

Career activity: research
Effect of parental advice:

important
very

Mar-ita 1 status: single
Political orientation: libera 1

3.2

- .- . - .

. 3l

- 0

- . - .

. l7

- .- .- . - .- .- . - .- .



The data on sex from Table 111. 1 revea 1 tha t the three recruitment

s for males are -

, -

, and - 23. This means that during college

men were recruited to socia 1 work at a rate which was well under that for

women (Q = - 70). By the second post-baccalaureate year , the difference

was still marked , but much smaller (Q = - 23). The origina 1 data are found
belowo Table 1110 2 presents the rates; Table III. presents the origi-
nal numbers , along with the Q' s computed from these numbers. The table

TABLE III. 

RECRUITMNT AND SEX

P===C===
7===7====s==7= W== d==7===

E==

===

S====P===== d====ent tlng lnto OCla urlng lme ,pan resen
Co llegia te First-Year Second-Year
Recruitment Recruitment Recruitment

Men Women Men Women Men Women

Lf4 Lf5

(32 375) (21 732) (25 778) (18 051) (23 766) (16 640)

============

bI==

~~~

whi

~~~ ~~~

d===============

. -. - ---

. .__n u_..----.u...-

S ta tus
Recruits (0+) 157 594 114 154 108 119

Non-
recruits (00 2l8 1.8 664 897 658 521

Male - 0 70 - 0 32

.__. --_..-

presents a number of findings, First , and most centra 1 to the discussion
here , the difference in the rates of recruitment of men and women narrows

as the group of respondents passes from its pre- graduation to its post-

graduation periodo During college , the difference was great-- 73 per

cent of the women who had not chosen socia 1 work as freshmen did so as

seniors , while the figure for men was only . 48 per cent. The numbers which

produce these rates a 180 produce a ma Ie Q of - 70. This large Q. in effec

reveals that there is a great difference in the degree to which men and

women shift into the field during college.
for men is less than that for women.

Its sign tells us tha t the rate



During the first post- baccalaureate year , the gap narrows. Table

111. 1 gives a male Q of - 32. Table III. 2a demonstrates that this approach
to parity between the sexes was caused , not by an increase in the rate of

recruitment among men , but by a drastic decrease (from 2. 73 per cent during

college to . 85 per cent during the first year out) among women. Finally,
during the second year after graduation , there is a further narrowing of

the difference between the rates of ma Ie and female recruitment into socia 
work although the rate among women (. 72 per cent) still exceeds that for

men. Had there been no difference in the ra tes recruitment the va lue

of Q would have been 00.

Table III. 2a can be viewed from a different perspective. It shows

that the male rate of recruitment into social work is stable across time

whereas the rate among women is relatively high during college and reaches

stability only after graduation. Indeed , it is the high recruitment ra 

among women which accounts for the gain in the earlier characterization of

social work as a "high gain , high loss , net gain" field during college.

One final observation on the data presented in Table 111. 2 stems

from the actua 1 numbers presented in part Although the rate of recruit-

ment is a significant statistic (and will receive attention during this

chapter), it tells nothing about the actual number of individuals in the

group who switch into social work. Indeed , two groups may differ in their

rates of recruitment and still yield the same number of recruits to the

field if these rates are based on groups of different sizes. Something of

this nature happens during the second post-baccalaureate year. , Although

the rate of recruitment for men is relatively low (. 45 per cent), there are

more men (23 766) than women (16 640) available. The net result is an a 

most equa 1 number of men and women added to the group of soc ia 1 work aspir-

ants during the second year.

To summarize this methodological parenthesis , the value of Q will
tell the extent to which two groups differ in their rates of recruitment

into socia 1 work. However , it will not indicate what the rates of recruit-

ment are , nor will it give a clue to the actual number of recruits in the



groups. Com.paring two rates of recruitm.ent will indicate the level of re-
ruitment , but unless the base number is shown , it will not suggest the ac-

tual number of recruits.. in the groups.

The tables which are included in this chapter present , as the basis

for the analysis , the rates of recruitment--that is, data in a form similar

to Table III. 2a, The value of Q is also presented , to facilitate a quick

and summary comprehension of the relationships imbedded in the tables.

Much of the subsequent analysis will proceed from Table III The

first general observation is a COImnon- sense one--that most variables are

quite "consistent, That is , if a characteristic is associated in a positive

or negative way with recruitment into social vork during college , it con-

tinues to operate in a similar fashion during the post-college years Ex-

pressed concretely and negatively, there are no variables which show a strong

positive association during one time period and a strong negative association

during another time period. Perhaps the one which would come closest is

school control; students from private , high tuition schools display rela-

tively low recruitment rates during college (Q 20), but relatively high

rates during the second post-baccalaureate year (Q =' +. l8) . Later , after a

detailed investigation of retention in the next chapter , we shall see wheth-

er the same factors which draw people to the field also keep them there; for
the moment, however , our concern will be exclusively with recruitment.

The next general point to be made , before detailed consideration of

specific variables , is the importance of occupational values, sex, race , and

the Academic Performance Index (API) and the relative unimportance of vari-

ous socio-economic factors in the recruitment picture. The two occups t iona 1

va lues which are virtua lly prototypica 1 of the field (see Chapter I) exert

strong influences on recruitment Respondents viewing an "opportunity to
be helpful" and an "opportunity to work with people" as important job char-

acteristics are far more likely to shift into the field during each of the

time periods in question than are those who do not hold these values.



give the reader an idea of the magnitude of the differences , the "he1pfuP'

Q of +. 66 during college is generated by these rates: 92 per cent of

those endorsing the value , but only . 39 per cent of those not endorsing
the value were recruited into social work between their freshman and senior

year.

It should be emphasized that for two of the time periods presented

in this report , and in Table 111. , the data on occupational values were

elicited from the respondents before they switched into the field; it is

not an artifact of their prior choice of socia 1 work as a career For ex-

ample , the first- year (1961 to 196 recruitment Q t S are based on values

elicited while the respondents were still in college (1961), and the re-
spondents involved are all those who had not selected the field at that

time. Similarly, the second- year (l962 to 1963) Q' s are based on values

elicited at the beginning of the second post-baccalaureate year (l962), and

the respondents involved are all those who had selected the field at that

tLme.

Some of the values in Table 111. 1 are inimical to recruitment.

Rates of recruitment into social work are relatively low among students who

endorse the fo llowing va lues: freedom from supervision in my work ,. a chance

to exercise leadersh opportunities to be original and creative , living

and working in the world of ideas , and making a lot of ITlOney

The associations between these va lues and collegiate recruitment are
not surprising at this point , because they are based on virtually the same

groups of respondents as the comparisons in Chapter The group of colleg iate
recruits in this chapter (0+) comprises the great majority of the senior

social workers who were considered in Chapter Further , those who did not
recruit into the field during college (00) comprise the great majority of

the people not in social work who were used for comparison purposes in Chap

ter I. In other words , a characteristic which was associated with senior
choice of social work in Chapter I will certainly be associated with col-

legiate recruitment in Table 111. 1 of this chapter.

We therefore should make explicit that the collegiate Q s are based

on values elicited after the freshman-to-senior recruitment has taken place.
Our assumption , then , for collegiate Q' s is that the same pattern would have
emerged had we obtained the va lues of the respondents as freshmen , not as
seniors.



The new data which Table 111. 1 show , however , are the correlates

during the two post- baccalaureate years. With but few exceptions , then

if occupational values are correlated (either positively or negatively) with

recruitment during college , this correlation is maintained during the two

years after graduation.

The data on sex were presented earlier in this chapter as an example

of the use of Yule s Q. Along with values , sex is strongly associated with

recruitment; during each of the time periods men are less likely to shift

into social work than are womeno

The strong association between race and recruitment (eo g. , a Negro

collegiate Q of +. 48) might give the erroneous impression that Negroes con-

stitute a large proportion of social work entrants. The basic figures are

these: 72 per cent of the Negroes not selecting socia 1 work as freshmen

and 1. 33 per cent of the non-Negroes were recruited during college. Per-
centaging the da ta the other way revea ls that Negroes comprised 8 per cent
of the group of recruits , but only 3 per cent of the non-recruits--that is

only 3 per cent of virtually the entire sample. Thus, although the asso-
ciation between Negro and recruitment is strong, still , only one of every

twelve recruits during college is Negro.

Still scanning Table III. 1 we see that one other variable is con-
sistently associated with recruitment-- students scoring high on the API demon-

strate lower rates recruitment than do students scoring low or medium

the API. The high negative association of - during the second post-
bacca laureate year genera ted by these figures: per cent of the high
API students , but . 69 per cent of those with medium or low API scores
switched into social work during their second year after graduation.

There are three measures of socio- economic status (SES) reported in

Table III . l-- father i s occupation , parenta 1 income , and father s education.

A glance at the data reveals a rather consistent if not strong pattern of

associations; seven of the nine Q-values are positive. These seven range

from +. 04 to +. 23. The other two both occur during the second post- bacca lau-
reate year (- 03 for income and . 00 for education). The genera 1 finding



here is the moderate and consistent positive association between recruit-

ment and high occupational status , income , and education during college and

during the first year after graduation , and the lack of this clear evidence

during the second post- baccalaureate yearo

Q I S can be mis leading when they dea 1 with continuous variables such
as income and education. They may lead to the assumption that the associ-

ation is linear-- for example , that " the higher the income , the greater the

recruitment. " However , it is possible that some relationships are curvi-

linear; using the data being considered here , for example , we might find

that both the highest and the lowest income groups display high rates of

recruitment when the sample is divided into more than two income groups 

Such a relationship would not be revealed by the computation of a Q, which

requires that the continuous variables be dichotomized.

income

Something of this nature occurs in one of the associations with

(although a more pronounced curvilinear relationship will be seen

when we consider retention in the next chapter)" Tab le 111. 1 revea ls a re-

cruitment Q of +. l3 during college: this means that respondents whose pa

rental income is $15 000 or more show a slightly greater tendency to be re-

cruited into social work than do students with a parental income of less

than $15 000. It does not necessarily follow that , if we establish more

than two income groups, respondents whose parenta 1 income is low therefore
display low rates of recruitment" The relevant data , presenting the rates

for four income groups , are as follows:

------------ =================================================------------

Income
Under 000- $lO , 000- $l5 , 000

000 $9 999 $l4, 999 More

Rate re- 1.42 1.26 1.22 1. 67
cruitment L;50) (21 359) (7, 453) 033)

N . . 0 . 0 . 

. .

385
, DK income . 7, 722
, senior choice 003
Total N . . 

. .

55, 110



The Q of +. 13 is derived by collapsing the income categories to produce a
dichotomy-- , 000 or more vs 0 less than $15 000. As such the higher in-
come group displays higher recruitment than does the lower income group,

However , had a Q been computed using $5 000 as the cutting point for the di-

chotomy, it would have been found that the lower income group (in this case

under $5 000) would have shown the higher rate of recruitment (1. 42 per cent);
a Q based on this dichotomy would have shown a slight positive association

between low income and recruitment.

An investigation (not presented here) of the rates of recruitment on

each of the three measures of socio-economic status reveals that this prob-

lem does not exist for most of the associations between these measures and

recruitment That is , when the Q in Table 111. 1 shows a moderate positive

association between high status and recruitment , the reader can assume that

there is a moderate negative association between low status and recruitment--

that is, the relationship is linear 

sex

Thus far our survey of Table III. l has included occupational values
race , API , and socio-economic status, and has shown that there is a

genera 1 consistency over the three spans of time (and among the three meas-

ures of SES) in the association between these variables and recruitment to

social work.

Other variables should be briefly noted , precisely because they are

not consistent. The type of control of each undergraduate institution was

determined and three classes were identified: public colleges , private col-
leges with low tuition , and private colleges with high tuition. Table 111.

shows an increasing tendency for graduates of private high tuition colleges

to be recruited into social work. During college (when the institutional ef-

fect would be greatest) students from these schools show relatively low rates

of recruitment. Their ra te of recruitment , compared to students from other

types of schools , increases after graduation , until during the second post-

baccalaureate year they demonstrate a distinctly higher rate than do gradu-

ates from other schools (Q = +. l8).



The data on birth ordeT reveal that only children switch into social

work at a higher rate than do students with siblings. The association be-

tween ffonly child" and recruitment is positive , although moderate during the

first two spans of time and negligible (Q = - . 04) during the second year af-

ter graduation. However , the data are included at this point in prepara-

tion for a discussion of birth order and retention in the next chapter.

Respondents were asked about the career activity which they antic-

ipated ' ,&oulcn be an important part of \1heitl long-run career work. They

tion , or service to patients or clients.

teaching, research , administra-

Tab le 111. 1 reve a Is tha t students
could have selected any of the following:

oriented toward research display lower rates of recruitment into social

work than do students without this orientation; this negative association

especially strong during college (Q = - 44).

Finally, the data on marital status reveal strong associations dur-

ing college and during the second year after graduation , during which single

respondents switch into social work at a greater rate than do married re-

spondents.

Multivariate Associations

Table 111. 1 forms a base for further exploration of correlates of

recruitment into social work. Although we now know that recruitment is as-
sociated with Variable X , there may be subgroups within which this rela-

tiooship does not hold. , the apparent relationship between Variable Y

and recruitment may be due to the influence of a third factor which is as-

sociated with both Variable Y and recruitment.

Values --Since Table III. l showed occupational values to be strong
correlates of recruitment , we shall select a number of them for further

discussion of collegiate recruitment. Table 111. 3 preseots data for two

of the values-- people " and "helpful" ; it controls in turn for religion sex

API , and parental income. Each entry is the per cent "recruiting in" to so-

cial work during college with a specific sub- group--that is, it is the



proportion of those selecting another field as freshman who shifted into

social worIcbytheir senior year. It may be helpful to reca 11 from Ta-

ble ILl that the percentage for the class of 1961 as a whole is 1.39.

The first row in Table III. 3 presents the figures which produced
the study-wide association (Q = +, 57) between recruitment and people; 2.
per cent of those endorsing "people " and . 57 per cent of those not endors-
ing this va lue shifted into socia 1 work during college. Similarly, for
the value "helpful " L92 per cent of those endorsing the value and . 39 per

cent of those not endorsing it were recruits , yielding a Q of +. 66.

Controls for religion show that the association between these two

values and recruitment is especially strong among Jews, While Jews who

possess a "people" orientation are more likely (2, 65 per cent) than gentiles
to shift into social work , those who lack this orientation avoid the field

almost completely; only two of 1 931 Jews not oriented to "people

" (.

10 per

cent) were recruits.

ful.
A similar but not as pronounced picture emerges for the value help-

Among the students endorsing "helpful " Jews displayed a higher rate

of recruitment (2, 2l per cent) than did gentiles; among those who did not
endorse "helpful " Jews (037 per cent) were less likely to be recruited

than were Catholics, and equally as likely as Protestants. , for gen-

tiles , an orientation toward people or toward a helping role is an impor-

tant concomitant of recruitment to socia 1 work , for Jews it is an essentia 
one.

Controls for sex slightly reduce the association between recruit-

ment and both "people" and "helpful " although these relationships still

remain strong within each sex grouping. The original high association be-

tween "people" and recruitment (Q = +. 57) was partially a function of the

overrepresenta tion of women among recruits, The association between re-

cruitment and "people" was to a small extent an association between recruit-

ment and sex. The same phenomenon occurs with "helpful " where the "par-

tial" associations are both slightly lower than the original association

between recruitment and "helpful" of . 66. The sex controls show the strong



TABlE IlL 3

COLLEGIATE RECRUITMENT AND VALUES BY BACKGROUND VARIABLES
(Per Cent Selecting Social Work as Seniors , among Those

Who Had Selected Another Field as Freshmen)

========== = ======= ======================================================

Va lue
Back round Peo le Hel fulvarlables 

-- 

Yes No Q Yes 
Total sample (29. 172)

Re 1 i ion

Protestant (17 561)

(7, 309)

411)

Catholic

Jewish

Sex

Men (14 587 )

(14, 585 )Women

API

High
1. 75

265 )

1. 97

(10 981)

(12 , 504 )

Medium

Low

parenta 1 income

Under $ 5 000
1. 99

919)

$5, 000 to
$14 999

1. 93
(15 428)

591)$ 15 000 or more

57 +.
(24 , 894 )

1.92
(35 257)

(14 463)

230)

(1, 931)

(l7 757)

1.44
(7, 137)

( 4 , 798)

63l)

(11 079)

(4, 526)

(13 , 460)

437)

51 1. 90
(2l 472)

55 2.
495)

717)

(18 356)

(16 901)
38 I

1.52
, 924)

1. 94
(13 221)

(l4 594)

43 1.80
496)

62 1.79
(18 539)

62 2.
936)

(18. 809)

(10 552)

044)

(1, 625 )

(13, 988)

1.04
821)

139)

391)

949)

(10 349) I

; .

(3, 092)

5lt,



joint effect of sex and values on recruitment. Women oriented to people

display a recruitment rate of 3, 37 per cent , while men not so oriented
switched into the field at a rate of only . 22 per cent.

Both1!helpful" and "people" show similar relationships with re-

cruitment under controls for API and income. In genera 1 , the higher the

API and income , the greater the association between the values and recruit-

ment. The strongest associations are between "helpful" and recruitment--

among high API students (Q 

= +.

96) and among high income students (Q= 85).

An inspection of the actual rates of recruitment among various API

groups discloses the source of the observation that the higher the API. , the

greater the association. Among low API students, rates of recruitment were

relatively high-- 14 per cent for those endorsing "helpful" and . 60 per
cent for those not endorsing the item. These ra tes decreased with increas-
ing API, and the presence or absence of a helpful orientation affects the

rate at which they decreased. There is a steep reduction in the rate among

those not endorsing the value , so that there were virtually no recruits to

social work among the non- helpful " high API students. These students
like the non- helpful" men , or the non- people " Jewish respondents , either

tended initially to select fields from which defection is relatively low;

or regardless of their initial fields , tended to defect relatively infre-

quently; or , if they were equally as Likely as ' other'S to defect from their
original fields , they did not defect from them into social work.

Further insight into the relation of recruitment with "helpful" and

with "people" can be gained by investigating the implications of the fact
that these two variables are themselves highly correlated CQ = +. 55). The

extent of the independent association of each one with recruitment can be

determined by cross-tabulating the two values and seeing how each is as-

sociated with recruitment--first among those who endorsed the other value

and then among those who did not endorse the other one. The da ta revea 

that only a slight amount of the association between each value and re-

cruitment can be explained by the association between the values.



Recruitment Q' s :

People
Among thos e
Among those

. . +.

endorsing helpful
not endorsing helpful..

. +,

Helpful.
Among
Among

. +.

those endorsing people
those not endorsing people. . 

. +.

Turning from the va lues of helpful and people to other values in

Table IlL 1 which demonstrated an association with recruitment , it appears

that a number of them are affected by controls for sex. Table IlL4 re-
veals that the negative association between recruitment and money is lim-

ited to men; there is little difference in the rate of recruitment between

women who do and who do not endorse money (Q = - 10). The low rate of re-

cruitment among "money oriented men is the source of the moderately strong

negative relationship between recruitment and "money" among them.

Sex-specific comparisons give further insight into the strong neg-

ative association between recruitment and the wish for freedom from super-

vision. Table III. 4 shows that this relationship is particularly strong

among women. Those women who wish to be free of supervision exhibit a rate

of recruitment (. 94 per cent) which is very low for women, Table L 14,

which focused on all seniors selecting social work , presented similar data

in a different form. There it was seen that female social workers under-

chose this va lue to a marked extent , when compared with women opt ing for
other fie lds Although men who seek freedom from supervision also exhibit

lower recruitment rates than the study-wide rate for men , we can say women

are primarily responsible for the general negative association between en-

dorsement of this va lue and recruitment which had been observed in Table 1110

The slight negative association between leadership and recruitment

in which the total sample reveals (Q = - 15) is weakened under sex controls;

among women it is actually positive , if virtually nonexistent. The under-

lying association between sex and leadership--an association which can be

seen from the base N' s in parentheses--exp1ains the original slight negative



TABLE III.4

COLLEGIATE RECRUITMENT AND VALUES , BY SEX

(Per Cent Selecting Social Work as Seniors,
among Those Selecting Another Field

as Freshmen)

.......-.-.-.-===----; =-===__ =-. =-=.--_._..._======== ====

SexValue Total Sample en omen

Money

Yes. (13 , 185) (10 135) (3, 050)

1.60
(40 881) (22, 209) (18, 672)

- . - .

Freedom from su er-
vision

Yes,
(10 386) 395) 991)

1.60
(43, 680) (24 949) (18 , 731)

Leadershi

Yes.
1,17

(21, 877) (15, 282) 595)

1.54
(32 189) (17 062) (15, 127)

- .

Moderate stead
prop;ress

1. 77Yes, (17, 211) (10, 248) (6, 963)

1. 21
(36 855) (22 096) (14, 759)



association between recruitment and leadership. That is , the relatively

low recruitment of leadership-oriented respondents (l. 17 per cent) is a

result of the preponderance of men among those who endorsed the value.

Over two-thirds of the leadership-oriented students were men , and it is

among men that recruitment to sac ia 1 work is low.

A wish for a job or career which affords moderate , steady progress

is positively associated , in the total sample , with recruitment (Q= l8).

Controls for sex specify this association as being particularly strong

among the men , but relatively weak among the women.

Table 111, , therefore , has demonstrated that some of the associa-

tions between occupational values and recruitment to social work are sex

specific. Relatively high rates of recruitment are found among men who are

not concerned with monetary return from their jobs and among those who va 

ue moderate , steady progress in their work rather than extreme chances for

success or failure. Among women , the only significant relationship in

Table III. 4 is strongly negative--those who want freedom from supervision

in their work are far less likely to be recruited into the field than are

those who do not possess this orientation.

Controls for religion are presented in Table III, 5 for two of the

va lues

, "

steady ll and " leadership. Among the Protestants , those seeking slow

sure progress and those who shun leadership roles display relatively high

rates of recruitment. The associations in the total sample between these

two va lues and recruitment are reduced or disappear among Catholics and Jews

but are strengthened among Protestants. Perhaps the most striking example

is the value " leadership. Among those endorsing the value , Protestants are

least likely to shift into socia 1 work during college; among those failing

to endorse leadership, Protestants are most likely to be recruited to the

field, The data for Jews show the opposite pattern , with Catholics dis-

playing an intermediate position.



TABLE III, 

COLLGIATE RECRUITMENT AND VALUES BY RELIGION
(Per Cent Selecting Social Work as Seniors,

among Those Selecting Another Field
a s Freshmen)

=====================-============: ------------------- ----------------------------

ReTI

-----------------

Value Total Sample Protestant Catholic Jewish

Moderate stead
ress

Yes. 1. 77 1.86 1.85 1. 56
(17 211) (10 523) 335) (1, 153)

1,21 1, 16 1,40 1. 51
(36, 855) (21 501) 204) (3, 189)

Leadershi

Yes, 1.17 1. 6l 1. 74
(2l 877) (12 858) 760) (1, 780)

1,54 1,69 1.49 1.37
(32 189) (19 166) 779) 562)

Sex --We turn away from an investigation of the relationship between

occupational values and recruitment to a further exploration of some of the

other variables listed in the basic table of this chapter , Table III.

There , the data for sex revealed that men display rates of recruitment which

are much lower than women; the male recruitment Q was - 70. This negative

association is even stronger among Jews (Q = - . 86), among high API students

(Q = - 82), and among those with parental incomes of over $15, 000 (Q = - 89)0

These associations stem from the very low rates of recruitment to social

work among men possessing these three characteristics. To give an example

the rates of recruitment of men and women , respectively, among the three

religious groups are: Protestants, 58 and 20 48 per cent; Catholic , 0

and 3. 57 per cent; Jew

, .

29 and 3. 63 per cent. Thus it is clear that among

men , Jews are the least likely to be recruited to social work , and among

women , they are the most likely. This difference between Jewish men and wo-

men yields the strong relationship between sex and recruitment (male Q = - 86)

among members of this religious group 



The three variables of religion , API, and income are themselves

intercorrelated; as we noted in Chapter I, API and income are positively

related , and other analyses of these data show that Jews display higher

income and API. It is difficult to assess the independent effect of each

on the association between sex and recruitment without simultaneously ap-

plying all three variables as controls.--that is , comparing the recruitment

rates of a large number of religion- income-API- sex sub-groups. Whi le this

is beyond the scope of this report , we can say that the general shortage

of men occurs primarily among Jews , those with high API, and students from

the wealthier families.

pocio-economic status --Turning to a further investigation of the

moderate but consistent associations of socio-economic status with recruit-

ment to social work , we recall that both recruitment and social status are

positively related to sex: the recruitment rate is high among women , and

it is they who come from the higher SES families. Once more , it becomes

necessary to break down the data on recruitment rate according to sex and

see whether the associations between status and recruitment hold up within

each sex grouping This is done in Table 1110 , which presents the re-

cruitment data on three measures of social status--parental occupation

father I s education , and parental income.

First , we consider occupation and education; the original Q associ-
ations between high status on these measures and recruitment were +. 16 and

, respectively. Controls for sex show that these associations are not

changed materia lly among women , but that among men they are reduced. In-
deed , there is a moderately strong negative association between parental

occupation and recruitment (Q = - 29) stemnling from the low rate of recruit-
ment among men whose fathers are white collar workers. 

White collar" in Table III.6 includes those respondents who iden-
tified the occupation of their household head as professiona 1 , proprietor
or manager , sales or clerical. This classification forms a dichotomy, in
which "blue collar" includes skilled , semiskilled , service , unskilled , or
farm workers.



TABLE IIL 6

COLLEGIATE RECRUITMENT AND SOCIO-ECONOMIC STATUS , BY SEX
(Per Cent Selecting Social Work as Seniors , among Those

Selecting Another Field as Freshmen)

--------------------- ------------ -------------------------------

Measure-of-Socio=

----- ---- -----------

Sex-------------ota amp eeconomlC Status Men Women

Occu ation of house-
ho 1d head

White collar 1.55
(31 813) (l8 211) (13 602)

Blue collar 1.11 L9l
(20 351) (13 029) 322)

Fa ther ! s educa t ion

College degree or 1.80
more (13 898) 284) 614)

Less than co llege 1.28
degree (38, 815) (24 240) (l4 575)

parenta 1 income

$15 000 or more
1.67

033) 508) 525)

Less than $ l5 , 000 1.29
(38 352) (24 711) (13 641)

- .

pa renta 1 income

$10 000 or more
L44

(15 576) 041) 535)

Less than $10 000 1.31 50.
(30 809) (20 178) (10 631)

- .



The data on parental income are clouded because of the different

associations between income and recruitment which emerge when different

The study-wide association between in-cutting points on income are used.

come of $15 000 or greater and recruitment was a Q of +. 13 (Table 111. 1).

Among high income men the rate of recruitment (. 20 per cent) is very low,

yielding a strong negative association between high income and recruit-
ment (Q=- 47).

If we lower our definition of high income to $10 000 or more , a

little over one-third of the sample is included and , as the bottom panel

in Table III. 6 shows , the results are different There is no genera 1 as-

sociation between high income and recruitment (Q = +. 04), and control.ing

for sex revea ls none.

The different associations between recruitment and income which

stem from these two definitions of high income are produced by the rela-

tively low recruitment rates among men in the highest group ($15 000 or

more) and the relatively high rate in the next-to-highest group ($lO OOO

to $14 999). The relationship between parental income and recruitment

among men can be quickly summarized by presenting recruitment rates for

the full income distribution. The curvilinearity of the association is

apparent in Table III. According to this tab.le , if "high" income is de-

fined by a dichotomous cutting point of $15 000 , the high income group ex-

hibits low recruitment. As the third and fourth panels of Table III.
demonstrate , the association between high income and recruitment among men

is strongly negative (Q = 

- .

47), but when the cutting point is set at

$10 000 , there is little difference between the recruitment rates of those

whose parental incomes are above this level and those whose incomes are

below it.

Thus the full percentage distribution presented in Table 111.

gives a clearer insight than a value of Q, which requires dichotomization

of the data. For men , then , we can say that the rate of recruitment is

highest among the lowest income group, and lowest among the highest income

group. In the middle income group ($5, 000 to $14 999), however , the data

are inconsistent , with the next-to-highest group exhibiting a high recruit-

ment rate.



TABLE III. 

COLLEGIATE RECRUITMENT AND PARENTAL INCOME AMONG MEN
(Per Cent Selecting Social Work as Seniors , among

Those Selecting Another Field as Freshmen)

-----------:= =========-===== == --

$15 000

----

Under-- $ 5 , ooo $ 7, 500- $10 000-
$5, 000 $7, 499 $9, 999 $14. 999 or More 

225) 439 (5, 514 533) (4, 508)

N. . . 29 219
NA or DK . , 156

Total No . 32 375

Table IIL8 presents additional data on the association between

SES and collegiate recruitment , demonstrating how the association varies

with the API. On both measures of SES presented , the association is low-

es t among those high on the API. For example , while there was a general

slight association between having a professional household head and re-

cruitment into social work (Q = +. 13), this association is reduced to -

among high API students , but is positive among those in the medium and low

API groups.

TABLE III. 

