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INTRCDUCTION

In his comprehensive report to the Federal Task Force on Social
Work Education and Manpower, French notes:
The two problems in maintaining and expanding a work
force are recruitment and retention of workers. These problems
are faced by the organized profession as it seeks to expand
its share of the available supply of persons in the labor force
in competition with other occupational fields. The turnover
problem of individual agencies, where personnel movement is
easily charted, has received considerable attention, while
the problem of movement into and out of the areas of social
work specialization or social work as a field has received
much less. <t
In 1961 the National Opinion Research Center initiated a large-
scale study of the nation's graduating class of that year. Just before
they graduated, over 40,000 seniors on 135 campuses were given question-
naires by local representatives of NORC. They provided data on their career
aspirations, occupational values., college experiences, plans for employment
and graduate training, and a variety of background and demographic charac-
teristics. All students in the sample, whether or not they responded to
this 1961 wave, were followed up in 1962, 1963, and 1964. Thus longitudinal
data from four points in time were made available on a large, representative

sample of the college graduating class of 196102

Annually, each respondent in the panel reported the occupational
field in which he planned to make his long=-run career. In this way it was

possible to study specific occupational and professional groups.

This report presents data on those respendents who identified social
work as their long-run career choice on one or more of the first three waves

of the study. Thus it follows college seniors through the first two vears

1David G. French, "Needed Resesrch on Social Work Manpower: A
Report to the Tank Force on Social Work Education and Manpower" (Washington:
Department of Health, Education, and Welfare, 1954), pp. 1-3,

2A full description of the sampling procedures i
Appendix 5 of James A. Davis, Great Aspiraticns (Chicago
Co., 1964).

s conftained in
¢ Aldine Publishing
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after graduation. Further, retrospective data from the first (senior) wave

permit an analysis of the college years.

The study is viewed as a response to the growing concern for the
supply and utilization of manpower in social welfare, and as a contribu-
tion to the increasing demand for empirical research in this entire area.
It has limitations, however, of which the reader should be aware. The
NORC college seniors study--the "parent" from which this report has de-
scended--was not designed with any specific occupation in mind. 1In our
case, this means that a number of issues and problems unique to social
work were not included in the questionnaires and cannot be investigated
in this study. For example, there are no data relating to the major
"methods" of social work--casework, group work, and community organiza-
tion--nor are there sufficiently detailed data on the type of agency in

which the graduates find employment after graduation.

In the following paragraphs we give the plan of the report and
briefly highlight some of the major threads which run through each of the

five chapterso

Chapter I compares seniors aspiring to a career in social work with
all other seniors; thus the chapter contains data on all 56,664 respondents3
who returned questionnaires to the first wave of the study. Social workers
and non-social workers are compared on sex, age, academic performance,
parental income, and occupational values. Prospective social workers are
differentiated from other students in each of these aress. In additien,
comparisons are made among subgroups within the field. The title of this
report is derived in part from one of the major findings on social origins:
while female students come from higher income famiiies than do men in the
class as a whole, this phenomenon is especially prounounced in social work

(Table I.7).

3Because of differential sampling rates in the selection of the
sample, it was necessary to weight the responses to avoid an overrepresen-
tation of certain subgroups in the analysis. The weighting of all responses
to the first wave thus produced 56,664 cases representing 33,782 actual
individuals. The former figure yields unbiased data on the full graduating
class of 1961.




Chapter II documents the scope of recruitment and defection in social
work during three spans of time--college, the first year after graduation,
and the second year after graduation. The chapter combines these two pro-
cesses to trace net changes in the size of the group aspring to social work--
changes from the freshman year to the second year after graduation. It
also presents an estimate of the total number of 1961 college graduates

who identified social work as their career choice.

Although all the data in Chapter II are new and potentially useful,
one set of findings has special importance. This is the impact on post-
graduation loyalty of a freshman orientation to social work. Those respon-
dents who cited social work as their career choice as seniors and as fresh-
men were substantially more loyal after graduation than those who clagimed
social work as seniors but not as freshmen. To state this in other terms,
those who were loyal to social work from the freshman to the senior year

were much more loyal after graduation than those who were recruited to the

field between the freshman and senior year (pp. 48 and 49). Relatively: few
freshmen remained loyal to social work during college; but of those who did,

a considerable proportion remained loyal after graduation.

These data have implications for any attempts to enlsrge the number
of college graduates oriented toward a career in social work. The number
of college graduates who claim social work as their long-run career during
the years after graduation can be increased substantially by (a) an in-
crease in the number of freshmen oriented toward the field and (b} an

increase in their rate of loyalty to the field during college.

This last point--sustaining lovalty to the field during cocllege-~
focusses attention on the general issue of loyalty {or its opposite, defec-
tion) in social work