COLLEGIATE RECRUITMENT AND SOCIO-ECONOMIC STATUS , BY API

(Per Cent Selecting Social Work as Seniors, among Those

Selecting Another Field as Freshmen)

~~~~~~ :== ============='" =================

API===================
economic Status Tota 1 Sample High Medium Low

Occu a t ion house-
hold head

Professional L67 2 . 1.
(12 , 947) 341) 887) (4, 559)

Nonprofes s iona 1. 29 1. 20 L 18 1.41
(39, 2l7) 437) (14 057) (18 114)

Father i educa t ion
Co lIege degree L80 1.01 L85

more (13 898) (3, 841) (5, 309) 582)

Less than co 1- 1.26 1.11 1. 24 1.33
lege degree (38, 815) 050) (13 769) (18 371)



At the root of these differences in the association between social

status and recruitment is the differential impact API makes on students

from high status and low status families. Among the higher status groups

(those with "professiona l" household heads , or those with fathers who have

earned at least a college degree) the high API students exhibit quite low

rates of recruitment into social work. This rate rises steadily as one

moves from the high to the medium to the low API groups. Among the lower

status groups, however , the impact of API is slight--there is little dif-

ference in the recruitment rates of the various API groups.

Thus high family status and high API combine to dissuade students

from switching into soc al work during their college days, To put it an-

other way, the general positive association between high parental status

and recruitment holds up only among the medium and low API groups; among

those of high API the association is negative.

Birth order . --Table 1II. l revealed that only children (respondents

with no siblings) switched into social work during college at a rate which

was greater than the rate for those with siblings (Q = +. 19). Various con-

trols , presented in Table 111. , reveal that this association is specific

to certain sub-groups.

TABLE 111.

Q ASSOCIATIONS BETWEEN "ONLY CHILD" AND COLJLEGLi\TE

RECRUITMENT , AMONG VARIOUS SUB-GROUPS

===~~~

===9======

====== '======== ~~~~~ ::::+:::::=====

API============
Under 000- $15

: "

d" tudents Ma Fema e 5 
000 1 $14, 999 , orl'e. Me l.um 

l9 - 07 +, 21 +. i". 15 +. 03 "i- 08 ,, -1"08 +,

The positive association is a phenomenon almost completely limited

to women , to low and middle income groups , and to those with low API scores.

The association among women stems from the unusually high recruitment rate

among those women who are only children--3. 77 per cent,



Schachter invest gated the relation between birth order and the

affiliative tendency --the tendency for individuals to seek the company

of others. In analyzing a series of experiments with students act ng as

subjects , he concluded that:

First , when they are anxious, first-born and only
children are considerably more likely to want to be to-
gether with other people than are later-born children. This
is an anxiety- specific reaction , for there are no differences
in this respect under non-anxiety producing conditions.

Second , in terms of the demonstrated relationship be-
tween anxiety and affiliation , the effects of ordinal posi-
tion might be attributed either to differential anxiety or to
differential strength of the link between anxiety and affilia-
tion. In fact , both factors seem l.0 be operating, In anxiety-
producing situations, first- born and only hildren are consid-

erably more prone to want to be with people than are later-born
ch ildren. 5

Thus, for Schachter , first- born persons react to stressful situa-

t ions with a grea ter degree of anxiety than do la ter- borns , and firs t- born

persons , when compared to later- borns exhibiting the same degree of anxi-

ety, demonstrate a greater tendency to seek the company of others.

In an attempt to find theoretica 1 coherence in these data
Schachter posits "differentia 1 dependence or reliance on other people" as

the factor which links birth order to the tendency to affiliate. Such

factors as the inferred differences in amount of parental attention , the

existence of an anxiety- provoking person in the later-born child" s envi-
ronment , differential parental protectiveness , and so on lead to this ex-

pectation of differential dependence. ,, He cites a study by Haeberle

which shows that only children have higher dependency scores than do first-
bor children , and that both groups are more dependent than later-born

chi ldren.

Stanley Schachter The PsycholoEY of Affiliation (Stanford , Calif.

Stanford University Press, 1959), pp. 51-52. In this discussion a first-
born child is the oldest of a number of siblings. An only child , as the

term indicates , has no siblings 

Ibid , ppo 83- 85.



To compress Schachter s main argument , first- born children are

ra ised in a fami ly environment which promotes dependency; this dependency
is in turn acted out in the first-born person s tendency for affiliation

with others 

It may therefore be that these various data on
anxiety and affiliation represent just one manifestation
of the relat ionship between ordinal position and depend-ence, If this is correct , it should be expected
that , in general , behaviors which are related to or de- 
rived from dependency will be related to ordinal positiono

An orientation toward a career in social work can be viewed as one

expression of an affiliative tendency. Perhaps no other occupational role

(save perhaps that of the teacher) brings the worker into such close , in-

timate , and sustained contact with others. Social work is social.

Assuming that the general line of Schachter s argument is valid

if somewhat sketchy, we would predict that first-born respondents would

overselect socia 1 work. The data give mild support to this view. During

two of the time periods (Table III. 1), the association between "only child"
and recruitment is moderately strong. In Chapter IV we shall note that

loyalty to the field is quite high among only children , as compared to

those respondents with siblings.

Schachter found no difference between first and only children.
Our data show that only children have the highest rate of recruitment

(1. 88 per cent); first children an average rate (10 36 per cent); and later-
born children the lowest rate (1. 20 per cent) 
in Table Ill. 10.

The da ta by sex are shown

TABLE III, 

COLLEGIATE RECRUITMENT AND BIRTH ORDER , BY SEX
(Per Cent Selecting Social Work as Seniors
Among Those Selecting Another Field as

Freshmen)

-,-,------------,-,-,--- -------------'----'-"-'-'-'----------- --,-------, -------------------- -----------

Birth Order
Sex

La ter- born

Men
43 (3, 987)

(10 092)
54 (14 , 908

No . 0 . 0 .
NA, birth order.

Tota 1 No

Women

----

Only child
First-born

Ibid , p. 86



While birth order is unrelated to recruitment among men , tnare 1.13

evidence drat it affects the rate at which women are .recruited into social

work. The major difference is between those women who do and do nbt have

siblings.

Controls for religion reveal that Protestants and Catholics ex-

hibit the study-wide pattern--only children have the highest rates of re-

cruitment , followed by first-born and then later-born children. The pa t-

terns for Jews is different , however. The rates are; only children

28 per cent; first-born children

, .

96 per cent; later-born , children , 1. 75.

Why the rate of recruitment for first-born Jewish children is so low is a

question which must be unresolved. The earlier finding that the recruitment

rate among Jewish men is very low raises the possibility that men are dispro-

portionately represented among first-born Jewish college seniors. Control-

ling recruitment and birth order for religion and sex simultaneously, which

is beyond the scope of this report , would shed light on this possibility.

Marita 1 status . --Table III. 1 Tevea led that during college , seniors

who were single had switched into social work at a rate greater than those

who were married (Q 

= +.

39). Because some of this recruitment may stem

from an association between marital status and sex (women being more likely

to be single than men), it is necessary to control for sex to see whether

it is sex , not marital status, which is responsible for the association.

Table III. ll trichotomizes marital status and presents data for each sex.

TABLE III. 

COLLEGIATE RECRUITMENT AND MARITAL STATUS , BY SEX

(Per Cent Selec ting Social Work as Seniors , Among

Those Selecting Another Field a s Freshmen)

======================= ============= ?=============================

Marital Status Total Sample Sex
Men Women

Sing 1 
L 6 7 (34 , 024) 40 (18 792) 3,, 24 (15 232)

Married children 917) 543) L02 374)

Married with children 728) 9il (743)
N . . 
NA, marital status. 

Tota 1 N . 

. 40 669

, 54 107



The data reveal that marital status has an entirely different ef-

feet on the recruitment of men and women. For men , the rate of recruit-

ment to socia 1 work increases with increased family responsiblity For

women , the rate of recruitment is quite high among those who are single

but drops rapidly as one moves to the married , childless group and fina lly
to those who are married with children. Indeed , we have identified one

group of respondents within which the male rate of recruitment actually ap-

proximates that of the female rate-..those who are married with children.

We can go beyond the data and speculate about the cause of these

sex differences. For men , the reasoning follows this line: among college

seniors , be ing ma rr ied is a concomitant of grea ter age; grea ter age is a

reflection of interruptions in academic progress due, to a certain extent
to limited academic ability, And since 'we have seen that men lower on the

API over-recruit into the field , this may account for part of the apparently

high ra te of recruitment into socia 1 work of men who are married (. 55 per

cent), and especially those who have children (. 86 per cent),

For women it is possible that for a 11 fields , a pattern somewhat

similar to that in Table III, II occurs. That is , not only social work , but

any other field may be less likely to be a destination field for women with

greater family responsibilities Married women , more than single ones

are likely to have coded" housewife 91 as their senior field after having

identified a substantive field of endeavor as their freshman career choice.

However , social work may be unique in the degree to which married

women are reluctant to switch into the field. Despite the actual relative

ease of entry and departure from employment in the field without graduate

training, many women may still view graduate training as a prerequisite to

a career in social work and as a cost which is too high- especially if one

is recently married or responsible for the care of a home and children.

parental influence --Table 1110 1 reported a negative association

(Q = "' 14 during college) between respondents ! claiming that parental ad-

vice was "very important" and recruitment into socia 1 work. This means

The questionnaire item was: " Please rate dvice from parent
terms of its effect on your career plans or decisions during college. The
respondent could check ffvery important

" "

fa ir1y important

" "

unimportant
or "never received any. The Q association reported above is based on the
dichotomy "very important li vs" a II other responses combined"



that those respondents who felt parenta 1 advice regarding their careers

was very important were less likely than others to shift into social work.

Table III.12 presents recruitment data , by sex , for respondents claiming

various degrees of parental effect on their career plans,

TABLE IlL 12

COLLEGIATE RECRUITMENT AND IMPORTANCE OF PARENTAL ADVICE . BY SEX

(Per Cent Selecting Social Work as Seniors , Among Those

Selecting Another Field as Freshmen)

=======================:======== =============-==========================

Importance parenta 1 Advice Tota 1 Sample Sex
Men Women

important 1.10
10 781) 070'\

1. 38
711)Very

Fairly important 1.40 (21 691) (12 647 , 044 )

Unimportant received 1.50 (19 945) 630 315)never
N . . 0 52 417

, parental advice 690
TotalN 107

The genera 1 picture of decreasing recruitment rates with increas-

ing parental importance is established in the "Total Sample lf column, Sex

controls reveal that this general pattern does not hold for men , but that

it is quite pronounced for women.

The parenthetical case bases in Table 111. 12 provide data on the

relationship between parental influence and sex. Among the men , almost

57 per cent claimed that parental advice was very important or fairly im-

porta nt , while the figure for women is 70 per cent. To some extent , this

is a class phenomenon , for income controls reveal that parental influence

is greatest among those of highest social status. Although we have not
simultaneously controlled for sex and status , it is probable that both con-

tribute to the importance of parental advice; that is , respondents who are

(a) female and (b) from high status families would be most likely to claim

advice from parents as very important , while respondents lacking these two

characteristics would be least likely,

Although it is clear that women are more likely to attach greater

importance to advice from parents than are men , it is still possible that

this is simply a speciftc manifestation of a more general tendency for women



to cite any source of help as important. That is, it may not be parents,

per se , but sources of advice and help in general to which women , more than

men ttach importance. The data do not support this possibility; respond-

ents were asked to report how important various other sources were in terms

of their career decisions Men and women did not differ in the degree to

which they felt psychological or vocational counselors or tests affected

their career decis ions. They differed slightly in the importance of their

academic advisers , with women citing them as very important more often than

men. The greatest difference between the sexes is in their view of the ef-

fect of parenta 1 advice The greater frequency with which women cite par-

ents, therefore , is not simply a reflection of a general tendency to cite

all external sources more frequently than men; it is specific to this one

source 

Summary

Thus far in this chapter we have identified the extent of the as-

sociation between collegiate recruitment into social work and various vari-

ables. Further , we have seen how these associations differ among sub-
groups within the sample. Table III. 13 summarizes the major findings on

collegia te recruitment. It presents for each sex the strength of the re-

lationship between various variables and recruitment.

For example , the entry for API shows that there is a strong nega-

tive relationship between high API and collegiate recruitment among men-=

a relationship stronger than - 40. This means that the rate of recruit-

ment among men of high API was much lower than the rate for those with me-

dium and low API.

Among men , low rates of recruitment to social work characterize

those whose parenta 1 income is very high ($15 000 or more); who gradua ted

from private , high tuition schools; who display high API; whose parents

occupy white collar positions; who are Jewish; and who are single.

Among women , none of these characteristics leads to low rates of

recruitment to social work. Indeed for two (white collar parents , and

single marital status) the association is positive--that is , such women

demonstrate high rates of recruitment.



TABLE III. 

COLLEGIATE RECRUITMENT AND VARIOUS CHARACTERISTICS , BY SEX
(Strength of Q Associations)a

================ ~~~~ ================ -----._-------

Women

Occupational values
Helpful. . 

.. '" .. " 

.. D

People

.. " . 

Moderate , steady progress. 

Money.

.. .. .. .. ".. .. " 

Q " 

.. " " 

Idea s .

.. . .. .. " .. .. .. "

Original

.. " "

Freedom from supervision .. " 0

Parental income: $15 000 or more 

.. " .. "

Father s occupation: white collar.

.. .. " 

(I ..

API: high. . . 

.. " " .

Religion: Jewish

.. .. .. ..

Birth order: only child.

.. " " .. .. .. "

School control: private , high tuition.

single

.. " " 

Marital status:
Parenta 1 advice: very important.

Each symbol represents a range of Q values , as follows:

++. . . 

. Q is stronger than +.

+. . 

. Q is between +. 20 and +.
No entry. Q has an absolute value less than .

. Q is between - 20 and -

. Q is stronger than - .

Sending fields

. "

--Finally, we are able to identify the fields which

supplied recruits to social work during college. The first column of Ta-

ble III. l4 presents the distribution of fields which recruits to social work
as freshmen , claimed as their long-run career fields. The second column

presents the fields which all respondents claimed was their freshman career

fie ld .



TABLE II I . 14
\.f:.

FRESHMN CAREER FIELDS OF RECRUITS TO SOCIAL WORK
AND OF THE ENTIRE SAMPLE

(Per Cent ele ting Each Fie14 as Freshmen)

Fie ld

========================== =========-================-=== =======

Recruits to
Socia 1 Work

Total Sample

Education. .

.. .. .. .. .. .. . 

24,

Secondary 10.

.. .. .. .. .. & .. 

Elementary.

.. .. .. .. .. .. . .. "

Counseling and guidance

Physica 1 education. 

.. .. .. .... .. .. ..

All other education

Social sciences. . . 

.. .. .. .. " 

Business

.. .. .. .. .. .. .. .. .. .. 

Humanities

.. .. .. .. .. .. .. 

Religion
Journalism

.. .. .. " " .. .. .. 

Law. . . 

.. .. " .. .. .. .. " .. .. 

Med ic ine

.. .. .. .. .. .. " .. .. .. .. .. 

Nursing. .

.. " .. .. .. .. .. ..

Physica 1 sciences.

.. .. .. .. 

Housewife. .

.. .. .. .. .. .. .. ..

Engineering. . 

.. .. .. .. .. .. .. ..

All other. . 

.. .. .. .. .. .. .. .. 

No career preference as freshmen

24.

12.

1. 5

13.

14.
lOO.
(751)

ll.

1.5

l4.
12.

10.
lOO.
3l8)b

Rounded to nearest 0. 5 per cent.

Distribution based or 10 per cent random sub-sample.

shifted into the field from education.
Almost one- fourth (24. 5 per cent) of the recruits to social work

Thus education easily outdistanced

all other fields as a supplier of manpower to social work during college.

However , the seeond column discloses that this is to be expected , since ex-

man long-run career field.
actly 24. 5 per cent of all respondents identified education as their fresh-

Thus it can be said (a) that more recruits to



socia 1 work entereduthe field from education than from any other field , but

that (b) this does not represent an over-selection from education-- it sim-

ply reflects the large proportion of all freshmen who initially select edu-

cation.

Many of the differences in Table 111. 14 can partially be explained

by sex differences. For example , the relatively low representation of en-

gineering as a freshman choice among the recruits (1. 5 per cent versus

l4. 0 per cent in the entire sample) can be explained partially, but probably
not entirely by the fact that the overwhelming majority of freshman engi-

neers were men , and the rate of enrollment into social work is low among men

in genera 1.

differences.
Thus sex differences are partially masked by apparent field

In the case of engineering, however , it is unlikely that the

great difference noted in Table 111. 14 can be totally explained by differ-

ential sex compositions. Certainly, if Table III. l4 were limited to men
only, a still relatively low proportion of the male recruits to social work

would have claimed engineering as their career field.

Perhaps the greatest overrepresentation among the recruits to social

work is among those who had selected socia 1 sciences as their freshman ca-

reer field. Table 111, 14 revea ls that about one eighth of the recruits

cited the social sciences as their freshman choice , although only 3 per cent

of all freshmen did so.

This over- recruitment to social work on the part of the freshmen

socia 1 scientists is a " rea 1" one--that is " it cannot be explained by the

sex composition of the freshmen involved. Recomputation of a table of

Davis s reveals that slightly over one-half of the freshman choosers of the

social sciences were men.

The unusually high inmigration to social work from the social sci-

ences deserves further exploration. Davis has noted that the social sciences

9 James 
A. Davis Undergraduate Career Decisions (Chicago:

Publishing Co. , 1965), Table 3. , p. 110.

Aldine



are unique in that a number of variables which account for freshman choice

of the socia 1 sciences are not associated positively with recruitmenT or

retention in the field. He notes;

It appears to us that many freshmen choose the socia 
sciences in the belief that they are among the "helping pro-
fessions" but learn in their courses that these disciplines
(save , perhaps for clinical psychology) have a distinctly aca-
demic and intellectual rather than a service flavor.

In particular , he notes that the value "people" acts in adiscon-

t inuous wa y . That is , it is positively associated with freshmanchoiceoi
the social s-c-iences-- respondents endorsing people are more likely to select
the social sciences as freshmen than are those who do not endorse the valueo

However , it is negatively associated with retenti,on--respondents endorsing

people" are less likely to remain loyal than are those who do not endorse

the va lue.

That social work is the destination of so many freshman social sci-

entists would tend to substantiate Davis ! s assessment of the factors af-
fecting defection from the social sciences during college.

Ibid 0 p. 46.



CHAPTER IV

CORRELATES OF RETENTION IN SOCIAL WORK

In this chapter we shall consider retention , or loyalty to the field

of social work. As in Chapter III , which treated recruitment , we shall identi-

fy the three spans of time covered by this report:

year " and " second- year periods.

the "collegiate

" "

first-

As Chapter II clearly demonstrated , retention (or its opposite , de-

fection) 1 is a crucial component of net change in the size of the group view-

ing social work as a long- run career field. While there has been substantial

recruitment to the field during each of the time periods , it has been virtually

nullified by simultaneous defection. Indeed , Table 11. 9 revealed that defection

actually exceeded recruitment during the first post-baccalaureate year , result-

ing in a net decline in the size of the field during that time period.

It is clear that social work could have grown significantly if the

exodus from the field could have been reduced. The implications for policy are

clear. A great deal of time and money is invested in recruitment programs , both

at the national and local levels. But perhaps it might take less investment of

the profession s resources to retain the allegiance of those who have already

identified with the field than to recruit more personnel to fill the ranks of

socia 1 work. We do not imply that all defection from social work represents

a genuine loss to the field; perhaps many individuals realistically recognize

that they are not equipped by personality or social or political orientation.

It may be necessary to repeat here that defection and retention are
complementary terms. If the rate of defection between two point s in time is

25 per cent , then the rate of retention is 75 per cent. That is , if 25 per cent
of a group defects from social work , 75 per cent remains loyal.

Chapter II, which was designed to measure change , cited defection as

one component of change. This chapter will be concerned with the same process
but will express it in terms of retention. If a characteristic is positively
associated with retention , those possessing the characteristic were more loyal
to the field than those who did not possess it.



Yet , a large enough proportion of defectors from social work probably do repre-

sent a real loss of skilled manpower to warrant concern about this aspect of

the manpower problem.

The following figures recapitulate the rate of retention for each of

the three time periods identified in this study. Thus , ofa 11 those who se-

lected social work as freshmen , only one-third still selected the field as

seniors Similarly, of all those who selected the field as seniors , almost

60 per cent were till loyal one year after graduation; the other 40 per cent

had defected. Finally, of all those who selected the field one year after grad-

uation , 77. 4 per cent were still loyal one year 1ater--two years after gradu-

ation.

Per Cent

Second-year retention

33.

59.

77.

Collegiate retention
First-year retention 

Correlates

Following the pattern of the previous chapter , Table IV. l presents the

magnitude of the association between retention and twenty-two characteristics,
and covers all three time periods identified for this study.

The first general impression from Table IV. l is that the associations

with retention are fairly weak--at least weaker than the corresponding associ-

at ions with recruitment Only eleven of the retention coefficients presented

in Table IV. l exceed an absolute value of . , whereas tw nty-one of the re-
cruitment coefficients in Table III. 1 exceed that value. Most characteristics

are thus associated more strongly with respondents ' attraction to social work

than they are with the loyalty of those who identified it as their career

choice.



TABLE IV. 1

CORRELATES OF RETENTION IN SOCIAL WORK

Q coefficients during "collegiate

" "

first-year " and " second-year" periods

========================================= ============ ===========-============

Characteristic Collegiate First Year Second Year

Occupational values:
Helpful

.. .. .. .. 

People

.. .. .. .. .. .. ..

Moderate , steady progress

Freedom from supervision

.. " .. .. ".. .. .. .. ..

Leadership

.. .. .. . .. .. .. ..

Original and creative

.. .. .. ..

Idea s

.. " .. .. .. .. .. .. .. .. .. .. .. .. ..

Money

.. " .. .. .. " .. .. .. 

Personal and background characteristics

Sex: male

.. .. .. .. "

.. .. D 

.. .. .. " 

API: high

.. .. .. .. 

II 

.. ..

Religion: Catholic

.. .. .. .. .. .. .. 

Parental occupation: white collar
Father s education: B. or more

Parental income: $15, 000 or more

Race: Negro

.. .. .. .. .. .. .. .. .. .. 

Age: 22 or older
Birth order: only child

School control: private , high tuition

Career activity: research

.. .. .. "

Effect of parental advice: very
important

Marital status: single

.. .. " .. .. 

Political orientation: liberal

- . - .- . - . - .- . - .- .- .- .- .- . - . - .



In an effort to highlight the major findings in this table, and to set

the stage for further inquiry, we have summed the three values of Q for each

characteristic and taken the average of these three coefficients. 2 Table IV. 2

presents the characteristics showing the four strongest positive and four strong-

est negative average associations with retention.

TABLE IV. 2

AVERAGE Q ASSOCIATIONS BETWEEN RETENTION AND SELECTED VARIABLES

--------------------------------------------------------------------------------------------------------------------------------------------------------------

Positive Associations Negative Associations

Va lue: helpful

Bi rth order: only chi 
Value: people

Sex: male

Race: Negro

Political orientation: liberal.

. +.. +.

Val ue: money
Parent a 1 income: $l5 , 000or more 

- .- .

Parenta 1 advice: very
important

Religion: Catholic

- .. - .

For the most part this chapter will be devoted to a closer examination

of those variables in Tables IV. 1 and IV. 2 which show a strong association with
loyalty to social work.

The correlates of retention shown in the preceding two tables are based

on groups which are predominant ly fema le. This is an important, substantive

fact with equally important methodological implications. The data on collegiate

retention are based on 693 freshman choosers of social work , 85 per cent of whom

were women. The data on first-year retention are based on 990 seniors selecting

social work , 78 per cent of whom were women. Finally, the data on second-year
retention are based on 820 respondents who chose social work one year after

graduat ion, 73 per cent of whom were women.

women

Because such a large proportion of those selecting social work are

there is normally little difference between the retention Q' s . computed

For example, the three coefficients for sex sum to +. 53, which , di-

vided by 3 , yields an average Q of +. 18.



for the entire sample and those computed for women only. However , although the

retention Q' s for women are fairly predictable from those in Table IV. l for the

entire sample , the Q' s for the relatively few men frequently vary greatly from

those presented in Table IV.

For example , Table IV. l revealed an association of +. 26 between the

value "people" and retention during college. This means that those who en-

dorsed this value as seniors were more likely to remain loyal during college

than those who did not endorse it. Table IV. 3 contains these data for each

sex separately. In theory, presentation of such a table would be an attempt

to discern whether this value has a differential impact on the loyalty of men

and women. Here , however , it is included to show the difficulty in multivari-

ate analysis when sample sizes are relatively small to begin with , and where

the analytical subgroups are of very unequal size.

TABLE IV. 3

COLLEGIATE RETENTION AND " PEOPLE '1 BY SEX

(Per Cent Remaining Loyal During College)

--- --------------------------------------------- - ---- .------------ ------------- ---------------------------

Total Sex
People Sample Men Women

Yes (572) (92) ( 480 )

(113) (l6) (97)

The "Total Sample" column shows the derivation of the positive associ-

ation between "people" and retention--36 per cent of those endorsing the value

remained loyal , while 25 per cent of those not endorsing it were loyal during
college. The parenthetical entries show that the value was greatly over-

chosen , being selected by 572 of 685 respondents who chose social work as

freshmen and who also provided data on their senior career choice.

When the data are presented by sex, there is apparently a great dif-

ference in the behavior of men and women. The original Q of +, 26 is partitioned



into an association of +. 89 between people and retention among men and +.

among women. Obviously, the original association was heavily weighted by the

women, who comprise over 84 per cent of the sample of freshmen in social work

and was only slight ly affected by the association among men , who comprise

16 per cent of the sample.

However , further inspection of Table IV. 3 reveals that the data for

men can hardly be relied on. There were only sixteen men who failed to en-

dorse "people " and one of those sixteen (accounting for the figure of6 per

cent) remained loyal. Had that one person also defected , there would have

been a perfect association (Q = +1. 00) between " people " and retention among

men! Substantively interpreted , this would have meant that an orientation

toward people was an absolute necessity if men were to remain loyal to social

work during college. Partial confirmation of a tendency in this direction

will be established below when it is shown that, despite the few cases , the

same pattern exists in the case of "helpful" (a variabl.e similar to the one

in question) and during a number of spans of time.

Table IV. 3 is a specific example of a general problem which will
limit the extent to which retention data can be analyzed, There we noted

that the group of respondents who had selected social work at Time l--the

freshman year-- (a) was overwhelmingly female and (b) overwhelmingly selected

people " as an occupational value. As a result , there were only sixteen re-

spondents who lacked these characteristics (men who failed to endorse the

value) for whom a rate of retention could have been computed. Thus the rela-

tively small size of the field plus the lop- sided distribution of some of the

characteristics of the respondents (sex, race , marital status, birth order)

combine to make some case bases too small to analyze.

Sex -We return to the substance of this chapter , a review and further

analysis of the characteristics associated with retention. Among the variables

in Table IV. 2 positively associated with retention , sex is the only one 'which

is completely inconsistent with the data on recruitment. The general picture

is one of greater loyalty to social work among men than among women (average

Q = +. 18). However , Table IV. l revealed that this association held during

college (Q = +. 29) and during the second post-baccalaureate year (Q =+. 36),



but that during the first year after college , men were less loyal than women

(Q= - 12).

It is during the first months after graduation that the new incumbents

of an occupation are fully exposed to the nature of the job and its rewards

the characteristics of their peers , and the folkways and ideology of the occu-

pation. Two signal characteristics of social work are a preponderance of

women and relatively low pay. Both factors would be expected to dim the. en-

thusiasm of men , more than women , for a career in the field, and we suggest

that these factors are responsible for the relatively low loyalty of men dur-

ing the first post bacca1aureate year. If these dynamics are at work , then

they operate only during the first year after graduation , for as Table IV. 1

reports , men are more loyal than women during the second year after college
(Q=+. 36).

During the second year after college the differential loyalty of the

sexes can be viewed not from the perspective of high male loyalty, but low

female loyalty. This raises the possibility that the Q association of +.

reported above is partially due to a depressed rate of loyalty among women

during the second year after graduation.

A complete formulation would state that during the first post-bacca-

laureate year , men are less loyal than women because of the impact on men of

the structure of the social work profession. During the second year , women

Men are much more loyal during the second year after graduation (86
per cent) than they are during the first year (54 per cent). The question
arises whether this is a characteristic of all men, regardless of field , or

whether it is peculiar to social work. What is needed is a comparison of men
in social work with men in other fields.

Ralph Underhill (formerly of the NORC staff; now Instructor in Sociol-

ogy, School of Business) has analyzed data on the men responding to the college
seniors study. He has merged some of the other fields into broader groupings,
producing twenty fields; his data permit a comparative approach. He notes
that during the first year after graduation , men in social work are far less

loyal to their field than are men in other fields; social work ranks seven-
teenth of twenty fields in terms of loyalty. During the second year , however
the increased loyalty of men in social work raises the field to fourth of
twenty. In general , all men are moderately more loyal to their fields during
the second year than during the first. Compared with men in other fields, how-
ever , men in social work show a marked increase in second-year over first-year
loyalty.



are less loyal than men , as increased family responsibilities diminish their

enthusiasm for a career in any field.

In order to investigate the relationship between sex and retention

more thoroughly, we introduce parental income as a control variable. The

reader will recall that income itself is apparently related to retention;
Table IV. 1 reported negative associations between retention and a parental
income of $15, 000 and over. Table IV. 4 presents retention data by sex and

ip.come.

TABLE IV. 4

SEX AND RETENTION, BY PARENTAL INCOME

(Per Cent Remaining Loyal during Each Time Period Presented)

------------------------ ------------------------------------------------------------------------------ -----------------------------------------------

Sex Total
Sample Less than

$5, 000

Parental Income

$5, 000 to 000
$14, 999 or More

Men (108) (32) (67) (6)

Women (577) (100) (242) (126)

During College

Men (15l) (40) (91) (8)

Women (664) (97) (323) (129)

During First Year after Graduation (1961-62)

Men 86 (166) 87 (112)(40) (7)

Women 75 (519) (54) 80 (273) 65 (119)

During Second Year after Graduation (1962-63)

The most striking characteristic of Table IV. 4 is the high degree of

loyalty among men from the lowest-income origins. In each sub-table (IV:4



, and c) the highest rate of loyalty is exhibited by men whose family income

is under $5, 000. During college, the overall advantage displayed by the men
is virtually limited to those respondents whose parents earned less than

000; when income exceeds this amount , there is little difference between

the sexes.

During the first post-baccalaureate year , the general picture of low-

er male loyalty is reversed among the lowest income group. When parental in-

come is under $5 000 , there is actually a moderately strong tendency for men

(73 per cent) to be more loyal than women (56 per cent). Table IV. 4b speci-

fies that the lower loyalty of men during the first post-baccalaureate year

is limited only to those respondents claiming a parental income of $5, 000 or

more. The Q of - 28 is the only one of the six Q' s presented which reflects

low male loyalty.

Earlier we speculated that one reason for the generally lower loyalty

of men during the first post-baccalaureate year is the impact on men of the

limited financial return offered by social work. These income controls sub-

stantiate this view , if we assume that men with higher- income origins would

be more sensitive to low pay in the field than are those men with lower in-

come origins. Table IV. 4b demonstrates that men claiming a parental income

of $5, 000 or more are the least loyal of any sex-income group. They are less

loyal than men of lower income , and less loyal than women of all income levels.

Table IV. 4 can be interpreted in a different manner. Instead of noting

how income affects already observed differences between men and women, we can

see how sex affects differences among various income levels. Mechanica l.y ,

this involves making horizontal , rather than vertical comparisons in Table IV.

We start by presenting retention data for the three income groups which

are used as control groups in Table 1V. During each of the three spans of

time , the lowest- income group (under $5, 000) is the most loyal , followed close-

ly by the middle-income group, with the highest- income group demonstrating the

lowest rate of loyalty. When the analysis of loyalty differences among income

Later we shall see that the loyalty of the middle-income
pressed by the low loyalty of the $5 000 - $7, 500 group. Loyalty

six income groups contained in the questionnaire are presented in

group is de-
rates for the
Table IV. 11.



groups is limited to women only in Table IV. 4, we discover that the middle-

income group is the most loyal; further , among women the highest- income group

is the least loyal. An identical picture among women is found when father
education is used as the measure of socio- economic status.

The consistently high loyalty of men from low. income families thus

leads to the following specifications of the general separate associations

between retention and se and retention and income:

Among respondents claiming a pa.rental income of under $5, 000
men are consistently and significantly more loyal than women.

Among respondents claiming a parental
men are more loyal than women , except

after graduation , when the women show

income of over $5 000
during the first year
greater loyalty.

Among the men, the under-$5 000 group is consistently and

substantially more loyal than those claiming a parental in-
come of more than this amount.

Among the women , the middle- income group is more loyal than

both the under- $5, 000 and over- $15, 000 group.

Change in marital status , as we have mentioned earlier , is another

factor which might differentially affect the loyalty of men and women.

speculated that the relatively low loyalty of women during the second post-

baccalaureate year might be due to the increase of family responsibilities

during that period.

Table IV. 5 controls the data on sex and retention for change in

marital status. As such , it contains data on post-baccalaureate loyalty

only, since no data were obtained on marital status of respondents as fresh-

men.

During the first post-baccalaureate year , the overall tendency of

women to be more loyal than men (60 versus 54 per cent) is limited to those

respondents who were stable in their marital status. That is, among those

who were either single or married before and after their first post-bacca-

laureate year , women were more loya.1 to social work than men. However , the

picture is reversed among respondents who married during their first year

after graduation; among these students, women display a low rate of loyalty

(54 per cent) 



TABLE IV. 5

SEX AND RETENTION, BY CHANGE IN M RITAL STATUS

(Per Cent Remaining Loyal during Each Time Period Presented)

============= ================-===============================================

Change in Marital Status

Sex
Tota 1

Samp Ie

Single at
Beginning of
Time Period

Married at End

Single at
Both Times

Married at
Both Times

During First Year after Graduation (1961-62)

Men 54 (151) (17) (74) (41)

Women 60 (664) 54 (175) 63 (428) (27)

During Second Year after Graduation (l962-63)

Men 86 (166) (4) (90) (52)

Women 75 (519) (69) 82 (268) 73 (149)

During the second post-baccalaureate year , newly married women again

demonstrate a low rate of loyalty (61 per cent). This rate is substantially

lower than that for men of any marital status and lower than that for women

who did not marry during the second year. Thus change of marital status

affects the loyalty of women during the second post-baccalaureate year. Those

who remained single during the second year are the most loya 1; those who were

married at both times display a rate of loyalty which is about average for all

women; and those who married are least loyal (6l per cent) 

It may be necessary to point out again that loyalty here simply in-

volves a consistent orientation to social work at two points in time; it does

not imply consistent employment or schooling. Although 61 per cent of a cer-

tain group remained loyal to the field , it is possible that fewer actually

remained in the labor or academic market.

The concept of increased family responsibility can be extended to in-

clude the arrival of children. The "married" category can be subdivided into
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those who do and who do not have children. Respondents who were single at

Time 1 can therefore be classified into three groups according to their

Time 2 marital status: single; married without children; and married with

children. During the first year after graduation , these groups exhibited

the following rates of loyalty to social work.

1961

Single
Single
Single

1962 Per Cent

Married, no children
Single

.. .. .. " . .. .. . 

Married , with children

During the second year after graduation , the following rates of

loyalty applied.

1961

Single
Single

1962 Per Cent

Married , no children

.. " .. "

Single

.. .. .. ..

Single Married , with children

The a.pparent low loyalty (31 per cent) of the group in the last line a.bove

may be partially due to sampling error , since it is based on sixteen cases.

Yet it is unlikely that the loyalty of this group would have approached that

of those who assumed less family responsibility had the case base been more

substantial.

At any rate , the data are consistent for both periods , and the dif-

ferences are large enough to warrant the generalization that the greatest

loyalty is exhibited by those who are single both at the beginning and at

the end of the time periods studied in this report.

Continuing our investigation of the relationships between sex and

retention, we note that controls for race explain a small portion of the

greater loyalty of men during college. Although they represent only about

one- eighth of the l08 freshman men selecting social work as freshmen, the

Negroes are quite loyal to the field. When the analysis is limited to whites

only, the male Q during college is +. 20, compared with an association of +.
for all students reported in Table IV. During the two post-baccalaureate
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periods , the number of Negroes responding is too small to affect the previously
reported associations between sex and retention.

Va1ues --Tables IV. I and IV. 2 revealed that two values

, "

helpful" (aver-

age Q = +. 34) and "people" (average Q = +. 29), were positively associated with

loyalty to social work.

Table IV. 3, which was presented for methodologica 1 purposes , hinted

that an orientation toward people affects the loyalty of men and women dif-

ferentially. In Table IV. 6 we add the value "helpful" and include also the

first-year period. Earlier we noted that the strong association between "peo-

p1e" and collegiate retention among men was suspect because of the small num-

ber of cases in one of the subgroups. Table IV. 6 presents corroborating evi-

dence, however. Among men, the association between each value and retention

is strongly positive during each span of time presented. (During the second

post-baccalaureate year there is no difference between men and women in the

impact of values on retention. Further , three of the four Q' s among women

are negligible--there is virtually no association between retention and service

values among women.

TABLE IV. 6

RETENTION AND SERVICE-ORIENTED VALUES , BY SEX

(Per Cent Remaining Loyal)

----------- ---- ---~~~~~~ ~~~ --- ===- ==========- ;;:

T===========

;===========

Men Women Men Women

During College During Co llege
Yes (92) (480) Yes (91) (529)

(16) (97) (17) (48)

= .

During First Year after During First Year after
raduation (l9 1-62) Graduation (1961=62)

Yes (123) (567)
Yes (128) (617)

(28) (97) (23) (47)
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The data from Table IV. 6 can be summarized as follows:

The generally positive effect of service values is limited to
men. For women, except for the value "helpful" during the
first post-baccalaureate year , those endorsing service values

display rates of retention which are approximately equal to
the rates of those who do not have a service orientation.
During college., the general finding of greater loyalty among
men than among women is limited only to those endorsing serv-
ice values.

ring the first post-baccalaureate year , the greater loyalty

of women (compared with men) is limited to those not endorsing
service values. There is little difference in the loyalty of
men and women who select these values,
In summary, service values apparent lyhave a strong positive
effect on the loyalty of men. There is no evidence that en-
dorsement of these values has a similar effect on the loyalty
of women.

Table IV. 7 reveals that the value "people" has a differential impact

on the loyalty of high- status and low- status students. During college , the

association between "people" and retention is substantially greater among

the low- status students than it is among those from high- status backgrounds,

This pattern obtains regardless of the measure of status used--parental in-

come , occupation , or education. During college there is low loyalty among

those low- status students who do not endorse the value "people.

During the first post-baccalaureate year (data for which are omitted

from Table IV. 7), the picture is mixed; that is , whether the relationship be-

tween "people" and retention is greater among high- or low- status respondents

depends on the measure of status used. During the second post-baccalaureate

year (Table IV. 7b), it is the high- status students among whom the association
between retention and "people" is greater. There is an exception when parental

occupation is used as the measure of status; among blue collar students, the

. association between "people" and retention is +. , and among white collar

25. Yet these associations are more nearly equal than during college,
when they were +. 60 and +. , respectively.
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TABLE IV. 7

RETENTION AND "PEOPLE " BY MESURES OF SOCIO-ECONOMIC STATUS

(Per Cent. Remaining - Loyal to Social Work During Each Time Period Presented)

==============r========

================== 

F=================

==================

Parental Parental Father
Income Occupation Education

People Total
Sample Less

High
Some

Than $7 , 500 Blue White School College
$7 , 500

More Collar Collar Graduate MoreLess

During College

Yes 35 (572) 36 (244) 33 (234) 33 (169) (386) (292) (276)

25 (113)
(39) (53) (28) (78) (49) (60)

During Second Year After Graduation (1962-63)

Yes (610) 85 (247) 75 (29l) 81 (151) 78 (444) 83 (300) (304)

(75) (29) (38) (32) (40) (48) (23)

Making vertical comparisons of the Q associations, we note that on

each measure of low status, the association between retention and "people" de-

creased considerably from the collegiate to the second-year period. Conversely,

on each measure of high status , the association increased from the col1egia.

to the second-year per10 .

5 Again
, the sample sizes are small among the subgroups not endorsing

people, " and the data must be viewed with some skepti.cism. While some of the
imp1ica.tions of the findings demonstrate the need for further controls , such

a procedure would clearly reduce the case bases to an impossibly small level.

Not surprisingly, when the value "helpful" is used instead of "people,
a picture similar to Table IV. 7 emerges.
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A similar phenomenon occurs when Academic Performance Index (API) is

dichotomized and used as a control. During college , the association between

people" and retention is +. 41 among those low on API, and +. 12 among those

who score high or medium on the index. During the first year after gradu-

ation , the associations are +. 40 and +. , respectively--virtually the same

as before. During the second year after graduation, however , the relation
between "people" and retention is only +. 22 among the lower API students

but has climbed to +. 58 among those higher on API.

During the first two spans of time , the combination O'f two character-

istics--low API and the absence of a "people " orientation-=leads to' a marked-

ly depressed rate of loyalty; this produces the sizeable positive associations

between " people" and retention among these low API students. During the second

post-baccalaureate year , however , it is the higher API students among whom the

absence of a "people" orientation leads to low loyalty.

Thus the absence of a "people" orientation substantially depresses the

loyalty of three types of respondents: men , students with lower- status origins

and those with low API. These three characteristics are of course interre-

lated; the small size of the sample makes it impossible to cO'nduct further

analysis which would tell whether each has an independent effect on the loy-

alty O'f those without a "people" orientation , or whether the apparent effect

of one characteristic is simply a manifestation of the impact of the other

two.

Birth order --Tables IV. l and IV. , the basic tables for this chapter

reported that birth order was rather strongly related to' retention in social
work, with only children being more loyal to the field than those with sib-
lings. The Q associations ranged from +. 25 to +. 40 for the three periods of

time in this report and averaged +. 33. Sex controls (Table IV. 8) reveal that
the greater loyalty of those without siblings is especially pronounced among

men.
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TABLE IV. 8

RETENTION AND BIRTH ORDER, BY SEX

(Per Cent Remaining Loyal during Each Time Period Presented)

~~~~~~~~~~~~~~~ :""" ::::"""

a. During College
Only child (98) (21) (77)

First- bOJen (228) (25) (203)

Later- born (272) (57) (215)

During First Year after Graduation (1961-62)

Only child (147) (32) (115)

First- horn

;;..

(254) (33) (22l)

Later- born (323) (71) (252)

During Second Year after Graduation (1962-63)

Only child (114) (37) (77)

First-born (200) (31) (169)

Later-born (251) (77) (l74)

For each of the sexes, and during each of the three spans of time , the

greatest loyalty is exhibited by only children. Further , in each of the three

sub-tables, it is the male only children whose loyalty to social work is great-

est.

In the previous chapter we referred to Schachter s hypothesis that.

first-born individuals possess an " affiliative tendency the tendency to

value the company of others- to a greater extent than do later-born children.

We noted that only children were the most likely to switch into social work

followed by first"'born , with later-born respondents demonstrating the lowest

rate of recruitment (Table III. 10) While this pattern was apparent , though
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not strong, during the collegiate and first-year periods , it had disappeared

by the second year after graduation.

The data on loyalty in this chapter reveal that birth order is more

strongly related to retention than it is to recruitment. That is, only chi1-

dren who had selected social work as a career were substantially more likely

to remain in the field than were others. The previous chapter revealed that

only children who had not selected social work were slightly more likely to

switch into the field than were others.

If the affiliative tendency is at work , it is more effective in keep-

ing individuals in social work than it is in attracting them to the field in

the first place.

Political or tatioll . "-In this section we pursue the finding from the
basic tables in this chapter (Tables IV. l and IV. 2) that retention in social

work is related to respondents r political orientation. The average Q between
politically liberal,, 6 and retention is +. 18; these students are more likely

to remain loyal to social work than those with a conservative orientation.
The strength of this association does not vary from one time period to another.
More detailed analysis shows that the correlation between political liberalism

and retention is linear--that is , not only did those on the liberal end of the

dimension demonstrate relatively high rates of loyalty but those on the con-

servative end were distinctly less loyal.

Controls for sex and for API in Table IV. 9 reveal that the general
posit ve association between political liberalism and retention varies among

subgroups Liberalism generally has a greater impact on the loyalty of men

than of women, and this is especially true during college. ereas the over-

all rate of loyalty for men during college is 45 per ceni. , Table IV. 9 reveals

that this figure jumps to 68 per cent for those men with liberal po1tica1.

'''----'' ---''

The specific questionna.ire item was "Please rate yourself on the fol-
lowing dimension(s) as you really think you are. The association reported
here is based on a dichotomy in which the respondents were classified as fo1-
low s :

Fairly liberal)

, p 

o lit ieany 
Ll era

ery era
politically

Neither 

.rlY conservativepolitically , . Not liberal
Very conservative

politi.cally
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views but drops to 20 per cent among those not describi.ng themselves as liber-

81. During the two years after graduation the association is still greater

among -men than among women , but the differences are not marked and are based

on relatively small numbers.

TABLE IV. 9

RETENTION AND POLITICAL ORIENTArrON, BY SEX AND API

(Per Cent Remaining Loyal during Each Time Period Presented)

~~~~~~:=.~~~ ==- ;::: :::.

a" During College
Liberal (373)

Not liberal (294)

---.

(316) (78) (290)

(243) (45) (247)

Liberal (428) (84) (344) (68) (353)

liberal 50 Not (369) (6.5) (304) (48) (317)

During First Year after Graduation (1961-62)

During Second Year after Graduation (1962-63)

Liberal (357) (85) (272) (5l) (304)

'Not liberal (284) (68) (216) (45) (235)

. .

. 33

API is dichotomized in a different manner than in other
tables; the high group (about one-fifth of the total) is contrasted
with the large group scoring medium or low on API.
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Table IV. 9 also presents controls for API, which is dichotomized to

separate those with high API from all others. Although the general associ-
ation between a. liberal political orienta.tion and retention is positive dur-
ing each time period , as Table IV. I had indicated , we see that this is not

true among those students with high API. Within the high API group, it is

the nonliberal respondents who consistently demonstrate relatively high

rates of loyalty. To express it another way, in comhination high API and

a. liberal political attitude depress the loyalty of respondents , although
neither one is associated by itself with low loyalty.

We have already seen (page 48), that loyalty during the first post-

baccalaurea.te year is strongly affected by freshman choice" Seniors select-
ing social work who had also selected social work as freshmen (that is , those

who were loyal during college) were substantially m.ore loyal during the first

year after gra.duation than those ;;.lho had not selected social work as freshmen

(that is , those who were recruited to the field during- college). Whereas the

general rate of retention during the first year was 59 per cent , this figure

is partitioned into 83 per cent among those who had ch:)sen the field 8S fresh-

men and 53 per cent among those who had not.

The strong impact of previous choice on retent.ion has implications for
the finding that the politically liberal are more loyal during -each time per-
iad than others. e must consider the possibility that it is not their liberal

political orientation, but simply their relatively high proportion of previously

loyal students that. accounts for the high post-baccalaureate loyalty of the
Ii beral group.

This can be investigated by breaking those \\7ho select .social work at
any time into two groups: those who were loyal du:d..ng the time period immedi-

ately prior to the time period i.n question , and those "Who were recruited into
the field during the previous periodo We can then see whether there is still

an association between liberalism and retention within 8BCh group.

--"

7 It cannot be a ssumed that at: Time 2 Group A contains a higher pro-
portion of Time l-Time 2 loyalists than does Group B si.mply because Group A
was more loyal than Group B. The proportion also depends hea.:vily on Time 1-
Time 2 recruitment rates in the two groups , as well as the Time 1 base num.bers
involved. Table IV. lO illustrates this point , with " liberals " as Group A and
not-liberals " as Group B.
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The data are presented in Table IV. 10. The top panel (Table IV. 10a)

deals with retention during the first year after ' graduation. The t.wO con-

trol groups are those who had selected social work 2S freshmen (" loyalists
during college) and those who had not ('recruits " d1.ring college): By defi'"

nition , all respondents in this panel of the table are those who selected

social work as seniors; the statistic is the percentage who remained loyal

during their first year after graduation.

The table reveals that a liberal political orientation is as;soci-

ated with retention during the first year only among those who were recent-

ly recruited to the field (Q = +. 24. There is no evidence of a positive

association among those ,,,hose loyalty to the field hG.s been sustained during

the previous four years of college attendance; in fact , the association is

slightly nega.tve (Q = .' 14).

TABLE IV.

RETENTION AND POLITICAL ORIENTATION, :BY PRIOR PATTEID OF GAREER CHOICE

(Per Cent Remaining Loyal during Each Time Period Presented)

-------------------------------.--------- -------.----------. ------,-,-- ----' ---'- --'----'-------- ---_. ---_.._- ----

._-____'_M

'__'_'-'-'- -'-----' --'---------

Political
Orientation

Pattern during Time Period
Immediately Prior to

Period Presented

LOyal

___

ecrUi

During First Year after Graduation (1961-62)

Total
Sample

------.--.

Not liberal (69)

59 (328)

lJ7 (299)

64 (428)

5/+ (369)

During Second Year after Graduation (l962-63)

(99)Liberal

Liberal (357) (2(+2) (108)

Not liberal" (284) (180) (93)



During the first year after graduation, the greater general loyalty of

the liberal respondents does not stem from ail overrepresentation of the prev-
iously loyal among them. It happens to be true that previous loyalists make

up a larger proportion of the liberals (99/427 or 23 per cent) than they 40

of the nonliberals (69/368 or 19 per cent). But among tbose who remained
loyal during college , loyalty during the first year is only slightly affected

by a liberal political orienta.tion , and the effect is a negative one. That

, contrary to expectations , previous loyalists with a liberal orientation

are no more loyal (80 per cent) during the first year after graduation than

those who lack this orientation (84 per cent),

Apparently, during the crud.al first year in the world of work and
school , a liberal political orientation is not required for continued loyalty
if those aspiring to social work bring to this year a commitment anchored in

the freshman year of college. However , if t.heir choice of social work is
newly acquired , a liberal political orientation tends to sustain their ident.i-
fic.ation with the field , while its absence depresses loyalty to social work.

yeaL
Table IV. lOb gives retention data for the second post-baccalaureate
It compares those who had selected soc.ial. work as seniors ("loyalists

during the fi rst year after- graduation) with those who had not selected social
work as seniors (" recruits " du.ring the first year after gradua.tion). Here

again, making horizontal comparisons , retention during one time period is

seen to be affected by previous C 01ce.

Contrary to the picture during the first year , it is those who were

loyal during the immediately previous time period whose loyalty is assoc.iated
most strongly with political liberalism. This is the expected pattern , givEn

the existing marginals. That is , given the independent data that liberals
and previous loyalists demonstrate greater rates of loyalty during the second

year , it would be expected that respondents possessing both characteriBt
would be substantially more loyal than respondents lacking one or more of the

We shall return to previous career choice as a characteristic in-
fluencing later loyalty in discussi.ng Table IV . 16.
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characteristics" This is true during the second year , when 90 per cent of the

liberal first-year loyalists remained loyal during the second year.

InG " -'-Table IV. 2 revealed that a numb€!r of characteristics were

negatively associated with retention; that is , individuals possessing the

characteristic were less likely to remain loyal than those who did not possess

One of these was income, 'liJith respo;J.dents whose pr rents earned $15, 000 .or

more shO\ving relatively low loyalty (average Q ;: - " 28). Ho' wever the Q associ-

ations with parental income (and with father s education) obscure some of the

data because they are based on a dichotomization i.Jf these variables, Table Hr 
presents the full distribution of these data for the collegiate and first-year

periods.

TABLE Pi. 

RETENTION AND 80ClO- ECDNOlvLIG 'ilARIAB::LES

(Per Cent Remainin.g Loyal during Each '!:m.e Period Presented)

--------------- -------- -_._-

._,___'_n

_._,-,..."-, _..,",....,,. ..__.-.'- ,-, -"- ._' -'--- ---'-'-----,--- -------,------ -,_._ _.,.. -_._-,--_._. ._,...,..-,.. _._,_

_n._,,_._

,._._.....,,- ----,---- -'_'-"------

a 0 Parental Incom.e.

Time Pedad :5:900-= 7 ,500 o-iis, ooo:-r?20
! 85 0100 57, 99 89. 999 S "... 999 0:, 19 999 More

Dur ng fJ_ t year 61 

,--

after graduation 0 I J,
c (137) .. (197)1 . (103) .)/ (lUi) '-+ (4.5) (92)

. . ' - -=..

,J""''='

''''' ~~~~'' 

b. Father ! s Education

. Part . High Part: College GraduateGrade High SchDL,l i' Graduate Workor Less Sch o1 Graduate uoiiege

- . ="'.. --_-- -

Time Period

..- - _.._-

During college

'" "

+ (l61) . J.
(75) 31 (l05) 

1+5 (129) 4.5 (100) 27 (lO7)

During first year
after graduation

57 (147) .57 . . (90)

~~~ ~~~

140
) 55

Varying degrees of curvilinearity are: apparent in these data. Typi 

cally, but by no means uniformly, the greatest loyalty is demonstrated by those

in the middle- status categories, Further , there is a tendency for those from

the highest- and lowest- status families to displa:'l low rate,"; of loyalty to
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social work. This curvilinearity is most apparent during college: on income

there is a sharp drop-off in the loyalty of those students from families earn-

ing $l5, 000 or more; on education , there is distinctly low loyalty among those
whose fathers have attained only an elementary education (24 per cent) and

those whose fathers have completed some graduate work (27 per cent) During

the second year out of college (data for which are not presented in Table IV . 11),

there is no relation , curvilinear or otherrNise, between status and retention.

In our discussion of the association between sex and retention , we intro-

duced income as a control (Table IV. 4) and noticed that this relatively high

loyalty among the middle-income students occurred only among the women. Further

the low loyalty of the $lS, OOO- and- over group is almost completely sex linked

since virtually all of these "wealthy" respondents are women. At each time,

women comprised at least 94 per cent of this high income group. To say that

income

of over $15, 000 demonstrate low loyalty is

group demonstrate low loyalty,
respondents with a parental

to say that women from this

income

Among the men , Table IV. 4 revealed quite high rates of loyalty in the
lowest- income group. Their loyalty was consistently higher than men of any

other income group and women of all income levels. Thus we have found one sub-

group (men) which accounts for the fairly high rate of retention among the
under- 000 group as a whole. Recalling that a significant minority of the

men opting for social work are Negro , and that Table IV. l showed strong loyalty

to social work among Negroes , we investigate the possibility that some of the

apparent loyalty of the under-$5, OOO respondents may be due to the relative

concentration of Negroes in the low-income group.

data on income and retentic by race.
Table IV, 12 presents the

Clearly, Negroes make up a significant m:Lnority of the under-$S , 000

group and remain loyal to the field at a rate which is much greater than that

for non-Negroes. When the data on income are limited to whites and others we

see the familiar curvilinear association between income and retention. To put

it another way, the apparent high loyalty of the lowest- income group as revealed

in the "Total Sample " column is a function of the strong loyalty of the Negroes.

It is not the low income , but the representation of Negroes (and. men, as Table

IV. 4 indicated) that accounts for the loyalty of the under- $5, 000 group.
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Above $5, 000 , there are too fe'w Negroes to affect the general association be
tween lncome an retentlon.

'fABLE IV. 12

RETENTION AND PARENTAL INCOME, BY RA.

(Per Cent Remaining Loyal)

============================== ======================.. 

Income
Race

White
Other

During College1----'

Total
Sample Negro

Less than $5, 000 ( 1.2)

(%)

(38)

$5, 000 to $14, 999. (309) (293) (16)
$l5, 000 or more (132) (132) (0)

During First Year after Graduation (1961"62)

Less than $5, 000
(137) (112) (25)

000 to $14 999.
( 414) (401) (13)

$15, 000 or more
( 1. 7) (136) (1)

During Second Year after Graduation (1962-63)

Less than , 000 (94) (83)1- (11)

$5, 000 $14, 999. (385) (10)(374) 
$l5, 000 or more (126) (123) (2)

Table IV. 12 apparently indicates that the mlmbe,r of Negroes select-
ing social work drops from one time period to the next. Adding the numbers

in parentheses , we note that the table includes 54 Negroes at the beginning
of the collegiate period , and only 23 at the beginning of the second post-
baccalaureate year.

This seems inconsistent with our data on greater Negro recruitment
and retention. The explanation lies in the significantly low response rate
among Negroes on the second and third waves of the study. For example , the
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Income , however , is related to other measures of social status; it can

be viewed as a product of the amount of education one has received and the type

of work which he does. It is possible that income , per se, does not account

for the relatively low loyalty of the high'-income group as found in Table IV . 12.

Perhaps education or occupation accounts for the apparent effect of income.

Such a conclusion would be reached if , under controls for father I s education

and occupation , there were no difference in the loyalty of the various income

groups.

In fact , the generally lower loyalty of the high-income groups stands

up under controls for father ! s education and parental occupation. That is
whether the father had much or little education, or whether he held a high- or

low- status job , the higher-income groups demonstrated comparatively low loyalty

in the field. One exception occurs during the first year after graduation

when occupation is used as a control (Table IV. 13).

percentage responding to wave 2 , of those who had selected social work on
wave 1 , are 87 per cent among non-Negroes and 42 per cent among Negroes. The
wave 2-to wave 3 response rates are 85 per cent among non-Negroes and 69 per
cent among Negroes.

Going back to original data and computing the percentage Negro of all
social work aspirants , the data disclose the apparent finding that one- tenth
of the senior aspirants to social work are Negro , but that only one- twentieth
of the post-baccalaureate aspirants are Negro. A great loss of Negro respond-
ents on the follow-up waves is responsible for this appa..ent decrease in the
proportion of Negro social workers.

Davis has noted the same phenomenon on a study-wide basis. In .an ex-
haustive analysis of the response rates of a large number of sub-groups, he

concludes: "It is the writer ! s judgment that of the 522 punches analyzed
Negro ' is the single candidate for being a consistent and meaningful bias
in Waves Band C. Negro students having considerably lower completion rates
in both follow-u.p waves " (see James A. Davis, Attri.tion in the 1962 and 1963

Follo:W-;U).LRaves in the l'ORC Pane:! Surv y of June.. 196J.- College Graduates
(Chicago: National Opinion Research Center , September , 1964) (multilithedJ).
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TABLE IV. 13

RETENTION DURING FIRST YEAR AFTER GRADUATION AND
PARENTAL INCOME , BY FATHER' S OCCUP TION

(Per Cent Remaining Loyal during First Year after Graduation)

. ------- ---------_..

-------.-----..-'-----'-OO-

::= =;:===:; =g: =;===::

:;i.O;= W::: .i:::=

==' =:; =:;::

Income Total
Sample

Father s Occupation

-._

OtherProfessional
White. Collar

. .

Blue Collar

$7 , 500 more (354) (154) (133) (60)

Less than $7, 500 (334. (53) (138) (l31)

------- ----

. 08

- .---- ~~~~---.:..-- ~~~~

i.-

.--- --.... ....

Table IV. 13 produces an occupational trichotomy by breaking the white-
collar classification into two groups: "professional" and "other white collar
in order to preserve the size of the case bases , it is necessary to dichotomize

parental income at $7, 500, When this cutting point is used , there is a very

slight negative association het,-Jeen higher income and first-year loyalty
(Q= 08) among all those who had selected social work as seniors. Among

those who had identified the occupation of their household head as "profes-
siona.l " however , income does make a difference. The substantial loyalty of

the children of low-inc.ome professionals leads to a strong negative associ'-

ation (Q = 

- .

45) between income and loyalty within the professional group.

We can speculate tha.t there a:rE! types of "professional" families
which can be roughly identified by the amount of income the professional

person commands. Lower pay has traditionally been characteristic of those

professions with a strong service o:rientation; among these might be included

teaching, the ministry, and social work. According to thi.s formulation , the

greater loyalty of the respondents from lower-income professional families

stems from a family environment which emphasizes altruistic values. It is

not low income per se, but the special quality of a family 'whi.ch is both pro-
fessional and at the same time commands a relatively limited income, which

leads to relatively high loyalty to social work.
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Parental influence . --A further scanning of Tables IV. l and IV, 2 reveals

that parenta a v ce affects loyalty to social work. Those respondents who
viewed parental advice a s "very important" with reference to their career plans
and decisions during college are less loyal than those who did not view paren-

ta.l advice as very important. The average retention Q ("very important" versus
all other ) is. - . l9, and the negative associations are especially strong dur-
ing college and the first year after graduation (Table IV. 1).

Table IV. 14 casts additional light on the impact of parente.l advice. on

retention. The table trichotomizes the response to the question on parental

influence and includes all three periods of time under separate controls for

sex and father s education,

The "Total Sample" column gives the zero- order associations between

retention and pa.rental influence. Clearly, during each period those for whom

parental advice is very important are less loyal than those who rate such ad-

vice as less important.

During college , the rate of loyalty is 26 per cent among those who
cite pa.rental advice as "very important, " Sex controls reveal that this group

almost completely female. When the few men are excluded, the rate dips to

During college, the ,association is not. li.near;22 per cent among the women.

that is, we cannot state that "the more important the parental advice, the

lower the loyalty. Curvilinearity results from the comparati.vely low loyalty

(32 per cent) of those at the bottom end of the parental importance index,

The sex controls on the data. during college are relevant to the dif-
ferent rates of loyalty between the sexes; we recall that the men were more

loyal (45 per cent) than were. the women (32 per cent). Table IV. l4a speci-

fies this difference between the sexes during college a.s existing almost com-
pletely among those who attribute little influence to parental advice.

The questionnaire item is presented in the earlier discussion of
parental influence and recruitment (see Table III. l2).
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TABLE TIT 0 

RETENTION AND IMPORTANCE OF PARENTAL ADVICE, BY SEX AND FATHER' S EDUCATION

(Per Cent Remaining Loyal during Each Time Period Presented)

------ --------------------------------------------------- -------_._------- ---------------- ---------------------------- ---------- ---------.-------.-----

Sex Father I Education

Importance Total High Some
Parental Advice Sample Men Women School CollegeGraduate MoreLess

During College

Very important (117) (110) (59) (56)(7)

Fairly important (295) (43) (252) (107) (l84)

Unimportant
never received (250) (55) (195) (166) (82)

During First Year after Graduation (1961.-62)

Very important (124) (39) (85) (42) (81)

Fa i r 1y important (357) (4l) (3l6) (140) (210)

Unimportant
never received (315) (62) (253) (197) (lll)

During Second Year after Graduation (l962-63)

Very important (66) (23) (51)(75) (9)

Fairly important (277) (57) (220) (113) (162)

Unimportant
8.3never received (271) (84) (187) (179) (85)

Chart IV. l presents graphically that. portion of Table IV 0 14 which
gives rates of retention under controls for father ! s education (the right-
hand portion of the table).
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Data on social class enable us to look more closely at the relation-

ship between parental influence and loyalty to social ' work. Evidence indi-'

cates that value orientations vary with class , part.icularly orie.nt.ations

which are "altruistic " or " service " in natur Although there is scant

evidence for any general relationship between class and retention in this

report , perhaps an association will be revealed if v.7e limit our attention to

those respondents for whom the effect of social class might be most pronounced.

As our measure of the influence of family status on young people we select the

questionnaire item on parental a.dvice , which reveals the respondent' s assess-

ment of the effect which parental advice had on his career decisions. We are

assuming, therefore , that the norms and values of the student 
I s parental fam-

ily have been more firmly embedded in those 'f,7ho claim parental advice was very

important than in those who attributed lesser importa.nce to this source.

If it is true that (a) social class and altruism are positively re-

lated and (b) class values are comparatively well transmitt.ed to those who

are sensitive to parental influence, we would expect that class and parental

influence would combine to affect loyalty to social wcrk.

Table IV. 14a reveals striking differences in the expected directions.
Among those m.ost sensitive to parental advice (the "very important" group)
5 per cent of those from lm,;e.r- status families remai.ned loyal , while 46 per
cent of those from higher" st8tus families remained loyal during the four

years of college.

Although Table IV. 14.a has not controlled .2;i.m\.lt.9lL il for sex and
social. status , it is important to note that the "very i.mportant" group is a1-
most entirely (110/117) female. Therefore a singularly low rate of loyalty

during college , estimated at 5 per cent in Table IV. Hi.a, is characteristic of

those women who are from lower status families , and responsive to the influ-

ence of their parents.

-_.

1 s stu Y 0 a natlona samp e of gra uste student s, Joe L.
Spaeth (of NORC) found that those whose fathers had high occupational pres-
tige were more likely to endorse altruistic values than those whose fathe.
had low prestige (Joe L, Spaeth ient og2 and Academic Career
Plans (unpublished doctoral dissertation , University of Chicago , 1961)).
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Our discussion of Table IV. 14 has focused only on the top panel , which

treated the process duri.ng college--loyalty from the freshman to the senior
year. We turn now to the second panel , which considers retention during the

first year Q.o Again , the "Total Sample " column reveals that

those viewing parenta.l a.dvice as "very important" demonstrate lower loyalty
(48 per cent) than the other two groups (61 and 60 per cent). Sex controls

disclose that this phenomenon stems entirely from the men in the sample , among

whom it is quite pronounced. Looking at sex and status controls separately,
the only loyalty rates that are substantially different from those of the en-

tire group during the first post-baccalaureate year occur among two types of

respondents--men (20 per cent), and those respondents from lower- status fam-
ilies (31 percent). Among those respondents clai.ming lower- status backgrounds,

loyalty and parental influence show an inverse , roughly linear relationship.

Those for whom parental advice is very important are the least loyal (31 per

cent) . This figure rises to 58 per cent among the middle group and to 63 per

cent among those for whom pa.renta.l advice was unimportant or who clai.m never

to have received it. This linear rela.tionship is specific. only to those whose
fathers j education was limited. Among those whose fathers had at least some

college , first-year loyalty does not vary with importance of parental advice.

During the C'nuear after J?radpation (Table. IV . 14c), the same

phenomenon exists; i. e. among lower'.' status families , the greater the influ

ence of the pa.rents , the lower the loyalty. Among highero' status families

however , the relationship is reversed; loyalty is highest (84 per cent)
among those most sensitive to parental advice and declines with declining

parental influence.

In sum, those respondents who are from lower' sta.tus backgrounds and
who attach relatively great i.mportance to parenta.l advice demonstrate con'-

sistently low rates of loyalty to social work. We have suggested that this

It should be pointed out that the questionnaire item providing a
measure of parental importanc.e was included only at one time- upon graduation.
Further , the question placed parental importance in a specific context; i. e. ,
its effect on your career pl.ans or decisions during college, In looking at

post-baccalaureate data , then, we are assuming that this question ta.ps a more
general and more enduring relationship bet' ween the respondent and his parental
family.
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is a specific behavioral manifestation of a generally lower evaluation of

altruistic values (and occupations) among those with lower status; and that

this negative climate is effectively transmitted to those respondents who

claim parental advice is very important.

High status has little effect on the association between loyalty

and parental influence except for the second year after graduation , when

there is moderate support for the view that loyalty and parenta.l influence
are positively associated.

eligioJl

. -

The final factor which we identified (Table IV. 2) as
having an effect on the loyalty of respondents was religion; Catholics

were less loyal to the field than were non-Catholics (5verage Catholic

Q = - . 15) It is during the first year after graduation that the loyalty
of the Catholics is lowest , compa.red with others. The Catholic Q of -
during the first year after graduation stems from the following rates:

50 per cent of the Catholics and 62 per cent of the non-C,atholics l3 remained

loyal.

We assume (as we did earlier when considering low first-year loyalty
among men) that it is during the first year after college that the structure

of the profession has the greatest impact on loyalty. We further suggest

that this "reality shock" differentially affects various subgroups within
the cohort of those who graduate from college oriented to a career in social

work.

The task then becomes one of seeking a chara.cteristic of the profes-

sion which might depress the loyalty of Catholics more than non-Catholics

during the crucial first year of work and study in the fieJld. We tentative-

ly adva.nce the hypothesis (for other research to test) t.hat the low loyalty

---..-.- -..."" ,;, -----

gure 
loyalty: Protestants , 63
ligion .54. per cent.

non-Catholics is composed of the following rates of
per cent; Jews , 63 per cent; lIother and "no re-
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of Catholics during the first year can be traced to the dominance of psycho-

analytic psychology in socia.1 work and a "doctrine of man '! which flows from

such an or enLat on.

Multivariate analysis reveals that during the first year thi.s gener-
ally low Catholic loyalty is specific to Catholic women (48 per cent versus

65 per cent for non-Catholic women); to those whose parental income is $7, 500

or over (33 per cent versus 67 per cent for non-Catholics whose parental in-

come is $7, 500 or over); and to those Catholics who were recrui.ts to the field
during college (42 per cent versus 58 per cent for non-Catholics who were re-

cruits to the field duri.ng college).

A check is available on our line of reasoning, which posits that re-

ligious commi.tment suppresses loyalty to social work during the first year in
the field, At graduation , respondents were asked to rate themselves on a five-

point religious/non'" religious dimension. The loyalty of the various "degree

of religiousness " groups is reported in Table IV. l5.

The "Total Sample" column gives the zero- order association between re-

ligiousness and retention for each of the three time periods contained in this

study, This column reveals sharp differences between pre- and post-baccalaure-

ate periods. During the four years of college (Table IV. l5a) thoBe claiming

some degree of religio'Js commitment are modera.tely more loyal to the field than

those in IJlhom this commitment: is absent, During college

, '

when the image of the

profession is one constructed primarily from books , courses, contact with fac-

ulty members , mass media, and , to a lesser extent , part-time work in the field

religious commitment sustains fre.shman-tw' senior loyalty to social work,

h a formulation clearly assumes that Catholics, more so than Prot-
estants (who comprise the bulk of the non-Catholics) hold to the orthodox teach-
ings and prescriptions of Christianity, Such Catholic-Protestant differences
are noted in Andrew Greeley, l Effects 9f Catholic Education (Chicago:
National Opinion Research Center , 1964 (multi1.thedJ), In Chapter Ill. of his
report Greeley presents a number of measures of doctrinal and moral orthodoxy
and shows that Catholics endorse orthodox statements to a greater e:xtent than
do Protestants. Catholics also report more frequent prayer and re1igi.ous organ-
izational memberships. Lazerwitz , also reporting on national sample survey
data , reveals that twice as many Catholics as Protestants claim to attend
church "regularly. 11 See Bernard Lazerwitz

, "

Religion and Social Structure in
the United States Religion-, Culture ien (New "(ork: John Wiley & Sons
1964) .
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TABLE IV.

RETENTION AND RELIGIOUSNESS , BY RELIGION AND
PREVIOUS PATTERN OF CAREER CHOICE

(Per Cent Remaining Loyal during Each Time Period Presented)

===

::f;;;

~~~ ~~~~ :::::: ======- ~~~~~~ ~~~:::-

Protestant Catholic Loyalist Recruit
a, During College

Very religious (l67) (69) (85)

Fairly religious (67)(348) (235)

Not religious (l62) (19)(98 )

During First Yeax after Graduation (1961 62)

Very religious (l81) (111) (62) (40) (141)

Fairly religious (4l5) (279) (111) (93) (322)

Not re ligiolls (203) (123) (15) (39) (162)

During Second Year after Graduation (1962-63)

Very religious (l03) (53) (42) (67) (36)

Fairly religious (377) (253) (93) (250) (ll4)

Not religious (l67) (108) (8) (105) (55)

The. "not religious " category includes those who answered "neither
fairly non- religious " or "very non- religious " to the instruction "Please

rate yourself on the following dimension (s) as you really think you are. II

b Jews 
are excluded because their limited

centration in the "not religious " category makes
religious groups too small to analyze.

numbers plus their con-
the "very " and "fairly

During each of the first tT,(O years after graduation , however , the pic-

ture is reversed. Those claiming that they are "very religious " exhibit low

rates of loyalty to the field--47 per cent during the first yest and 64 per

cent during the second.
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Controls for religion cast further light on the earlier finding that

during the first year after graduation , Catholics display low loyalty to the

field. We might expect that Catholics who claim to be very religious would

be exceptionally likely to defect. Table IV. lSb reports that this is not the

case; degree of religious commitment has no effect on the loyalty of Catholics.

It does, however , have a substantL'31 effect on the loyalty of Protestants;

only 43 per cent of those Protestants who view themselves as "very religious
remained loyal during the first post-baccalaureate year. This is lower than

the figures for Catholics regardless of religious commitment and markedly

lower than those for Protestants of lesser religious commitment.

We have a fuller picture of religion and loyalty during the first year

after graduation. Low rates of loyalty are characteristic of Catholics in

general and of those Protestants who claim a strong religious orientation.
Clearly, there is something about social work which makes these subgroups

comparatively reluctant to continue in the field and which operates only after

social work aspirants have left academic life. As stated earlier , we suggest
that this " something" is the centrality of psychoanalytic theory to casework

diagnosis and treatment.

The generally low post-baccalaureate loyalty of those claiming to be

very religious " dips still lower when the sample is partitioned according to

whether or not the respondents we:ce loyal during the period immediately prior

to the one in question. The right-hand portion of Table IV. 15 presents re-
tention data for prior loyalists and prior recruits.

During the first year after graduation , the "prior loyalists '! are
those who had se1ectf3d social 'Nork as freshmen and as seniors; the "prior re-

cruits " are those \lho had not selected the field as freshmen , but who had
shifted into the field somet:Lme during college. Thus the former group exhib-

its an orientation to the field ' "ihich is of relatively long duration , while
the latter group exhibits an ori-entation '(,Jhich is relatively newly acquired.

In Chapter II , and again in Table IV. 10, we observed that prior choice

of social work leads to high rates of loyalty during subsequent periods. In
Table IV. 1.5b and c we see whether prior choice and religious commitment jointly
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affect post-baccalaureate loyalty. There is a marked effect during the first
year after graduation in which the "very religious " respondents who had been

recruited to the field during college demonstrate a substantially lower rate.

of loyalty to the field (33 per cent) than those who had been loyal from their

freshman to senior year (95 per cent). Apparently a loyalty dating hack at

least to the freshman year insulates the "very religious " group against the

factors which depress the loyalty of those who are similarly religious , but

more recently attracted to social work.

Further , among the prior loyalists , loyalty and degree of religious
commitment are actually positively related-- the greater the religious commit-

ment , the greater the loyalty.

During the second year after graduation , the generally lower loyalty

of the "very religious " group holds up among both those who had been loyal

(76 per cent) and those who had been recruited (42 per cent) during the previ-

ous year. Beyond this , previous career choice and religiousness do not com-

bine to produce a clear pattern of retention during the second year after

graduation.

To summarize the most salient data on religion and retention, we have

learned that during the first year after graduation , Catholics and those Prot-

estants claiming to be very religious display low rates of loyalty to the field.
Further , the low loyalty of the "very religious " is apparent during the two

post-baccalaureate years , but not during college.

Effect of prior choiceL--In introducing this chapter we presented the

rates of loyalty for each of the two post-baccalaureate time periods considered

in this report: 59. 1 per cent of those who selected the field as seniors re-

mained loyal during the year after graduation; 77 . 4. per cent of those
who selected the field after one year remained loyal during the second year
after graduation.

What causes the apparent increase in loyalty from the first to the

second year? One plausible explanat.ion is that changes in c.areer become more

difficult to make the longer one waits after graduation. Experience and edu-

cation in a specific field , plus (for men) the acquisition of family responsi-

bilities limit the freedom to make career changes.
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An alternative explanation for the apparent increase in loyalty from

one year to the next is that changes in the composition of the group of social

work aspirants might lead to higher rates of loyalty during the second year.

That is , the group of social work aspirants entering the second year after
graduation may contain a higher proportion of subgroups more disposed toward

loyalty than does the group entering the first year after graduation. This

may be especially true in social work since the field is characterized by

a great deal of osmosis; it is a "high gain , high loss " field , in which the

composition of the group may change substantially from one year to the next

during the period after graduation.

Indeed , the difference between the first-'year (59 per cent) and see-
ond-year (77 per cent) loyalty can largely be explained by the much higher
proportion of previously loyal social work aspirants in the latter group.

The data are presented in Table IV . l6.

TABLE IV. 16

RETENTION, BY PREVIOUS PATTERN OF CAREER CHOICE

(Per Cent Remaining Loyal during the First and Second
after Graduation)

Years

----------------------------- ------------------------------------------------- -----_.------ ---------- ----------------------.

Pattern during Period

Time Peiiod Total Immediately Prior
Sample One Presented

Loyalist Recruit

First year after gra.duation (815) (173) (640)

Second year after graduation (685) (428) (208)

Once we control for prior loyalty, the difference between first- and

second-year loyalty virtually disappears. The first year rate of 59 per cent

is " low" because the composition of the group is heavily weighted by the 640

respondents who had been recruits during college , and among whom first-year

loyalty is only 53 per cent.
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By contrast , the second-year rate of 77 per cent is "high" because it

is heavily weighted by the 428 social work aspirants who had been loyal during

the first year , and among whom second""year loyalty is 87 per cent.

Once we account for the marked changes in the composition of the group,

we can see whether there is a "real" difference between first- and second-year
loyalty. Vertical comparisons within each control group in Table IV. 16 reveal

a slight tendency in the direc.tion of increased loyalty over time. Among those

who had been prior loyalists , loyalty increased from 8.3 to 87 per cent; among

those who had been prior recruits , loyalty increased from 53 to 60 per cent.

Iillications --In the introductory paragraphs to this chapter , we ob-

served that the number of prospective social workers could have grown markedly

if more individuals had remained loyal to the field. Table IV. 16 reveals that

this process is a cumuM tive one , in which loyalty during one period sustains

loyalty during the next period. For example, of those who ha.d remained loyal

during college , a remarkably high proportion (83 per cent) remained loyal dur=

ing their first year after graduation. To cite the extreme possibility, if

all freshmen selecting social work had remained loyal during their college

days, the number of seniors selecting social work would obviously have been

higher than it actually was. Moreover , it is important to note that the ef-
fect would have extended beyond the senior year, since over four-fifths of

these collegiate loyalists remained loyal during their first post-baccalaure-

ate year.

It is clear that an attempt to sustain the loyalty of prospective so-

cial workers during their early years can have results which extend beyond

immediate short-term gains.

In Table IV. 16 comparatively few students (173) entered their first

post-'baccaLaureate year able to claim loyalty to social work extending back

to their freshman year. Had this number been higher (that is, had more stu-

dents been loyal during college) the overall rate of loyalty during the first

year after college would have been higher.

The field could have grown by a sizeable amount by cutting its losses--

that is, by increasing the loyalty of those who had already been recruited to

the field. The impact of early c.areer choice suggest.s that a substantial
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increase in social work manpO'tJer could be effected by increasing the number of

freshmen oriented to social work and by sustaining their allegiance to the

field during the college years.

Destination fields . --Duri.ng the collegiate period, the rate of defection
was higher than during the two post-graduation periods i.dentified in this study.

About two.- thirds (66. 3 per cent) of those who viewed social Nork as their ca-

reer choice during their freshman year no longer did so by their senior year;
about one third remained loyal.

To what fields did these students defect? Table IV" 17 presents the sen-
ior choices of these defectors as well as the choices of all seniors.

Thus 59 per cent of all defectors from social work during college were

to be found in some field of educat.ion by thei.r senior year; 32 per cent of all

seniors-"the entire class of 1961-o' selected education as thei.r career. The

apparent "overshifting" of sDcial workers into education an of course be large-

ly explained by the unique sex structure of the social work freshmen , 85 per

cent of whom were women. Of the total class of 1961 , 40 per cent were women.

The table documents the flow bet'\07een social work and the social sci-

ences al.ready noted in the previous chapter , which discIosed that the social

sciences provided a reLSltivri;ly largE prcportion of the reeruits to social work.
Table IV. 17 reveals that one-tenth of the defectors during college switched to
the social sciences , although the social sciences claimed only slightly over

one-twentieth of the total group of sEniors.

Some of the difference between the proportion of defectors choosing

housewife (6. 0 per cent) and the proportion of all seniors choosing housewife
(1. 5 per cent) can clearly be attributed to the fact that the group of defectors
from social work is predominantly female. Fortunately, 'we can correct for the
different sex compositions of the distributions in the table , since only women

select "housewife" as their senior career choice. That is , we can reduce the
two case bases in Table IV. 17 by the number of men they c::'::;tai.I1. This permits
the computation of the percentage of all , rather than all Leiiondents
choosing "housewife. When this adJustment is made, the proportion of all

women who defected from social work during college giving "hou.sewife" as their
senior career choice is 6" 8 per cent; of all women in the study, the proportion
is 3. 7 per cent.

Women were instrueted to give "house' wife" as their career field "only
if you do not expect to ' work full time unti.l your children are grown. Thus
although this restriction makes the "housewife" category small , it limits the
category to women planning a substantial delay before employment in the field.
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TABLE IV. 17

SENIOR CAREER FIELDS OF DEFECTORS DURING COLLEGE AND OF ALL SENIORS

(Per Centa - Selecting Each Field as Seniors)

-------,---_._----------------_._---- ._-_._------------------.---------------------------.-.-----------------------.- ----- -----_._-------------- -----------------

Social sciences .. It 

.. "

Defectors from Total Sample
Social Work

59, 32,

24,
18.

1.0

10, l2. 5

10,

l7. 5

1.5

?. 0

36.

100, (454) 100.
(3, 257)

Field

Education

.. " 

It D 

.. .. 

Elementary
Secondary
Counseling and guidance
Exceptional children
All other education

Business (including secretary)
Humanities

Housewife It 

.. .. .. 

.. Co 

.. .. 

Theology

All other fields

Rounded to nearest 0. 5 per cent.

Distribution based on 10 per cent
not answer the question and who identified
were excluded from the base.

random sub- sample. Those who did
social work as their career choice

Summary: r cniitment. and reteption . --In Chapters III and IV we pre-
sented data on the correlates of recruitment to and retention in social work.

The basic. table of each chapter (III.. l and IV. l) gave the Q associations be-

tween twenty- two variables and the processes of recruitment and retention;

these associations referred to each of the three time periods included in the

study.

To summarize these two chapters , the average Q I S for recruitment and
retention have been plotted on a coordinate graph (Chart IV. 2) The average

Q associations with recruitment are plotted along the horizontal axis; all
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variables plotted on the right half of the graph show a positive association

with recruitment when the values of Q for the three time periods are averaged

while those variables plotted on the left side of the graph are negatively

associated with recruitment 

Similarly, the average retention Q I S are plotted along the vertical

axis so that positive values appear on the top half of the graph , and negative

values on the bottom half.

In analyzing the graph , we observe that each value which appears in

the upper right quadrant is positively associated with both recruitment and

retention. That is, not only do individuals possessing the characteristic

display higher rates of recruitment into social work than those who do not

but those who are already in the field and possess the characteristic are more

loyal to the field than are those who do not possess it. The farther away

from the origin , the greater the degree to which these characteristics are

social work-'positiveo Those which are distinctive in this respect are

the occupational values "helpful" and "people. For example

, "

helpful" ex-

hibits an average recruitment Q of +. 43 and an average retention Q of +.

Not only does possession of these values lead to greater recruitment into

the field , but it a lso tends to keep prospective social workers in the field

once they have chosen it.
General inspection of the graph reveals that some characteristics are

social work-negative ; these are located in the lower left quadrant. The

value "money" stands out from the rest , exhibiting an average Q of roughly

30 with both recruitment and retention.

Finally, the two minor quadrants contain characteristics which oper-

ate in an inconsistent manner. The classic case is sex; as we have noted

earlier , men show a rate of recruitment into social work which is markedly
lower than the rate for women; this accounts for "male" being plotted in the

far left section of the graph (average Q = - 42) However , men are much more

loyal to the field than are women, which places men above the horizontal axis

and therefore in the upper left quadrant. A parental income of $15, 000 is

also apparently an inconsistent characteristic , displaying a moderate positive
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association with recruitment and a substantial negative association 'with re-
tendon. However , we remember that the associations with income are not linear

and that different associations would have resulted had a different cutting

point (say, $10 000) been used to dichotomize income.

In an effort to identify those characteristics which are positive

negative , or inc.onsistent with respect to their associati.onswith recruitment

and retention , we have drawn diagonal lines on the graph. Actually, this is

one longer line , and is the loeus of a point: whose coordi.nates total
Thus a c.haracteristic would lie. di.rectly on this line (and in the upper right
quadrant) if the Q' s which defined it. were + 1.5, +. 1.5; or +. 2.3, +. 07; or +.

29.

We arbitrarily designate those c.haracteristics '\vhir.:b. fall outside the

diagonal line (that is , those whose average recruitment Q and retention Q

total more than 10 301) as " social work-positive i! if they are in che upper
right quadrant , and " social work-negative" if they are i.n the lower left
qpadrant. Thus it is possible for a charBcteristic to be so identified if

both associations are modest (e. go , single marital status), or if one of the

two associations is quite strong (eo g., only child).

It should be remembered that the lines are an arbi.trary and artificial
attempt to divide continuous logic.al space. For ex.ample, high API will be

classified as social work-negative, even though it has virtually no association

with retention. Indeed, had there been a slight positive association with re-

tention , high API would have moved abov'e the horizontal axis Bnd into the upper

left quadrant; there it would have been termed an inconsistent. characteristic..
Thus it i.s not enough to state (as we shall below) that a certain variable is
social work positive ; it: must be located on the graph to see whether its

association with recruitment , retention , or both produces the classification.

Chart IV. 2 therefore summarizes much of t:he data. presented in Chapters

III and IV. It reveals that many of the characteristics 8I:!: not strongly associ-

ated with social work one way or the other-- they are inside the diagonals on the

graph. The graph does identify the. following characteristics 8S social work-
positive or social work-negative, taking into. account data on bot.h recruitment

and retention:
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Social work-positive

Occupational value: helpful

Occupational value: people

Race: Negro

Birth order: only child

Marital status: single

Social work-negative

Occupational value: money

Occupational value: freedom from supervision

Academic Performance Index: high

Effect of parental advice: very important

Career activity: research
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THE FIRST YEAR AFTER GRADUATION

We have not yet discussed the actual behavior of the class of 1961

after graduationo All data in the previous chapters have been based on the

respondents orientations to a career in social work or other fields We have

classified respondents according to their answer to the question asking that

they disclose their long- run career choice.

In Chapter I we compared the seniors whose career choice was social

work with those whose orientation was to'ward other fields In Chapter II we

documented changes in the size of the group whose long- run career choice was

social worko These changes resulted from the abandoning of an orientation to

social work on the part of some respondents (defection), and the simultaneous

acquisition of such an orientation on the part of others (recruitment).
Chapters III and IV investigated the correlates of recruitment during college

and defection during the three time spans covered by this report.

None of the data in previous chapters have reported on the activities

of the respondents after graduationo For example , loyalty and recruitment

reflect stability and change in orientation toward social work , but an orien-

tation toward a field as a potential career says nothing about the implemen-

tation of this aspiration by taking a job or starting graduate studyo

Table V. I presents detailed data on the activity of college seniors

during the first year after graduation" The table is based on all respondents

who identified social work as thei.r long range career choice as seniors , and

who also provided information on the first annual follow-up wave of the study 
The table distributes them into twenty-four (3 x 8) categories which simul-

taneously show (l) the respondents ! activities in spring of 1962 and (2) the

extent of enrollment in graduate school during the first year after gradu-

at ion.

135
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TABLE V. 1

ACTIVITIES DURING THE FIRST YEA, AFTER CRADUATION,
AMONG THOSE WHO HAD SELECTED SOCIAL WORK AS A

CAREER FIELD IN THE SENIOR YEAR

(Per Cent n Each Category)

======== =======================-================================ ==========

Educational Experience during
First Year After Graduation

(1961- 62)

Spring, 1962, Activity
Did Not
Start

Graduate
Education

Started Graduate
Education , and

Field of Stu y Was

Social Not SocialWork Work

Tota 1

,I;

Workin
Job social work
Job education
Job neither social work

nor education
Job not ascertained

school
Studying social work
Not studying social work

Housewife

Military, other

Total 100

N . 0 . . 0 . 

Did not respond to second (1962)
Total N . 

0 , . 849

wave 0 , 141
o . 990

The table distributes all respondents into categories which simul-
taneously portray the situation one year after graduation and the nature of
enrollment in graduate school since graduation. For example , 3l per cent

of all respondents who selected social work as their senior choice reported
a year later that they were working in social work and had not taken any
courses at the graduate levelo Three per cent reported that they were work-
ing in social work and had taken social work courses at the graduate leveL
An additional 2 per cent reported current employment in social work and
some graduate work in a field other than socia 1 work. Thus there was a
total of 36 per cent who were working i.n social work one year after gradu-
ation from college,
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A full iI"terpreta.tion of the table first requires an inspecti.on of

the t"YO m$.:rginal Htotal" distributions Going down the "total" column, we

note that over one=th;ird (36 percent) of those oriented toward social work
as seniors .were to be found employed in social work a year after graduationo

Another third 'i"ere 1Morking in non- social work jobs , 9 per cent cla.iming

educati. , and 24 per cent citing some other field.

workin.g" groups, we learn that almost three-fourths
By adding the four

of those who a.s seniors

had aspired to a social work career were working one year later; about half

of these were' in social 'work" about half in another field.

Continuing down the "total" column , we note that 13 per c.ent were

studying social "Work while another 2 percent were studying a.nother field.

These d.a.ta are un,derestimates , however , beca.use of the T.i/iEfY this classification

was developed. In LI:e. original q1.f.;stion , respondents were .asked to report more

tha.n O!1.e activity i.f they were involved i.n more than one, For example, a. re=

sponde.nt w!:). wa.s ,vorld.ng part time ,smd going to school at the same time '(Mould

have, coded bot.h "work.:ing ai.1d " 131;1:001," Thus the responses to the basic ques=

tioE were multi.ply coded and totaled 115 per cent because some respondents re-

portedmoretha.n One 8A.:tivity. In order to reduce the total to 100 per cent

in thi(; anal'ysis" pd.ori.t:ies were establi.shed so that a respondent claiming two

or more activities WQJuld be classified only once. Of specific relevance here

is the fact t.hat: respondents who ,N"ere working and studying simul.tane.ously were

classified in the "1;otal" column of ' able 1f. 1 only in one of the working cate

gories. In other word3 , in this column those in school are under- reported by
1. 

,- - - ..-

-" 1t e extent to '(i/. iCD Lhey were B..\80 empJ.oy

:1'0 report: fully the extent of enrollment in graduate school , and tw

identify the respondents wh.o reported :m.ore than one. activity, the ori.ginal

eightfold c:lassificatioTI of activities is cross-tabdlated by a.irichotomy
which s"!1Imarizes the edu.cational act:i:rities since gradua.tion. The " total"

Similarly, the figures for "housewife." and "military, other" are
unde.restimate.s. A person answering both "working" and "house'wife " for ex-

ample, was classified as working. The 6 per centestima.te for "housewife
still has mea.ning, however. This is the proportion of all. respondents (men
and women) who answered only housewife, When the men are excluded , and the

base is limited only to women , we find that the proportion is per cent.
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row at the bottom of the table presents the data for this trichotomy; 73 per

cent did not enroll in school , l8 per cent enrolled and studied social work

and 9 per cent enrolled for schooling in fields other than social work,

The 18 per cent figure represents a broad definition; as the heading

of the tajJle indicates , these respondents were enrolled in social work at "ome

time during the first year after gra.duation, Excerpting from the question""
naire item, we can identify them as respondents who had " enrolled for one or

more courses in a program leading to a. degree since (they J were graduated
from college" and who subsequently in the questionnaire reported that their

current or most recent field of study " was social work, Thus these 18 per

cent initiated gra.dua.te study of social work at some time during their first
year. after graduation.

Table V. 1 therefore gives a full description of the scope of graduate

enrollment during the first year, Of the 18 per cent reporting graduate study

:in soc:L.al work, over two-thirds (l3 per cent of the entire sample) were not

working sim.ultaneously.

The basic findings on the first-year activities of those who had aspired

to social work as seniors are summarized in Table V, 2 , which simply merges var-

ious entries found in the previous table, 

There are two ways in which these data. can be viewed. First , about
one-half of the seniors. (51 per cent) selecting social work as a career score
yes" on one or both measures of first-year involvement in the field, This
figure is roughly comparable to the rate of retention during the first year

which "las reported as 59 per cent in the previous chapter,

Tables V. 1 and V. 2 reveal that 36 per cent of those oriented to social
work as seniors were employed in the. field one year after gra:duation. Informa.
tionon the employing agency is available , but we will not treat this subject
in thebala.nce . of the report, Although the questionnai re "\-fas not designed for
socia.l 'workers , the question on employing agency did contain a number of response
categories appropriate to the field,

The 36 per cent employment figure can be broken down into agencies as
follows: " church , welfare or other non=profit organization , II 22 per . cent;
state or local government " 9 per cent; "hospital. or cl.inic " 3 per cent; all

other responses comprised the remaining 2 per cent 
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ABLE V' 2

\RY OF ACTIVITIES DURING TREFIRST YEAR AFTER GRA uATION
AMONG THOSE WHO iH) SE'.LECTED SOfJIAL WORK AS A

CAREER :FIELD IN THE . SENIOR YRhR

(PeK Cent in Each Category;

=============::========-7.==:::==' A""=-

='::==:= ==============:=::====:. ::=::=:=========:=======

Working in Social
Work One Year

After Graduatio1J
(Spring, 1962)

StaTtedGraDuate
Social Work Education

dur;ingFirst .. Year
After Graduation

(1.961 62)a

Per Cent

Yes 33)
:i\

Yes Yes

Total yes :: 36 per cenc Total HYf;S " :: 18 per eent 100 (849)

In subsequent ta.ble.s , the second and third rows of Table V. 2

will be collapsed; had this been done i"J Table V 0 , the resulting ca.tegory
would in,:;lude. all respondents who had studied socia.l v.!Ork dur.ing the first
yea.r , regardless of whether thEY were working simulta.neously--i, e. , 18 per
cent of the, sample.

A sec.ond way of viewing the data investigates the bala.nce between work

and graduate trainfng in the field amo?Jg those who comprise the 51 per cenL

That is, a.bout twice as many (:33 per cent) are to be. found working in social
work a.s ha.ve undertaken gradua.te training in the field (15 per cent:) , 'rJhile

3 per cent are doing both, This latter 8:::y1e. of analysis ha.s special appli-
cability to compa:d. sons among subgroups Thus two groups 0nell and 'women

high SES and low SESj) might re,?eal di.ffe:n:;i:ces in the degree t.O which they

either expn ss their identification "With the field by working or by undertaking

gra.duate study We might hypothesi.ze , for example , that thos,:, whose parental

families are more affluent will find it easier to enter graduate schools of

socia.l work , while those from families of limited reSO"irst2s ",ill be likely to

seek employment in the field immedia.tely after graduati.on.,
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Correlates of f'irst-YeaL tivit.

Io begin the analysis of corn=lates of, postgradnate, activity, Table
.3 prese.nts the proportion Ivho ha.d entered graduate socia:

. '

W'or,k traini.n.g
witl1in one year after thei.r graduation from collegE: among various subgroups.
The re,ader will remember from. Tables V. l and V. 2 that this proporticm among

all seniors oriented towardsocia.l work is 18 per cent 

Three va.riables st.3nd out a.s important correlates of immedia.te. gradll-
ate school attendane:8. First , those who we,re l ya.lists durin.g;::o11ege. (that

is, those who had selected social \oiork 8.8 early as thei.r freBJrffa,n year) were

w1.C6 as li.kely to attend gra.duate school a.s 'ivere those 'i.ino '"yare recrui ted

to the field during college (30 versus 15 per cent). Second , those of high

or medium API showed substantially higher rates of entry intG graduate s :hool

than those of low API (26 versus 8 percent). Finally, t.hose "(,;ho rema.ined

single dli.:ing the fi.rst post-baccca.1aureate year were more Hk.el,y to initiate
gra.duate work than those who married during this period (22 V'3TSUS 6 per cent) 0
Give!!, our data. on loyalty' in the previous chapter , these fi.I'.dings' iCome as 

surprise However, loyalty Lo social 'Work. is not necess9x:U.y associated wi.th

enrollment in graduate school , some may remain loyal to the field while work-

ing, rather than studying, while oth€,rs may rema.in loyal a.lth. '1gh they neither
work nor st"l.dy in the field" Entering agradua.t:e school cax1. be, vierNed as an

importan.t way of manifesting loya.lty to the field, but not the-only way of
doing 80. Table V. 4. presents the full distribution of first' year activities

iCros8. tahulatE,d by the thrid8 eharac.teristics identifi.ed above as slwW'ing strong
a.ssociations wi.th immedia.te enrollment in graduate schools or social worko

=O""

The smaller group of
first p6st-baccalaureate year
initiated gradua:te. st'i.dy.

those who\iere ma.rri.ed before and after their
occupied an intermediate position==ll per' ce.nt
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TABl.:g V.

GRADU TE SOCIAL WORK EDUCATION , BY VARIOBS CFARACTERISTICS

(Per Cent Starting GraduatE, Social Work Ed:..c,a..tio
dC:cring Fixst: ' 'tear After GrarluatioD.)

Lsti

Rel igj.. 'J 

Je1N1.sh "

;Gatbe:lf.c "

:Prote, 3taD.

Cari;f.T _ choice--gUj;; !iur:

.:-,

o 11E,

:L('ya.list .

RE,crui. t

Kc.dorseocc :2?,tional value " fre,edoni from sp.pet"Visio:::
fes

No "

Eni.'Qrse. oc upa.tional va.1:le ;;h'1lCe: to exercise leaC!er3hi'

j:,

Yes

EndQrse occupational vahL - lot of m9ney
\2: ;s

1jndq .J2.,c .tOllg1 val..

...:

J;' ,jnitY...t:.Q belpful t;o - J;s
gr useful H to soci,e tL,

Yes

No ,

Endorse occ'rmational
IJ. - things

Yes

v a:Lue ..rj;ilg..""iiOr!L ti1J ;.l.s ra.ther

No "

fer Cent

18 ;-

(67)

16 (199)

, t:

(546)

30 (175)

15 (666)

(71)

1.8 (778)

23 (266)

(583)

(95)

(75,4- )

19 (779)

(70)

19 '"

. )

/1 '

, -

, '-'" Lf



API
High , Medium

Low "u a"..." u.. ..,,,

Sex
Male

.. " .. .. (! 

Fema.le
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TABLE V. 3--Continued

Cha.ra.cteristic

.. .. .. .. " .. .. .. " .. '" .. .. .. .... .. " 

'phange in marita.1 status during first year after gra.duation
Single to single

Married to married

Single to married

Birth order
Only chi ld

o " 

.. " .. " .. .. " .. " .. .. " .. .. .. .... 

.. to 

.. .. .. .. .. .. .. .. .. .. .... " " .. .. " .. .. " .. .. " .. .. .. .. " 

F'i. rst born

.. .. .. .. .. .. " " .. " " 

It 

.. " .. ..

.. a 

.. " .. .. .. " 

Later born

.. .. 

.. ft

.. " .. " .. " .. .. "

Parental income
$7, 500 or more

Less than $7, 500

Race
Whit e

.. ..

Negro I) " " 

.. .. " .. .. .. .. .. .. .. .. .. .. ".. .. .. .. .. .. .. " .. .. .. .. .. .... " .. " .. " .. .. " " .. .. .. .. .. .. .. .. .. ..

.. (I 

.. .... .. .. .. " .. .. .. " .. " .. .. .. .. 

c; 0 

.. .. .. .. " ".. .. 

.. 0

.. .. .. .. 

.. Q " 

.. " ".. .. " ".. .. .. ..

Per Cent

26 (43l)

8 (407)

24 (169)

l6 (680)

22 (519)

(78)

6 (194)

11 (149)

21 (261)

18 (338)

22 
(.361)

16 
(34"7)

18 (744)

(58)
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TABLE V.

AGWIV :J1I:ESDlJlt:G THE FIRST YEAR .aTEji Gl'Q"U ;nQ , BY .CAER
PAWW:E Plf:Jt:G COl.l.EGE , API, Affl G G:E M NAp.TAl STATUS

(Per Cent i :Ea p Catego

~~~~~~~~~ ~~~~~~~~~=== ======= === ========-======

Characteristic

perie);ce-in SoCial Work d:ur:i g'Fi:r tYear

Starting Gracluate
Social Work Tran
ing 'Within One

Year After Gradu-
ation

___

(In school)

Working in
Socia.1 Work One
Year After
Graduation
(Employed)

To.tal
PiBr Cent

)Je-ither

:Total - sa

erchoice
ps.tfe-rnd1.r-:
ingcolfe
. - Loy 1ist

1;8 100 849

Recrui t

100 175

100 666

431

100 407
High, medium

Low' .

Chang.e . in
maritalsta.tus
. Sing:(

singl e

Married to
marri ed .

Singl.eto
married 

100 519

100

100 194

This category resultsfNm colla.psi g the second and third rows of

Table V. 2. It inclupesall respondents who had studied social work B.t some
time since graduati , wheth xor not they had also reported employment in
t.he. field.
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The generally positive effect of previous loyalty on subsequent behavior

is apparent. Not only were the collegiate loyalists twice as likely as the

recruits to enter graduate school during , the first year , but they were equally

likely to be employed in social work. As a result , the percentage of the col-

legiate loyalists who neither worked nor entered graduate training is low

(37 per cent) while this statisti,:: is 5l per cent among those who were recruit-
ed to the field during their college years,

pared.
A slightly different picture emerges when the two .API groups are com-

Higher API is clearly associ.ated with immediate enrollment in graduate
school , a s previously reported. However

, ,

this "gain" for the field is slightly
offset bya moderately low proportion of the higher API students who find em-
ployment in the field (30 per cent). It is graduate training, not employment

in social work , which contributes heavily to the post-baccalaureate. involve-
ment in the field among high API students.

A more striking effect is apparent when the full data on change in

marital status are inspected. Not only are those who remained single more

likely than others to initiate graduate training, but they also display a

moderately strong tendency to work in the field. As a result , only 3 per

cent are involved in neither employment nor graduate study in social work.

In contrast , those who married during the first year not only eschew immedi-

ate schooling, but also employment; both activities claim only 30 per cent of

this group. The remaining 70 per cent are not involved in either of the ways
CI.

identified in this chapter. 

When one of these variables (collegiate career pattern , API , or change

in marital status) is cross- tabulated by another , each is seen to have an in-

dependent effect. For example , of those who had been loyalists during college

perhaps it is necessary to repe:at that high rates of "non-involvemen:t
during the first year do not necessarily reflect equally high rates of defection
from the field. In the previous chapter , defection was described as abandoning
the choice of social work as a l.()ng run career field. In this chapter

, "

non-
involvement" means that the respondent neither studied nor was employed in
social work. As a matter of fact , although Table V. 4 reveals that 70 per cent
of the single- to-married group 'i-lere "non-involved " the previous chapter re-
ported that less than one-half of thi.s group actually defected during the first
year after graduation (see Table IV. 5
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and who were high on API , a full 38 per cent enrolled in graduate social work

training during the first post-baccalaureate year. Of those who lacked these

two "positive" characteristics , only 4- per cent undertook. graduate training.
Those who possessed one of the tHO (that is , those who either'fJere loyalists
during college or scored high on AI'I) occupied intermediate positions.

Similarly, those collegiate loyalists 'who remained single during the
first post bacca1.au.reate year demonstrated a rate of graduate t.raining of
per cent; of those who lacked both these characteristics , only 5 per cent

claimed some graduat.e, social TNork training during their first ye8r after grad-

uation.

. -"

'Table V" 3 reported that: the sexes differed in the extent to which
individuals unde.rtook graduate social. 'work training; 24 per cent of the men

and 16 per cent of the women did so. This 8 per cent advantage in social work

education on the part of the men is compensated for by a deficit of similar

magnitude in their rate of employment: in the field, Cont.rols for income

(Table V. .5) reveal that men of l(jw' i'T income origins demonstrate a high degree

of first year involvement in the fie1.(L

TABLE V. 5

ACTIVITIES DLRING 'IEE FIRST :tEAR AlTIER GRADUATION , E'f SEX AND PARENTAL INCOME

(Per Cent in Each Category)

======::::::== =='= ' == :::=== ::;: ~~~ ~~~ :;:;=== =-;::-

r====

:=====-_._._-_.

- i, Jeer Cent)In School Employed Neither

_._----_._-- '- '.--' --- ---- ! . -

500

'" 

Hen 21 15 64 100 or mur- 
! Women 22 26 52 100 295

.Me:! 29 L;O 31 100 
Less than $7 500 I Women 13 4Lf

--------------------.

-i--_w-...,-L--,-,.

-----.--

.J,,,".--._._-,----

The headings of these columns are abbreviated labels for the cate-
gories identified in full in Table V. 4.
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The generally higher rate of enrollment in school among men is 1im-

ited to those respondents from families earning less than $7, 500. Indeed
the men undertake graduate training at a rate (29 per cent) which is more

than twice that of women of similar origins and moderately higher than that

of men from higher-income origins. Apparently relatively limited financial

resources in the parental family are not a major obstacle in the path of

graduate education in social work for men. The general availability of scholar-

ships and fellowships for graduate training undoubtedly mitigates any financial

barrier which lower-income men might otherwise meet.

Turning to the second column , which presents the proportion of each

subgroup to be found working in the field one year after graduation , we note

that the lower-income men find employment in social work at a rate (40 per cent)

which is almost as high as that of women at the same income level , and consider-

ably higher than all respondents from higher-income families.

of men.

One figure from Table V. 5 illuminates the post-baccalaureate behavior
Only l5 per cent of the men claiming a parental income of $7, 500 or

more were employed in socia 1 work. This figure contributes heavily to the

general deficit in the involvement of higher-income men. To view the data
another way, although relatively few higher-income men are involved in social

work , of those who are , the men in school outnumber those employed in the

field.

In the previous chapter (Table IV. 4) we commented on the extent to

which male loyalty varied inversely with parental income. We speculated that

the lower loyalty of the higher-income men stemmed from their greater sensi-

tivity to the relatively low pay which social work offers. Although the pro-
portion of higher-income men who initiate graduate training (2l per cent) does

not seem large at first glance, it gains significance when we remember that

almost two- thirds of these men avoid any type of involvement in the field.

Entering a school of social work can thus be seen as a mechanism by

which men who are oriented toward social work , but who come from high- status
families , seek to assure themselves of an adequate financial and status return.
For them, a career in social work is not an attractive prospect unless they
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can find jobs which are initially higher paying and can look fOI ard to rela-

tively rapid advancement into supervisory, administrative , or research posts.

There are few short- or long,orange prospects for a man who lacKs the master

degree in soc ia 1 work. Further , if the men come from higher. status families
employment in social work without graduate training is certain to result in

lower-status and a more modest style of life than that to which they have been

exposed in their own parental families. 5

A summary picture of the joint impact of sex and family income can be

seen when the four sex-income groups are ranked in order of involvement in

the field (that is , when the first and second columns of Table V. 5 are col-
lapsed) .

.-------.---

This whole line of analysis hinges on our explicitly stated general
assumption that men from higher- status origins are more sensitive to comparative-
ly poor pay than are those from lo'wer- status origins. Thi. s can be checked from
other data in the study. Thi s assllnption is tentatively supported if endorse-
ment of the oc(;upational value "money" is positively associated with parental
income-- that is , if those whose parental income is high are more likely than
those whose parental income is low to claim that "making a lot of money " is an

important characteristic of their job or career. The data , based on all stu-

dents in the college seniors study, are as follows:

Parenta 1. Income
Per Cent Endorsing

Money " As An Occu-
12ational Valu..

Les s than $5, 000
000 - $7, 499

$7, 500 - $9, 999
$10 000 - $14 999
$15, 000 - $l9, 999
$20 , 000 or more

21. 7

23.
24.
25.
27.
33.

877
13, 466

678
803
182

5 , 2 12

The differences between adjacent income groups are not impressive , but
the linearity of the association , plus the substantial differences between ex-
treme entries , lend support to the view that higher- status origins lead to a
higher evaluation of those careers which offer greater financial and status
rewards.
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Sex Parental Income
Per Cent Involved in
Social Work dur

First Year

Men Less than $7, 500

Less than $7, 500

Men

$7, 500

$7, 500

or more

Women

Women

or more

Clearly, parental income makes a greater difference in the post-

baccalaureate experience of men than of women. Among men , the difference

between the two income groups is substantial; among women , it is moderate.

We investigate the relationship between sex and post-baccalaureate

experience further by introducing API and career choice pattern during college

as separate control variables (Table V. 6).

The first column reveals the strong joint impact which sex and API

have on graduate training. Of the men with higher API' , 43 per cent under-

took graduate social work training within one year after graduation; the cor-

responding figure for women low on API is 7 per cent. Each characteristic has

an independent effect on schooling; within each API group, men are more likely
than women to undertake schooling, and within each sex , those of higher API

are substantially more likely than those of lower API to attend graduate school.

The second column reveals that the deficit in graduate education among

the women low on API is compensated for by the large numbers who find employ-

ment in the field. Further , and perhaps more important , is the proportion of
men high on API who are working in the field (31 per cent). While this is not

an exceptionally high proportion , it is higher than might have been anticipated

given the fact that 43 per cent enter graduate training, and it is seven points

higher than the figure for men low on API. Collapsing the first two columns

produces a substantial difference in the degree to which men in the two API

groups differ in their first-year involvement in the field. Of the men wi 

high academic performances , 74 per cent entered graduate school and/or employ-

ment in social work; of those with low academic performance , 38 per cent did so.
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TABLE V. 6

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION AND SEX
BY API AND CAREER CHOICE PATTERN DURING COLLEGE

(Per Cent in Each Category)

=============================================================================

By API

Experience in Social Work

API Sex during First Year Total
(Per Cent)

In School Employed Neither

High medium Men 100

Women 100 373

Men lOl 110
Low

Women 101 297

By Career Choice Pattern during College

Career Choice Experience in Social Work
Pattern Sex during First Year Total
during (Per Cent)

College In School Employed Nei ther

Men 101
Loyalist 

Women 100 140

Men 101 l27
Recruit 

Women 539

Thus we have seen that two types of men--those with lower-income

origins and those with higher academic performance--are much more likely to

seek social work- relevant experiences than are their colleagues who lack these

characteristics.

Table V. 6 also controls for previous pattern of career choice. Among

the men, whether or not an orientation to social work extended back to the

freshman year had virtually no effect on post-baccalaureate activities. The

collegiate loyalists differ little from those who were recruited during college,
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Among the women , however , those whose orientation to social work spanned the

four college years attended graduate school at a rate more than twice as

great as the rate of those who were recruited to social work during college.

Occupational values . --Table V. 3 reported on five occupational values
which affected the post-baccalaureate enrollment in graduate social work train-

ing, either positively or negatively. Three of these (" freedom from super-
vision

" "

leadership, " and "helpful" ) affected employment in the field in the
same direction; that is , if they were positively associated with graduate edu-

cation in the field, they also revealed a positive association with employment.

The data are shown in Table V. 

TABLE V. 7

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION
AND THREE OCCUPATIONAL VALUES

(Per Cent in Each Category)

------------------------------- --------------------------------------------------------------------- ---------------------------------------- -----------

Occupational Value

Experience in Socia 1 Work
during First Year Total

(Per Cent)
In School Employed Neither

Freedom from su ervision:
Yes 100

778

Leadershi
Yes 10l 266

583

Hel ful:
Yes lOO

100

779
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The effect of the value " freedom from supervision" comes as no surprise.
In Chapter I we observed that , compared with the rest of the class of 1961 , few

prospective social workers valued freedom from supervision as an important job

characteri stic. In Chapter III we saw that those endorsing this value were

relatively unlikely to be recruited to social work; Chapter IV revealed that

those who endorsed the value were slightly more likely to defect than those who

did not endorse it. Table V. 7 reveals that the actual post-baccalaureate be-

havior of those oriented toward social work at graduation was affected by their

desire , as seniors , for a job which promised freedom from supervision. Less

than one-third of those endorsing this value were involved in social work one

year after graduation--lO per cent in graduate education , and 2l per cent in

employment in the field In contrast , over one-half of those who did not

value freedom from supervision were gaining experience in the field during

their first year after graduation , 18 per cent in graduate school and 34 per

cent in social work employment.

Because supervision of caseworkers occupies such a central position

in social work practice, these data gain additional importance. Al though the

precise mechanisms operating may be unclear and open to speculation , it is

apparent that the number of prospective social workers who value freedom from

supervision declined over time within the cohort of seniors viewing social

work as their career. We can speculate on the process by which this occurs

before graduation. Recruitment and defection prior to the senior year may

account for the small proportion of seniors who endorse this value. That is
the number of freedom- oriented students planning to enter social work may de-

crease because they defect from the field or because they tend not to be re-

cruited to social work. Here the occupational value is the independent vari-

able , and change of career choice is contingent on it.

The reverse process may also operate before graduation. Students may

first select social work as their career and later bring their occupational

values into line with their independently acquired career choice. SpeciE -

cally, undergraduate students may learn that rather close supervision will be

an important part of their employment in social work , and thus be less likely

to want freedom from this supervision. The occupational value (in this case
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freedom from supervision) takes the form of a dependent variable which conforms

to the student' s perception of the requirements of social work practice.

The "N" column of Table V. 7 reports the outcome of the processes before
graduation; 71 of the 849 seniors who identified social work as their career

choice (and who also provided data on their activities one year later) endorsed

freedom from supervision as seniors. This proportion of 8 per cent is much

lower than the proportion of 19 percent among all other seniors. Table V.

further reveals that of these 71 , only 22 individuals (31 per cent) were either
working or studying in the field a year later. Thus , of the origina 1 senior

cohort of 849, only 22 had endorsed freedom from supervision as seniors and

were still involved in the field one year later.

After graduation , our data are a little more complete , since respond-

ents ' occupational values were obtained again on the first annual follow-

study in 1962. It is thus possible to discern whether and to what extent

there was change in occupational values during the first year of participation

in the world of work and study. This model views the occupational value as the
dependent variable. Table V. 8 permits us to measure any change which has

occurred in the rate of endorsement of freedom. from supervision , not only among

prospective social workers , but within the entire class of 1961.

The first two columns of Table V. 8 divide the entire sample into the

four groups which represent the scope of recruitment and defection during the

first year after graduation. The top row contains the loyalists--those 482

respondents who identified social work as their long- range career both at
graduation in 1961 and one year later. The second row contains those who de-

fected during the first post-baccalaureate year after having identified social

work as their career field as seniors. The third row contains those who were

recruited to the field during this period , and the fourth row includes the

bulk of the sample--those who were oriented toward social work neither as sen-

iors nor one year later.

Whi1e following a cohort is illuminating, it ignores the fact that
there is recruitment to the field during the period studied , which is another
important aspect of the total picture. During the first year after graduation
the freedom-oriented respondents who remained loyal to the field were joined
by a similar number who were recruited to social work.
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TABLE V.

TREND IN ENDORSE 1ENT OF "FREEDOM FROM SUPERVISION" AS AN OCCUPATIONAL
VALUE, BY CHANGE IN CAREER CHOICE

(Per Cent Endorsing Freedom from Supervision as Seniors
and Per Cent Endorsing This Value One Year after Graduation)

===============-

=============== F==============================================

Career Choice Per Cent Endorsirig "Freedom from Supervision
One Year After
Graduation

Career Choice
as Seniors

Social work
Social work

Other

Social work
Other

Other

, senior career field or
non- respondent , senior
year only
, first-year career field
or non- respondent , first
year only
, or non- respondent
both times 
, values

Total N o .

As Seniors One Year After
Graduation

(482) (Lf82)

(333) (333)

(268) (268)

(43, 537) (43, 504)

44, 620 44, 587

473 473

484 10 , 484

454 2,454

055 0.55

An initial glance reveals that there is a general and substantial

increase in the wish for freedom from supervision during the first year after

graduation. All the figures in the second column exceed those in the first

Among students comprising thecolumn by roughly twenty percentage points.
bulk of the sample (those who had not considered social work at either point

in time) the proportion endorsing this va.1ue increased from 20 per cent in the

senior year to 39 per cent one year later.

Of significance here is the fact that those selecting social work at

one time or another displayed an increase of virtually the same magnitude as
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the non- social work.ers Furth.er " :here 'iJeas great similarity among loyalists,

recrui ts and defectors; the proportion of those va lui!lg freedom from super=
vision rose by virtually id ntica.l amounts during the first year. That is
those who remained loyal to tbe field durLlg the first year were as likely to

increase the rate at whidJ they endoraed. this value as 'Nere those who defected

from the field" There is no evid'2!lce that a consistent orientation toward

social work depresses the :net incre.,we ' in the en.dorsement of this value during
the first year after grad'uation. Further there is no evidence that being

recruited to social work during the first year depressed the n€:t increase in
the proportion wanting freedom from JpervisiorLr. Tbe under- selection of
fr2.edom from su.-pervision among socL l workers which was apparent during the

senior yea.r still exists one y( ar L:1"::,,:r; at this latter point, 39 per cent of

the non- social workers and about 29 per cant of those selel;ting social Mork

identLfied freedom from supe:rvision ;;8 an. important job cha.racteristic,

We turn to a s,econd occl1p" tiCJnal vaIu€: which was shown (Table V.

to be associated 'wit.h both measnr(;,s or: :tnvolvemen.t in the field== a chance

to exercise leadership. TIlose ,o endorsed thi s value were not only more
likely to study social v.ork t11a\'5. tbose who did not endorse it , they were also

more likely to bB employed I!" the field after one year, Further elaboration

of these date, by introduch1g additio,:-al control variables adds little under-
standing to the relationshipo BO"!;"leVE;r a control for sex specifies the general

zero order association betliJeen leader:ship and irnl"olvemeD.t in social work as
existing only among the men. Table V. :1 r,ep(:frted that :23 per cent of those en-
dorsil"g " le.:ldership" as 3e:' Ors e.1t2::Qlleri in graduate social work study during

the first year

, "'

;qrdle 15 p.er cent of tJ:w8,e not citing leadership did so.

Further ela.boration revea.ls th:at this association is strengthened among men
(39 versus L3 per cent), 'MiliIe it vi.rtually d1 sappears :among women (17 versus
16 pEr cent). For men ori..ented. tC'1iJard social 'work, an aspiration to leadership
roles apparently leads to graduate study in the field.

7 It 
should be emphasized that. Table V. 8 reveals changes in the en=

dorsement of the value. For example, among those who remained loyal to the
field, the proportion endorsing freedom jumped fr 7 per cent as seniors to
27 per cent one year latero Yet tbLs latter figure is a resultant; while a
la.rge number were ,a.dopting the value ,. undoubtedly some were abandoning it dur-
ing the first year.
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Birth order . --In the previous chapter we identified the character-
istic only child" as social 'ilOrk- positive. That is , only children were more
likely than others to be recruited to social work and to remain loyal to the

field. Table V. 9 presents the full distribution of first-year activities for

the three birth order groups identified in this report.

TABLE V. 9

ACTIVITIES DURING T.HE FIRST YEAR AFTER GRADUATION
BY BIRTH ORDER

(Per Cent in Each Category)

-------------------------,------_._----------- -------------------------------------- ----------------------.-------------- ------------;-----------

Experience Social Work
Birth during First Year Total 

Order (Per Cent) I
School Employed Neither

Only ch il d 149

First born 100 261

Later born 100 338

The post-baccalaureate behavior of only children distinguishes them

from those with siblings. The crucial comparison is in the second column of

data , where the high rate of employment in social work among the only children

stands out. Indeed , the employment rate of 52 per cent is higher than the

rate among any subgroup in the zero order associations investigated. Schacter
concept of the "affiliative t.endency" and its relation to birth order helps

lend cohenmce to the data.
8 The choice of 

employment rather than graduate

school immediately after graduation , can be conceptualized as a decision

yielding immediate interaction with clients. As we mentioned earlier , social

TAlork sodal--itprovides an opportunity for those motivated by the affili-

ative tendency to interact regularly and intimately with others To recon-
c:e,ptualize the data in Table Vo , it is not their birth order per .!, but an

inclination to seek the company of others which yields the high rate of immedi-

ate employment in social work among only children.

For our earlier allusion to Schachter s notion of the "affiliative
tendency l2 and its relation to birth order , see pp. 78- 790
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Further elaboration of the data (Table V. 10) reveals that the gen-

eral high rate of immediate employment among the only children is specific

to those with low API, and is very marked within this group. Among the stu-

dents with higher API , only children reveal an employment rate which approxi-

mates the rate among those with siblings.

TABLE V. 10

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION
BY BIRTH ORDER AND API

(Per Cent in Each Category)

---------- ---------- ---------------------------------------------------------------- ---------- ----------------------------------- ---------- --------

Experience Social Work

API Birth during First Year Total
Order (Per Cent)

Schoo 1 Employed Neither

Only child 100
High First born 101 148medium

Later born 100 171

Only child 100

Low Fi rst born 101 l04
Later born 100 166

The comparison to be made here is again in the second column of data.
(The repder will recall that among all respondents considered in this chapter

33 per cent were employed after one year; among only children in general , this

statistic was 52 per cent. Table V. 10 further reveals that the employment

rate jumps to 63 per cent among the only children of low API, and dips to

35 per cent among those only children who score higher on this measure of

academic ski 11.

column.

This 63 per cent figure stands out from the others in the second

The propensity of only children for employment in social work is

concentrated in the group low on API. This modifies the nature of our in-

terpretation and leads us to consider the alternatives for an aspirant to
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social work. As we have defined them in this chapter , the three choices are

school , employment , or neither. But among those of low API , on whom our

attention now focuses , the first possibility is virtually eliminated by their

limited intellectual capacities , regardless of birth order. For them, choice

amounts to deciding whether or not to find employment in social work. To thi s

decision the low API students bring variations in their affi1iative tendency.

Among the only children (the fourth row in Table V. lO), more than twice as

many (63 versus 30 per cent) choose employment. Their behavior contrasts

sharply with that of those with siblings , a clear majority of whom do not

work in the field (39 versus 56 per cent , and 31 versus 59 per cent) and who

thus are not involved in the field.

To summarize , the barrier to graduate training posed by limited aca-

demic ability plus the affiliate tendency of the only child combine to produce

an unusually high rate of employment in the field during the first year among

those who as seniors claimed that social work was their long- run career field.

Parental income --Earlier in this chapter (Table V. 5) we introduced

parental income into our discussion of the relationship between sex and post-

baccalaureate activity. We begin a further discussion of income as a factor

influencing first-year plans by giving the zero order relationship in Table

TABLE V. H

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION
BY PARENTAL INCOME

(Per Cent in Each Category)

--------------------- --- ---- --------------------------------- --- -- --- --- --------------------------------------------------------

Experience Social Work
Parenta 1 during First Year Total

Income (Per Cent)
School Employed Nei ther

$7, 500 more 100 361-

Less than $7, 500 347
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Implementing plans for graduatE trai.ning is positively associated
with income , altllOugh the re12.tionship is not strong; 16 per cent of the

lower-income and 22 per cent of tt.-e highero'in((;Dme: seniors aspiring to social

work as seniors initiated grad:wat,,, study during the first year after gradu

ation, The data from Table V" '5 :nov.ealed a reversal under controls for sex;

that is , among men, it is thos.e fre,n lo'weer origins who display higher rates

of enrollment in school ) while among 'l,7omen (,liho comprise the bulk of the

sample), the higher the income , the higher. the rate of entry into school.

The s,eccnd column re.veal,:' :3 , harp difference between the two income

groups i!1 the proportion emp1.oY8.Q 1:0. Bf.ci.::l work one year after graduation.

Table V, S disclosed that bOt.l1 sexi":!S lCcmtributed to the shortage of individuals

employed in social work among the higher=income group, although the rate was

depressed primarily by the highex"'income men. only 15 per cent of whom were

to be found emploYf;d in sociaJL work.

V, 120

The joint impa.ct of parental im::ome and API is apparent in Table

Starting in the first column, 'iAye note that the previously reported

positive association bet,peen higher hu:'om.e and graduate school attendance

is limited to thOSte: who score high on .!lJ:) Apparently. among those of low

API, the presence Dr absence of parental financial support matters little.
Among those 'Wbo ar academically qualifu::d h0'fIl€Ver, relatively high parental

income lea.ds to a substantial im::rea:SE, Ln the proportion (34 per cent) going

to schooL

:rL-i3:t: 11' 

AGII'\H'IH.S DURI.NG l."IRST 'ZEAR A:!'TKR GR.A.:OU,-(\.TION
BY' PARENl'l!,. :L I( COME A1ID API

U\;;r Gsnt in Ea((' Gatf.,gory)

======= ==- ,===,===="",."=,,,,,,="==,,, ,=,,,,,";:::;,

n' Par,ental .. d.'uri.?:g FiJ:$

.. = ,.. .."-' 

Income . T,. " ::,'11 "%)7'

".'

.l. S. 

..,. 

u.: l:.L .t.lLvy.

""'

High $7, 500 mar,"
medium Less than $7, 500 :20

Low $7 , 500 more
Less than $7 "

. , --- -_._---_._--,-----

F==========

-.-'---'----'--'-' - -.--.-.--.-.---

Social Work
Year Total

Neither (Per Cent)

100 193
100 181

101 168
100 156
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The second column gives the proportion eJ1?loyed in social work one

year after graduatior:. Within each API group, those with lower income are

more likely to be employed, and this is especially true among those with low

APL

Thus , within the low API group. those claiming higher parenta 1 income

are less likely to be found in either area of involvement 
(school and employ-

ment) than are those coming from lowe -incolle families. The result is found

in the third column of data. Focusir.g again on the students low on API, 69

per cent of those from the higher-income families are neither studying nor

working in social work; the figure for the lower-income families is only

33 per c.ent.

Earlier we alluded to the "balance" between graduate school and em-

ployment in social work , and noted that some subgroups may be identified by a

greater tendency to enter graduate school , while others may be characterized

by a greater tendency to find employment in the field, An inspection of

Table V. 12 reveals that it is only within tr,e higher-iDcome group who are

also high on API that those in graduate school outnumber those employed in

the field one year after graduation.

Earlier in this chapter the pattern of career choice during college

was identified as a factor affecting post-baccalaureate involvement in the

field. Those who were loyalists during college (that is , those who identi-

fied social work as their career as far back as their freshman year) were

more likely to enter graduate school during the first. year after graduati

than were those who ,vere re.crui ted to social ItJOrk during college. In Table

13 we use previous caree,r c.hoice pattern as a control on the by now familiar

association between pa'rental income and post-baccalaureate involvement.

As before, vle investigate the, data in the first column relating to

the extent of enrollment in gra.duate school. Once. again , we note that the

general positive association bet'iveen enrollment and parental income is spe-

cific to those who were loyal to the field during college.
This finding is

similar to the one reported abov'e when API was used as a control variable.

That is , it is only within that stratum of the control variable which is in
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itself positively related to graduate enrollment (higher API, loyalty during

college) that the positive relationship between parental income and enrollment

holds.

TABLE V.

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION, BY PARENTAL INCOME
AND PATTERN OF PREVIOUS CAREER CHOICE

(Per Cent in Each Category)

~~~ ================-=============================-==========-========

Career Experience Social Work

Choice Parental during First Year Total
during Income (Per Cent)
Col1e\!e School Employed Nei ther

$ 7, 500 more
Loyalist Less than $7, 500 100

$7, 500 0): more 274
Recrui t Less than $ 7, 500 101 286

Summa IT 

In this chapter we have determined the actual situation one year after

graduation among those who had identified social work as a career choice in

their senior year. Of these seniors, roughly one- sixth were studying social

work at the graduate level , one-third were employed in social work one year

after graduation , and one-half were neither employed in nor studying social

work.

Table Vo 14 presents the full distribution of activities among various

subgroups. They are arranged in order of increasing size of the entry in the

third columno Thus they are ranked so that the first subgroup listed contains

the lowest rate of non-involvement in the field (36 per cent among oqly chil-

dren) , and the last one gives the highest rate of non involvement (69 percent
for those endorsing " freedom from supervision" as an occupational value).
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TAB::'E V. 14

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION
BY VARIOUS CHARACTERI:3TICS

(Per Cent in Each CatGgory)

---------------------------. ------------------------------.-----------------------------.-------------------. ---------.----------.----------. ----------..--------

Characteristic
Experil3nce in Soc:ia1 Work

during First Year Total
(Per Cent)

In School' Employed Nei ther

All res ondent s selectin
social QI_ lon run
career senior ear 100 849

Birth order:
Only chi ld 149

Career choice attern
durin colle
Loyalist 30 100 175

Chan -in marital status
durin fi rst ear: 

Single single 100 519

Reli
J ewi sh 100

Occu ational value:
Leadership l01 266

API
High or medium 30 431

Occu onal value:
Helpful 100 779

Occu ational value:
Peap Ie 100 715

Sex
Male 100 169

Parental income:
$7, 500 or more 100 361

Occu ational value:
Money 100

Occu ational value:
Freedom from supervisio 100
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The marginal distribution for all social work seniors is presented at

the top of the table. It simply repeats the data presented a number of times

in this chapter and provides a convenient yardstick against which the various

subgroups can be measured.

The top subgroups in Table V. 14 are more involved in social work than

are those farther down the list. In addition, the nature of their involvement
can be identified by a comparison of the entries in the first two columns.

For example , there are a number of subgroups in which the number enrolled in

graduate school approximates or exceeds the number employed in social work.

These are college loyalists , Jews , those of higher API , men , and those claim-

ing a parental income of $7, 500 or more. On the other hand , there are two

subgroups in which the proportion working in social "Work far exceeds those
beginning graduate training. These are only children and those endorsing

money " as an important occupational value.

A word should be said about the interpretation of some of these data.
The larger a subgroup becomes , the more it will approximate the marginal dis-

tribution, and the more difficult it becomes to visualize the behavior of

those not in the subgroup. The value "helpful" is a good example; since 779

of the 849 endorsed this value, their distribution of first-year activities

is quite similar to the marginal distribution. Further , it is difficult (with-
out recomputing) to visualize the behavior of that small number who did not

endorse "helpful " and the table does not express the impact of this variable.

As a matter of fact , the small group of seventy respondents who did not en-

dorse "helpful" behaved quite differently from the 779 who did. The propor-
tions studying social work, employed in social work , and involved in neither

activity are 5, 27, and 67 per cent , respectively. Thus the "not helpful"
group, had it been singled out for presentation in Table V. 14, would have

appeared near the bottom of the table, as a subgroup not involved in the

field one year after graduation.

A similar , but not as pronounced situation occurs with the value
people. " Of all 849 respondents, 715 selected this value. Of the 134 who

did not, the proportions (in the same order as they are presented in Table

l4) are , and 48 per cent. Thus there is little difference between
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those endorsing "people" and those not so doing in the proportion not involved
in social work; this statistic is 49 per cent for the former gnmp and 48 per
cent for the latter group, However , t.hose not endorsing "people" do differ

in their mode of involvement , relatively few (11 per cent) entering graduate

school , and relatively many (42 percent) finding employment in social work.



APPENDIX I

THE ACADEMIC PERFORMNCE INDEX (API) 1

As might be expected , academic performance, the record of achievement

in course work during the four years of college , turns out to be the single

most important variable in the analysis of career plans, and is involved in

many of the relevant questions analyzed: Are the brightest students going on

for postgraduate training? How many of the brightest students are lost to

graduate and professiona 1 school? Are different fields of work and study
getting equal shares of the better students?

Because these questions are very important , it is necessary to begin

with a description of the measure of academic performance used in this re-

search. Perhaps it would have been desirable to administer intelligence or

aptitude tests to the entire sample. Such a procedure was impossible , and

even if it could have been done, enormous problems would have arisen in the

choice of dimensions to measure. Therefore , we employed a global measure of

intellectual performance-- the student I s cumulative grade point average.

offered a number of advantages: (a) the data were easy to collect without

extracting records or administering tests; (b) pre-test results indicated

that student reports of GPA' s are highly accurate when compared with regis-

trars ' records; (c) graduate and professional schools often make use of GPA' s

as a selection criterion; (d) GPA' s tap actual achievement rather than po-

tential and thus get at what a student has "delivered" as well as what he

might be able to do.

There are two drawbacks to the measure, however. First , GPA' s are
a composite measure rather than a pure measure of any psychological dimension

because both native ability and motivation contribute to grades. Second

GPA' s are very much school-bound , and research evidence , as well as folklore

tells us that a " B" at such- and- such a school is probably worth an "A" at

so- and- so and is equivalent to a "c" at some other school. The first problem

This appendix is excerpted from the maj or report on the NORC college
seniors study, James A. Davis Great Aspirations (Chicago: Aldine Publishing
Co. , 1964), pp. 26-29.
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was ignored , on the assumption that what was wanted was a global measure

of performance rather than a measure of pure psychological factors.

In order to meet the second objection , the following steps were

taken:

a. For 114 of l35 sample schools , the research staff of the National
Merit Scholarship Corporation

2 made available average scores for entering

freshmen who had taken the test administered throughout the nation by that

organization to select candidates for it s scholarships. This test correlates

strongly with similar tests such as the Scholastic Aptitude Test administered

by the College Entrance Examination Board.

For the twenty-one schools with no National Merit data available

average National Merit scores were estimated on the basis of available data

(Phi Beta Kappa chapters , library expenditures , etc. ) that correlated with

National Merit scores among the other schools in the sample,

On the basis of these scores, the schools were ranked in one of

four classes:

Per Cent of Students
Class Number of Schools in Representative

Sub- sample

III

l35 100 (3, 397)

Alexander Astin , John Holland , and Donald Thist1ethwaite of the
National Merit Scholarship Corporation were unusually helpful in this , as
well as in many other aspects of the research.
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In each class an arbi rary cutting point on GPA was established

as follows:

School GPA

Class

,t,'("\
a.,

.,e11-
'to'2

t--- eIII
o"\e

1;'0

The effect was to di.vide the students into three groups:

Top Fifth 19 per cent of the students. This group consists of

straight A students from Group IV schools , A and A= students from Group III

schools, B or better students from Group II , and B- or better students from

Group I. Thus this high perfoDmance group consists of the A students from

the schools that graduated 86 per cent of the sample and Band B- students
from the small group of hi.ghly selective i.nstitutions.

Above Av 37 per cent of the sample. This group consists
of B to A- students in Group IV , B- to B+ students in Group III, C+ to B-

students in Group II, and C to C+ students in Group 

45 per cent of the samp le 0 This group comprisesBottom Half"
those whose grade averages were below that of the two groups defined above.



APPENDIX II

ESTIMATION OF SIZE OF JUNE , 196L GRADUATING CLASS

The tota 1 number of student s receiving bache lor s degrees from

American colleges and universities in June , 1961 , was estimated in the fo1-

lowing way:

From U. S. Office of Education publications we obtained pro-

j ections of the number of bachelor i s and first professional degrees awarded

1959-60 and to be awarded in 1961 62o

On the basis of 1 above , the number of graduates for the year

1960-61 was interpolatedo

First professional degrees that are not also undergraduate

bachelor s degrees were subtracted from the figures arrived at in 2 aboveo

It was ascertained which institutions offer first profes-

siona 1 degrees that are not undergraduate bachelor s de-

grees. Students in five-year baccalaureate programs in

fields such as engineering and architecture were includedo

Students graduating from a professional school that re-

qui red two or more years of undergraduate work prior to
admission were viewed as receiving graduate degrees and

were excluded.

The total number of first professional degrees that are

not undergraduate bachelor i s degrees was estimated from

Office of Education reports of degrees awarded by field

and institution during the academic year 1958-59.

On the basis of reports from the sample schools , it was estimated

that approximately 25 per cent of the bachelor s degrees awarded by American

colleges and universities are conferred at times other than June. The tota 1

resulting from step 3 above was therefore multiplied by 75 per cent. This

resulted in an estimate of 265, 000 bachelor s degrees awarded in June , 1961.

This appendix is excerpted from Appendix 2 of James A. Davis
Aspirations (Chicago: A1dine Publishing Co. , 1964). pp 251-52.
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APPENDIX III

QUESTIONNAIRES

This appendix contains the questionnaires used on the first three

waves of the NORC college seniors study Each is identified by a survey

number. The first questionnaire was completed by respondents immediately

prior to graduation, in the spring of 1961 (Survey 43l); the second was

administered by mail in the spring of 1962 (Survey 450); the third wave was

completed in the spring of 1963 (Survey 450X).
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NATIONAL OPINION RE8EARUH UENTER
UNIVERSITY OF CHICAGO
5720 WOODLAWN AVENUE' CHICAGO 37 . ILLINOIS

Dear Student:
April , ,1961

National Opinion Research Center , a non-profit research organization affiliated with the

University of Chicago . has been asked by three Federal agencies . the U. S. Office of Education

The National Science Foundation, and the National Institutes of Health. to survey the career

plans of seniors in American colleges and universities.

You are one of 40 000 students in 135 schools who have been chosen by scientific probability

sampling methods to participate in this study.

The research is designed to yield important information on the relationships between college
experiences and career plans.

The questionnaire requires 30 minutes or so to fill out. Please answer the questions as

frankly and accurately as you can. Your answers will be absolutely confidential, and no indi-

vidual student' s answers will be revealed in the reports, which will be based on statistical

tabulations.

Almost all of the questions can be answered by drawing a circle around one or more numbers
or letters in the right hand margins of the questionnaire. Thus:

I am now-- (Circle one.
A student in high school

A student in college. 

A student in graduate or pro-
fessional school. . . . . . . X

. . . 

. 1

NOTE : After each question there are instructions in parentheses. Please
follow these instructions closely as they are very important for
data processing.

A. If it says " (Circle one. " draw a circle around only the one

number or letter which best describes your answer. even though
one or more other alternatives might be relevant.

B. If it says "(Circle one in each colum.)" or "(Circle one in each
row.

) .

" please look to see that you have circled one and only one
number or letter in each of the appropriate rows or columns.

c. If it says " (Circle as many as apply. " circle as many or as few

numbers or letters in the colums or rows as you think are relevant.

If you are interested in the results of this study. please write a letter or card request-
ing a copy of the results to National Opinion Research Center. 5720 South Woodlawn. Chicago 37,
Illinois. after October. 1961

Than you very much for y ur help.

Survey 431

Sincerely.

ames A. Davis
Study Director



Plans For This Coming Fall 

What will you be doing this Fall?

Circle the number which describes what you will be doing this Pall.
If you expect to b doing two things Simltaneously , circle both. If
you are considering two alternative plans, circle only the more probable.

Working full time at a type of ' job which I expect to be my long run career
field. 

. . . . . . . . . . . . . . . . . . . . . . .

Non-career military service.

. . 

"l .

. . . . . . . . .

Working full time at a ivilian job which will probably B2 be my long runcareer field

. . . . . . . . . . . . . . . . . . . . . . . 

. 4

.. . . 2

. . . 

. 3

Housewife. . . 

. . . . . . . . . . . . . . . . 

Graduate study in an arts and science field (physical science , biological
science , social science , humanities) .

Graduate study in a professional field (law , medicine, engineering,
education , agriculture , social work, etc.

) .

. 7

Other (Circle and specify: . . . 8

. . . 6

How definite are the plans you circled in question I? (Circle one.

Quite definite. 

. .

Fairly definite, but subject to change.

Quite indefinite. . 

. . X 

. 1

If you are considering a Bet of alternative plans , different from the ones you
circled in question 1, indicate them by circling the appropriate numbers below,
using the categories from question 1.

If you have no alternative plans in mind , circle the number nine below.

At the time you entered college, what were your plans for study beyond the bachelor
degree? (Circle one.

I planned to go into a line of work which requires graduate or
professional training. 

. . . . . . . . . . . . . . . . . . .

I planed to go on for graduate or professional training, but I didn I
' have a specific field in mind. . 

. . . . . . . . . .

I planed to stop at the bachelor s degree

I didn t have any definite plans

. . . . . . . . . . . .

x .Q

. . . 

. 0

. 1

. . . . . . 

. . 2

Have you applied for admission to any graduate or rofessional Bchool for the coming
year? (Circle one.

*No , and I do B2 expect to go to school next year.
**o , but I do expect to go to school next year. .

**es , I applied to on school. . . 

. . . . . .

**Yes , I applied to 2 or 3 schools 

. . . . .

**es , I applied to 4 or more schools. . . 

. . . . . . .

. . 4 
. 5 

.. . . 6 IF 4,
. 7 SKIP

. 8 CO.

IF ''NO. AN DO NOT EXPCT TO GO TO SCHooL NEXT YER" SKIP 11 OUESTION 7.

IF ''NO. BUT I DO EXPECT TO GO TO SCHooL NET YER" : SKIP TO QUESTION 6.
IF "YES" PLEASE ANSWR s , b , AN c.

How many schools accepted you? (Circle one.

None. .

. . . . 

One.
More than one

. 0 

. . 2



How many schoolst'ejected YOlr' application? (Circle one.

None. . . 

. .

One .

. . .

. . 6 e 

More than one CI . . .

Have you any applications pending? (Circle one. Yes. . 0 . I No . . 

. . . . . .

Did you apply (or were you nominated) for financial pport (scholarship, fellowship,
assistantship, etc. ) for this Fall? (Carcle one.

*No . . . 

. . . . . . 

. . . 7**es . . 8

. 5 

. 7

"'IF ' ''NO'' Did you not apply because-- (Circle any which apply.
I had no intention of going to school at the time applications were due. 0 

1 wouldn D t need any support of this type. 

. . . . . . 

. . . I 
The amount I could get would have been too little 

. . . . . .. 

The duties attached would have: been unsatisfactory

. . . . . . 

. . 3

I didn t, think I could get any'

. . . . . . . . . . . .

.. 4

It didn ' tocFur to me to apply

. . . . . . . . . . . . . . . 

. . 5

Other (Circle and specify: ) . . . 6

tiIlI "YES" : PLSE ANSWR a . b , c , AN d.
a. To wh re did, you apply or was your nomination sent? (Circle one

The school I will (probably) attend.
Other schools or schools. 

or more.

. . . . .

.. II 0 .
Other source (government

, '

private foundation , etc.

) .

Which ones offered you aid? (Circle one or more.

The school I will (probably) attend. 

Other school or schools. 

. . . . . . . . . .

Other source (government, private foundation, etc.

) .

No offers.

. . . . . . . . . 

co .. . .

Which of, the following do you expect to receive next year?
lIore.

(Circle one or

Scholarship for part tuition 

. . . . . . . .

Scholarship for full tuition 

. . . . 

Fellowship for tuition plus an amount under $1 000. .
Fellowship for tuition plus $1, 000 or more

. . . . 

Teaching assistantshiF . . . . . .
Research assistantship

. . . . . . . . . . . . . . 

No financial support of this type. . . . . 

. .

Don ' t know yet. 

. . . . .

From which of the following source or sources do you expect to receive
financial aid (scholarship, fellowship, assistantship, etc.

)? 

(Circle one or

more. ) No financ1'Sl aid' of this type expected. 

. . . 

School I. will attend. . . .

. .

Priva e foundation ; philanthropic or ani ation, etc..
S. Federal governent:

National Defense Act. . . . . . . . 

. . .

National Science Foundation

. . . . . .

Public Health Service - National Institutes
, Heal th

' . . . . . . . . .. . . .

Other. . .

. . . . -. . . . . . . .. .

State or local , governent (U.
Other (Circle and specify:

. . . . 

\I .



AR YOU SURE OR FAIRLY SUR 'lL iUU WILL BE A'lNDL\T' GRAUATE OR PROFESrTONA SCHOL 

NEXT YER? (ACAEMC YE 1961-1962)1

IF YES: PUT A CHECK IN THIS BOX AN SKIP TO QUESTION 13 

. . . . . . . . . . . .

IF YES
SKIP TO
COLUM

IF NO: ANSWER QUESTIONS 7 THOUGH 12.

If there were no obstacles in terms of finances , grade records , getting admitted
etc., would you like to go on for graduate or professional study in the future?
(Circle one.

. . . . . .

2 1m
. 3 
. 4

Yes.
Maybe

. . . . . . 

No . .

Do you expect to go on for graduate or professional school sometUne in the
future? (Circle one.

No. . .. . . . . . . 5 
Probably not 
*Probably yes. . . . 7

*Yes 

. . . .. 

... 8

*IF "PROBALY YES" OR "YES" PLSE ANSWER a AND b.
Do you expect that your future employer will send you or pay for your future
studies? (Do not count savings from your payor anticipated veteran I
benefita. (Circle one.

Yes

. . . . .

. . . . 1No . .
When will you start your graduate or professional studies?
Make your single best prediction. (Circle one.

Academc Year

'62 -
'63 -
64 -

i65 -

63 

.. .

'64 

. . . . . .

'65 . . . . . . . . . 

. 0 

'66 or after. . . . . 3

. . . 4No specific date in mind

Do you have a definite job (including military service) lined up after
graduation? (Circle one.

Yes. . . . 

. . . . '" . . .

. . 6 
. 7 No. but I intend to be working

. I do not intend to be working . . . 8

10. Since you ve been
graduate study or
training beyond a

in college . have you at any tUne considered going on for
considered an occupation which would require professional
bachelor s degree1 (Circle one.
I never thought of it 

.. . . . . ...

. 2 

. 4

. 5

I thought about it . but I never considered it seriously

I considered it seriously. but decided agains t it 

......

I do plan to go on but not next year

. . . . . .

11. To what extent did tmediate financial obstacles (not doubts about the long ru \
economic value of further study) affect your decision regarding graduate or
professional school year? (Circle one.

Financial obstacles had nothing to do with it . . . . 6 
*Financial obstacles played some part in my decision. 7 
*Financial obstacles are the major reason I am not

going on for further study next year. . .

. .

. 8

* Please answer question at top of next page.



*Listed below are some selected types of financial assistance. Circle
type which in itself (not in combination \ ith the others) would have made

. poss ble for you to go on to graduate or professional school next year.

Tuition Scholarship. . . 

Fellowship for tuition plus $1, 000 cash

Loan for tuition which would not have to be
paid back until I was out of school. . . . 2

Loan for tuition plus living expenses which would
not have to be paid - back until I was out of school. 3

10-20 hour a week job as a teaching or research
assistant. . . . 

. . . . . . . . . . . . . 

. . . . 4

Financial help from my parents

. . . . . . . . . 

. . 5

. . . 1

0 iW

Payment of all my current debts for undergradua 
education II .. 0 . 

. . 

.. II II . 

.. . . . . . . 

.. 6

None of these.

.. .. .. .

. . . . 7

12. Which of the following best explains why you do
or professional school next year1 (Circle any

No desire to do so . 

. . .

not anticipate going to graduate
which apply.

.. .. .. .. II

. y 

. . 0 
. 1

Can get a desirable job without further schooling.

Financial obstacles

.. .. .. .. . .. .. .. .. .. . .. .. .

Low grades in college. 

. . . . . .

Family responsibilities. 

. . . . . .. . . .. ..

. . . . 2

. . . . 3

1 would rather get married. 

. . . . . . . 

. . 4

1 want to get practical experience first 

. . . . . 

. . 5

1 don t think 1 have the ability 

. . 

. . . . . 6

1 lack the necessary undergraduate course prerequisites. . . 

m tired of being a student 

. . . . . 

. 8

Mili tary service. . 

. . . . . . . . . 

. . . 9

I will be in a company training program which providesthe equivalent 

. . . . . . . . . . . 

. . . X

SKIP TO QUESTION 18, "FIELDS AND CAREERS" SKIP TO
COLUM

IF YOU ARE SURE OR FAIRLY . SUR THT YOU WIL BE ATTNDING GRAUATE OR PROFESSIONA SCliOOL

NEXT YER, ANSWER QUESTIONS 13-17.

13. Have you decided upon the specific school you will attend1 (Circle one.

Yes. 

.. .. .. . . .

. . . 8

14. Write below the name of the school that you will most probably attend next Fall.

(Name of School) (City) (State or Country)

(Circle one.

Yes.
the above school the one you are now attending?

. . .

. . 4 

15. If you were absolutely free to choose (ignoring finances, admissions , etc.

would you prefer to-- (Circle one.

Go to the same school I expect to .attend next year
*Attenda different school. . . 

. . . . . . . . . . .

. . 0

' . . . 



IF "AmND A DIFFERENT SCHOOL" : Did any of the following prevent you from
attending the school you would really prefer? (Circle any which apply.

Wasn t offered any financial support (scholarship, fellowship,
assistantship) 

. . . . . . . . . ' . . . . . . . . . .

Was offered support , but

Was refused admis$ion or
would be refused. 

. .

it was too little . 3 

. . . . 

II . 
didn I t apply because I thought I

.....

. . . . 4

....

Financial obstacles other than scholarship, assistantship,
. etc. 

.. . . .. . .. . . . . . " . " . . . . . . . . . . 

. 5

Limited to schools in a particular comnity . . . 6

Other (Circle and specify: ) . . . 7

16. If you were absolutely free to choose (ignoring finances, admissions, etc.
would you prefer to-- (Circle one.

Study in the same field I will be in . . . . 0 

*Study in a. different field. . . . . . . . . 
IF "STUY IN A DIFRENT FIELD" : Did any of the following prevent you from studying
in the field which you really prefer? (Circle any which apply.

Wasn t offered any financial support (scholarship, fellowship,
assistantship) . .

. . . . . . . .. . ........

... 2 
Was offered support, but it was too little

. . . . . 

. . . . . . 3 
Was refused adission or didn t apply because I thought I

would be refused tI . . 

. . . . . .. ....

........ 4
Financial obstacles other than scholarship, assistantship,

etc. 

. . . . . . . . . . . . . .. .. . . . . .. . . 

Limited to schools in a particular canunity
Other (Circle and specify:

.. . . 6

). . . 7

17. In terms of your finances during the next academic year when you are in graduate
or professional school, from which of the following sources do you expect to
receive $200 or more? (Circle any which apply.

Full time job 

. . . . . . . . . . . . . . . . . . . . . 

. . l 
Part time job other that teaching or research ass1stantship . . . 2

Withdrawals from savings

National Defense Educat on Act Loan .

Parents or relatives

. . . . . .

Income from spous. s emloyment.
Other (Circle and specify:

Other Loa GO . . . 

.. . . .

. . 3

. . . 4

. . 5

...

. . 8

.. .. . . . .. . . . . .. . .. . . . . .

IMPORTANT

The following list of fields is to be used in answering Questions 18 through 24.
Read the instructions for these questions found on page 8 before using the list.
Business and Administration

92 Accounting
90 Advertising, Public Relations
9X Military Service , Military Science
97 Secretarial Science (or employed as a

secretary)
72 Industrial pr Personnel Psychology
91 All other bu iness and comercial fields

(Business Administration , Marketing,
Insurance , Finance , Industrial Rela-
tions, etc.

93 Public Administration (or employed aa
government administrator if not
covered by other fields)

EnRineerinR
10 Aeronautical
11 Civil (including Agricultural , Architec-

tural, Civil, Sanitary)
12 Chemical (including Ceramic)
13 Electrical
14 Engineering Science, Engineering Physics

Engineering Mechanics
15 Industrial
16 Mechanical (including Naval Architecture

and Marine , Welding, Textile)
17 Metallurgical 
18 Mining (including Mining, Geological

Geophysical, Petroleum)
Lx Engineering, General and other specialties



Physical Science (NOTE: Secondary School Science
Teaching is classified under Education)

01 Astronomy, Astrophysics
02 Chemistry (excluding Biochemistry

which is 32)
03 Physics (excluding Biophysic& which is 34)
04 Geography
05 Geology, Geophysics
06 Oceanography
07 Metallurgy
08 Meteorology (Atmospheric sci nces)
OX Physical Science , General and other

specialties
09 Mathematics and Statistics (NOTE: Secon.

dary School Mathematics Teaching is
classified under Education)

Education (NOTE: Junior College , College and

University Teaching should be coded by
Field of Spe cialization , not as Educa-

tion)
50 Elementary (including Kindergarten and

Nursery School)
Secondary-.Academic Subj ect Fields

51 English
52 Modern Foreign Languages
53 Latin , Greek

54 History, Social Studies
55 Natural Science (General , Physics,

Chemis try, Biology, etc.

56 Mathematics
Specialized Teaching Fields
57 Physical Education , Health, Recrea-

tion
58 Music Education
59 Art Education
60 Education of Exceptional Children

(Including Speech Correction)
61 Agricultural Education
62 Home Economics Education
63 Business Education
64 Trade and Industrial Education

(Vocational)
65 Industrial Arts .Education (Non.

Vocational)
66 Counseling and Guidance
67 Educational Psychology
68 Administration and Supervision
6X Education , General and other specialties

Heal th Professions
20 bentistry or Pre-Dentistry
21 Medicine or Pre-Medicine
22 Nursing
23 Optometry
24 Pharmacy
25 Physical Therapy
26 Occupational Therapy
27 Veterinary Medicine or Pre-Veterinary
28 Medical Technology or Dental Hygiene
2X Other Health Fields

Biological Sciences
30 Anatomy
31 Biology
32 Biochemistry
33 Botany and Related

Pathology, Plant
34 Biophysics
35 Entomology
36 Genetics

Plant Sciences (Plant
Physiology, etc.

Mycology.37 Microbiology (including Bacteriology,
Parasitology, Virology, etc.

38' Pathology
39 Pharmacology
40 Physiology
41 Zoology
3X Other Biological Science Fields

Agricultural and Related Fields
45 Agricultural Sciences (including AnUnal Hus-

bandry, Agronomy, Farm Management, Horticu1.
ture, Soil Science , Soil Conservation, etc.

Forestry, Fish and Wild Life Management
Veterinary Medicine
Farming (Code as occupation only, not as

field of study)

Psychology (NOTE: Code Psychiatry as Medicine 21)
70 Clinical Psychology
66 Counseling and Guidance
67 Educational Psychology
71 Social Psychology
72 lndustrial and Personnel Psychology
73 Experimental and General Psychology
74 Other Psychological Fields

Social Sc iences
75 Anthropology, Archeology
76 Economics
04 Geography
83 History
77 Area and Regional Studies
78 Political Science , Governent , Interna-

tional Relations
93 Public Administration
79 Sociology
96 Social Work , Group Work
7X Social Science , General and Other

Humanities
80 Fine anel Applied Arts (Art , Music , Speech

Drama, etc.
81 English , Creative Writing
82 Classical Languages and Literatures
83 History
84 Modern Foreign Languages and Literatures
85 Philosophy
ax Humanities , General and Other Fields

Other Fields and Occupations
86 Architecture, City Planning
94 Foreign Service (Code as occupation only,

not ' field of study)
98 Home Economics (Code either asa field of

study or as an occupation if you mea
working as a home economist for pay)

99 Housewife (Code as occupation only, not as
field of study)

87 Journalism , Radio-Television , Comunications
95 Law, Pre-Law
88 Library Science , Archival Science
96 Social Work, Group Work
89 Theology, Religion (Employment as a Clergym

or religious worker)

XO Field of Study or Job Which has no Near
EQuivalent in This List (If you use this

code, please describe your field . in 
word or two under the questions where
it applies.

Do not expect to be either employed full
time or to be a Housewife (Code only for
questions about careers , not for field of
study. )



j II. Fields and Careers .

On pages 6 and 7 of this questionnaire is a list of fields of study
and employment. Each one can be used to describe a field of study or a
type of job. Thus , for example , in questions about fields of study,
Psychology" means college courses irt psychology; in questions about

careers

, "

Psychology" means the occupation of psychologist.IMRTAT

When you have chosen the field or occupation from the list which is your
answer to one of the questions below, please write the two numbers or
letters of that f eld in the double box at the end of that question. For
example , if "Clinical Psychology" is now your major field , write its code
number (70) in the boxes at the end of question 18 thus:

18. Present major field?
If you have a Joint major , give the one with the most course credits.

19.

(39-40)
X X

Previous major field?
If you have not shifted majors , write " " in the boxes.

If you have several previous majors , give the.! one in which
officially registered.

20.

( 41-42)
X X

Future graduate or professional major?

If you do not plan to ever go to graduate
write " " in the boxes.

If you plan study in several fields , give the one.

or professional school

21.

(43-44)
X X

Anticipated career field'!
Please give what you expect to be your ;long-run career and ignore

any school , stop-gap job , or temporary military service which
might precede it.

If you are a ' woman , use "Housewife (99)" only if you do not expect
to work full time until your children are grown.

In addition to writing the code in the boxes , please describe your
anticipated career in a few words here:

(45-46)
X X

22. field?Po.sible alternative career

If none , write " " in the boxes.

If your alternative has the same code number
question 21 , write " " in the boxes.

If more than one alternative, give the most

as the one to

likely only. (47-48)
X X

23. Career preference when you started college

Give your single strongest preference even
there were several alternatives.

If absolutely no pl:eference , write " " in the boxes.

if it was vague or if

24. considered during college which

(49-50)
X X

Any alt.rna ive career field seriously
mentioned in questions 21 , 22 , or 237

If none , write " " in the boxes.

TH NEXT THREE QUESTIONS REFER TO YOUR ANSWER
TO QUESTION 21 (ANTICIPATED CAREER FIELD). 

IF YOU
CODED "99" OR "Xl" AS YOUR ANSWER TO QUESTION 21
PLESE SKIP TO QUESTION 28. OTHRWISE , ANSWER THRE QUESTIONS.

is not

(51-52)
X X



25. Which of the following will be your most likely employer when you beain full time
work in your anticipated career field? (If you have a definite expectation,
circle one; if not , circle the most likely possibilities.

Private company with 100 or;more employees. . . 

. . . . . . . . . . y 

Private company with fewer than 100 em or professicnal parhip . X 
Family business. . 

. . . . . . . . . . . . . . .. 

. . 0

Self-employed. . 

. . . . . . . . . . . . . . . . . .-

Research organization or institute. 

.. . . . . . . . . 

College or University or Junior College

. . . . . . . . . . 

. . . . 3

Elementary or Secondary School or School System

. . . . . . . 

Other educational inltitutions (e.g. Technical Vocational School). . 5

Federal Governent (U.

) . . . . . . . . . 

. 6

State or Local Government. 

. . . . . . . . . . . . . . . 

. . 7

Hospital , Church , Clinic , Welfare Organization, etc. . 8

Other (Circle and specify: . . . 9

How do
field 1

26. you feel about the occupation which you checked as your anticipated career
(Circle one.

I strongly prefer it to any other. . . . . 

. . . . . .

I could be tempted by one. or more alternatives. .
I would prefer one or more alternatives 

. . . . ...

. 1 

. . . . . 

. 2

27. !he following activities cut across a number of specific jobs. Which ones do
you anticipate will be an important part of your long run career work:
(Circle any which apply.

Teaching. . . 

. . . . . . 

. . 3 
Research 

. . . . . . . . .

Administration. . 

. . . . . . . . 

Service to patients or clients. . . . 6

None of these. .

. . . . .

. . 7

28. Regardless of your career plans now, when you first enrolled as a freshman in
college did you have-- (Circle one.

One particular kind of work in mind

. . . 

. . 5

Two or more alternative kinds of work in mind. 6

No specific career plans at that time 
Planned to be a housewife. 

. . . . . 

29. Which of these characteristics would be very important to you in picking a
job or career? (Circle as many as apply.

Making a lot of money. . . 

. . . . . . . . . . . . . . . .

Opportunities to be original and creative. 

. . . . .

Opportunities to be helpful to others or useful to society

Avoiding a high pressure job which takes too much out of you 

Living and working in the world of ideas. . . . . 

. . . . . . .

Freedom from supervision in my work.
Opportunities for moderate but steady

of extreme success or failure.

. . . . . . . . . . . . .

progress rather than the chance

. . . . . . . . . . . .

A chance to exercise leadership. 

. . . . . . . . . . . . . . . . . . .

Remaining in the city or area in which I grew up

Getting away from the city or area in which I grew up 

. .

Opportunity to work with people rather than things. .

. . . .

None of these. 

. . . . . . . . . . . . . . . . . . . . . . . . . . .

y .w



30. Listed below are six groups of occupations. The occupations within each group
are similar to each other in many ways.

In Colum A, circle the two tYPes you would like best.
In Colum B , circle the two types you would like least.

Consider the jobs as a group, not particular ones , and rate them only in terms of
whether ,you would like that of work regardless of whether such jobs are
realistic career possibilitfes. Disregard considerations of salary, social
standing, future advancement , etc.

Occupations
Two Best Two Least

Liked Liked
Groups Groups

(58)(59)

Construction inspector , electrician , engineer, radio
operator, tool designer , weather observer. . 

. . . . .

Physicist , anthropologist , astronomer , biologist
botanist , chemist. . . 

. . . . . . . . . . . .

Social worker, clinical psychologist , emloyment
, interviewer , high school teacher , physical education
. teacher, public relations man . 

. . . . . . . . . . . 

Bank teller , financial analyst , IBM equipment operator,
office manager 

, .

statistician, tax expert

. . . . . . 

Business executive , buyer , hotel manager , radio program
director , real estate salesman, sales engineer

Actor , conercial artist , musician , newspaper reporter
stage director , writer. . . . . . 

. . . . . . .

31. Please circle all the
occupations. (Circle

statements which describe your feelings about these specific
as many or as few as apply in each column.il it i& .tSP SP SP 81' S1'

for me 

. . . . . . . . . . .

Research College High Business
Physicist Professor School Physician Engineer Executive
r Chemist Teacher

Thi s sort of work would be
very iriteresting . . 

I don t have the ability to
do this kind of work. . 

. .

1 probablycouldn ' t mae 
much money at this type of
work as I'd like to make. .

One would have to devote too
much time and energy to this
work. I want to be able to
spe d more time wi th 
family and friends. 

. . . 

One would have to invest more
time and money in preparing
for this occupation than I
feel I could afford

I know as a personal friend,
or family friend, one or
more people in this field. 

My parents would disapprove of
my going into this field. 

My personality isn t suitable

for work in this field. 

. .

People with my religious
racial, or family background
don I t have much chance of
success in this field

Wouldn t be challenging enough

I wouldn t like the life I'

have to lead outside the job

this is my father s occupation



32. Please rate tpe following in terms of their effect on your career pJans or decisions
during college. (Circle one in each row. NeverVerY Fairly Un- Received

Important Important imortant Any

Vocational or simlar psychological
tests 

Discussions with my academc advisor
Discussions with faculty members other

than my advisor

Advice from parents

Interviews with a professional psycho-
logical or vocational counselor

!i 

(Circle33. What is your opinion about the recently established Peace Corps?
one.

An excellent program about which I am enthusiastic. . . 

A good idea of which I am very much in favor. . .

. .

. 3 
A good idea but I am not enthusiastic. 

. . . . . . 

Probably a good idea but I am not enthusiastic. . . . . 5

Probably not a good idea but I am not sure

. . . 

. . . . 6

Definitely not a good idea. 

. . . . . . . . . 

. 7

Don t know enough about it to have an opinion . 8
sonally likely to do about the Peace Corps? (Circle one.

Definitely not volunteer. . . 

. . . . . 

. . . . 0 

Am thinking about volunteering but have not made up 
my mind yet. 

. . . . . . . . . . . . . . . . . . 

. . . 1

Have thought about volunteering but probably would not. . 2

Am probably going to volunteer . 3

Have already volunteered. 

. . . . .. 

. 4

I am not sure what I will do . 5

What are you

(Circle one.

, bu t I intend to do so

Definitely No .

. .

Here are some reasons 'young people have given for their personal reactions
to the Peace Corps. Designate reasons both for volunteering and for not
volunteering if both kinds seem pertinent to you. (Circle any which apply
in your ow case.
(1) Reasons for volunteering:

To make a personal contribution to world peace. . . . 

. .

The attraction of working closely with others

. . . . . . . . . .

Have you filled out the Peace Corps Questionnaire?

Yes. .

' . . . . . 

. 6 

. 7 

. 8

. 3 

. 4 

. 5The opportunity to learn about foreign cultures and languages. .
It would give me a chance to d cide what kind of career I
really want. . . 

. . . . . . . . . . . . . . . . 

. . . 6

To help the poorer nations of the world improve their economic
conditions. . . 

. . . . . . . . . . . . . . 

. . . . . . 7

It wold further my career 

. . . . . 

. . . 8

Reasons for B2 volunteering:
Family and personal obligations

Not eligible on physical grounds. . . 

. . .

Opposed to the general idea of a Peace Corps.
It would interrupt my career. 

. . . . .

Too long a period of service. 

. . . . . . . . . . . . .

Low pay, undesirable working conditions , etc.

1 don t have skills which would be. useful to the Peace Corps
My personality lsn ' t suitable for that type of service

(2)

. 1 

. 3

. . 4

. . . . . 

. 5

. 6

. 7

. . . . .



BEGIN DECK II
III. College Experience 

34. Did you do all of your college work at .this school?
Yes. .

(Circle one.

. . . . . . . . . 

. X 
. . 0 

. . . . . 1

. 2

, transferred after freshman year. .
, transferred after sophomore year. 

No, transferred after junior year

, started here , attended a year or more
els where, and then returned . . 3

35. Were you regularly employed during this academic year? (Circle any which apply.

No . .

.. . . .. . . .

4 iW

.. .. .. .. .. .. .. .. .. .' .. .. .. .. .. .. .. .. .. .. .. ' .. .

Yes--
Full time job which is relevant to my anticipated career field . . . . 5

Full time job which has nothing to do with my anticipated career field . 6

Part time job which is relevant to my anticipated career field

. . . 

. . . . 7

Part time j b which has nothing to do with my anticipated career field. . . . 8

36. In which of the following have you been an active participant at this school?
(Circle any which apply.

Editorial staff of campus publication

. . . . . . . . . . . . . . . . . . 

. . 0 
Musical or dramtic group. . . . 

. . . . . . . . . . . . 

. 1 
Business staff of campus publication or other campus group 

. . . . . . 

. 2

Campus group concerned with national or world issues. . . . . 

. . . 

. 3

rnter-collegiate (varsity) athletics

. . . . . . . . . . . . . . . 

. . 4

Fraternity, Sorority (or equivalent) . . 

. . . . . . . . . . . 

. . 5

Special interest group (e.g., psychology Club , Outing Club) . . . 6
Student governent. . . . 

. . . . . . . . . . . . . . . . . . . . . 

. . 7

Other (Circle and specify: . . 8

None.. 

.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. 

.. 9

37. Please call to mind the students of your ow sex who are your closest friends
here. Where did you meet them? (Circle any which apply)

Knew them before I came here.

.. .. .' .. .. .. ..

. X 

. 0 

. 3

. 4

. 5

. 6

.. . . . . . . . . .

Dormitory or rooming house

My Fraternity or Sorority (or equivalent) .
Campus activities.

Classes in my major field

.. . . 

Classes in other fields.

Other (Cirdle and specify:

No close friends here

. . .. . .

38. Of your close friends here, how many are going on next year for graduate or pro-
fessional studies? (Circle one.

Allor . almost all.
More than half

Less than half

. . . . . ... . . .

Few or none

. . . . .. .. .

No close friends here

. . . . . . . . . .

39. Which of the following best describes where you lived this year?
which apply.

(Circle any

Fraternity, Sorority (or equivalent)

Dormitory or other campus housing

Off-Campus room , apl\rtment , house

.. . . . .

With my parents

. . . . . . . . . .



40. Listed below are some college courses which you might have taken. Please circle the

number of any statements which describe your reactions. (Circle any which apply in

each row. If none apply" leave the row blank.

Course or Area

I took one or more courses in this field
or area during college

take any courses in this field
or area during college

I found this course content very
interesting. . . 

. . . . . .

I found this course content very dull. .
I have a flair for course work in this
area. . . . 

. . . . . . . .

Physics, Mathe- Biology, Social
Chemistry matics Zoology, Sciences English

Botany

I found this area rough going academically

Teachers in this area encouraged me to go
on in the field. 

. . . . . . . . . .

I admire many of the teachers in this
area as persons not just as professors.

By and large, the teachers in this area
are the kind of person I'd like
to be . . 

. . . . . . . . . . . 

One or more of my close friends is major-
ing in this

41. Listed below are some purposes or results of college. Circle the one which is most
important to you personally, and also circle the one which you think is most important

to the typical student here. (Circle one in each colum.

A basic general education and appreciation
ideas. . . . . 

. . . . . .

Most Most
Important Important to
to me the Typical

Personally Student here

Having a good time while getting

Career training
Developing the ability to get

different kinds of people.

a degree.

. . " . . .

along with

. . . " . . . . . .

42. Have you had any experience in original research (participating in collecting
and analyzing raw data or conducting an experiment, writing papers based on
published sources or doing experiments from a laboratory manual) during your
college studies1 (Circle any which apply.

, I have never participated in. original research. . . 

. . . . . . . . .

Yes , I have--a. Participated in research as part of a course. 

. . . . . . .

b. Been employed ' by a faculty member as a research assistant

. . . . .

c. Had an off-campus job (sumer or during school year) working
in research. '

. . . . . . . . . . .. . . . . . '

d. Participated in a sumer research training program sponsored
by the government or private foundation

. . . . . . . . . .

e. Conducted a research project on my ow (e.g. senior thesis). .
f.. Other (Circle and specify:

(20) (21)

2 Ql



43. What is your current academic sta tus? (Circle ope.
Registered Spring term and studying for a bachelor i s degree to be
awarded at Spring comencement (May, June , July, but before Summer
session comencement) . 

. . . . . . . . . . . . . . . . . .

Registered Spring term and studying for a bachelor I s degree to be
awarded at Summer sessio comencement

. . . . . . . . . . . . .. ,. .. .. ..

Other (Circle and briefly spetify your academic status:

44. When you graduate , how much personal indebtedness will you have for your
education? (Count only money you owe for tuition or living costs during
school, not payments on car , appliances , clothes , etc. (Circle one.

None. . . 

. . .

Some , but less than $500

$500 - $999

.. .. .. .. .. .. .. .. ..

000 or more

45. What is your overall (cumulative) grade point average for undergraduate work at
your present college?

IMORTAT: If your school uses letter grades (A , etc. please circle the
code number which is closest to your letter grade average.
Warnin : The number which you circle probably does not correspond to the number

equivalent at your school , e.g. at most schoo.1s "straight A" equals 4.
here it equal s "0"

If your school does not use letter grades , there should be special instructions
accompanying your questionnaire. If , through clerical error, the instructions
are missing, write your average in the margin.

Code Number

D+ 

lower

46. Listed below are a number of awards and honors. Which of these have you received
during college or which are you fairly sure you will receive by the time you
graduate? (Circle any which apply.

Dean s List.. 

.. .. .. .. .. .. .. " .. .. .. .. .. .. .. .. .. .. .. .. .. .. " .. .. ..

(Circle one. Letter Grade

Phi Beta Kappa

.. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. , .. .. ..

Other honor society based on academic achievement

Graduation with. honors (cum) (Magna) (Suma)

.. .. .. " .. .. .. .. .. .. .. .. .. .. " .. .. .. .. .. ..

National Merit Scholarship holder, Finalist , or Semi-Finalist

Other scholarship awarded on basis of academic ability

Participation in "honors program" at this school

.. .. .. .. .. .... .. .. .. ..

Prize or award for scholarship or research work (e.g. "Smith prize for
best biology experimen

) . . . . . . . . . . .

Prize or award for literary, musical or artistic work.

. . . . . . . . . . . 

Took one or more graduate level courses as an undergraduate . . . . 0

Other award or honor. . . . 

. . . .. .

No. special honors . ..

. . . . . . . . .' . . . . '. . . . . . . . . .. . .. . . .. . . . .



47. As best you know, how do you stand among the other people graduating in the 
maior field at your school? (Circle one.

Top ten per cent. 

. . . . . . 

Top quarter , but not top ten per cent. .
Second quarter

Third quarter

.. .. .. .. .... .. .. .. .. .. . .. .. ..

Lowest quarter.

48. (Circle one.What is your emotional feeling about your college or university?

I have a very strong attachment to it 

. . . .

I like it. but my feelings are not strong . . . 0

. . . 1Mixed feelings. 

. . . . . . . . . . .

I don I t like it IIch, but my feelings are not
strong. . . . 

. . . . . . . . . 

. . 2

I thoroughly dislike it 

. . . . . . . . . 

. . . 3

. X iW

IV. Persona1 Characteristics 

(Circle one.49. Your age at your last birthday?
19 or younger

20 .
21 . . 

. . . 

. . 0 

. . 

. . . . 1 y
. . 2

22 . . 

. . . . . 

. 3

23-24 . . . . . 

. . . 

. 4

25-

. . . 

. 5

. . 6

.. .. .. .. ..

30 or older

50. Sex. (Circle one.

Male. .
Female. .

7 J1

. . . . . . 

. 8 

51. Marital Status. (Circle one.

Single, don t expect to be married before Fall . 1961

*Single, expect to be married before Fall, 1961 

. . .

*Married , one or more children or expecting a child

.. .. .. .. ..

*Married , no children

Widowed , Divorced; Separated

.. .. .. .. .. .. .. .. .. .. .. .. .. .... .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. ..

IF "MARRIED" OR "EXPECTING TO BE MARRIED BEFORE FAL. 1961" : What will your
spouse or future spouse most likely be doing next year? (Circle any which apply.

Working full time 

. . . . . 

Working part time

. . . . . . . . . . . .

Housewife, Mother

. . . . . . . 

Going to School. 

i1itary Service .

. . . .. .. .. .. ..

' 9



52. Religion:
a. In which you were reared. (Circle one.

Protestant (Circle and Specify) x 1n
Roman Catholic

.. . 

.. .. II

.. .. .. .. ..

Jewish. . . 

. . .

Other ' (Circle and specify:

.. .. .. .. ..

None. . . 

. . . .. .. .. .- . .. .. .. .. .. .. .. .. .. .. ..

(Ci rcle one.
Pr.otestant (Circle and specif.YL

Your pr sent prefefence.

) .

Roman Catholic

.. .. .. .. .. .. ..

Jewish. . . 

. . .. .. .. .. .. .. .. .. .. ..

Other (Circle and specify:

) .

None. . . 

. . . . . . . . .. .. .. .. .. .. .. .. .. .. ..

53. Your racial background. (Circle one.

White.

.. .. .. .. ..

. X 

. . . 1

). 2

.. .. .. .. ..

Negro

Oriental

.. .. .. .. .. .. .. .. " .. .. .. .. .. .. .... .. .. .. ..

Other (Circle and Specify:

54. How. many--

Older brothers or sisters do you have? (Circle one.

None.

. . . . 

. 1 One

Two .
Three or more

. . . . 

. . . 3

(Circle one.

None. . . 

. . . 

. . . . . . 5 
One

' . . . . . 

. . . . . . . 6 
Two .

. .

Three or more

. . . . . . 

. 8

Youn brothers or sisters do you have?

55. (Circle one.

Yes , U. . born .

.. .. .. .. ...... .. ..

. X 1m
Are you a U.S. citizen?

:Yes . Naturalized. 

. . . . .. .

. 0

, but I expect to stay . in the U.S. . . 1

, and I do not expect to stay in the U.S. . . . 2

56. Please indicate your parents I (or Itep-parent I s if parent is dead) highest educa-
tional atta ent. (Circle one in each colum.

Father Mother

8th grade or less

Part High School

. . . . . .

High School graduate

Part College. . . 

College graduate

.. .. .. .. ..

39)00

..... . .. .. .. .. .... .. .. .. .. ..

Graduate or professional degree beyond the
bachelor 

.. .. .. .. .. .. .. .. .. .. .. .. .. ..



57. Which of the following categories best
head of the household in your parental

Professional. . . 

. .

Proprietor or Manager

describes the usual occupation of 

family? (Circle one.
II .. .. .. ..

.. .. .. .. .. .. .. .. .. .. .. .. .... .. .. .. .. .. .. .. .. .. .. .. .. .. .. .. ..

Sales (Other than Sales Manager or Administrator)

.. .. .. " .. .. ..

Clerical. . .
Skilled worker.

.. .. .. .. .. . .. .. .. .. .. .... .. .. .. .. .. .. .. .. .... .. .. .. .. .. . 

Semi-Skilled worker

Service worker. 

. .

.. .. .. .. II. .. .. ..

.. .. .. .. .. .. .. .. .. .. .. .. ..

Unskilled worker. .
Farmer or farm worker

.. .. .. .. .. .. .. .. .. .. .. .... .. .. .. .. .. .. .. .. .. .. .... .. .. .. ..

If the head of the household is a woman , also circle here

.. .. .. .. .. .. .. ..

If the head of the household is retired , also circle here

.. .. .. .. ..

58. Which of the following
Consider annual income

is the appropriate income category for your parental family?
from all sources before taxes. (Circle one.

Less than $5 000 per year . 

. . . . 

$5, 000 - $7, 499 . . 

. . . . . . . . .

. $7, 500 - $9 999

$10 000 $14 999 . . 

. . . . .

$15, 000 - $19 999 . .
$20 000 and over

. . . . . . .

I have no idea. 

59. Which of the. following. best describes the comnity which you think of as your
home town during high school days? (Circle one.

Farm or open country.

. . .. .. .. .. .. .. .. .. .. .. .. .. ..

Suburb in a metropolitan area of--

more than 2 million population

500 000 to 2 million. .

. .

Central city in

100 000 to 499, 999

less than 100

.. .

a metropolitan area or city of--

more than 2 million population

.. .. .. .. .. .... .. .. .. .... .. .. .. .. ..

500 000 to 2 million

100 000 to 499 999

000 to 99 999

000 to 49 999

less than 10 000

.. .. .. .. .. .. .... .. .. .. .... .. .. .. .. ..

x W.

60. Which of
you were

the following best describes the distance between your home town (when
in high schooD and your current college? (Circle one.

In the same city or within comuting distance. 

Within four hours automobile drive or less. 

More than four hours drive , but in the same state.

. . . . 

More than four hours drive, but in a different state



61. Please rate yourself on the following dimensions as you really think you are.
(Circle one in each row.

Very Fairly Neither Fairly
Unfavorable toward Favorable toward

modern art modern art

Politically liberal Politically conserva-
tive

Conventional in Unconventional in
opinions and values opinions and values

Religious Non-religious

62. Listed below are some adejectives , some of which are. " favorable , " some of which are
unfavorable, " some of which are neither.

Please circle the ones which best describe you. Consider only those which are most
characteristic of you as a person. (Most people choose five or SiK , but you may choose
more or fewer if you want to.

Ambitious Good Looking Moody 

Athletic Happy Ob Uging
Calm Hard Driving Outgoing 

Cautious High Strung Poised 

Cooperative Idealistic Quiet 

Cultured Impetuous Rebellious 

Dominan t Intellectual Reserved 

Easy Going Lazy Shy

Energetic Low Brow Sophisticated
Forceful Methodical Talkative
Fun Loving Middle Brow Witty 



63. Your replies to this questionnaire are completely confidential
, and absolutely no information

of any kind about specific persons will be released to your school or anyone else. 
Your

sealed questionnaire will be read only by the . research staff in Chicago. However , in order

to assess the statistical representativeness of the students in the sample, and because we
hope to follow up some of the students in the sample next year to determine the outcome of
their plans , we must ask you the following:

PLEASE PRINT

Your Name

First NameLast Name Middle Name

Your most likely address one year from now

Name of residence hall, department , company, etc. , if any

Street Address

State or CountryCity or Town

Name and address of someone who will know where you are or could forward a letter to you
if you were not at the address you listed above

Last Name First Name Middle Name

Street Address

City or Town State or Country

Name and address of the high school or preparatory school from which you entered college

Name of high school or preparatory school

City or Town State or Country

IMPORTANT

You have now completed the questionnaire. Please seal it (to maintain confidentiality) and

return it to the field representative at your school, according to the instructions he has
provided.

WARNING: After you have sealed your questionnaire, your name will be inside.
Make sure that you write your name and your return address on the

outside back page , so that the field representative will know that you have

returned your questionnaire.

TO SEAL : There is a gummed flap at the top of this page. Fold the question-

naire in half , and seal the folded questionnaire.

Thank you very much.





GROUND INFORMATION

SUr_yHo. 450
COllele Graduate SurY

Sp1i a, 19

ClJNItI RlEA 

What are ,ou doing this Spring? (Cirde any which app

Working full- time. . . . . 

. . . . . . . .. . . . . . . . . . . . .

Working part- time... .................... ...

Military service (full-time active duty)...
Housewi fe. mother..........................

Going to schooL.... 

... -. .... ' ' . .. . .. . . . . . ..

Other (CircLe and SpecifY

1'/3

What is your current marital status? (Cire on)
Single. no definite plans to be married at present................ X

Single. have definite plans to be married before Sept. 1. 1962.... 0

Single, have definite plans to be married, after Sept. I, 1962.... 1

Widowed. Divorced. Separated (answer A on Y)......'""
Married (ansr A and B)........................................ .. 3

12/y

If 1iIDO"fED, DIVORCED , SEPA RA fED ANSWER A ONLY:

If MARRIED , ANSWER A AND B:

A. How many children do you have now (count a
current pregnancy as one child)? (Circ on)

What is your spouse doing this Spring?
(Circ Le any which app
Working full- time.......................... X

Working part- time. .. .. .. 

........, .. 

. .. .. ... 0
Military service (full-time active duty). .. I
Housewi fe, mother................ .,

. . ...... .

Going to school.....

""""" "" 

Other (Cire and Specify)

14/RNone. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 
Ole. . . . . .

. . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

Two....... ,... .

....

,................ .,.. 7

Three. . . . . . . . . . . . . . . . . . . . . . . . . . . . , . . . .. 
Four or more.. . . . 

. . . . . . . . . . . . . . . . . . . . .. 

13IR

Wh t is your sex?
Fema Ie, . . . . 

. .. . . . . . . . . . . . , . . . . . .. 

Male...

...... 

;if.................. 

15/0

If fEMALE:

In the long run which one of the following
do you really prefer and which one do you
realistically expect?

If 'tALE:

1) Are you now on full-time active duty
in the armed services? (Circ on)

Yes (SkiP to C beLOI) 

........

No................................ I
181R

Emloyment only

Really Re.Ii s tica 11 y

Prefer Expect
(Cire Le one (Cire Le one) IF NO: Have you ever been on full, time

acti ve, duty in the armed services for.
period of at least six months? 
(Cirde one)

Yes kiP to C bdOl)....... ...... 3 19/R

No........, ................... .... 4

Housewife only.

Housewi fa wi th
occas i ona 1
e""loymen t. . .

Housewife now,
e""loyment
later. . .. .. . 

If NO: Do you expect to be on active
duty in the armed forces for a period
of at least six months during the next
five. or six years? (aire on)

De fini te ly yes..................... 6 20/R
Probably yes............,.......... 7

Probably no. .. . . 

. . . . . . .. . . . .. 

.... .. 8

Definitely no...... t............... 9

Combining
housewi fe
wi th employ-
ment. . . . . . . . .

How has your military status affected your
plans for further education? (Uirde as
many as appLy) 
Not at all.................... .......... 5

An in f luence towa rd:
postponing entry into my graduate

studies. .. . . 

. . . . . . ..., . . , . ... .. .. . ... 

beginning my graduate studies sooner... 7

interrupt ing my graduate studies....... 8
not hurrying through my graduate

stud i e s. . . . . . . . .. . . . . . . . . . . . . . . . . . . .. 

2lIR
16/R l7/R



Where are you living now? (Circ e one)

Farm or open country......,........"

...............,...,..." ...,..." ,......,......-,.,........,.

Suburb in a metropolitan area of--

more than 2 mi llion population............................... '"'''''''''''''''''''''' 

500, 000 to 2 mi 11 ion. . . , . . , . . . . . , 

. . . , , . . . . . . . . , . , , . . . . . , . . , , . . . . . . . . , . . . . . . , . . . . . , . , " 

100, 000 M 499. 999....."

,.....,. , . . . . . , , , . .. "

'" 2

les s than 100, 000.......,....."

,.."

..,.,......,..................,........,......... 3

Central City in a metropolitan area of (or non- suburban ci of)-.
more than 2 million population."

......,........" .,...........,.."

,................. 4

500, 000 to 2 mi 11 i on. . , , . . . . . . , . . . . . . . . , . . . . , . . , , , . . 

- . . . . , . . . . . . . . . ' . . . . . . . . . . . . . . . , ., 

100, 000 to 499. 999. . . . , , , . . . .. "

......,........, - . . . . . . . . . . . . . . . . , , . , . . . . , , , . . . . . . . 

.. 6

50, 000 to !l9, 999..,..."

,.....,........,........ ........" ,..,..." "

'" 7

1 0. 000 to 49, 999, . . . . . , , . . . . . . . , , . . , . . . . . . . , . . . 

.. . . . ' . , . . , ' , . . , , , , . . , . . , . . , . . . . , ' . , . , .. 

Ie s s than 10. 000. . , . . . . . , . . , . . . , , . . . . , . . 

. , , . . . , , . . . . . , . . . , . , , . . , . . . , . . . , . . . . . , . , , .. 

22/y

Is the commwilty in which you are now living the one which was your home town when you were in hi;:h
school? (Circ e one)

Yes...,.,.......,.....,......... X

No...,.,....."

,......"

,....... 0

23/y

(Circle onq in eac umn)

------ --'--'--' -"-"--' ---------

_.- ""--____40___

.__---------

Where were you living when you were in high school and where do you live now?

Home Town
ru r j ng Now

High School Li ving
(Circ!e one) (Circle one)

NEW ENGLAND: Conn. Me ine Mass., Yt.
MI DDLE ATLANT Ie: Del. Md., Pa.

., 

CENTRAL:EAST NoRTH Ill. lnd, Mich. Ohio, IVis.

...

'.EST NORTH CENTRAL: Iowa, Kans. Minn. Mo, Nebr. D..
SOUTH: Ala. Fla. Ga. Ky. Miss. Tenn. Ya, Va,
SoUTH CENTRAL: Ark. La. Okla. Texa s

------..---. _.- ------. .-.---.-.-.--.

--.-._u

---

M:UNTAIN: Adz. Colo. Idaho, Mont. Nev. Mex. Utah Wyo,

...

WEST: Cali Oregon, Wash.

-.---- ---'-

__n__--

..- ..- .-- - .----- . - "-- ...

...- _.__m_.._,.
ALASKA HAWAI

----"------ --- ._-- --- .-- ----

CANADA:

--- -- ---_. -...--- --'.- -.----- --. -- . ----, ---"---. ._- -.- ----.--- .------- ..--..--

OTHER NON-U. (Specify)
u.-

---. .. - -. - -- ------.-------

24/y 25/y

Please ind i ca te;
The next egree

you expec t
to rece i 

(Circ one)

I The hIghest degreeyou expect to gaIn
eventuall
(Circ e one)

The hi ghes t degree
you now hold
(CirCL one)

None or no fur the r de gree. . 

. , , . . . . . . , . . . , , . . . ,---------- --.---.----.------------ . ..-

Bachelor s (undergraduate) e. g.. B. A" B.

-- 

:!.h etc,

... .......,........" '

Professional e. g. , LL. B., MSW, M, D.,
C J. D., . Ed., etc 

....................

Arts and Science Master s e. g., M.

:. :g:. ~~~~~~

:Lj::
:s:.

:, :.

l_____-

When did you receive your bacheloc s degree?

.-.----- ---- -_._._--

26/4 27/y

(Circ e one)

28/4

I do not yet have a bachelor s degree,.....,....." ,...... X
Spr ing conuencemen t, 1961"

..............." ......"

. -. . .. 0
Summer session commencement , 1961.,........,......,..,.... I
Other (Specify) 29/y



EMPLOYMENT I

Are you employed now? (Include active military service but not reserve programs,)
(CircLe on)

No." ,......,........, 7

Yes, full- time........ 8
Yes, part- time........ 9

30/6

Have you worked at any full- time Job since last June which you no longer hold? (CircLe one)

Yes, Sunuer only.....,......" 2

Yes, othe r. , . 

. . . . . . , . . . . . . . . ,. 

No........"

,......"

,........ 4

3111

10. How difficult was it to get a desirable civilian job? (Circ e as many as app

I don t know because I didn t actually try to get a civilian job................................... X

I continued with job I held before graduation...................................................,., 0

I got the kind of employment I wanted with very little effort,..................................... 1

I had to look around quite a bit, but I finally got the kind of job I wanted....,........, 

....."

. 2

I couldn t find the kind of job I wanted but I didn t look very hard............................... 3

I couldn t find the kind of job I wanted even though I looked very hard,.................,......,.. 4

32/y

II YOU ARF: EMPLOYED NOW , fULL-'fNE OR PART- 'fNE , ON A CIVILIAN DR MILITARY JOB , ANSwER QUESnONS 11 THROUGH

17 IN TERMS Of THIS JOB.

If rou ARE NOT EMPLOYED NOW , ANSWER QUESTIONS 11 THROUGH 17 IN TERNS O/i roUR MOST RECENT fOLL-TINE OR PARJ-

TIME CIVILIAN OR MILITARY JOB.

Ii YOO HAVE NOT BEEN EMPLOYED AT ALL SINCE JUNE 1961 SKIP TO QUESTION 18.

11.

: :

::c
r:;:e

~~~~~~ ~~~ ~~~ ~~~ ~~~ ~~~~~ ~~~~

your job. J .
33-34/XX

12. Which of the following best describes your employer? (CircLe any that appLy)

I am self-employed, or in business owned by my family...................

..........................

Private company with 100 or more employees"

......,........,..............." ..............." ,..

Private company with fewer than 100 employees........

.......,......" ..............." .........,..

Professional partnership..........................,......"

.,.....,........, ,... .. .. . . .. . . .. . . , . ..

35/R

Federal Government (U.

),......" ......." ......" ,......" .,...." ......" ......." ,......,.....

State or Local Government........,........"

.....,.........,......" ......,........" .......,.....

Research organization or institute................................................................

College or Uni ve rs i ty or Junior Coil ege. . , , . . . . . . . . , . . . . . . . . . . . . . . . , , . . . . 

. , . , . . . . . . . , , . . . . . . . , . . . .

Elementary or Secondary School or School System...................................................

Hospi tal or Clinic......, 

.. .. .. . , , . . ... . . , . . . . . . .. . . ,. . . .. ,.. . . . .. , , . . . . . " , .... .... , .. ..... , , . . ..

Omrch. Welfare, or other non-profit organization.................................................

Other (Circ Le and Specify)

13. Please describe:

What kind of work do you do (e.g. , high school physics teacher, assistant sales engineer, wheat farmer,
clothing buyer for department store)?

The two maj or duties: (1)

( 2)



14. Whether or not they are important to you, personally, please rate your job 
in terms of... (rate each opportunity

as either Excellent, Average, or Poor). r--
Otances for this job
Excellent I AverageJ Poor

Making lot money (Cire le or)............... 

..... .... ".........., " "'"

36/y
Being original and creative (Cire le or)...... 

.... ..... ........................

37/2
.B ing help others use ful society (Ci-re le or) 38/6
Avoiding high pressure job which takes too much out you (Circle or)...... 39/y
Living and working the world ideas (Cire l. or).......................... 40/2
Freedom from supervision work (Cire le or)........................,...... 41/6
Opportuni ties for moderate but steady progress rather than the chance of

extreme success fai lure (Cire te or) . 

. . . . . .. . . . . . . . . . . . . , . . . . . . . . . . . .. 

42/y
chance exercise leadership (Circ le or)

.................... .... .......... .....

43/2
Working with people ra ther than things (eJirc le on)

-......... ..... .......... .....

44/6
CJportunities for ad vancemen t (eJircle on)

.......................................................................

45/0'

.--.- ..

15. Which of the following describes your employer s policy regarding graduate or professional study for people
in your type of job? (eJirele any whick apply)

There is no reason for graduate or professional study for people in my type of job, so there 
no policy. ....... .......................... 

, ' "'" .. " '" " """ "" "'" .. ...... . "" " . , 

.,... X
In-service training provides the equivalent of graduate study...........................,.............. 0

Advanced study is officially or unofficially discouraged..

:....................."

..................... 1
Advanced graduate or professional training is useful , but my employer nei ther encourages nor dis-

courages it..................................................................,................ ;...... 2
Emloyer encourages advanced study, but does not offer financial aid....................,.............. 3
Emloyer would pay (is paying) tuition costs or part of them....................... .................... 4
EmpJoyer would pay (is paying) part salary during advanced study.................

...................... 5
Emloyer 'would pay (is paying) full salary and tuition during advanced graduate or professional training 6

46/y

16. How do you feel about your job?

Extremely I Somewha

, I N I I Somewhat I ExtremelySatisfied Satisfied eu Dissatisfied Dissatisfied

Tye of work (eJircle one)

..............

47/4

Salary (eJirc le one)

........................

48/4

Employer or fi (eJire le one).... 49/4

17. Thinking ahead one year from now, which job -situation wou ld you prefer and which job' s ituation
do you realistically expect? (eJircle one in each column) 

-. 

Different field of work, same employer.........

I Would I Realistically

Pre fer Expect

(Circle one) (eJircle one)

Same field of work, same employer..............

Same field, different employer..................

Different field of work, different employer.....

Not working full time..........................
50/y 51/4



l CAREER 
LANS 

EVERYONE PLEASE ANSWER:

18. Which fie Id from the Ii s t in cover Ie tte r bes \ descd bes your anticipa ted long- run career fie Id? Please" gi ve

what you expect to be your long-run career and ignore any stop- gap job or temporary military service which

mi gh t precede it.

If rou ARE A WOHAN: If you plan to combine marriage and work, code the fie 

/, 

of employmnt

not houewife. Use the code number for "Houewife" only i/ you do not
expect to work at aH. 

In addi tion to wri ting the code in the boxes

, p 

ease describe

your anticipated career in a few wOrds here
52- 53/X

19. If you were free to choose any field from the list, ignoring obstacles such as finances, time for
training, admission requirements, etc., would you still choose the field just listed?

Yes-, I would prefer the same field (Write " " in the boxes)

No, another field would be preferred (Please indicate the field)

2). Which of these characteristics would be very important to you in picking a job or career?
many as apply)

(Cirde as

54- 55/X

Making a lot of money, 

,. ... .. . . ,.. .. . . , , ., " . , , . .. ..... . .,.. .... , .. ... ... . ... . ... ......., . 

... -... X

Opportunities to be original and creative........................................................ 0

Opportunities to be he lpful to oth"rs or use ful to society..... ....,.. 

... . .. .

.... ........ .... .... 1

Avoiding a high pressure job which takes too' much out of you..................................... 2

Li ving and working in the world of idea s.. . .. .. .. .. . .. .. .. .. . .. .. 

.... .. .. .. . . . .. .. .. .. . .. .. . . -... 

Freedom from supervision in my work....... .. ..................................................... 4

Opportunities for moderate but steady progress rather than the chance of extreme success or
hi lure. . . .. 

. . . .. . . . . " . .,. , . . . . . .. . . . . . . . , . . . . .. . . . , . . .. . .. , . .. . ... . . .. .. .. . . . .. . .., . 

..... .. .. 5

A chance to exercise leadership.................................................................. 6

Opportuni ty to work wi th people ra the r than things............................................... 7
None of the a hove. .. .. . . .. 

... . .. .. . .. ... 

...........,............................................ 8

56/y

21. Which of the following do you expect as your long-run future employer?
expectation, circ e one; if not , circ e the most likely possibi ities)

(If you have a definite

I plan to be self-employed, or in business owned by my family................................... y

Private company with 100 or more employees............................,......................... X

Private company wi th fewer than 100 employees................................................... 0

Professional, partnership.."

........... .'

.............................................,.......... 1

Research organization or institute.............................................................. 2

College or Universit . or Junior College....... ................................................. 3

Elementary or Secondary School or School System...,.................,........................... 4

Hospi ta I or Cl in ic. . . . . . . . , . . . . . . . , , . . . . . . . . . . . . . . . .. 
. . . . . . . . . . . . .' . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

Church, Welfare, or other non-profit organization.............. '

""""" """" """"

'''''' 6

Federal Government (U. ),.......,............................................................... 7

State or Local Government..........,............................................................. 8

Other (C.irc and Specify) 

Do not expect employment.........,......................,.................................,..,.. R

S7IR

22. The following activities cut across a number of specific jobs. Which ones do you anticipate will be
an important part of your long-run career work? (Circle any which apply)

Teaching.. . . .. . . . . 

. . . . . . .. . . . . ....

Research... . .. . ... . 

.... .... . . .....

Admiaistration.... . .. ... 

... .......

Service to patients or cllents.,

...

None of these.....................

58/Y



23. Please indicate your parents ' (or step-parent' s. if parent dead) highest educational attainment.
one in each coZumn) (Circ Ze

8th grade or less,........... 

"'" ".............. .......

Pa rt Hi gh School..

... ,....,.........., '" . . .... . . .. . . . .. . . . . . .

High School graduate...............,......,...................

" Pa r t Co 11 e, ge. . . 

.. . . " ' : . . . . . . . . . . . - . , . . . . . . . :. . . . . . . , .. . . . . . , . .

College gradua,te '

' , .. . . . . . " . . . . . . . . .. . .. . . . . '. . . . . . . . . .. . . . ., . .

Graduate or professional degree beyond the bachelor s.........

Fa ther Mother

59/3 60/3
24.

(If deceased or retired, give his major occupation

Occupation:

What kind of work did your father do when were age 16?
when he UXS woking)

Duties:

25. Have any of your relatJ' s ever
is retired or no Zonger Ziving.

orked iri thefo11()wingoccupations? (Report
Ci1:C Le on or 1/ore answrs in each 'co Zumn.-V 61/R 63/R 65/R 67/R

NO ()E .IN nus RETIONSHIP ME OR I:' TKN THIR OOATI()S.. . .. 

. . , . . . . . . . , . ...

Civil Service Employee.........,."

.........

Elected or appointed public official........

Foreign Service Officer.....................

Career Military Officer....,......,.........

High School or Grade School Teacher........,

College Professor...........,...............

Scientist (Other than college professor)...,

Engineer. , . . .. . . . . 

. . . . . . . . . , , . . . . . . . . .. . . . . .

Wri ter , Artist, Musician....................
Farmer....,.......,....................... ..

Blue., Collar Worker.,.........,.......,......
Small D.siness Proprietor...................

Executive in a large business...............

Certified Public Accountant...,.............

Lawyer.. .. .. . ,... ..... ....... . ...... 0"

Cle.rgyman. .. .

.. . .. .. . . "'"'' , .. .. . .. . . .. . .

Physiciao... . .. . 

..... , . .. .. .. .. .. .. ... . . ... '

Other Health Profession (dentist, pharmacist,
nurse, etc,

)........,........ .............

Sac ia I Worke r. , . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . .

Arch! teet. . . . 

, , .. . . . . . . . . . . . . . . . . .. . . . . . . .. .

NON OF THSE OCATIONS. .. . .. . 

.. .. .. . , . ...

occupation even if the relative

Parents Brothers,
Sis ters

Grandpa rents,
Grea t Grand-

pa rents
(Girde on or
more numbers
in this co Zumn)

Unc les,
AOn t s .

Cous ins
(Girc Ze one or
more numbers
in this co Zumn)

(Circ le on or (Circ Le on or
more, numbers more numbers
in this co Lumn J in this co Zumn)

62/R 64/R 66/R

26. Have you enrolled for one
college? (CircZe one)

BEGIN
OCQ( 2

or more. co:" in a program leading to a degree since you were graduated from

lilyYes (Answer the question in the green section)............. 

No (SkiP to O IJIJ. Do not ansr q-stion on the green
pages)........ 

............... . " "'" . :...... """



NOTE: FILL OUT THIl GREEN PAGES IF YOU HAVE ENROLLED THIS ACADEMIC YEAR (1961- 62) fOR COURSES APPLICABLE TO A DEGREE

27. Please indicate the terms in which you were enrotJed for courses applicable to a degree.
appLy)

(CircLe as many as

Surmer, 1961..,........................... X

Ftill Semester or Quarter, 1961............ 0
Winter Quarter, 1961-62................... 1

Spring Semester or Quarter, 1962.......... 2

12/,.

28. IF YOU AR NO C1TIY ENROLL THIS SPRING TERM, which of the following best explains why you are not
enrolled now? (Circ e any which apply)

Have already received my post-graduate degree.........."

.......,......,............. y

COllleted the course work for the degree......,........... 

. ... , . .. " ... . .... " " . , . ,. 

Academic di fficulties or fear of academic difficulties............................... 0

Los t in te re st. . . . . . . , 

. . . . " " " - . . . . . . . . . , . . . . . . , . . . . . . . . . . . . . . . . ,. . . . . . . . . . . . .. 

Required too much time...............,......"

.......,.,.......,...............,.....

Dec ided to swi tch fie Ids. . . , , . . . . . . , , . . . . . 

. . . , . . . . . . " . . . . . . . . . . . . . . . , . . . . . . . . . . , . . .. 

Health , Called up for Military Service, or other unforeseen personal obstacle ........ 4

Financial costs....,..............."

................,.................." """

'" 5

Moved from the city.,..,............,......."

.......................,........ .......

Family responsibili ties...,................. " ...,....,.......,..............,.,..... 7

Am doing independent res('arch, COllleting thesis, etc, .......,.......,......,.,..." 8

13/R

Other (Circle and Specify)

29, Which of the following best describes your current (most recent) study program? 
(CircLe on)

Studying in a program in which full- time study is possible
and carrying--

fullctime load or greater....,..................... 

......,........... "

" 5 14/4

more than half, but less than full load.................................. 6

ha I f a cours," load or less...... ..

. . . . .. . .. . . . .. .... . .. .. .. .. .. ... .. .. ... 

Studying in a night school, or similar program in which "full-time study" i impssible 8

Taking a Correspondence co"r se. . . . . 

, , . . . . . . . . . , . . . .. .. . .. .. - -. . , . . . . . . . , . . .. . , , . . . .. 

., ... 9

30. Write the code number from the cover page which best describes:

Your current (most recent) field of study..........................

........

IS-16/X

Did you apply for graduate or professional (post- bachelor) studies in any

other field prior to beginning _ cudy in your current (most recent) field?

No (Wri te " " in the boxes)

Yes (Indicate fie1d)......"

17-18/XX

Do you plan to get a degree in any field other than the one in which you have been studying?

No (Wri te " " in the boxes)

Yes (Indicate fie 

19-20/X

IF YES: What are- your reasons for changing?

31. Please write the name of the school which you are now attending or have most recently attended since receiving
your bachelor ' s degree.

School Ci ty State (Country If Non-U.



/'LL our TBll GRll/l PAGllS Ji' . rou BA VE llNROLJ,D TRIS ACADEMIC fEAR (1951-52) fOR COURSES APPLICABLE TO A DEGRiE

Compared with the .'chool where you completed your undergraduate work
, is your current (last) school.. (CircZe on)

32.

The saDI institution"

......" .......,.............,.,..,......"

......... X
A di fferent institution--

in saDI city or wi thin" co."ting distance........."................ 

within four hours ' automobile drive or less..............
.............. 1

more than four hours ' drive.................. .................. "" '" 2

21/y

33. Which of the following reasons played a part in your decision to attend this school rather than some
other? (Circle any which apply)

Couldn' t be admitted to one or more schools which I would have 
preferred........ y

OIeaper tui tion. . , .. , , 

.... . , . . .... .. , , . . . .. '" . .. . .. .. . . ,. .,

....................,...... X
Offered more (some) financial aid by this schooL................... - 

... .... . "" 

....... 0
Course work appeared easier.....,.....,.......,.......,.,.......,. .....,.,.............. I
Reputation and quality of University as a whole......................................... ,

Reputation and quali ty of my department or professional 
schooL......................... 3

Allowed part-time or evening courses.................................................... 4

Within commuting distance of my home or job............................................. 5

Course- offerings more sui ted to my needs.. .... 

. .. .. .. .. .. .. . .. . . .. .. . .. . .. .. .. .... .. .... 

Job opportunities for myself (or spouse) while in schooL............., 
................ 7

Attracted to commnity or area in which school is situated.,......,........,........,... 8
Sent here by my employer, 

.......,. ......,.,........,...." ,... " '" " " ...... "'" .... ,. 

Otper (Circle and Specify)

22/R

34. What is your grade point average so far in your post- bachelor s studies?
If LETTER GRADES ARE NOT GIVEN, translate into letter grades as best you can:

(Cirde one).

..........................

A. ........,.........,.......

a+ ..........................

B ..........................
B. ... ..... 

..................

c+ ..........................

C ..........................
C. ........,........,........

Less than C. ........,.......

No grades received yet.......

35. For each of the following three aspects of your post bachelor s studies please indIcate both the ex-
pectations you had before you began studying at this level and your experiences since y

ou have been
studying at this level. (Circle on number on ea.ch line)

TO FIN,.
course work"

....

Very I Fairly I Nei ther Fai rly Very
HARD

EASYLA SHA LIT1OF Pl TIMF
TIME

FASCINATING

EASYLA SHA LIT1OF MY TIME
TIME

FASCINATING

work load
taking. "

course content...
I AClAlY FO. . 

course work....,.

work load
taking~ . . .. . . . .

course content...

23/y

24/y

25/y
26/y

21/4

28/4
29/4



fILL OUT THE GREEK PAGES If YOU HAVE ENROLLED THIS ACADEMIC YISAR (1961-62) fOR COURSES APPLICABLE fO A DEGREE

36. How would you rate the following aspects of your studies this year?
(Circ le one answer for each aspect)

Excellent I Good IAVeragel
Poor IDon

t know.
Inapplicable

Caliber clas s room tea.-hing....,......,................. 30/y

(Urriculum Bnd course 0 He rings. . . . . . . . . . . . . . . . . .. . . . . . . . . . 31/4

Facili ties and opportuni ties for research (inCluding library) 32/y

Studen t housing.........,.... 

. . , , . . . . . . , . . . . . . . . . , . . . .. .

33/4

Caliber the s tuden t s. . . .. 

.. .. .. . . . .. .. , . . . . . .. .. .. .. .. ..

34/y
e-'

Knowledge and professional standing the facu 1 ty. . . . . . . . , . 35/4
_u_

----

Personal contacts with faculty............................. 36/y

37. During the time you have been studying this
you wi th $200 or more in financial support?

academic year (1961-1962), which of the following will have provided
(Circle uny which apply)

Full- time job..............,.........

.........,.....

,.......... X 37/y

Subsidy from present or future employer. 
.....,....... "......,.. 0

Income from spouse s employment................................ 1

Parents or relatives......................................."" 2

Withdrawals from savings....................................... 3

National Defense Education Act loan........ ,,,,,,,,,,,,,,,,,,,, 4

Othe r loan......, 

, . . . . . . . , . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

. 5

Part-time job other than a research or teaching assistantship.. 6

None 0 f the a hove. . . . . . . . , . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . , . .. 

38. During the academic year. did you receive a stipend (scholarship. 
fellowship, research or teaching

assistantship) or similar financial aid to students?

EXCLUDE... loans and gifts from parents or relatives

INCLUDE. 

.. 

reduction in fees even if you do not receive the money directly

CONSIDER... work asa stipend if you a receiving income from teaching or research in your

field of study and are paid by your school or an affiliated organization

No (Circle and skip to question O)......
Yes(Circle and see instructions)..,......

38/Y

IF YES: On the back of the cover letter is a. set of code numbers that describe stipends by source and
type. Use the code numbers to answer the fa llCJing ques Hans:

Describe your stipend (if you have two or more. describe the one that has the highest value).

39-401X

Do you have a second stipend?

IF' YES:

IF ,PO:

Descri be 

Wri te l1 l1 in the boxes
41-42/X

39. Please estimate the total value you received from all stipends during
elude in your estimate the value of a tuition scholarship. or tuition
no money). income from teaching or research in your field if you were
organization. (Circle on)

the academic year 1961-1962. In-
remission (even if you received
paid by your school, or affiliated

200

500

$1. 000

fl. SOG

$2. 000

$2. 500
$3. 000

$4. 000 and

$200. . . . . . . . . .. 
499......... 2

999.........
499.. . .. . ... 

1 . 999 .....". 5

2 . 499 ......,. 6

999 .....,.. 7

999.........
over........ '.. 9

43/QLes s than



FILL OU'l 'lRE GREEK PAGES Ii YOU BAYE ENROLLED 'lBIS ACADEMIC YEAR (1861-62) FOR COURSES APPLICABLE TO A DEGREE

PLANS FOR EXT YEAR: -1962-19631
ON THE BACK OF THE COVER LETTER I S A SET OF CODE NUMBERS THAT DESCR I BE ST I PENDS BY SOURCEAND TYPE. USE THE CODE NUMBERS TO ANSWER THE FOllOW I NG QUEST IONS.

40. Have you accepted any stipend for the academic year 1962-63

IF NO: Write "yy" in boxes a"'1t shi'" to B. 
If YES: (1) Describe your stipend. (If you have two or more,

describe the one that has the highest value.

44-45/X

(2 ) Do you have a second stipend?
If YES: Describe it.
IF NO: Wri te " in the boxes.

46-47/XX

Did you dec: ine any stipend tha t you were of fered for the academic year 1962-1963?
IF NO:

If YES:

liri te yy" in the boxes.

Describe the stipend you were offered.
than one. describe the "bes t" one.)

(If you were offered more 48- 49/XX

Did you apply for the academic year 1962-1963 for any stipend that is still pending?

IF NO:

IF YES:

Wri te " in the boxes.

Describe the stipend. (If more than one is pending, describe
the ''bes t" one. )

---

50-51/X

Did you

If 110:

Ii YES:

apply for the academic year

Wri te yy" in the boxes.

Descri be the stipend. ( I f
the stipend you would have

1962- 1963 for any stipend for which you were ! j ected

more than one rejection , describe
preferred. ) 52-531X

41. Indicate your plans for the coming (1962-1963) academic year, by circling one of the following:

Will continue studies in...
Same field. .same school. .. - 

.... .. . .. .. ...... .. ..' 

*Same field. but different school....,..........,.. 3

*Same school. but different field.................. 4

*Di fferent field and di fferent school...,. -........ 5

54/1

Will not be enrolled because...
Work for degree will be comleted....." ......,.,. 6
Studying in absentia...,..............,........,.. 7

*Interrupting my studies temporarily..." .......... 8
*Quitting my studies short of the degree.,......... 9

*Why are you making the change or changes indicated (*) above?

--'--

42. If you plan to go to school in the coming year, 
1962-1963. do you plan to go... (Circ e one)

Full- time................. X
P. r t - t ime. . . . . . . . . . . . . . . .. 

5SIY

43. Did getting (or not getting) a stipend influence your plans for next year?

No (Circ e and skip to Q. Q8)........ 3
*Yes. . . . . . . . . , . . . . . . . . . . . . . . . . . , . . . . .. 

56/2

Ii' YES: What was the influence?

----

PLESE SKIP TO QUTIai 49.



ANSWER THE FOLLOW I NG OUEST! ONS I F YOU HAVE NOT
APPL I CABLE TO A DEGREE. (I F YOU HAVE BEEN ENROLLED
SK I P TO O. 49.

4. A. Had you at any time considered enrolling duri
(on campus or by correspondence)? (Circ e on)

BEEN ENROLLED 5 I NCE JUNE. 1961 FOR COURSES
FOR SUCH COURSES DUR I NG THE SPEC I F I ED TI ME PER I 00

BEIN
DEC 3

lIlY
this current (1961- 1962) school . year for degree study
No.............,......... ,.............." ...... .. X

.Considered it , but did not apply to any school..." 

.Appl ied to Qne or more schools, was not accepted
by any..............,........,.......,.........., J

.Applied to one or more schools, accepted by one ormore, . . . . . . . . . . .. . . . . , . . . . ... . , . . . . . . . . . . 

, . . .. .. ,. 

.B. If fOfJ CONSIDFJRED OR APPLIED: Itri te the code number fn:rr the
cover page which best describes the fidd you considered.

l4/R
45. Which of the following describes your reasons for not enrolling this past year? (Circle as many as app

No des i re to do so.. .. .. . .. .. . . 

. .. .. . .. .. .. . .. .. . . .. .. . . . .. . .. .. . .. .. . ... 

Could get a desirable job without further schooling...................... X

I wanted to get practical experience firsL.............................. 0

Finances, . . . . . . . . . . .. . . . . , . . . 

. . . . . . . . . . . . . . , , . . . . , . . . . . . . . . . . . . . . . . . . . . .. 

Fear of academic di fficul ties............................................ 2
Problem of admission to the school (type of school) I wished to attend... 3

Military service, active duty or reserve program...,......." ,..... ..... 4

Health or other personal obstacles............................., .,...... 5

Fami ly respons i bi I i ties. . . . . . 

. . . . . . . . . . . . . , , , . . . . . . , , . . . . . . . . . . . . . . , . . , .. 

Lack of time............................................................. 7

No school avai lable where I was living.... ............................... 8

Other (Circ le and Specify) 

l2d3/X

15/3
46. lIve you

cable to
considered enrolling next year (any time between June, 1962 and June, 1963) for courses appli-
a degree (on campus or- correspondence)? No 

(Circle and skip to Q. 8)........,... ....,..... 4

Yes (Circle and continue with Q. 7)............... 5

47. IF YOU cnSlDER ENROlLING NE YE:
A. Have you applied for admission to any school for the coming year (1962-l963)? (Circ e OTl)

No, and I' m not planning to apply this year (Circ le and s kip to D).... ... 0

No, but I' m still planning to apply (Cirde and skip to B)............... 

.Yes, I applied to one school............................................. 2

.Yes, I applied to two or three schools.................................., 3

.Yes, I applied to four or more schools............. ;..................... 4

.1,. YOfJ''IFJAPPLIED: (1) What is the current status of your appli

No schools..........,.....

One school.."

........,...

cations? (Circ le one in each c umn)

-. 

Accepted by: Rejected by: Pending at:
(Cirde one) (Circ Ie one) (Jirc Ie one)

Two or three schools......

Four or more schools,..... 17/R l8/R 19/R

ON THE BACK OF THE COVER LETTER I S A SET OF CODE NUMBERS THAT DESCR I BE TI PENDS BY
SOURCE AND TYPE.. USE THE CODE NUMBERS TO ANSWER THE FOLLOWING QUESTIONS.
B. (1) Have you accepted any stipend (scholarship, fellowship, research or teaching assistantship) or similar

financial a1d t o students, for the academic year 1962- l963)?
EXCLfJDFJ. 

. .

loans and gi fts from parents or rela ti ves
INCLfJDE... reduction in fees, even if you do not receive the money directly

CONSIDER. work as a stipend, if you are recei ving income from Ie aching or resea rch in
your field of study and are paid by your school or an affiliated organization.

Write " " in the boxes and skip to (2).
(a) Describe your stipend. (If you have two or more,

describe the one that has the highest value.

If NO:

If YES:

(b) Do you have a second stipend?

If YFJS: Describe it.If NO: Wri te "yy" in the boxes.

16/R

20- 211RR

22 - 23/RR



47. Continued
B. (2) Did you

Ii NO:

If YES:

( 3) Did you

Ii' NO:

Ii' YES:

(4) Did you

Ii' NO:

Ii YES:

decline any stipend that you were offered

Itri, te " in the boxes.

Describe the stipend you declined.
the "best" one.)

for the academic year 1962-1963?

(If you declined more than one, describe

apply for any stipend for the academic year 1962-
1963. that is !l!

~~~~

ing?
Ttri te " " in the boxes.

Describe the stipend. (If more than one is pending, describethe "best" one.

apply for any stipend for the academic year 1962-1963. for which you were rej
Ttrite " " in the boxes.

Describe the stipend. (If more than one rejection, describe
the stipend you would have preferred.

Did getting (or not getting) a stipend influence your plans for next year?

No............. 0

Yes............ 1

Do you expect to enroll for further degree study during the coming academic year (1962-1963) either
on campus or by correspondence?

No (Circ le and answer Question 48).......... 6

.Yes, on campus full- time.................... 7

.Yes, on campus part-time.................... 8

*Yes, correspondence..............,.......... 9

.What are you planning to study?
the cover letter. (Indicate the field by copying the code numbers from list inside

24-25/RR

26-27/R

28-29/R

30/R

31/R

32-331R

48.
SKIP TO Q. 49

FOR 1HOSE NOT PLING TO BE FNROLL WRING 1H rnING ACAEMIC YE (1962-1963)...
A. Do you expect to go on for further degree study (on campus or by correspondence) in the future?

(Circ le on)
No (Circle and skip to Q. 49)............... 0

Probably not (Circ le and kip to Q. 49)..... 1

.Probably yes.. 

..... ... ... ' """'''''' . 

...... 2

.Yes. .. . . .. . . . .. . 

... . .. ... .. . .. .. .. .. . . . . .. 

.. 3

Jf YES OR PROBABLY YES:

(1) When do you expect to begin? Make your single best prediction.

Academic Year:
(CiTe le on)

63- ' 64. 

"" . . . . . . . .. . . .. "" 

64- 65......................
65- 66......................
66- . 67. . . . . . . . . . . . . . . . . . . . .. 

No speci fie date in mind

.... .. " ""'" ..... 

number which best
study.

(2 ) Refer to the field list and write the code
describes the field in which you expect to

(3) Which of the following best explains why you are postponing your further studies?
(Circle any which apply)

I want to get practical experience first........... 2

Finances. . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . .. 

Mili tary service. active duty or reserve program... 4
Problem of getting admi tted.................. ...... 5
Health or other personal obstacle.................. 6

Family responsibilities............................ 7

No school available where I am now living.......... 8

Other (Circ le and Specify) 

34/R

36-37!t



ATT I TUDES AND OP I NI ONS ,

EVERYBODY PLEASE ANSWER:

49. How would you rate the following aspects of yo
under raduate college or university? (Circle on ansr for

each aspect)

Caliber of class room teaching., ......

Ouriculum and course offerings........"

"'"

Facilities and opportunities for research (including library)

Student housing.......,.................. ......,......"

Caliber of the students..................................... 

Knowledge and professional standing of the faculty:....,....

Don ' t Know or
InapplicableExce llent

9/y
0/4
l/y

42/ 4
43/y
44/4

50. During the year since you graduated, haveany of the following been a source of worry or concern for you? (Circle

as many as apply)

My children s health and development,.........

Abi li ty to make f r i ends. . . .. 

.. .. . .. .. . .. .. . .. .

Physical health...,......,........,...........

1 45/0

Finances'......" . 

, . . .. ., ,. ,....,. . .. .... ,. ,.. 

Loneliness. ... 

.,. .. . ., . .... ..,.. ., 

. , . . 0'" .. ,.. 5

Dating, relations with opposite sex........... 

Goals in life............... ,......",,,,,,,,, 7

Relations with spouse..........."""""'''' 8

46/(1
Ca ree r plans........................,........... 1

School studies this year............,........... 2

Emo ti ona 1 s ta te 

. . ... . . . . .. . . . . . . . . .. . . . .. . . . .. .. 

Relations wi th my parents............,.......... 4
Wor Id condi tions. . 

. . . ., . . . . . . .. . . . . , . . . .,. . . 

. . .. 5

Relations with in- laws.......................... 6
My job....................,..................... 7

Other problems (Circ le and Specify)

None, no worries..... .............'.............. 9

51.
Most Next Mos t

Satisfaction Satisfaction
(Cirde on) (Ci1'c le 

Which of the following do you expect to give you the most satisfaction in your life?

Your career or occupation............. ,.....,.....,.".,....,...,......'.......'

Family relationships.,.........................................,...................'

Leisure - time recrea tional acti vi ties. , . 

. . . . . " , .. .. . . . .. . . .. . . . . . . . . . .. . ..,.. .. . .. . .

Religious beliefs or activi ties............,.-......................................

Participation as a citizen in the affairs of your community..................'"''''

Participation in activities directed toward national or international betterment....

52.

47/y. 48/y

Listed below are some adjectives, some of which are
" favorable, some of which are

' '

unfavorable, sOde of

which are neither. (Please circle the ones which best describe you.
Consider only those which are most char-

acteristic of you as a person. (Most people choose five or six, but you may choose more or fewer if you want to.)

Ambitious. .. . ... ... 

.... ..

Ener etic.............. MethodicaL.......... Quiet.. ...

.......... ....

AthIe tic. . . . . . 

. . . . . . . . ..

Fun Loving...........,.. Middle Brow......... 

...

Rebellious..

".."" .,...

Calm.... ..., ....,. ..,... Good Looking........... Moody....... 

.. ....... ...

Religious. . 

....... . .....

Cautious. .. .. ., . . 

.., ....

Happy.............

.....

Nervous.... , ... 

.... ., ..

Reserved...... ..........

Covention.

!'" ........'

Hard Driving........... Non-religious.......... Shy................ .,...

Coperative...

..........

High Strung............ Obliging...

........ '."

Sophisticated...........

CuI tured.. .,. 

. . .. ... .. ..

Idealistic..,.......... Outgoing. . 

.,... .. , . ....

Talkative...............
Dominant.... . ... . .,

......

!mpe tuous. ..

........ ...

Poised...

..............'

Tense. . . . . . . . . . . . . . . . . ..

Easy Going..

............

Intellectual.......

....

Politically LiberaL... Unconventional... ..,....

Efficient.. ........ 

.. . ..

Lazy....-.............. Politically Conservative 9 Wi t ty. . . . . . . . . . . . . . . . . ..

49/R 50/R 51/R 52/R

53. How would you feel about working overseas for a few 
years, in your regular occupation, for each of the following

types of organization? 
(CircLe one for each kind of organization)

De fini tely would like to.............""

Would like to under certain condi tions. . .

Definitely would not like to.............

Pr i va te Non-ProH t Federal or Other

Government International
DJsiness Organization Agency Agencies

(CircLe on) (Ci1'de on) (CircLe one) (Oi1'de aI)

53/Y 14/2 55/6 56/y



54.

If NO:

If YES:

Since you began college, have you seriously considered employment in any of the following Federal Governmental
departments or agencies or in the Peace Corps? (Circ e any which apply)

(Circle and skip to Q. 55)........ X
Indicate which agency(ies)

Sta te Depar tmen t. 

" . . .. . . . 

. , . . . . " O
Uni ted Sta tes Informa tion Agency.. 
Central Intelligence A ncy....... 2
Agency fo r In te rna t i ona I

Development (formerly I. A.)... 3
Peace Corps...................,... 4

Other in international affairs

(Circ e and Specify)

57/y

Agr i cu I tu re. . . . , . . . . . . . . , , . . . . . . . . . . . . . . 

. . . . . . . .. 

Commerce (includes ('ensus) ...................... 0
Federal Reserve Board...."

........,............. 1
Health, Education, and Welfare................... 2

In terior. . . . 

. . .. . . . . .. . . .. . . . . . . . . . . . . . . . " 

.. . . .. 3
Justice (includes FBI)........................... 4

Labor (includes BLS)...................,......,.. 5

Defense (includes career military service)....... 6

Pas t Of fi ce. . . . . . . . . . . . . . . . . 

, , . . . . . . . . . . . . . . . . . .. 

Treasury (includes internal revenue)............. 8

Other in domestic fields (Circle and Specify)

58/R

(Dirc e on or !/ore of the
Have you taken any of the following Federal Governmental examinations?
alternatives for each of the examinations)

Federal
Management Foreign United StatePeace Service Service In formationCorps Entrance Interne Officers Agency(PC) (FSEE) (MI) (FS) (USIA)(Dire Ie on (Ckc Ie on (Circle on (Circ Ie on (Circ Ie on

have taken it.............,...............
took and plan take again.........

1 .haven ' t taken but plan to do so........
never heard the exam '0. '0" "

" "

0..
heard but have decided nottake because I 

... I don- t think could pass the exam..,.

.. . Even passed the eXam I probably
wouldn selected.................

...

1 wouldn' like subjected theinvestigation involved.............,.
... It takes too long find out whe the r

you selected......................

.. .

m not interested the types
governmen ta I posi tions filled throughthis exam............................

.. .

Other (Dirc Ie and Specify)

591R 601R 611R 621R 631R

, FINANCES 

55. Considering money borrowed for education (tuition
, living expenses while in school, books, etc.)... how muchmoney.. .

None
I Less than I

$500 to I $1. 000
$500 $999 or more

do you persona lly Owe now for undergradua te training? (Circ 

64/5
one)

have you borrowed for post-graduate studies? (Circle on)
65/5

do you expect to borrow for post- graduate studies next year
(Academic year 1962-1963)? (Circle one)

66/5



56. How much do you have in the form of savings and s urities (or other assets which could be converted into cash
in an emergency) and how Ilch are you currently in debt (excluding mortgages., bills paid wi thin the month, etc.

Debts and
iabilitiesAssets

Nothing. . . . , . . . . .. 

... . . . . . . .

Less than $199................
$100 499. . . ... .. . , . .. . . . . .

$500 999.................
$1 ,000 - 4, 999. . . . . . . . . . . . . . .

$5, 000 or more.......,.... 
67/Y 68/Y

57. Please estimate your current average monthly income before taxes and deductions. Do not include any income you

may have from scholarships, assis tan tshipa. or other stipends awarded to s tuden ts. --c e on in each co Lumn)

NQle. . . . . . . .$I $200 
$ 300 $400 
$ 600 $800 
$I ,000 or mo

From Total Monthly Income
Your ONn (Including spouse

Emloyment and other income)
(CircLe one) (CircLe on)

.,.

99.
99.
99.
99.
99.
99.
reo

$200

$300
$400
$600

$800

$1. 000

None............ .

69/1 70/1

72/X58. How many of your grandparents were born in the United States? (Circ on)

199.
299.
399,
599,
799.
999.

or more...

What do you regard as
an adequate monthly
come for a person

in your circumstances?
(CircLe one)

71/1

None. , . . . . . . .. 
One........... 1

Two.. . .. . .. ... 2
Three.. ., .. . ., 

Four.......... 4

59. What is your predominant national background? Mother side Fa ther side
family family

(CircLe one) (Cire on)
Australian, New Zealand.. 

... ,...... .. 

...at

.. .. .. ... .. .. .. .. .. .. .. .. .. 

4 . -

... .. 

exican Puerto Rican Central and South

.. ... ...

English, Scotch, Welsh, English Canadian,

Irish............... ..

.-" ...,....,.......

German, Austrian, Swiss..................

Scandinavian... , ... 

..... . ....... , , ... . .. .

Italian..... ... ... .. .. 

, . , . .. . ... .-.., . . .. . .

French , French Canadian, Belgian,.......,

Polish..... ... .. ""

'" . " . " '" . . ..... . 

Russian and other Eastern European.......

American Negro....._.. ..................

Spanish, Portuguese and Latin American (M
Ame r i can) . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . .

Other (CircLe and Specify)

73/y 74/y

75/3Weekly, almost without exception.... 4

Several times a month.. 

....,. ., 

.. ... 5

Once a month........................ 6

Two or three times a year.,......... 7

Once a year......................... 8

Never. ... . ........ ........... ....... 9

60. How frequently do you attend religious services?
(CircLe the cLosest number)



In the box at the bottom of the page is your current mailing address, according to our records.
11 If IS CORREC'f , CIRCLE' 'fHE LET!ER X fO 'fHE RIGH'f.............. 

If NOf , PLEASE CIRCLE UE LE'ffER Y fO fHE RIGH'f AND MAKE ANY
NECESSARY CORRECTION.. 

...... " . .... ' '" . ...... . ....... . ., ... 

We will use this address to mail you a 
copy of a report on our research as soon as we receive yourquestionnaire.

Is this (corrected) current address your most likely address one year from now?

Yes........,. 1

*No........... 2
If NO: Your most likely address one year from now

Name of residence hall, department, company, etc.
if any

I ".." Add'.,

I CHy .' T L=-I r ,.." .' "=hy
EYERYBODY ANSWER:

C. Name and address of someone who will know where you are or could forward ' a letter to you if you were
not at the address you listed above:

r Fib'

Name

II Midd', NO.

La" N.m,

I""" 
Add,...

ICi ty or

Town

LJ 

or Coun t 

IMPRTANT

You have now completed the questionnaire.
envelope and return it to us.
Thank you ve ry much and Good Luck.

Please drop it in the enclosed pos tage paid



NATIONAL OPINION RESEARCH CENTER

SURVEY NUMBER ASOX

LEGE GRADUATE SURVEY

fJ;BRUARY1963

YOUR MOST LIKElY ADDRESS IN THE

FAll , IF DIFFERENT FROM ADDRESS

INDICATED IN B01( AT RIGHT.

STREET ADDRESS

CITY STATE

YOUR SOCiAl SECURITY NO.

What are you doing now (since the first of the year)' (Column A)
Also, what will )'ou probably be doing thi. Falll (Column B)

. B,
Now . In the Fall

(circle any which apply) (circle any which apply)

Working hili-time at a type of job which I expect to be my long-run career field

Working full.time at a type of job which will probably not be my long- run career field

Working pori-time

Working as a teaching or research assistant in conjunction with my postgraduate degree program 

Going to graduate or prafeosional school for a po.tgroduote degree

Taking cour..., but not toward a postgraduote degree

In the military service (full-time active duly)

Being a housewife; mother 

Other, (Circle and ,pecify)

10/09/0

EMPLOYMENT

IF YOU ARE NOT WORKING NOW, OR IF YOU ARE WORKING ONLY AS A TEACH/NG OR RESEARCH ASSISTANT, SKIP TO QUESJ.ON 5.

2. .. Which field best describe. your jobl (Inside the letler enclo,ed with the quesfionnaire i, a list of field, of employment and ,'udy, Enter fhe code number that best

describes your job,

11-2/RR

3. When did you .tart workinij on this jobl (Circle one)
Before June 1961.........

............................... ,

June, July, or Aug. 1961............................ 2
Sept" Oct., Nov., or Dtc. 1961.................... 3
Jon., Feb" Mar" Apr., or May 1962...............
J",e, July, or Aug, 1962....................m......
Sept., Oc., Nov., or Dec. 1962.........,.......... 
Altr Decmber 1962.................................."

13/R

.c. Which of the following beot describe. your employer' (Circle any IVhich apply)

Self-eployed, profe$Sional partnership, or in bu.iness owned by my family.......... 1
Private company or corporation,.......,..........,.,...................................................... 2
Elementary or oeondory school or school .ystem ............................................... 3
Reserch organization Of institute........................................................ .................. .4

College or Unive"ity or Junior College.................

:...................... :....

.................. 5

r % ::;:n

~~~ ::: ' ::' :::::::::::: ::::: :' :: ::' ::: ::' ::. ::::::: :::.:::::: ::' , :'::::.:: ::' ::::::.

Other (circle ..nd specify) 

U/R



AREER AND POSTGRADUATE EDUCATION
EVERYONE PLEASE ANSWER,

5. Which field from the list of fields inside the cov r letter best describes your anticipated career fieldl Please enler the code number of the field
you expect to be your long n coreer and ignore any stop-gap job or temporary military service which might precede it.

IF YOU ARE WOMAN, If you plan fo combine marriage
and work , code the field of em-
ployment, no! housewife. U.se
code number for housewife
if you do not expect to work at
all.

In addi,Fion fo writing the code in the
boxes , please describe your anticipated
career in few words here.

The following activities cut across a number of specific jobs. Which ones do you anticipate will be on important port of your long-
run career workf

(Circle any which apply)

Teaching .................................................... .................. 5
Re:)earch .... 

"""""""""'''' ....."... ..................... 

Administration '

. "'''''''' .......... .................. """"" ........ . 

...... 7
Service to patients or clients.............................................. 8
None of these.................................................................. 9

15-16/XX

17/4

Please indicate the highest degree you now hold , the next degree you expect to receive, and the highest degree you expect to hold eventually,

A, Highest degree you now hold

IC ircle one)

Bachelor's (Undergraduate) Professional e. g, LLB, Arts & Science Doctorate e,g. PhD.None g, BA, BS, BE, MSW, MD , JD, MEd Moster's e,g. MA, MS EdD , JSDBPhar" etc, etc. etc. etc.

B. Next degree you expect to receive

(Circle one)

C. Highest degree you expect to hold
(Circle one)

Have you enrolled for one or more courses applicable to a degree since you were graduated from college?

Yes (Circle and skip to Question 14, nex' page).................. 
No (Circle and answer the questions below) ...................... 0

Do you expect to go an for further degree study (on campus or by correspondence) in the future! (Circle one)

10.

No (Circle and skip to Question Page 4) """'''''''''''''''' 0
Probably not (Circle and skip to Question Poge 4) ........, 1
Probably yes ..................................................,..................

Yes ,.........................,.....,....................,...............,..........,

lB/X

19/X

20/X

21/y

Z2/R

Refer to the list in the cover letler and write the code number which best describes the field you expect to study.

23-24/RR

11. When do you expect to begin! Make your .ingle best prediction, (Circle
one) Academic Year

1962.63 (This year) ..............-............................................ 2
63-64 .............,......................,................,..................... 3
64-65 ......,.............................................,............,.......... ..
65.66 ......... 

'''''''''''''''''''' 

...................................,........... 5
66-67 '"'''''''' ,.. ...,........... ................ .................,......,....., 6

No specific date in mind ................................................. 7

25/R

12. Have you applied to any school for study during the coming year (1963-64)1
(Circle one)

13. What is Ihe current ,'atus of your applications! (Circle any which apply)

Yes ,.........,...".......................................,....................... 

No (Circle and skip to Question 24 Page 4)....................., 0

27/RAccepted by one or more schools ..................................... 7
Rejected by one or mare schools ...........,.......................... 8
Pending at one or more schools ..,........................,........... 

26/R

SKIP TO QUESTION PAGE 4,



PLEASE ANSWER QUESTONS 14 THROUGH 23 IF YOU HAVE ENROLLED FOR COURSES APPLICABLE TO A DEGREE SINCE GRADUATING FROM COlLEGE.

14, Please write the code number from the cover letter that best describes:
(A) Your current (most recent) field of study .....,....,

(8) Were you previously enrolled for graduate or 

professional course) in any otner field
No (Write " in the boxes),
Yes (Indicate field) 

..................

28.29/XX

30.31/XX

15. Which of the following best describes your .ei.ory reoson for enrolling in your current (most recent) study progrom! (Circle one)

Definitely intended to apply enrollment to a postgraduote degree."...,....."............................,.................................... X
Primary reason not necessarily to get a postgraduate degree but:
...., to pass certification requirements for teaching or counseling in primory or secondory school system '0'"'''''''''''''''''''' 
...., to gain specific " job knowledge" for my present or future employer "......."....,...........,........................................... 
,,,.. to enhonce my own knowledge regardless of degree, career, or job benefits....................................... .......,
..... other (Circle and specify 

32/Y

16. Were you enrolled for one or more postgraduate courses lost Summer (Summer session 1962)? (Circle one)
Ye............................., 33/7

No.. ..........................., 9

17. Do YOlJ expect to be enrolled for one or more courses next Summer (Summer session 1963)? (Circle one)
Yes ...

............................

No ,............."...,..........
Undecided........ .

3.4/3

-_..

18. Please indicate which category best describes what your enrollment status wos, is, or probably will be for each of the following academic terms. (Circle one

in each of columns A, and D.

(Circle one) (Cir /e 

IF QUARTER OR TRIMESTER SYSTEM,-+ Fall ' Winter ' Spring ' Fall '

IF SEMESTER SYSTEM, Fall ' Spring ' 63
Circle Fall 'Below

In a program in which fu lI.time' study " i. pOiSible
and carrying, .

1" 
'".,. '"d 

,..

less than a full course load
o course., enrolled only for completion of

the.i., independent research , etc.

In night school or other program in which full.time
study is impossible:

For correspondence courses

Interrupting my studies temporarily

No intention of going on further

Completing thesis, doing independent resoarch, etc.

Normally attend summer sessions only

My school is on semester system

Other (Circle and specify)

35/y 36/y 37/y 38/y

IF YOU HAVE NOT BEEN ENROLLED AND DO NOT PLAN TO BE ENROLLED AT ANY TIME BETWEEN SEPTEMBER 1962 AND MAY 1963 SKIP TO QUESTON PAGE 4

19. Please write the name of the .chool which you are now attending or have mo.t recently attended.

SCHOOL CITY STATE (country if non U.

20. Have you enrolled at any .chool other than the one listed above for graduate or profeiSional studies since receiving your bachelor s degreei

Yes....................

...................,

39/7

21. What is your grade point overage so far in your post-bachelor studies

IF LETTER GRADES ARE NOT GIVEN, translate into letter grade. as be,t you can,

ICircle one)

Less than
40fy



22. During the academic year 1962. 63, did you receive a stipend (sc olarshipi fellowship, reseqrch or teaching assistantship) or similar financial

aid to students?

EXCLUDE, 

. .

INCLUDE

. .

CONSIDER. 

. ,

loans and gifts from parents or relatives

reduction in fees even if you do not receive the money directly
work as a" stipend if you ere receiving income from teaching or research
school or an affiliated : organization

in your field of study and are paid by your

. No (Circle and skip to Queslion 23 below) """'''''''''''''' X 41/y
Yes (Circle and answer and below) ................... 0

IF YES, On the bock of the cover letter is a sel of code numbers that describe stipends by source and Iype.
the (oJ/owing questions:

A. Describe your stipend (if you have two or mare, describe the one that has the highest value).

Use the code numbers to answer

ii. Do you have a second stipend?

42-43/RR

IF YES, Describe il

IF NO, Write " " in the boxes 44-45/RR

Please estimate the total value you received from all stipends during the academic year 
1962-1963. Include in your estimate the value

of a tuition schoJar hip or tuition remission (even if you received no money), and income from teaching or research in your field if
you were paid by your school or affiliated organization.

Less than
$200 000

and over
46/0(Circle . one)

23. This question applies only to that part of the academic 
year 1962.1963 in which you were (or expect to be) enrolled for courses or activelyengaged in academic studies. During that period, which of the following will have provided you with $200 or more in financial support? 

(Excludeany income from scholarships, fellowships, assistantships or other stipends.
) (Circle any which apply)

Full- time job ............................................,...................,....................................."...,.................. X 47/y
Subsidy from present or future' employer ..............................,....................................................
Income from spouse s employment ....................................................

;.......................................... 

Parents or relatives ......... ........... ........... ........ ......... .............. ......... """"'''''''' ................. """'''''' 2

Withdrawals from savings ........................................................................................................ 3
National Defense Education Act loan ....,..,...............,................................................................. 4
Other loan ..........,..................................................................."........................................... 5
Part.time job other than a research or teaching assistantship .................................................... 6
None of the above .................................................................................,............"'''''''''''''''''' 7

BACKGROUND INFORMATION
EVE YONE PLEASE ANSWER;

24, What is your sex?

25. What is your current marital statu,? (Circle one)

Male....................... ......................... 1
Female ......................................,..... 

4B/0

Single, no definite plans to be married at present .................................................................... 49/y
Single, have definite plans to be married before Sept. I, 1963.................................................. 0
Single, have definite plans to be married after Sept. 1, 1963,....................,................,..............
Widowed, Divorced, Separated (answer only) 

.....................................................................

Married (answer A and 8) ..........................

,................,.......................................................

IF WIDOWED, DIVORCED, SEPARATED, ANSWER ONLY:
IF MARRIED, ANSWER AND 

How many children do you have now (count a current
pregnancy as one child)? (Circle one)

None ...........................................,....................... 5 SO/R
One ,...........................................................,........ 6
Two .................,..............,.................................... 7
Three _...... ......................................................... B
Four or more ,....................................................., 

What is your spouse doing c:urr.ntlyf (Circl. any
which apply)
Working full-time .................................................... X 51/R
Working part.time .................................................. 0
Miltary service (full-time active duty)....................... 1
Housewife, mother..,............................,.,................. 2
Going to school............................,......................... 3
Other (Circle and specify)



26. .Please indicate both the religion in which you were reared and your presen religious preference.

Protestant None

lIGION IN WHICH YOU WE RE REARED 52/y
(Circle one)

B. PRESENT RELIGIOUS PREFERENCE
5'"

53/y
(Circfe one)

--- -----_._

"If you circ!ed "Protestant" or " Other, " please specify denominotion(s)

27. What is your racia l background? White

...........,..,....................................,........,.......,.,.......

Negro.. ..".............,.... ......... .............,...,..,........................ 0
Oriental......................................,.................................... 1
Other (Circle and specify)

54/y

28. Which of the following be.t de.cribes the community which you think of as your hometown during high school daysl (Circle one)

Form

open More than less than More than less than

country 2 million 100, 000 2 million 10,00

55/y

29.

, .

What kind of work did your father do when you were age 16? (If deceased or retired, give his major occupation when he was working)

Occupation:

Duties:

COLLEGE BACKGROUND

. 30. What was your career preference when you started undergraduate college? (Enler the code number from the list of fields)

Give your single strongest preference even if it was vague or if there were several alternatives.
If you had absolutely no preference, write " " in the boxes. 56.57 /XX

58-59/X

6O-61/XX

31. What was your undergraduate major fieldl (Enler the code number 'rom the lisl 01 field,)

If you hod a joint major, give the one with the most course credits.

32. What was your previous undergraduate major fieldl (Enler the code number from the list 01 field.)

If you had not shifted majors, write " " in the boxes.

If you had several previous majors, give the first one in which you were officially registered.

33. What was your cumulative (overall) grade point average when you completed your undergraduate studies1 (IF LETTER GRADES WERE NOT

GIVEN, translate into letter grades as best you can)

fCff" 0'" I

D or lower

34. When did you receive your bachelor gree? (Circle one)

I do not yet have a ' bachelor s degree "'''''''''''''''''.'''''' X

Spring commencement. 1961 ....................................,..... 0
Summer session commencement, 1961 ..........................
Other (Specily) 

63/y



THE FOLLOWING QUESTIONS REFER TO THE PERIOD WHEN YOU WERE COMPLETING YOUR UNDERGRADUATE STUDIES.POINT OF REFERENCE, PLEASE THINK BACK TO MAY 7961 AND ANSWER IN TERMS OF YOUR SITUATION THEN,
IN ORDER TO INSURE A UNIFORM

35. What was your academic status at that time? (Circle one)
Registered Spring term and studying for a bachelor's degree to be awarded 

at Spring 1961 commencement (May, June. July, but beforeSumme r session commencement ., .. 0'......,.. o. o. 0.......,..... .h.h. -... ...... 0"'. ... 0.......... ...., -'''''''''' ,.. ...... '00''''''', _'0, ...... .00.. .0.. ...., ow- "0' "u......... .... """"" ............ 7
Registered Spring ter:m and studying for a bachelor s degree to be awarded at 1961 Summer session commencement..................................,.................. 8
Other (Circle and briefly specify your academic status, 64/6

36. How old were you? ICircle one)
19 or

younger
30 or
older

65/y

37. Which of the following was the appropriate 
income category for your parental family? Consider annual income from all sources before taxes, 

(Circle one)

ANNUAL INCOME

s - than I have
000

66/9
idea

38. . Ph'!ase indicate your parents' (or step-parent s if parent was dead) highest educational attainment at that time. (Circle 
one in each row)

Graduate or8th grade Part High High school Part College professional degree
or less school graduate callege graduate beyond the

bachelor

' .

Father (Circle ooe)

Mather (Circle one)
67/3

68/3

39. Which of the following categories best describes the usual occupation of the head of the household in your parental family at that timel 
(Circle one)

Professional...".. ,.,.,.... ........... ....... ......... ......,. ..... 

......................... 

Proprietor or Manager "'''O''......n.................................................. 2
Sale, (Other than Sales Manager or Administrator)..............

,.......... 3
Clerical...... ......,.,........ ,.. .......... ........................... .......................... .4
Skilled worker ....,.......,..............,.........,..............,.,.,..................... 5
Semi.Skilied worker ................................................................,..... 6
Service worker .............................................................................. 

U nski lied worker..,.............

,....,........................,....,................. 

"'''''' 8
Farmer or farm worker............... ;.................................................. 9A. If the head of the household was a woman, also circle here 

................................................................. 0B. If the head of the household was retired, also circle here 
..................................................................... X

69/y

40. What was your anticipated career field at that timef

Please give what you expected to be your long- run career and ignare any plans. which you may have had for school, temporary job or tem-
porary military service. 
IF YOU ARE WOMAN, If you planned to combine marriage and work, code the
field of employment, not housewife, Use the code number for Housewi/e
only if you did not expect fa work 01 01/,

70.71/XX

41. How did you feel about the occupation which you indicated above as your anticipated career fieldf (Circle 
one)

I strongly preferred it to any other .......................,....................,.. 

I could have been tempted by one or mare alternative"............;..... 1

72/y

I actually preferred one or mare alternatives ................,................. 2

42, What was your passible alternative career fieldf

If none, write " '" in the boxes,

If your alternative hod the same code number as the one to question 40, write "
" in the boxes.

73-7.4/XX
If you had more than one alternative, give only the one which you thought was 

most likely.

THANK YOU VERY MUCH FOR FILLING OUT THE QUESTIONNAIRE



I II. Fields 
and Careers I 

On pages 6 and 7 of this questionnaire is a list of fields of study
and employment. Each one can be usea to describe a field of study or a
type of job . Thus , for example , in questions about fields of study,
Psychology" means college courses in psychology; in questions about

careers

, "

Psychology" means the occupation of psychologist.IMPORTAT

When you have chosen the field or occupation from the list
answer to one of the questions below , please write the two
letters of that field in the double box at the end of that
example , if "Clini cal rsychology" is now your major field
number (70) in the boxes at the end of question 18 thus:

18. Present major field?
If you have a joint major, give the one with the most course credits.

which is your
numbers or
question. For
write its code

19.

(39-40)
X X

Previous major field?
If you have not shifted majors , write " " in the boxes.

If you have several previous majors , give the one in which
officially registered.

20.

(41-42)
X X

Future graduate or professional major?

If you do not plan to ever go to graduate or professional school
write " " in the boxes.

If you plan study in several fields , give the one. (43-44)
X X

21. Anticipated career field?
Please give what you expect to be your ,long-run career and ignoreany school, stop-gap job , or temporary military service which
might precede it.

If you are a ' wOman , use "Housewife (99)" only if you do not expect
to work full time until your children are grown.

In addition to writing the code in the boxes , please describe your
anticipated career in a few words here:

(45-46)
X X

22. field?Po.sible alternative career

If none , write " " in the boxes.

If your alterrative has the same code number
question 21 , write " " in the boxes.

as the one to

more than one alternative , give the most likely only.

if it was vague or if

(47 -48)

23. Career preference when you started college

Give your single strongest preference even
there were several alternatives.

If absolutely no preference , write " " in the boxes.

24. considered during college which

(49-50)
X X

Any alt.rna ive career field seriously
mentioned in questions 21 , 22 , or 237

If none , write " " in the boxes.

ll: TH NEXT 'lREE QUESTIONS REFER TO YOUR ANSWER
1' QUESTION 21 (ANTICIPATED CAREER FIEL). IF YOU
CODED "99" ORuXl" AS YOUR ANSWER 1' QUESTION 21
PLESE SKIP 1' QUESTION 28. OTHRWISg . ANSWER TH QUES TIONS .

is not

(51-52)
X X



25. Which of the following will be your most likely employer when you hegin full time
work in your anticipated career field? (If you have a definite expectation
circle one; if not , circle the most likely possibilities.

Private company with 100 or'more employees. . 

. . . . . . . . . . . y 

Private company with fewer than 100 em or professicnal parhip . X 
Family business. . 

. . . . . . . . . . . . . 

. . . . . . . . 0

Self-employed. 

. . . 

. 0 . . . . . . 

. . . . . . . 

Research organization or institute . . 2

26.

College or University or Junior College 

. . . . . . 

. . . . . 3

Elementary or Secondary School or School System . . . . . . . 4
Other educational inatitutions (e.g. Technical Vocational School). 

. 5

Federal Governent (U.

) . . . . . . . . . . . . 

. . 6

State or Local Government 

. . . . . .

.. 7
Hospital, Church, Clinic , Welfare Organization , etc. . . . . 

. . 

. . 8

Other (Circle and specify: . . . 9

How do you feel about the occupation which you checked as your anticipated career
field? (Circle one.

I strongly prefer it to any other. 

. . . . . . . . . .

I could be tempted by one or more alternatives. . . 

. .

I would prefer one or more alternatives

.. ... 

. 0 

. . . . 

. . I 
27. !he following activities cut across a number of specific jobs. 

Which ones do
you anticipate will be an important part of your long run career worki
(Circle any which apply.

Teaching.
Research. . . 

. . .

Administration

. . . . . . . .

3 00
. 4 

. . . . . . . 

. 6

. 7

. . . . . . . . . . . .

Service to patients or clients.

None of these. 

. . . . . . .

28. Regardless of your career plans now, when you first enrolled as a freshman in
college did you have-- (Circle one.

One particular kind of work in mind . . . . . 5

Two or more alternative kinds of work in mind. 6

No specific career plans at that ttme . . . . 7

Planned to be a housewife. 

. . . . . 

29. Which of these characteristics would be very important to you in picking a
job or career? (Circle as many as apply.

Making a lot of money. . . 

. . .

Opportunities to be original and creative. 

. . . . . . . . . . 

Opportunities to be helpful to others or useful to society

. . . . . .

Avoiding a high pressure job which takes too much out of you.
Living and working in the world of ideas. 

. . . . . . . . . . .. . . . . 

Freedom from supervision in my work. . . . 

. . . . . . . . .

Opportunities for moderate but steady progress rather than the chance
of extreme success or failure. 

. . . . . . . . . . . . . . . . . . .

A chance to exercise leadership. 

. . . . . . . . . . . . .

Remaining in the city or area in which I grew up ...

Getting away from the city or area in which I grew up 

. . . . . .

Opportunity to work with people rather than things. 

. . . .

None of these. 

. . . . . . . . . . . . . .. . . . . .



30. Listed below are six groups of occupationS. The occupations within each group
are similar to each other in many ways.

In Column A , circle the two types you would like best.
In Colum B , circle the two types you would like. least.
Consider the jobs as a group, not particular ones , and rate them only in terms of
whether .you would like that of work regardless of whether such jobs are
realistic career possibilities. Disregard considerations of salary, social
standing, future advancement , etc.

Occupations
Two Best Two Least

Liked Liked
Groups Groups

(58)(59)

Construction inspector, electrician, engineer, radio
operator, tool designer, weather observer. . . 

. . . 

Physicist , anthropologist , astronomer , biologist
. botanist , chemist. 

. . . . . . . . . . . . . .

Social worker , clinical psychologist , emloyment
. interviewer, high school teacher, physical education
teacher , public relations man 

. . . . . . . . . . . . 

Bank teller , financial analyst , IBM equipment operator
office manager

, .

statistician, tax expert

. . . . . . .

Business executive , buyer , hotel manager , radio program
director , real estate salesman , sales engineer

Actor , comercial artist , musician , newspaper reporter
stage director , writer, . . . . . 

. . . . . . .

31. Please circle all the
occupations. (Circle

statements which describe your feelings about these specific
as many or as few as apply in each column.

.( 

i& .t SP SP SP 

People with my religious,
racial, or family background
don I t have much chance of
success in this field

Wouldn t be challenging enough
for me . . . 

. . . . . . . .

I wouldn t like the life I'd
have to lead outside the job

rhis is my father s occupation

Research College High Business
Physicist Professor School Physician Engineer Executive
Dr Chemist Teacher

Thi s sort of work would be
very interesting. . 

I don t have the ability to
do this kind of work. " . 

I probablycouldn I t make as
much money at this type of
work as I'd like to make. .

One would have to devote too
much time and energy to this
work. I want to be able to
spe d more time wi th 
family and friends. 

. . . .

One would have to invest more
time and money in preparing
for this occupation than I
feel I could afford

1 know as a personal friend
or family friend, one or
more people in this field. 

My parents would disapprove of
my going into this field. 

My personality isn t suitable
for work in this field. 

. .



32. Please rate the following in terms of their effect on your career p an8 or 4ecisions
4uring college. (Circle one in each row. NeverVery Fairly Un- Received

Important Important imortant Any

Vocational or simlar psychological
tests. . .

. .

Discussions with my academic advisor

Discussions with faculty members other
than my advisor. 

.. 

Advice frOU parents. 

. . . . . . . . . 

Interviews with a professional psycho-
logical or vocational counselor. 

33. What is your
one.

opinion about the recently established Peace Corps? (Circle
An excellent program about which I am enthusiastic. . . 2 
A good idea of which I am very much in favor. . .

. .

. 3 
A go04 idea but I am not enthusiastic. 

. . . 

. 4

Probably a good idea but I am not enthusiastic. . 5

Probably not a good idea but I am not sure . 6

Definitely not a good idea. 

. . . . . . . . . .

. 7

Don t know enough about it to have an opinion . 8
sonally likely to do about the Peace Corps? (Circle one.

Definitely not volunteer. . . 

. .

.A thinking about volunteering but have not made up
my mind yet. 

. . . . . . . . . . . . . . . . . . 

. . . 1

Have thought about volunteering but probably would not. . 2

Am probably going to volunteer

. . . . . . . . . 

. . . . 3

Have already volunteered. 

. . . .

. 4

What are you

I am not sure what I will do

. . . . .

. . . . . 5

Have you filled out the Peace Corps Questionnaire? (Circle one.

Yes. 

' . . . . . 

. 6 

. 7 

. 8

, bu t I intend to do so

Definitely No .

. .

Here are some reasons young people have given for their personal reactions
to the Peace Corps. Designate reasons both for volunteering and for not
volunteering if both kinds seem pertinent to you. (Circle any which apply
in your ow case.
(1) Reasons for volunteering:

To make a personal contribution to world peace

The attraction of working closely with others

. . . . . . . . .. 

. 3 
. . . 4 

. . . . . . . .

The opportunity to learn
It would give me a chance
really want. . . 

. . .

about foreign cultures and languages. . . 5
to d cide what kind of career I

. . . . . . . . . . . 

. . . . . 6

(2)

To help the poorer nations of the world improve their econOUic
conditions. . . 

. . . . . . 

. . . . . 7

It would further my career. 

. . . . . . . . . . . . . . 

. . . 8

Reasons for D2 volunteering:
Family and personal obligations

. . . . . . . . . . . . . 

. 1 
Not eligible on physical grounds. . 2 
Opposed to the general idea of a Peace Corps. 

. . . . . 

It would interrupt my career. 

. . . . . . . . 

. . . 4

Too long a period of service. 

. . . . . . 

. . . . . . 5

Low pay, undesirable working conditions , etc. . . 6

I don t have skills which would be useful to the Peace Corps . 7

My personality isn t suitable for. that type of service . . . . . . 8



BEGIN DBCK II
III. Experience I

school? (Circle one.

College

34. Did you do all of your college work at . this
Yes. . X il

. . 1

. 2

, transferred after freshman year

, transferred after sophomore year.

, transferred after junior year. 

. .

, started here , attended a year Or more
els where, and then returned . . 3

35. Were you regularly employed during this academic year? (Circle any which apply.

No .

. . . . ... . . . . .. . . .- . . . . . . . . . . . . -

I .
Yes--

Full time job which is relevant to my anticipated career field

Full time job which has nothing to do with my anticipated career field

Part time job which is relevant to my anticipated career field

. . . . . .

Part time jOb which has nothing to do with my anticipated career field. 

. .. . . 

. 5

. 6

. 7

. 8

36. In which of the following have you been an active participant at this school?
(Circle any which apply.

Editorial staff of campus publication

. . . . . . . . . . . . . . . . . . 

. . 0 
Musical or dramtic group. . . . 

. . . . . . . 

. . . . 1 
Business staff of campus publication or other campus group. 

. . 

Campus group concerned with national or world issues. . . . . 

. . . 

. 3

lnter-collegiate (varsity) athletics

. . . . . . . . . 

. . 4

Fraternity, Sorority (or equivalent) 

. . 

. . 5

Special interest group (e.g., Psychology Club, Outing Club) . . 6
Student governent. . . . 

. . . . . . . . . . . . . . . . . . . . . 

. . 7

Other (Circle and specify: . . 8

None. . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . '

37. Please caH to mind the students of your ow sex who are your closest friends
here. Where did you meet them? (Circle any which apply)

Knew them before I came here. 

. . . . . . 

. . X 

Dormitory or rooming house

. . . . . . . 

. 0 
My Fraternity or Sorority (or equivalent) . . 1
Campus activities. 

. . . . . . . 

. . . 2

Classes in my major field

. . . . . . 

. . . . 3

Classes in other fields. 

. . . .

. 4

Other (Circle and specify:

No close friends here

. 5

. 6

38. Of your close friends here , how many are going on next year for graduate or pro-
fessional studies: (Circle one.

Allor almost all
More than half

Less than half

. . . . . . . .. . . . . . . . . . . . . . . . . . . . .

Few or none

. . . . . . . 

No close friends here. 

. . . . . . . . .

39. Which of the following best describes where you lived this year?
which apply.

(Circle any

Fraternity, Sorority (or equivalent)

Dormitory or other campus housing

Off-Campus room, ap4rtmnt , house.

. . . . . .

5 iW

. . . . .. . . . . . 

With my parents

. . . . . 



40. Listed below are some college courses which you might have taken. Please circle the

number of any statements which describe your reactions. (Circle any which apply in

each row. If none apply" leave the row blank.

Course or Area

I took one or more courses in this field
or area during college

take any courses in this field
or area during college

I found this course content very
interesting. . . 

. . . . . . 

I found this course corttent very dull. .
I have a flair for course work in this
area. . . . 

. . . . . . . . .

Physics, Mathe- Biology, Social
Chemistry matics Zoology, Sciences English

Botany

I found this area rough going academically

Teachers in this area encouraged me to go
on in the field. 

. . . . . . . . . . 

I admire many of the teachers in this
area as persons not just as professors.

By and large, the teachers in this area
are B2 the kind of person I' d like
to be . . 

. . . . . . . . . . . .

One or more of my close friends is major-ing in this 

. . . . .

41. Listed below are some purposes or results of college. Circle the one which is most
important to you personally, and also circle the one which you think is most important

to the typical student here. (Circle one in each colum.

A basic general education and appreciation of
ideas. . . . 

. . . . . . . . .

Most Most
Important Important to
to me the Typical

Personally Student here

Having a good time while getting

Career training
Developing the ability to get

different kinds of people.

a degree

. . . . .

along with

. . . . . . . . . .

42. Have you had any experience in original research (participating in collecting
and analyzing raw data or conducting an experiment, B2 writing papers based on
published sources or doing experiments from a laboratory manual) during your
college studies (Circle any which apply.

, I have never participated in, original research. . . 

. . . . . . . . .

Yes , I have--a. Participated in research as part of a course. 

. . . . . . . . . . 

b. Been employed ' by a' faculty member as a research assistant

. . . . .

c. Had an off-campu job (sumer or during school year) working
in research. '

. . . . . . . . . . . . . . . . .

d. Participated in a sumer research training program sponsored
by the government or private foundation

. . . . . . . . . 

e. Conducted a research project on my ow (e.g. senior thesis). .
f.. Other (Circle and specify:

(20) (21)

2 Q&



43. What is your urrent academic status? (Circle op.e.
Registered Spring term and studying for a bachelor I s degree to be

awarded at Spring commencement (May, June , July, but before Sumer
session comencement) . 

. . . . . . . . . . . . . . . .,. . . . . . .

Registered Spring term and studying for a bachelor s degree to be
awarded at Summer session" comencement

. . . . . . . . . . . . . . .

other (Circle and briefly specify your academic status:

44. 'Wen you graduate , how much personal indebtedness will you have for your
education? (Count only money you owe for tuition or living costs during
school, not payments on car , appliances , clothes , etc. (Circle one.

None. . . 

. . . . . . . . . 

Some , but less than $500 

. . .

$500 - $999

$1, 000 or more. . 0 . . II . .
45. What is your overall (cumulative) grade point average for undergraduate work at

your present college?

IMRtAT If your school uses letter grades (A , etc. please circle the
code number which is closest to your letter grade average.
Warnin : The number which you circle probably does not correspond to the number

equivalent at your school, e.g. at most schools "straight A" equals 4.
here it equal s "0"

If your school does not use letter grades , there should be special instructions
accompanying your questionnaire. If , through clerical error, the instructions
are missing, write your average in the margin.

(Circle one. Letter Grade Code Number

lower

honors. Which of these have you received
sure you will receive by the time you

46. Listed below are a number of awards and
during college or which are you fairly
graduate? (Circle any which apply.

Dean s List. . 

. . . . . . . . . . . .. . . . . . " . . . . 

Phi Beta Kappa

. . . . . . . . . . . . . . . . . . . 

Other honor society based on academic achievement.

. " . . .. . . . .

Graduation with honors (cum) (Magna) (Suma)

. . . . . . . . . 

National Merit Scholarship holder, Finalist , or Semi-Finalist

. . .

Other scholarship awarded on basis of academic ability 

. . . . 

Participation in "honors program" at this school 

. . . . 

Prize or award for scholarship or research work (e.g. "Smith prize for
best biology experiment

) . . . . . . . . . . . . . . . .

Prize or award for literary, musical or artistic work.

. . . . . . . . . . . 

Took one or more graduate level courses as an undergraduate . . 0 . . . .
Other award or honor. 

. . . . . . .' .

No, special honors. .'

. . . . . . . q' . . . . . . . . 

. . . 0 . .

. . . . -, . .. .. . .. .



47. As best you know, how do you stand among the other people graduating in the 
maior field at your school? (Circle one.

. . . . " . . . . . . . .

(27)Top ten per cent. 

. . . . . . . . . . 

Top quarter , but not top ten per cent. .
Second quarter

Third quarter

.. . . . . . . . . . . . 

Lowest quarter.

. . . . . .

48. What is your emotional feeling about your college or university? (Circle one.

I have a very strong attachment to it 

. . . . . . 

. X Q1
I like it , but my feelings are not strong . . . 0

Mixed feelings. 

. . . . . . . . . . . .

. 1

I don I t like it much , but my feelings are not
strong. . . .

I thoroughly dislike it 

. . . . . " . . .

. . 2

. . . 3

I IV.

Personal Characteristics 

(Circle one.49. Your age at your last birthday?
19 or younger

20 . .

. . 

. . . . 1 y
21 . . . . . 2

22 . . 

. . . . . . . . .

' 3

23-24 . . 

. . . . . . 

. 4

25-29 .

. . . 

. 5

30 or older

. . . 

. . . 6

50. Sex. (Circle one.

Female

. . . . . . , .

. 7 

. 8 
Male. .

51. Marital Status. (Circle one.

Single. don t expect to be married before

*Single , expect to be married before Fall

*Married . one or more children or expecting

*Married , no children 

. . . . . . .

Fall , 1961
1961 . . 

. .

a child

. , . . 

Widowed , Divorced. Separated

. . . . . . . . . .

IF ''MIED'' OR "EXPECTING TO BE MARRIED BEFORE FAL , 1961" : What will your
spouse or future spouse most likely be doing next year? (Circle any which apply.

Housewife, Mother

. . . . . . . . . . .

3 iB
' 9

Working full time

Working part time

. . . . . 

Going to School. 

i1itary Service .

. . . . . . . . . . . .



52. Religion:
a. In which, you were reared. (Circle one.

Protestant (Circle and Specify)

Roman Catholic

. . . . 

II . . . . 
ewish . . . 

. . . . . . . . . . . . . . . . .

Other ' (Circle and specify:
None. 

. . . . : . . . 

t- .

. . . . . . . . . . .

(Circle one.

Protestant (Circle and specify:.,

Your pr sent prefe ence

Roman Catholic.

Jewish. . . 

. . . . . . . . . . .

II . . . .
Other (Circ e and specify:

) .

None. 

. . . .. . . . . , . . . . . . . . . . . .

53. Your racial background. (Circle one.

White.

. . . . . . . . . .. . . . .

Negro.

. . . . . . . . . . 

. . . 0

. . . 1

). 2

Oriental

. . . . . . . . . . '" .

Other (Circle and Specify:

54. How, many--

brothers or sisters do you have? (Circle one.

None.
One

. 3

Two

. . . . .

Three or more

Youn brothers or sisters do you have? (Circle one.

None. . .
One

Two

.... . . 

. . . . 8Three or more

55, (Circle one.

Yes, U.S" born .

. ... . 

. . X 
Are you a U.S. citizen?

. . . . . 

Ves, Naturalized . . . . . 0

, but I expect to 8tayin the U.S. . . I

, and I do not exp ct to stay in the U.S. . . . 2

56. Please indicate your parents I (or .tep-parent' s if parent is dead) highest educa-tional atta ent. (Circle one in each colum.
Father Mother

8th grade or less. 

. .

Part High Sc.hool

High School graduate

. . . . . . .

Part College. . .. ...

College graduate

. . . . 

39)!!

. . . . .. . . . . . . . . .

Graduate or professional degree beyond the
bachelor

. . . . . . . . . . . . . . .

x !n



57. Which of the following categories best
head of the household in your parental

Professional. . . 

. .

Proprietor or Manager

describes the usual occupation of ehe
family? (Circle one.

. . . . . .. . ..

II . . .

Sales (Other than Sales Manager or Administrator)

Clerical. . .
Skilled worker.

. . . . . . .. . . . . 

t . . .

. . . . . . . . .

Semi-Skilled worker

Service worker.

. . .. . .. . . . . . . . . . .

Unskilled worker. .

. . .. . . .

Farmer or farm worker

.. . .. . . .. . .. . . . .. ..

If the head of the household is a woman , also circle here

.. . . .. .. , . . . . .

If the head of the household is retired , also circle here

. . . . 

58. Which of the following
Consider annual income

is the appropriate income category for your parental family?
from all sources before taxes. (Circle one.

Less than $5, 000 per year

$5, 000 - $7 499 .

. . .

, $7 500 - $9, 999 . . 

. . . . . . . . .

$10 000 - $14, 999 . . 

. . . . .

$15, 000 - $19 999

$20 000 and over

. . . . . . 

I have no idea. 

.. . . . . 

59. Which of the . following. best describes the cOlnity which you think of as your
home town during high school days? (Circle one.

Farm or open country. 

Suburb in a metropolitan area of--

.. .. .. . .. ., . .. .. . . 

more than 2 million population

500 000 to 2 million. .

. .

100 000 to 499,999 

. . . . . .

less than 100

.. .

Central city in a metropolitan area or city of--

more than 2 million population

500 000 to 2 million

100 000 to 499 999 .
000 to 99 999

000 to 49 999 . . . 

. . . . . . . . . .

less than 10 000 .

. . . . . . . .

x w.

60. Which of the following best describes the distance between your home town (when
you were in high schoon and your current college? (Circle one.

In the same city or within comuting distance. 

Within four hours automobile drive or less. .

. . . . . .

More than four hours drive, but in the same state

More than four hours drive , but in a different state

.17



61. Please rate yourself on the following dimerisions as you really think you are.
(Circle one in each row.

Very Fairly Neither Fairly Very
Unfavorable toward Favoraple toward
modern art l!ode"rn art

Politically liberal Politically conserva-
tive

Conventional in Unconventional
opinions and values opinions and values

Religious Non-religious

62. Listed below are sOUe adejectives, some of which are "favorable '" some of which are
unfavorable " some of which are neither.

Please circle the ones which best describe you. Consider only those which are most
characteristic of you as a person. (Most people choose five or six , but you may choose
more or fewer if you want to.

Ambitious Good Looking Moody 

Athletic Happy Obliging 

Calm Hard Driving Ou tgoing 

Cautious High Strung Poised
Cooperative Idealistic Quiet 

CuI tured Impetuous Rebellious
Dominant Intellectual Reserved 

Easy Going Lazy Shy 

Energetic Low Brow Sophia ticated

Forceful Methodical Talkative
Fun Loving Middle Brow Witty 



63. Your replies to this questionnaire are completely confidential, and absolutely no information
of any kind about specific persons will be released to your school or anyone else. 

Your

sealed questionnaire will be read only by the . research staff in Chicago. However, in order
to assess the statistical representativeness of the students in the sample, and because we
hope to follow up some of the students in the sample next year to determine the outcome of
their plans , we must ask you the following:

PLEASE PRINT

Your Name

First NameLast Name Middle Name

Your most likely address one year from now

Name of residence hall , department , company, etc. , if any

Street Address

State or CountryCity or Town

Name and address of someone who will know where you are or could forward a letter to you
if you were not at the address you listed above

Last Name First Name Middle Name

Street Address

City or Town State or Country

Name and address of the high school or preparatory school from which you entered college

Name of high school or preparatory school

City or Town State or Country

IMPORTANT

You have now completed the questionnaire. Please seal it (to maintain 
confidentiality) and

return it to the field representative at your school , according to the instructions he has

provided.
WARNING: After you have sealed your questionnaire , your name will be inside.

Make sure that you write your name and your return address on the
outside back page , so that the field representative will know that you have

returned your questionnai

TO SEAL : There is a gummed flap at the top of this page. Fold the question-

naire in half. and seal the folded questionnaire.

Thank you very much.



BACKGROUND I NFORMAT I ON

SirveyNo. 450
COllele Graduate Survey

Sp,inl. 1'

CPINIOI IIEA CE

What are you doing this Spring? (Ci1'cte any which app

Working full- time............... """"'" 4 1'/3
1I0rkingpart- time.................... ,..... 5
Military service (full-time active duty)... 6

Housewi fe, mother................. .

. . . . . . ., 

Going to schooL....... -.. 

.. " " .. ... ... .... 

Other (Circ and Specify)- - 9

What is your current marital status? (Ci1'cLe on)
Single. no definite plans to be married at present.........,..,... X

Single, have definite plans to be married before Sept. I, 1962.... 0

Single, have definite plans to be married Sept. 1. 1962.,.. 1

Widowed, Divorced, Separated (answer A onty).....,.......,.,...... 2

Married (ans1' A and B)........,.............................. .. 3

12/y

If JiIJJOflED, DIVORCED, SEPARATED, ANSWER A ONLY:

If NARRIED , ANSWER A AND B:
A. How many chi Idren do you have now (coun t a

current pregnancy as one child)? (Circte on)
Wha t is your spouse doing this Spring?
(Ci1'c Le any which app Ly)

Working full- time.......................... X 14/R
Working part-time........ 

,... 

.............. 0

Military service (full- time active duty). .. 1

Housewi fe, mother... '

""" "" .. .. 

i...... 2

Going to school.....

...;.

.................. 3
Other (Cire Le and Specify)

NOfe. . . . . o

. . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

e. .,.......... ... ....... 

. . . . . . . . . . . " 

Two.. ..... .... . .....,............... ... 7

Three. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 
Four or more........................... 9

13/R

Wht is your sex?
Female. . . .. . 

.... . , ., . .. . . , . , . . . .. 

Ma Ie. . - . 

. . . . . . 

,J. 

. . . . . . . . . . . . . . . ., 

15/0

If 'ENALE:

In the long run which one 0 f the following
do you really prefer .and which one do you
realistically expect?

If -fALE:
1) Are you now on full- time active duty

in the armed services? (Circte on)
Yes (Skip to a beLow) 

...

"" 0
No................................ 1

18IR

Emloyment only

Really Realistically
Pre fer Expect

(Cirde one (Cirde one) 2 ) If NO: Have you ever been on full- time
active. duty in the armed services for a
period of at least six months? 
(ai1'de one)

Ve s (Skip to be Low).. 

. .... 

...... 3

No........ .., .............,.. ..... 4
19/R

Housewife only,

Housewi fe wi th
occasional
employment. . .

Housewi fe now,
employment
later. . . 

. . . . .

IF NO: Do you expect to be on active
duty in the armed forces for a period
of at least six months during the next
five. or six years? (Ci1'cLe on)

Defini tely yes.. .. ... 

... . , ,....,..

Probably yes.......................

Probably no. .., 

.. ..... .. , . ""

Definitely no.............,........

20/RCombining
housewi fe
wi th employ-
ment........ .

How has your military status affected your
plans for further education? (Ui1'cte as
many as appLy)

Not at all.................... .......". 21IR
16/R 171R

An influence toward:
pos tponing entry into my graduate

studies. . . 

. . . . . . . . . . . .. . . , 

... .. ., . ... 6
beginning my graduate studies sooner... 7

interrupting my graduate studies....... 8

not hurrying through my gradua 
stud i e s. . . . . . . . - . . . . . . . , . . . . . . . . . . . .. 



Where are you living now? (Dirc Le one)
Farm or open country................................................................................

Suburb in a metropolitan area of--

more than 2 mi llion population....................................

.........

........... a

500. 000 to 2 mi 11 i on, , ' , . . . 

. , . . , , - . . . , , . . . . . , . . , , , . . . . . . , . . . . . . . . , , , . . . . , . . . , . . . . . . , ,. 

100, 000 t- 499, 999..."

,..." .. . , . . , . , . . , .. .." ...,......,.. - - . , . . . . . ' . . , , . . . . . . , .. 

les s than 100, 000, - . . . . , . . . . . , . . ' . . , . , . , , , , . . , . . , , 

. . . . . . ' -. , . . . . . . , . . . . . . . . , , . . . . . . , .. 

City in a metropolitan area of (or non-suburban ci !y of)--
more than 2 million population"

...." ......,.." ......" .........,..."

,..,.,........ 4

500, 000 to 2 mill ion. . , . . . 

. . . . , , . . . . . . . , . , . . , . . . , . . . .. . . . , . . . . . . . , , . . , . . . . . . , . . . . . . , ., 

100, 000 to 499, 999...."

..,.., " ,,"

'" 6

50. 000 to Y9, 999, 

. . . . , , . . . . . . - . . . . . . . . . , . . . . . , . . . . . . . . . . . . . . . . . . . . , . , . , . . , , , . . . . . , . , ., 

10. 000 tn 49, 999..,.,..,...

..." ,..." ,. , . . , . , ' . . . . . , . . , . . . . , , . , , . . . . . . , . , , . , . . . , , .. 

1 e s s than 10, 000, . . . . , . . 

.. . . . , , . , . . . . , , . , , . , . , . , , . , . , , , . . . , . , . . . , . . . , , , . , . , . , . , . , , .. 

Central

22/Y

school? (Dirc Le one)
Is the commUiii ty in which you a re now 1 i ving the onp which was your home town when you were in 

------_._-_. ---- -"_. -------'___

_n.

__..-- .-- --- -

Yes."

,.,....,. "

'" X
No.."

......." ......"

....... 0

23/y

-_._-_.._-_._-_._._,.._-

Where were you living when you were in high school and where do you live now?

NEW ENGLAND:

MI DDLE A TLANT Ie:

EAST NoRTH CENTRAL:

'''ST NORTH CENTRAL:

SOUTH:

SoUTH CENTRAL:

------. -----

M:UNTA IN:

WEST:

-'---- ---.-

ALASKA OR HAWA I I :

Conn. Maine, Mass., N, H, R. I. Vt. 

Del.
Ill.

D. C. Md. " N. 1., N. Pa. ............. 

.... -'------- '---.-

Ind. Mich. Ohio, Wis. 

.. 

Iowa, Kans. Minn, Mo. Nebr. N. D, 5. 0..
Ala" Fla. Ga., Ky. Miss., N. C, S,C. Tenn. Va. W. Va.
Ark. , La. Okla. Texas_nu- -.-

--_. '

--'--n'-n__._._n_,.__- '

-.------ .----.-,.-- -.----.

Ariz, Colo. Idaho , Mont., Nev. N, Mex. Utah, Wyo.

Calif. Oregon, Wash, .._u_... -..--- u --

------ . -- - .-. - ..- ,--"- --.... - -----"-"--_. _- -.-.---- .-..------.- --.- --- -- -- '-----" --- ------"---- --

CANADA:

--- _

_no ------ 

---.---

OTHER NON- S. (Specify)
____n___.__-

-'---"-'--. -.'--- .-..--. .-- ---.... ------.----....- --------- - --.

(Circ Le onq in eacr co Lumn)

Home Town
f)1f i ng Now

High School Living
(Circ!e one) (Circle one)

--'--- -.--.---

24/y 2S/y

Please indicate:

hi ghes t degree
you now hold
(Dircr one)

The nex t egree
you expec t
to rece i 

(Cin!e one)I The

None or no further degree."

.,.....,....."----_

_-.-.u_------_.

_--- ---_.. -_.

Bachelor s (undergraduate) e. g.. B. A.. B. S.,

-- 

!.h e.tc.

... .......,......,. .. '

Professional e. , LL. , MSW, M. D.,
C 1. 0" . Ed" etc 

....................

Arts and Science Master s e. g. , M,

f M. , etc """"''''''''''''''''''''''

... . .

... P

... . '', . ..... 

S --

-.--- - - ----"--"-'--"--'----'-------------. - -----.--.

L-.26/4 27/y

When did you receive your bachelor s degree? (Circ Le one)

I The hig t degree
you expect to gain

eventuall
(Circ!e one)

28/4

I do not yet have a bachelor s degree............,.,....., X

Spr ing commencement , 1961,......,........,......." .. -, . .. 0
SUlIer session commencement, 1961.,.......,..........,.... 1

Other (Specify) 

29/y



EMPLOYMENT I

Are you employed now? (Include active military service but not reserve programs,
(Cire Le on)

No.................... 7

Yes, full- time........ 8
Yes, part- time........ 9

30/6

Have you worked at any full- time job since last June which you no longer hold? (Cire Le ane)

Yes, Summer only.............. 2

Yes, othe r 

, , . . . . . , . , , . . . . . . . " 

No,......."

......."

,........ 4

31/1

10. How difficult was it to get a desirable civilian job? (Circ Le as many as app Ly)

I don t know because I didn t actually try to get a civilian job.......,................,........,. X

I continued with Job I held before graduation..........................,........................... 0

I got the kind of employment I wanted with very little effort...................................... 1

I had to look around quite a bit , but I finally got the kind of job I wanted......................, 2

I couldn t find the kind of job I wanted but I didn t look very hard...,........,......,........... 3

I couldn t find the kind of job I wanted even though I looked very hard................" ..,....,.. 4

32/Y

If YOU ARF FMPLOYED NOW , F'ULL-'lME OR PART- 'lME , ON A CIVILIAN OR MILITARY JOB , ANSIlER QUES'lONS 11 THROUGH

17 IN TERMS OF' THIS JOB.

IF YOU ARE NOT EMPLOYED NOli , ANSWER QUESTIONS 11 THROUGH 17 IN TERMS OF' YOUR MOST RECENT FULL-'lMF OR PART-

'fME CIVILIAN OR MILITARY JOB.

Ii YOU HAYE NOf BEEN EMPLOYED Af ALL SINCF JUNE 1961 SKIP TO QrJES'lON 18.

II. : i d o
::e

~~~~~

nd (

~~~~~~ ~~~ ~~~ ~~~

e b

~~~ ~~~~~ ~~~

your job.
33-34/XX

12. Which of the following best describes your employer? (CircLe any that appLy)

I am self-employed. or in business owned by my family........,..........

..........................

Private company with 100 or more employees..........,.........................

....................

Private company wi th fewer than 100 employees.....,.,.......,...,....,...............,........"

Professional partnership.."

............." ,......" ,......." .......,...." . , .. .. .. , . ,. .. ... .. , ..

Research organization or institute.,.....,., ""

,,,,,,,,,,,,,"" '"''''''''''''''''''''''''''''''

35/R

College or University or Junior College.."

......." ,.......,......., ......." ..........,....,....

Elemen tary or Secondary School or School Sys tern.. . . . , . . . ., .. . 

.... . . . . , . . . . . , ,. . . .. . . . . , . . .. . . . , . . .

Hospi tal or Clinic..............."

................" ......." ....,..,.......,......,........" ,..

Omrch, Welfare, or other non-profit organization."

,........,.............,.,......" ............

Federal Government (U.

......,......." .......,.,......" ,..............,.......,......,.."

Sta te or Local Gove rnmen t, , . . 

. . . . . . . . . . . . , , . . . . . . . , , . . . . . . . . , . . . . . . . . . . . . . . . . . . . . . . , , . . . ' ' . . . . . . . .

Other (CircLe and Specify)

13. Please describe:

What kind of work do you do (e. g. . high school physics teacher, assistant sales engineer, wheat farmer,
clothing buyer for department store)?

The two maj or dut ies: (1)

(2 )



14. Whether or ' not they are important to you, personally, please rate your job in terms of... (rate opportunity
as either Excellent, Average, or Poor).

O1ances for this job
Excellent I Average ' I Poor

Making lot money (aire aM)............... 

..... . ... .. . .. . .. .. . . . . ' ' . . ..

36/y
Being original and creative (aire on)....................................... 37/2
Being help others useful society (aire aM) 38/6
Avoiding high pressure job which takes too ..ch out you (Cire aM)...... 39/y
Living and working the world ideas (aire 1. aM)......,..,..........,..... 40/2
Freedom from supervision my work (aircle aM).. 

..............,.........,....

41/6
Opportuni ties for moderate but steady progress ra tiler than the chance

extreme success fai lure (aire ie on)

..... ............ ...... ......... .." ...

42/y
chance exercise leadership (aire on)

...................... '......' .....

43/2
Working with people ra the r than things (aire on) ....... ....... ......... '0.. 44/6
0pportuni ties for advancement (aire aM)

...... .... ..... "....... .......... ......

45/0'

...-.- .- ..

15. Which of the following describes your employer s policy regarding gradu te or professional study for people
in your type of job? (Cire e any whieh app

There is no reason for graduate or professional study for people in my type of job, so there is
no policy........,.......................... '

"'" .. . ..... . '"""'" .... .,.. . ........ , ........, 

, .. .. X
In- service t raining provides the equi valent of graduate study.......................................... 0
Advanced study is officially or unofficially discouraged.. ,..........................,.........,.... 1
Advanced graduate or professional training is useful, but my employer nei ther encourages nor dis-

courages it...........................................................,..,.,.,..."..,........ ,...... 2

Emloyer encourages advanced study , but does not offer financial aid..........,....,.........,......... 3

Emloyer would pay (is paying) tuition costs or part of them........... "

'"'' '

""""'''''''''''' 4
FmpJoyer would pay (is paying) part salary during advanced study........,................." .,......." 5
Emloyer would pay (is paying) full salary and tui tion during advanced graduate or professional training 6

46/y

16. How do you feel about your job?

Extremely I Somewhat

! I N 1 I Somewha t 
I Ex 

t reme 1 y
Satisfied Satisfied eu Dissatisfied Dissatisfied

Tye of work (Cire one)

........ 

47/4

Salary (airde one)

.....................

48/4

Employer or firm (aire one).... 49/4

l' . Thinking ahead one year from now, which job -situation wou ld you prefer and which job' s ituation
do you realistically expect? (Ci e one in eaeh eo u1ln) 

.. 

Different field of work, same employer.........

I Would I Realis tically

Pre fer Expect

(airde one) (air-de one)

Same field of work. same employer..............

Same field, different employer..................

Different field of work, different employer.....

Not working full time..........................

50/y 51/4



1 CAREER PLANS'

EVERYONE PLEASE ANSWER;

18. Which field from the list in cover letter best describes your anticipated long-run career field? Please" give

what you expect to be your long-run career and ignore any stop- gap job or temporary military service which

mi gh t precede it.

IF' YOU A.RE A WONA.N; If you pLan to combine marriage and work, code the fie La of empLoymnt

not houewife. Use the code number for "Houewife" onLy if you do not
expect to work at aH. 

In addi tion to wri ting the code in the booes , pLease descri be
your anticipa ted career in few words here

52- 53/XX

19. If you were free to choose any field from the list. ignoring obstacles such , as f.nances. time for
training, admission requirements. etc.. would you still choose the field just listed?

Yes.. I would prefer the same field (Write " " in the booes)

No. another field would be preferred (PLease indicate the fidd)

7). Which of these characteristics would be very important to you in picking a job or career?
many as appLy)

(Cire Le as

54- S5/X

Making a lot of money..,....... 

... ... .. , ...., ., , .. ... ... . ....... , ., ..... ,. ... . ... . 

......,. .. ..... X

Opportunities to be original and creative........................................................ 0

Opportunities to be he lpful to oth".. or use ful to society............ .... ....... .......... ..,... 1
Avoiding a high pressure job which takes too' much out of you....................... .............. 2

Li ving and working in the world of ideas................,........................,........... -. .. 3

Freedom from supervision in my work...,.... . ...,................................................. 4

Opportunities for moderate but steady progress rather than the chance of extreme success or
f ai lure. . . , . . . . . . 

. . , . . . . . . . . . . . . . .. . , . . . . . . , . . . . . . . . . . ' . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

A chance to exercise leadership...............,.................................................. 6

Opportuni ty to work wi th people rather than things.....,.......................,................. 7

None of the above......... 

'''' .. . . . .. 

... ........................................................ 8

S6/y

21 . Which of the following do you expect as your long-run future employer?
expectation, circLe one; it not , circLe the most LikeLy possibiLities)

(If you have a definite

I plan to be self-employed, or in business owned by my family................................... 

Private company with 100 or more employees...................................................... X

Private company with fewer than 100 employees................................................... 0

Professional partnership...."

......... .'

....,.......,........................................... 1

Research organiza tion or ins ti tute. . . 

. . . . . , . .. . . . . . . . . '" .. . . . . . . .. .. . . . . . .. . . . . . . .... . .. .. . . .., 

College or Universit . or Junior College....... ................................................. 

Elementary or Secondary School or School System....." ..............,.......................... 4

Hospi tal or Clinic........,.,.....,.................,............................................ S

Church. Welfare. or other non- profit organization............................................... 6

Federal Government (U.

).,................................,..................... -............... 

State or Local Government..........................,........................,.................... 8

Other (C-irde and Specify) 
Do not expect employment..........................,................" ........................,.. R

S7IR

22. The following activities cut across a number of specific jobs. Which ones do you anticipate will be

an important part of your long-run career work? (CircLe any which appLy)

Teaching.. . . , . .. . . ., . . .. ., . . 

, . .. ..

Research.... ... 

... . . ... ...., . ,....

Admiaistration.. ... .. 

... . .. , ...,..

Service to patients or clIents..

...

None of these.....................

S8/y



23. Please indicate your parents ' (or step-parent' s. if parent is dead) highest educational attainment.
one in each column) ( OircZe

8th grade or less. '

'"'''''' .......,. ... ..,.......,............

Pa rt Hi gh SchooL"...

....,.......,.... ...,. . . ... . . . .. .. . ,. . . . . ..

High School graduate.....,............,.......................

. Pa r t Co 11 e ge. . . ., . . . , . . . , , . . . . . . . - . , . . . . . , . :. . . 

. . . . , .. . . . . . , . .

College gradua te '

' . . ... . . . , ... . , .. . , , . . . .. . . , ,.. . . . .. . . .... . . . " ..

Graduate or professional degree beyond the bachelor s.........

Fa the r Mother

59/3 60/3
24. (If deceased or retired, give his major occupation

Occupa t ion:

What kind of work did your fa ther do when were age l6?
when he ttS !Jking)

Duties:

25. Have any of your rela t i'ves ever
is retired or no onger Living.

worked iri the fol16w ingoccupa tions? (Hepor t
Cire Le ,on or more answers in each co L_n.'4 61/R 63/R 65/R

.1/

67/R

NO E IN TIlS RETIONSHIP TO ME OR 1) 'KN THIR OCATIONS..... . . ... 

,.. . .. ....

Civil Service Employee...........,........,...
Elected or appointed public official.........
Foreign Service Officer.,.,.............."..

Career Military Officer...,..................

High School or Grade School Teacher......."

College Professor. , . 

. . . . .. , . . .. . . . . . . . . . .. . . ..

Scientist (Other than college professor)..,.

Engineer. . . . . 

. . . . . , . . . . . ' ' . . . . . . . . . . . . . .. .. . .

Writer, Artist, Musician....................

Farmer....,......... .

.....,............... 

Blue., Collar Worker.,.......,.......,.......,
Small I1siness Proprietor...........,......,

Executive in a large business..............,

Certified Public Accountant.,....,........"

Lawyer.. .. .. 

,.. .. ... . ........ " '" ....

Cle.rgyman. , . ,

. . . .. .. , , . .. . . . . . . . . . . , . .. . . . . .

Phys ieiao.. . 

. .. . . .. . . , . . . . . . . . .. . .. . . . . . . . ..

Other Heal th Profession (dentist , pharmacist
nurse . e tc. ). . .. .. , 

. . . . . .. . , . .. . . . . . . . . .. . .

Soc ia 1 Worke r. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Archi teet. 

. , , , . . . . . . . . . . . . . . . . . . . . . . . , . . . . . .

NONE OF THSE OCATIONS... . . . ... 

.. . , , . .. ..

occupation even if the rdative

Parents "Brothers,
Si s ters

Grandpa rent s,
Grea t Grand.

parents
(Circle on or
more nU1bers
in this co lumn)

Unc les.
Aunts,

Cousins
(Circ Ie on 
more numbers
in this column)

(CircLe on or (CircLe on or
more nW7bers more numbers

in this co IU1n 1 in this co Lumn)

62/R 64/R 66/R

26. Have you enrolled for one or more CO'"
college? (CircLe one)

in a program leading to a degree since you were graduated from

lily

BEGIN
OCCX 2

Yes (Answer the question in the green section)............. 

No (SkiP to O . IJIJ. Do not ansr qustion on the g'Yeen
pages). 

....... ....... ....... """" . :...... ....,.



NOTE: FILL OUT THE GREEN PAGES IF YOU HAVE ENROLLED THIS ACADEMIC YEAR (1861- 62) 'OR COURSES APPLICABLE TO A DEGREE

27. Please indicate the terms in which you were enroVed for courses applicable to a degree.
app L y )

(CircLe as many as

Summer, 1961.............................. X

Fell Semester or Quarter, 1961............ 0

Winter Quarter, 1961- 62...............,... 1

Spring Semester or Quarter, 1962.......... 2

12/'

28. IF YOU AR NOT CUTLY ENROLLD THIS SPRING TERM, which of the following beat explains why you are not

enrolled now? (Circ e any which app

Have already received my post- graduate degree........................................ Y

Completed the course work for the degree...."

......, ,.. . . . . . . . . . . . . , . , . .. . . . . . . , . . " 

Academic difficulties or fear of academic difficulties........,...............,...... 0

Los t in te re st. . . . , . . . 

. . . . . . ' . . . . . . , . . . . . . . . . . . . . . . . . . , . . , . . . , . . . . . . . , . ,. . . . . . . , . . . . .. 

Required too much time............................................................... 2

Decided to switch fields"

,........,........,......,.................................

H"alth, Called up for Military Service, or other unforeseen personal obstacle. ....... 4
Financial costs,

........." ,........,...... ,................,.................,.,..... 

Moved from the ci ty. . .. . , , 

. . ... .. ,. ..,. . ... .' .. ... . . . ..., . .. ... ... .. , ,. .. .. . . .

.... ... 6

Fami ly respons i bi 1i ties. . , . 

. . . . . . . . . . . . . . , . . . . . . . . , . . . . . . . . , . . . . . . . . . . . . . . . . . , . , . . . .. 

Am doing independent res.'arch , completing thesis, etc. "

"" 

13/R

Other (CircLe and Specify)

29. Which of the following best describes your current (most recent) study program? (Circ e on)

Studying in a program in which full-time study is possible

and carrying--

full- time load or greater.......................... ...................... 5 14/4

more than half, but less than full load.................................. 6

ha I f a cours", load or less..,.... .

. . . , . . . . . . . . . . . . . . . . . . . .. . .. . . .. . . .. . ., 

Studying in a night school, or similar program in which " full-time study" h impssible 8
Taking a Correspondence COUT se. . , . , . .. . . 

... . . , . . . . . . . . , -. .. .., .. . . . . . . . . . . . . . , . . , . .. ., ..

,. 9

30. Write the code number from the cover page which best aescribes:

Your current (most recent) field of stU0Y.""""",,,,,,,,,,,,,,,

''''''''

IS-16/X

Did you apply for gradtiate or professional (post- bachelor) studies in any
other field prior to beginning _ cudy in your current (most recent) field?

No (Write " " in the boxes)

Yes (Indicate fie La).. 

. . .. ..

17-18/XX

Do you plan to get a degree in any field other than the one in which you have been studying?

No (Wri te " " in the boxes)

Yes (Indicate fie 

19-201X

IF' YES: What are your reasons for changing?

31. please write the name of the school which you are now attending or have most recently attended since receiving
your bachelor s degree.

School City State (Country If Non- S.)



/'LL our fHE GREEN PAGES JI' , fOU HArE ENROLLED 'lHIS ACADEMIC YEAR (1881-82) fOR COURSES APPLICABLE fa A DEGREE

32. COmpared with the .'chool where you completed your undergraduate work, is your current (last) school-- (Cire e on)
The same insti tuti

.,.............................,.

,........."......... X
A di fferent insti tution--

21/y

in he same city or within coDIting distance............,............. 0
within four hours ' automobile drive or less.............. .............. I
more than four hours ' drive,................. .................. ......, 2

33. Which of the following reasons played a part in your decision to attend this school rather than some
other? (Oirc e any which app

Couldn t be admitted to one or more schools which I would have preferred........ y
Cleaper tui tion. . . 

. , . . ... , . . . , .... " , . , . . .. ., . . "'" .. "" 

.,.,......................... X
Offered more (some) financial aid by this schoo1........................................ 0

Course work appeared easie r. , .. .. . . . 

. . . . . . . . . . . . . . . . . . . . " . .. . . . . . .. . , . . . . .. .. . . , . . . . ... 

Reputation and quality of University as a whole..

....................................... ,

Reputation and quality of my department or professional school..........,............... 3

22/R

Allowed part - time or evening courses............,......,......."
....................... 4

Within commuting distance of my home or job............................................. 5

Course' offerings more sui ted to my needs....... 

.. ........ .. .. . '" .. ... ............ .. 

.... 6
Job opportunities for myself (or spouse) while in school.............., "

.........,... 7Attracted to commni ty or area in which school is si 
tua ted.... " .. 

. .... .. .. ...... .. ..... 

Sent here by my employer......................... 

. .. .. . " . . . ,. ... , . . '" .. ... """ 

.. , ... 9
Otper (Oirc e and Specify)

34. What is your grade point average so far in your post- bachelor s studies?
11' LETfER GRADES ARE NO'! GIVEN, trans ate into etter grades as best you can:

(Oire e one).

.............. ............

A- .......,..................

B+ ..........................

B ..........................
B- ..........................

c+ ..........................

23/y

..........................

C. ..........................

Less than C- ................

No grades received yet.......

35. For each of the following three aspects of your 
post bachelor s studies please indicate both the ex-

pectations you had before :you began studying at this level and y'our experiences since yOU have been
studying at this level. (Circ e on number on each ine)

work load
taking. "

"'"

course content...

Ver

HARD
EASY 24/yLA SHA UTIOF MY TIMF
TIME 25/y

FASClNATTNG
26/y

EX ro FIN, ,
course work......

course con tent. . .

LA SHA UTIOF MY TIME
TIME

FASCINATING

27/4

I AcnAUY FO. . 
course work......

work load
taking: . . . . 

. . . .

28/4
29/4



fILL OUT THE GREEK PAGES If YOU HAVE ENROLLED THIS ACADEMIC fEAR 
(1961-62) fOR COURSES APPLICABLE fa A DEGREE

36. How would you rate the following aspects of your studies this year?
(CircLe one answer for each aspect)

Excellent I Good I Average
Poor

IDon
t know,

Inapplicable

Caliber clas s room tea"hing.... , 

. . . . . . . . . . . . . . . . . . . . . . ..

30/y

Curricu lum and course offerings..,.,............ .,

.,...,....

31/4

Faci li ties and opportunities for research (inCluding library) 32/y

Studen t hous in g. . . . . . . . . , . . . . 

. . , , . . . . . . . . . . . . . . . . . . . . . ..

33/4

Caliber thes tuden t s. . . . . . . . . . , . . . . . . . . . . . . . . . , . . . . 

. . . ..

34/y

Knowledge and professional standing the facul ty. . . . . .. , . . 35/4

_._._ ---

Persona 1 contacts with hcul ty. . . 

, . . . . . . , . . . . . . , . . . . . . . . . "

36/y

37. During the time you have been studying this
you wi th $200 or more in financial support?

academic year (1961-1962). which of the following will have provided
(CircLe Qny which appLy)

Full- time job............................................. ..... X 37/y

Subsidy from present or future employer........................ 0

Income f rom spouse ' s employnien t. . . . . . , . . . . . . . . . . . . . . . . . . . . . . . .. 

Parents or relatives........,.......,..................'''''''' 2

Wi thdrawal s from savings. . . , , . 

. . . . . , . . . . . . . . . . . . . . . . . . . . . . . . . .. 

National Defense Education Act loan........ ", 4

Other loan.......,......... 

, .. . ... .. .. .... .. . .... . ... .. .. .... .

. 5

Part-time job other than a research or teaching assistantship,. 6

None 0 f the above........,........,........,................... 7

38. During the academic year. did you receive a stipend (scholarship, fellows
hip. research or teaching

. assistantship) or similar financial aid to students?
EXCLUDE... loans and gifts from parents or relatives

INCLUDE... reduction in fees even if you do not receive the money directly

CONSIDER... work as a stipend if you are ' receiving income from teaching or research in your
field of study and are paid by your school or an affiliated organization

No (CircLe and skip to question 40).. 

.."

Yes(CircLe and see instructions).........
38/y

IF YES: On the back of the cover letter is a, set of code numbers that describe stipends by source and
type. Use the code numbers to answer the fo Hawing ques Hans:

Describe your stipend (if you have two or more. describe the one that has the highest value).

39-40/X

Do you have a second stipend?
IF YES:

UNO:
Descri be it

Itd te " in the boxes
41- 42/X

39. Please estimate the total value you received from all stipends during
clude in your estimate the value of a tuition scholarship, or tuition
no money), income from teaching or research in your field if you were
organhation. (CircLe on)

the academic year 1961-1962. In-
remi 5 s i on (even if yoU rece i ved
paid by your school or affiliated

200

500

$1. 000

fl . 500
$2. 000

$2. 500

$3, 000
$4. 000 and

$200. . . . . . . . . .. 
499......... 2

999......... 3

499......... 4

1. 999 ........ 5
499 ....".. 6

2 . 999 ,....,.. 7

999......... 8

ove r.. .. .. .. '.. 9

43/CLes s than



l'LL OllT THE GREEK PAGES Ii TOll HAVE ENROLLED THIS AOADENIO rEAR (1961-62) FOR OOURSES APPLICABLE TO A DEGREE

I PLANS FOR EXT YEAR: -1962- 9631
ON THE BACK OF THE COVER LETTER I S A SET OF CODE NUMBERS THAT DESCR I BE ST I PENDS BY SOURCEAND TYPE. USE THE CODE NUMBERS TO ANSWER THE FOllOW I NG (wEST IONS.

40. Have you accepted any stipend for the academic year 1962-63

IF NO: Jiri te " in boxes a"fd s I1i-h to B. 
IF YES: (1) Describe your stipend. (If you have two or more.

describe the one that has the highest value.
44-45/X

(2) Do you have a second stipend?

IF rES: Describe it.
IF NO: IIrite " " in the boxes.

46-47/XX

Did you any stipend that you were offered for the academic year 1962-1963?

IF NO:

IF rES:

IIri te "y'1" in the boxes.
Describe the stipend you were offered.
than one, describe the "best" one.)

(If you were offered more 48-49/XX

Did you apply for the academic year 1962-1963 for any stipend that is still pending?

IF NO:

IF YES:

Wri te "yy" in the boxes.

Describe the stipend. (If more than one is pending, describe
the "best" one.

50-S1/X

Did you

If lIO:

If YES:

apply for the academic year

Jiri te "yY" in the boxes.
Describe the stipend. (If
the a tipend you would have

1962-1963 for any stipend for which you were j ected

more than one rejection. describe
pre fe rred. )

S2-S3/X

41. Indicate your plana for the coming (1962-1963) academic year, by circling one of the following:

Will continue studies in...
Same field. .ame school. 

. .. .... . . .. . .. ..... . .. ... 

.Same field. but different school...,........,..,.. 3

.Same school. but different field.................. 4

.Di fferent field and di fferent school.............. 5

54/1

Will not be enrolled because...
Work for degree will be comleted....." ......,... 6
Studying in a bsen tia. , . . . . . . 

. , . . . . . . . . . , . . . . . . , , .. 

.Interrupting my studies temporarily............... 8

.Quitting my studies short of the degree........,.. 9

.Why are you making the change or changes indicated (.) above?

42. If you plan to go to school in the coming year. 1962-1963. do you plan to go,.. (Oirc e one)

Full-time................. X

Part-time................. 0
SSIY

43. Did getting (or not getting) a stipend influence your plans for next year?

No (Oirc e and skip to Q. Q9)........ 3

.Yes. . . .. . . .. . . . .. . .. . . .. . .. . . . 

, . . . 

... 4

56/2

IF YES: What was the influence?

PLESE SKIP 1' QUTICW 49.



ANSWER THE FOLLOW I NG QUESTIONS
APPL I CABLE TO A DEGREE. (I F YOU
SKIP TO Q. 49.
44. A. Had you at any time considered enrolling duripg

(on campus or by correspondence)? (Circ e on)

I F YOU HAVE NOT BEEN ENROLLED SINCE JUNE, 1961 FOR COURSES
HAVE BEEN ENROLLED FOR SUCH COURSE-S DUR I NG THE SPEC I F I ED TI ME PER I OD

BEIN
DEC 3

11/y
this current (1961-1962) school year for degree study

No.,.,.......................................... .. X
*Considered it, but did not apply to any school..... 0
*Appl ied to Qne or more schools, was not accepted

by any.....,.......,.,......,......." .........., J
*Applied to one or more schools, accepted by one or

more......,.........,..... ,." '" 2

*B. If YOO CONSIDERED OR APPLIED: Write the code numbe1' from the
cover page which best describes the fie d you considered.

45. Which of the following describes your reasons for not enrolling this past year? (Circ e as many as appLy)

No desire to do so................................................,,,,,,, Y

Could get a desirable job without further schooling" ......,............. X

I wanted to get practical experience firsL.............................. 0

Finances, . . . . . . 

. , . . .. . . . . , . . . . . . . . , . . . . . . . . . . . . . . , , . . . . . . . . . . . . . . . . . . . , .. 

Fear of academic difficulties............................................ 2

Problem of admission to the school (type of school) I wished to attend,.. 3

Mili tary service, active duty or reserve program....................

..... 

Health or other persOJal obstacles............. ..

,. ..

.................... 5

Fami ly respons i bi I i ties. , . , . .. . . . 

. . . . ., . . . , . . .. .. . . , . . . . . . , . . . .. . . . ., . . .. 

Lack oft ime. 

. . . . , . . , . . . , . . . . . . . . . , . . . . . . . , , . . . . . . . . . . . . . . . . . . . . . . . , . . . .. 

No school avai lable where I was 1 i ving.. .. . . 

...... .... ... .. ...... .. 

.. '''' 8
Other (C.ircle and Specify) 

l2d3/XX

l4/R

15/3
46. Have you

cable to
considered enrolling next year, (any timebetween June , 1962 and June, 1963) for courses appli-
a degree (on campus or- correspondence)? No 

(CircLe and skip to Q. 8)......,...." ....,..... 4

Yes (CircLe and continue with Q. 7)............... 5

47. IF YOU CCSIDER ENROILING NE YE:
A. Have you applied for admission to any school for the coming year (1962-1963)? (Circ e OM)

No, and I' m not planning to apply this year (Circ Le and s kip to D).,..... 

No, but I' m stitl planning to apply (CircLe and skip to B).......,....... 

*Yes, I applied to OJe schooL............................................ 2

*Yes, I applied to two or three schools...,.............................. " 3

*Yes, I applied to four or more schools. ;................................. 4
*11' YOO'VEAPPLIED: (1) What is the current status of your appli

No schools...,......,.,...

(me school...,..,.........

cations? (Circ Le one in each co umn)

IAccepted by: Rejected by: Pending at:
(Circle one) (Circle one) (Jirc one)

Two or three schools,.....

Four or more schools,..... 17/R l8/R 19/R

ON THE BACK OF THE COVER LETTER I S A SET OF CODE NUMBERS THAT DESCR I BE T I PENDS BY
SOURCE AND TYPE.. USE THE CODE NUMBERS TO ANSWER THE FOLLOW I NG QUEST IONS.

B. (1) Have you accepted any stipend (scholarship, fellowship, research or teaching assistantship) or similar
financial ald to students, for the academic year 1962-1963)?

EXCLIlDE. 

. .

loans and gi fts from paren ts or rela ti ves
INCLIlDE... reduction in fees, even if you do not receive the money directly

CONSIDER. work as a stipend, if you are receiving income from te aching or research in
your field of study and are paid by your school or an affiliated organization.

Write " " in the boxes and skip to (2).
(a) Describe your stipend. (If you have two or more,

describe the one that has the highest value.)

(b) Do you have a second stipend?

If YES: Describe it.
If NO: liri te " " in the boxes.

Il NO:

II YES:

16/R

20-:U/RR

22 - 23/RR



47. Continued
B. (2) Di d you

IF NO:

Ii' rES:

(3) Di d you
IF KO:

IF rES:

(4) Did you

IF KO:

IF YES:

decline any stipend that you were offered

Vri te " " in the boxes.

Describe the stipend you dec lined.the ''bst'' one.

for the academic year 1962-1963?

(If you declined more than one, describe

apply for any stipend for the academic year 1962-1963. that is 

~~~~

ing?
Ttri te " " in the boxes.

Describe the stipend. (If more than one is pending, describethe ''bes t" one.)

apply for any stipend for the academic year 1962-1963. for which you were rej
ftri te " " in the boxes.

Describe the stipend. (If more than one rejection. describe
the stipend you would have preferred.)

Did getting (or not getting) a stipend influence your plans for next year?

No............. 0

Yes............ 1

Do you expect to enroll for further degree study during the coming academic year (1962-1963) either
on campus or by c pondence?

No (Circ le and answer Question Q8).......... 

*Yes, on campus full- time.................... 7

*Yes, on campus part-time.................... 8

*Yes. correspondence......................... 9

*Wha t are you planning to study?
the cover letter.

(Indicate the field by copying the code numbers from list inside

SKIP 10 Q. 49

24-25/R

26-27/R

28-29/R

30jR

3J/R

32 - 33

48. FOR 1HOSE NOT PLING TO BE nlROLL WRING 1H COING ACAEMIC YE (1962-1963)...
A. Do you expect to go on for further degree study (on campus or by correspondence) in the future?

(Circle on)
No (Circle and skip to Q. Q9)............... 

Probably not (Circle and skip to Q. Q9)..... 

*Probably yes............. '

'" ..

.... 2
*Yes. .. .. 

.. . . . . . . ... . .. ... .. . . . .. .. .. . . .. " .. 

Jf YES OR PROBABLY YES:

(I) When do you expect to begin? Make your single best prediction.

Academic Year:
(Circ le on)

63- ' 64. 

.... . . . . . . . .. . . . 

"'" 5
64- 65......................
65- ' 66. . . . . . . . . . . . . . . . . . . . .. 
66- ' 67... .. .. . '" 

.. ... . . .. 

" 8
date in mind.................... 9

(2)
No speci fic

Refer to the field list and wri te the code number which best
describes the field in which you expect to study.

(3) Which of the following best explains why you are postponing your further studies?
(Circ le any which app ly)

I want to get practical experience first........... 2

Finances.... ""

" . ... "" . "'...........,.. . .... 

Military service, active duty or reserve program... 4

Problem of ge tting admi tted.. .. 

.. . .. .. .. . .. " .. 

.... 5
Health 01' other personal obstacle.................. 6
Family responsibili ties..

. ... ... ... .. .. . 

..... ...... 7
No school available where I am now living.......... 8

Other (Circ and Specify) 

34/R

36-37/l



l ATT 
I TUDES AND OP I NI ONS 

EVERYBODY PLEASE ANSWER:

49. How would you rate the following aspects of yo';r underRraduate college or university? (Oi1'cle on ans'l fM
each. asPect) Don t Know or

InapplicableExce lleat

Caliber of class room teaching.. ..............

,., .....,...,.

C\nriculum and course offerings........,....."

"'"

Facilities and opportunities for research (including library)

Student housing........,..............,.. .............."

Ca l i be r o f the stud en t s . . . . . . . . .. . . . . . , , . . . . . . . .. . . . . . . , , 

, . .

Knowledge and professional standing of the faculty;......... 

50. During the year since you graduated. ' have any of the following been a source of worry or concern for you? 
(Circle

as many as apply)

My children s health and development,......,.,

Abil i ty to make fr i ends.. .. .. . .. . . .. 

.. . .. . . .. .

Physical health..."

...........,.... ,....."

1 45/0 Ca ree r plans........,...................,....... 1

School studies this year....

..,....... ,""

"'" 2

Emotional s ta te.. . 

.. . . . . .. .. . . . . . . ., .. . .... . .... 

Re la tions wi th my parents....................." 4
World conditions........................."'"'' 5

Relations with in- laws.......................... 6
My job....,................."

""" """

" 7

Other problems (Circ le and Specify)

46/

Finances.

. . . . .. . . . , , . . . . . . . , . . . . . . . . , . . . . . . . 

,. 4

Loneliness........,..... ...........,.......,... 5

Dating. relations with opposite sex........... 6

Goals in life......................... ;....... 7

Relations with spouse......................... 8

None, no worries................................ 9

Re I i gi au s be lie f s 0 r act i vi tie s 

. . . . . . . . . . . . . . - , . . . . . . . . . . . . . . . . . . . . . . .. . .. . . . . . . . . . .

Participation as a citizen in the affairs of your conxunity.........................

Participation in activities directed toward national or international betterment....

Most Next Mos t
Satisfaction Satisfaction
(Circle O') (Circ le 

51. Which of the following do you expect to give you the most satisfaction in your life?

Your career or occupation............. ""

"-""" "." '.." '..

Family rela tionships. , ., . . . 

. . , . . . . ., . . . .. . . .. . . .. . ., . .. . . .. . . .. . . . . . . . . . . .. . .. . . . . ..

Leisure -time recrea tional ac ti vi ties. , , 

. . . . . ., . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

47/y 48/y

52. Listed below are some adjectives. some of which are
" favorable, some of which are "unfavorable, sOle of

which are neither. (Please circle the ones wh.ich best describe you. Consider only those which are most char-
acteristic of you as a person. (Most people choose five or six, but you may choose more or fewer if you want to.

Ambi tious.

...............

Energetic.............. Me thodi ca 1. . 

. . . . . . . . . ..

Quiet....... . ...........

Athletic. . . 

. . . . . .. .. . . 

Fun Loving. ..

...........

Midd Ie Brow........... Rebellious..

:...........

Calm....

.... ....... ... ...

Good Looking.., ,'0. .... Moody. . . . . . . ..

.......

Religious...............
Cautious. . . . . . 

. . . . . . . . .,

Happy..........

,., 

eO.' Nervous.............. Reserved..,........ .....

Coventional..... 

.,. ....

Hard Driving..

,.." '."

Non-religious....... 

...

Shy.....................
Coperative...... 

....,..

High Strung............ Obli ging. . . . . . . . . . . . . .. Sophisticated...........

OJI tu red. . . . . . . . . . . . . . .. Idealistic....,......., Outgoing. .. . ... 

., .. ...

Talkative. ., .. . ... . 

..,..

Dominant.. . 

.." . . .. ....-

!mpe tuous. 

.... ........,

Poised...

. . . . . . . . . . . ..

Tense. . . . . . . . . . . . . . . . . ..

EaSY Going.... . . 

. . . . . . .,

IntellectuaL.......... Poli tically LiberaL... Unconventional..........

Efficient.. .. . 

. ., .. .. ..

Lazy...._.............. Politically Conservative 9 Witty. . . . . . . . . . . . . . . . . ..

49/R 50/R 51/R 52/R

53. How would you feel about working overseas 
.for a few years. in your .-egular occupation, for each of the following

types of organization? 
(Circ e one for each kind of organization)

Defini tely would like to.................
Would like to under certain condi tions.. .
Defini tely would not like to.............

Pri va te Non-Profi t Federal N. or Other
Government International

B.siness Organization Agency Agencies
(Ci1"cle one) (Ci1"c li; O') (Circle one) (Circle on)

53/Y !4/2 55/6 56/Y



54.

IF NO:

IF YES:

Since you began college, have you seriously considered employment in any of the following Federal Governmental
departments or agencies or in the Peace Corps? 

(Circle any which apply)

(Circle and skip to Q. 55).,...... X
Indicate which agency(ies)

State Department...,.............. O

Uni ted 5ta tes Informa tion Agency.. 
Central Intelligence Agency....... 2

Agency for In terna tionaI
Development (formerly I. A.)... 3

Peace Corps.......... 

. . . . . . . . . . . .. 

Other in international affairs

(Circle and Specify)

57/y

Agricul ture. . . . . 

. . . . . . . . . , . . . . . . . . , . . . .. . . . . . , . 

.. X
Commerce (includes ('ensus) "

" . . . . , . . . . . . . . . . '" 

Federal Reserve Board...."
........,........,.... 1

Heal th , Education, and Wel fare................... 2
In terior. . . ... .. . . 

. . .. . . . . . . . . . . . . . . . . . . . .. " , . .. 

Justice (includes FBI)........................... 4

Labor (includes BLS)............................. 5

Defense (includes career military service)....... 6

Post Offi

................."

................... 7
Treasury (includes internal revenue)............. 8

Other in domes tic fields (Circ le and Specify)

58/R

(Circ le on or 1/ore of the
Have you taken any of the following Federal Governmental examinations?
alternatives for each of the examinations)

Federal
Mana gemen t Foreign Uni ted S ta tePeace Service Service InformationCorps Entrance Interne Officers Agency(PC) (FSEE) (MI) (FS) (USIA)(Circle one (Circle on (Circ le on (Circ le on (Circ le 

have taken it.....................,.......
took and plan take again.........

1 .haven taken but plan so........
never heard the exam

'.... ..'.' '."'.

hl!ard but have decided not
take becausez
... I don- t think could pass the exam....
.. . Even I passed the exam I probably

wouldn . t selected.................
. . . I wouldn ' t like subj ected theinvestigation involved...............
... It takes too long find out whe the r

you selected....................,.

., .

m not interested the types
governmen ta I posi tions fi !led throughthis exam............................

.. .

Other (Cire Ie and Specify)

591R 601R 61/R 621R 631R

! FINANCES 

55. Considering money borrowed for education (tuition, living expenses while in school, books, etc.)... how much
money.. .

None
I Less than I

$500 to I $1. 000
$500 $999 or more

do you personally owe now for undergraduate training? (Circ le
64/5

one)

have you borrowed for post-graduate studies? (Circle on)
65/6

do you expect to borrow for post- graduate s tudil!s nl!x t year
(Academic year 1962-1963)? (Circ le one)

66/5



56. How much do you have in the form of savings snd seCuri ties (or other assets which could be converted into cash
in an emergency) and how much are you currently iildebt (excluding mortgages-. bills paid within the month , et

Debts and
i abili ti e sAs se t s

Nothing., . . , . ., . .. . ,. .. 

.,. ..

Less than U 99.. . . .. . 

... .. .. . .

$100 499. . . ... .. , . . . . . . . . .

$500 999.................
$1 . 000 - 4. 999. . . . . . , . . . . . . , .

$ 5, 000 0 r mo re 

. . . . . , , . . . .. 

67/y

, .

68/Y

51. Please estimate your current average monthly income before taxes and deductions, Do not include any income you

may have from scholarships, assistantships, or other stipends awarded to students, e on in each co umn)

From Total Monthly Income
Your Own (Including spouse

Employment and other income)
(CircLe one) (CircLe on)

. ,.

99.

99,

99.
reo

None.....,...... .NOle,...,...$1 $200 $300 
$400 $600 $800 
$1. 000 or mo

$200

$300

$400

$600

$800

$1. 000

69/1 70/1

72/X58. How many of your grandparents were born in the United States? (Oirc e on)

199.
299.
399.
599.
799.
999.

or more..,

What do you regard as
an adequate monthly
tncome for a person
in your circumstances?

(CircLe one)

71/1

None. , . . . . . . .. 
One........... 1

Two. .. . .. . . .., 2
Three.. ., ., . ., 

Four. .. . . . . . .. 

59. What is your predominant national background? Mother side Father side
family f ami! y

(Circ Ie one) (Circ Ie on)
Australian. New Zealand.

.. .. .. .'''''.. .. .. .. ..... ..,.. ... ... .. .. .. .. .. ....- .. .. 

exican Puerto Rican, Central and Sou th

...

Engli sh. Scotch , Welsh , English Canadian

Irish, .... ..... , 

. .., ". -" ..... ., . . . ... . , .

German, Austrian, Swiss...................
Scandinavian. , . . .. . . .. . , . .. .. . . . 

, . . . . . . . ,

Ita 1 i an. . . . . . . . . . . . . . . , , . . . . . . ..

' -.. . . . . . . .

French , French Canadian. Belgian,.......,

Polish..... ... ., 

....... . .. ..... . . ... . . . ..

Russian and other Eas tern European.......
American Negro... 

,,_.. ..................

Spanish. Portuguese and Latin American (M
American).......

.. ,...................

Other (Oirc e and Specify)

73/Y 74/y

75/3Weekly, almost without exception.... 4

Several times a month.. ............. 5

Once a month..... .. . 

.......... ... ... 

Two or three times a year....,...... 7

Once a year.......,...........,..... 8

Never..... . 

....... .. ...,.... ........ 

60. How frequently do you attend religious services?
(OircLe the cLosest number)



In the box at the bottom of the page is your current mailing address, according to our 
records.

If If IS CORREC! , CIRCLE'THE LETTER X IO THE RIGHT....... . . . . . .. X
If KOI , PLEASE (JIRCLE IHE LETfER y TO THE RIGHI AND MAKE ANY

NECESSARY CORRE(JTION................ 

""'" ............. 

We will use this address to mail you a copy of a report on our research as soon as we receive your
ques t ionnai re.

Is this (corrected) current address your most likely address one year from now?

If NO:

Yes. 

"".' . 

., I
.No........... 2

Your most likely address one year from now

Name of residence hall, department , company, etc.. if any

".", 

Add...

I C"p, T- L: 

( ,.." .. "'onh,

EVERYBODY ANSWER:

Name and address of someone who will know where you are or could forward ' a letter to you if you were
not at the address you listed above:

r Flu'

Name

I riddl, N..

"N.=

I""" 
Add.,..

I City or

Town

LJ 

'''.' "'onh,

IMPRTANT

You have now completed the questionnaire.
envelope and return it to us.
Thank you very much and Good Luck.

Please drop it in the enclosed postage paid



NATIONAL OPINION RESEARCH CENTER

SURVEY NUMBER 450X

LEGE GRADUATE SURVEY

f!'BRUARY 1963

YOUR MOST lIKHY ADDRESS IN THE

FAll , IF DIFFERENT FROM ADDRESS

INDICATED IN BOX AT RIGHT.

STREET ADDRESS

CITY STATE

YOUR SOCIAL SECURITY NO.

What are you doing now (since the first of the year)f (Column A)
Also, what win you probably be doing this Falli (Column B)

. B.
Now In the Fall

(circle ony which apply) (circle any which apply)

Working lull-time at a type of job wh ich I expect to be my long-run career field

Working Full-time at a type of job which wil probably not be my long-run career field

Working port-time

Working as a teaching or research assistant in conjunction with my postgraduate degree program 

Going to graduate or professional school for a postgraduate degree

king courses, but not toward a postgraduote degree

In the military service (full-time active duty)

Being a housewife, ther

Other, (Circle and specify)

9/0 10/0

EMPLOYMENT

IF YOU ARE NOT WORKING NOW, OR IF YOU ARE WORKING ONLY AS A TEACHING OR RESEARCH ASSISTANT, SKIP TO QUESr.JON 5.

2. -Which field best describes your jobf (Inside fhe leffer enclosed with the questionnaire is a list' of fields of employment and study, Enler the code number 'hat best

describes your job,

11-2/RR

3. When did you start workinQ on Ihis jobi (Circle one)

Before June 1961 .........

.............."............ 

June, July, or AUQ. 1961.............,............... 2
Sepl., Oct" Nov., or Dec. 1961

....................

Jan., Feb., Mar" Apr., or May 1962..............t
J",., July, or Aug. 1962.............................
Sepl., Ocl" Nov., or Dec. 1962 ,................... 6
Aftr Decmber 1962..................................."

13/R

.t. Which of Ihe following best describes your employert (Circle any which apply)

Self-employed, professional porinership, or in business owned by my family.......... 1
Privale compony or corporalion.........,........",.............................",................... 2
Elementary or seondary school or school system ...................."..........................., 
R.search organization or inslilute.............,............

,............,,,................................ 4
College or University or Junior College........................................,.....

.................. 5

r ?o ::;:n

~~~ ::' ::::::::::::::::::::::' . ::::' ::::' '''''''''''':::. :::::::::' ::' ''''. ''. ::":::: 

Other (circle "nd specify) 

U/R



CAREER AND POSTGRADUATE EDUCATION
EVERYONE PLEASE ANSWER,

5, Which field from the list of fields inside the cov..r letter best describes your anticipated career 
field1 Please enter the code number of the fieldyou expect to be your long n coreer and ignore any stop-gap job or temporary military service which might precede it.

iF YOU ARE A WOMAN, If you pion to combine marrioge
and work, code the field of em-
ploymenf, not housewife. Use
code number for " Housewife
if you do not expect to work at
01/,

In addition 10 writing the code in the
bo:(es , please describe your anticipated
coreer in 0 Few words here.

The following activities cut across a number of specific jobs. Which ones do you anticipate will be an important part 
of your long run career work?

(Circle any which apply)

Teaching ,.... """"'''''''' ""'"'' 

"'"'''''''''''''''' 

...................... 5
Research ................................, ......... ..........",........ ..... ..... 6
Admin isfrotion .

..................... ..........,..... ...,-, ...... 

...... ..... ..... 7
Service to patients or clients.............................................. 9
None of these .....................................................,............. 

15-16/XX

17/4

Please indicate the highest degree you now hold
, the next degree you expect to receive, and the highesf degree you expect to hold eventually,

A. Highest degree you now hold

(Circle one)

Bachelor's (Undergraduate) Professional e,g, llB Arts & Science Doctorate e.g, PhDNone g. BA. BS, BE MSW, MD , JD, MEd Master's e, g. MA, MS EdD. J5D,
BPhor ., etc, etc. etc. etc.

B, Next degree you expect to receive

(Circle one)

C. Highest degree you expect to hold
(Circle one)

Have you enrolled for one or more courses applicable to a degree since you were graduated from college?

Yes (Circle and skip to Quesfion , next page)................. 
No (Circle ond answer the questions be/ow) ...................... 0

Do you expect to go on for further degree study (on campus or by correspondence) in the future1 (Circle one)

10.

No (Circle and skip to Question 24, Page 4) .....................,
Probably not (Circle and skip to Question , Page 4) ......... 1
Probably yes "'"'''''''' """""""'"'''''''''' ..............,.......,...... 2
Yes ,.......,..................,........................,.................,....,...... 3

best describes the field you expect to sfudy,Refer to the list in the cover letler and write the code number which

11.

23.2"!RR

When do you expect to begin? Moke your single best prediction. (Circle

one) Academic Year

1962-63 (This year) ........................................................... 2
63-64 ..,..........,............,.............................,.................. 3
64-65 ................,.......................................................... "
65-66,........................................................................... 5
66-67 """"'" 

""""""" 

.................... """''''''''''''''''''"""" 6
No specific date in mind ................................................. 7

18!X

19!X

20/X

21/y

22!R

25!R

12. Have you opplied to any school for study during the coming year (1963-64)?
(Circle one)

13. What is the currenl .tatus of your applicationd (Circle any which apply)

Yes ... "...,...........................,........................................... X
No (Circle and skip to Quesfion 24 Page 4)..,................., 0

27!R

SKIP TO QUESTION PAGE 4.

Accepted by one or more schools .................................., 7
Rejected by one or more schools ....................................... 8
Pending ot one or mare schools ....................................... 

26!R



PLEASE ANSWER QUESTIONS 14 THROUGH 23 IF YOU HAVE ENROLLED FOR COURSES APPLICABLE TO A DEGREE SINCE GRADUATING FROM COLLEGE,

14. Please write the code number from the cover letter that best describes:
(A) Your current (most recent) field of study .....

.......

(8) Were you previously enrolled for graduate or 

professional course, in any other field' 

No (Wrile " in Ihe boxe,),
Yes (Indicole neld) 

...........,.,.... -

28.29/XX

30-31/XX

15. Which of the following best describes your E.imory reoson for enrolling in your current (most recent) study program' (Circle one)

Definitely intended to apply enrollment to a postgraduate degree,.................,.................................,.......................... X
Primary reo son not necessarily to get a postgraduate degree but:
..... to pass certification requirements for teaching or counseling in primQry or secondary school syst m ..,.............

,...... .

..... to gain specific "job knowledge" for my present or future employer ...........,....,..................

................. . . 

,.... 1

..,., to enhance my own knowledge regardless of degree. career, or job benefits...................... . .n. ....... 2

...., other (Circle and speciFy) 

32/Y

16. Were you enrolled lor one or more postgraduate courses lost Summer (Summer session 1962)1 (Circle one)
Yes............................. 8 33/7

No............................., 9

17. Do you expect to be enrolled For one or more courses next Summer (Summer session 1963)? (Circle one)
Yes ..............................

No .....................,........
Undecided..... ..........

34/3

18. Please indicate which category best describes whaT your enrollment status was, is, or probably will be for eocn of the following academic terms. (Circle one

in each of columns A. B, C, and 

IC ircl(Circle one) (Circle one)
IF QUARTER OR TRIMESTER SYSTEM,+ Fall ' Winter ' Spring '

IF SEMESTER SYSTEM,+ Fall ' Spring ' 63
Circle Fall 'Below

--.--.

In a program in which full-time' study is possible
and carrying: .

lfll course load or greater

less than 0 full course load1-.
no courses, enrolled only for completion of

thesis, independent research , etc.

In night school or other program in which full- time
study is impossible:

For correspondence courses

Interrupting my studies temporarily

. intention of going on lurther

Completing thesis, doing independent research , etc.

Normally attend summer sessions only

My school is on semester system

Other (Circle and specify)

35/y 36/y 37/y 38/y

IF YOU HAVE NOT BEEN ENROLLED AND DO NOT PLAN TO BE ENROLLED AT ANY TIME BETWEEN SEPTEMBER 1962 AND MAY 1963 SKIP TO QUESTION PAGE A,

19. Please write the name of the school which you are now attending or have most recently attended.

SCHOOL CITY STATE (country il non U.

20. Have you enrolled at any school other than the one listed above for graduate or professional studies since receiving your bachelor's degree'
Yes.......,............. 8

No.....................
39/7

21. What is your grade point average so far in your post-bechelor s studiesi

IF LETTER GRADES ARE NOT GIVEN, tran,late into letter grades as best you can,

(Circle one)

Less thon
-4/y



22, During the academic year 1962- '63 , did you receive a stipend (scholarship, fellowship. research or teaching assistantship) or similar financial

aid to students

EXCLUDE. 

. .

INCLUDE

. ,

CONSIDER. 

. ,

loans and gifts from parents or relatives 

reduction in fee,s even if you do not receive the money directly
work as o' stipend if yovore receiving income from teaching or research
school or an affiliated-organization

in your field of study and are paid by your

. No (Circle and ,kip to Question 23 below) .....,.............. X 41/y
Yes (Circle and answer , B and below) ...............,... 0

IF YES, On the back of the cover letter is a set of code numbers that describe stipends by source and type.
the following questions:

A. Describe your stipend (if you have two or more, describe the one that has the highest value),

Use Ihe code number.s 10 onswer

i, Do you have a second stipend?

42-43/RR

IF YES, Describe 

IF NO, Write " " in the boxes 44-45/RR

Please estimate the total value you received from all stipends during the academic year 1962-1963. Indude in your estimate the value
of a tuition scholarship or tuition remission (even if you received no money), and income from teaching or research in your field if
you were paid by your school or affiliated organization.

Less than
$200

000
and over

46/0(Circle one)

23. This question applies only to that port of the academic year 1962.
1963 in which you were (or expect to be) enrolled for courses ar

engaged in academic studies. During that period, which of the following will have provided you with $200 or more in financial support
any income from scholarships, fellowships, assistantships or 

other stipends. (Circle any which apply)

actively
(Exclude

Full-time job ..,...".,. ...................... 

""'''''''''''''''''''''''''''' 

............,.........,.........,.........................,. X 47/y
Subsidy from present or future' employer............................................................................... 0
Income from spouse s employment ....................................................

;..........................................

Parents or relatives '...........'..'.'......'.........-............................,............................................,.....

Withdrawals from savings ........ ............ ,.............,.....".................... .'........-.....................,.......... 3
National Defense Education Act loon ........................................................................................ 4
Other loan ......,.... ........... 

........'.................,..-..-......................,........................... 

"""'''''''''' S
Part-time jab other than a research or teaching assistantship .........................,............................ 6
None of the above ...............................................,................................,........,...................'.,.... 7

BACKGROUND INFORMATION
EVE YONE PLEASE ANSWER:

24. What is your sex

25. What is your current marital statuof (Circle one)

Male..............................................- 1
Female ............,................................

48/0

Single, no definite plans to be married at present .................................................................... 49/'1
Single, have definite plans 10 be married before Sept. 1, 1963...................................................
Single, have definite plans to be married after Sept, 1, 1963...................................................
Widowed, Divorced, Separated (answer A only) ..................................................................
Married (answer A and B) .................................................................................................... 3

IF WIDOWED, DIVORCED, SEPARATED, ANSWER ONLY:
IF MARRIED, ANSWER AND 

A. How many children do you have now (eounla current
pregnancy as one child) (Circle one)

None ...........................................................,...... S SO/R
One "'''''''''''''''...................................................
Two ........,..........................................,................. 7
Three -......-.......................,...................,............. 8
Four or more._..........................n..........................

What is your spou.. doing currently' (Circl. any
which apply)
Working full.time .................................................. X SI/R
Working part-time .................................................. 0
Miltary service (full.time active duly)....................... 1
Housewife, mother................................................... 2
Going to schooL................................................... 3
Other (Circle and specily)



26. Please indicate both the religion in which you were reared Clnd your pre nt religious preference.

Protestant None

A:ELIGION IN WHICH YOU WERE REARED 52/y
(Circle one)

B. PRESENT RELIGIOUS PREFERENCE 53/y
(Circle one)

----------

otlf you circ!ed . ' Protestant" or " Other " please specify denomination(s):

27. What is your racial background? White .........,.m...........,.,....,.......,.'"'''''''''''''''''''''''''',.......
Negro.. ..........,. .......... ...,..,.. ................"......................".., 0
Orieotol,.....................,....,............................................... 1
Other (Circle and specifyl

54/1

28. Which of the Following ' best describes the community which you think of as your hometown during high school days? (Circle one/

Farm

open Mare than less than More than less than

country 2 million 100 000 2 million 10, 000

55/y

29. What kind of work did your father do when you were age 16? (If deceased or retired, give his !)aior occupation when he was working)

Occupation,

Duties.

COllEGE BACKGROUND

30. What was your career preference when you started undergraduate college? (Enter the code number from the list of fields)

Give your single strongest preference even if -i was vague or if there were several alternatives.
If you had absolutely no preference. write " in the boxes, 56-57 /XX

58-59/XX

6O-61/XX

31. What was your undergroduate major field? (Enter the code number from the (ist of fierds'

If you had a joint major, give the one with the most course credits,

32. What was your previous undergraduate major field? (Enler the code number from the list of fields)

If you hod not shifted majors, write in the boxes.

If you had several previous majors, give the.f one in which you were officially registered.

33. What was your cumulative (overall) grade point average when you completed your undergraduate studies? (IF LETTER GRADES WERE NOT

GIVEN, translate into letter grades as best you can)

,,,,,,. '". ) I

D or lower

Iw,
34. When did you receive your bachelor . degree? (Circle one)

I do not yet have 0 ' bachelar s degree '"'''''''''''''''''''''' X 63/1
Spring commencement, 1961 ........................................" 0
Summer ...sion commencement. 1961 ...........................
Other (Specify) 



THE FOLlOWING QUESTIONS REFER TO THE PERIOD WHEN YOU WERE COMPLETING YOUR UNDERGRADUATE STUDIES.POINT OF REFERENCE, PLEASE THINK BACK TO MAY 7961 AND ANSWER IN TERMS OF YOUR SITUATION THEN.
IN ORDER TO INSURE A UNIFORM

35. What Was your academic status at that timef (Circle one)
Registered Spring term and studying for a bachelor's degree to be awarded 

at Spring 1961 commencement (May, June, July, but beforeSumme r -session commencement ..

............................., """'" 

-"""""w'", """"'"'''''''' ....... -""" '...0...... -.......,.. ....... ............... ....... 

""".,.... ......, ..... 

0.. "n. ....... 7 64/6
Registered Spring te m and studying for a bachelor s degree to be awarded at 1961 Summer session commencement.....................................,............. 8
Other (Circle and briefly specify your academic status: 

36. Howald 'were you? (Circle one)
19 or

younger
30 or
alder

65/y

---

. Which of the following was the appropriate income category for your porentol family? Consider annual income 
from 011 sources before taxes. (Circle one)

ANNUAL INCOME

less ' f non I have
000 66/9

idea

38. . Please indicate your parents' (or step- parent's if porent was deod) highest educotionol ottoinment at that time. 
(Circle one in each row)

Graduate or8th grade Port High High school Port College professional degree
or less school graduate college graduate beyond the

bachelor's
Father (Circle one)

Mother (Circle one)
67/3

68/3

39, Which of the following categories best describes the usual occupotion of the head of the household in your parental family 
01 thot timel (Circle one)

Professional... ,." ,.,.,.... '......., ..., '"'' ......... ...... ....,.,.... 
"''''''''''''''''''' 1

Proprietor or Manoger .............................................................. 

Sales (Other than Soles Monoger or Adminis'rator).......................... 3
Clerical.,.... """"'"'''''' ,.,........., ............. ..,.............. ,.....,............... 4
Skiled worker .".,.,.................,.........,..........,.,.............................. 5
Semi'Skilled worker ....................,....................,.....,...............,..... 

Service worker,...,.................,...................,...,............................. 

U nski lied worker,...... ........,

;..... ........ ;..... ..

;......... "'"'''''' ..... ............ 8
Farmer or farm worker............... ;............................,...................... 9A. If the head of the household was 0 woman. also circle here................................................................. 0

B. If the head of the household was retired, also circle here 

""""""""""..............................................

69/y

40. .What was your anticipated career field at thot time

Please give what you expected to be your long-run career ond ignore any pions which you may have had for sthool
, temporary job or lem-porary military service.

IF YOU ARE WOMAN: If you planned to combine marriage and work code the
field of employment not housewile. Use the code number for "Housewife
only if you did not expect to work at 01/,

70-71/XX

41. How did you feel obout the occupation which you indicated above as your anticipoted career fieldi 
(Circle one)

I strongly preferred it 10 any o'her ........................,....................... 0

I could have ben tempted by one or more alternatives;..........., ;..... 1

72/y

I actually preferred one or more alternatives ................................ 2

42. What woo your possible altemative Coreer. fieldi

If none , write , in, t boxels.

If your alternotive had the some code number as the one to question 40, write 
in the boxes.

73-74/XX
If you had more than one alternative, give only 'he one which you thought was most likely.

THANK YOU VERY MUCH FOR FIllNG OUT THE QUESTIONNAIRE


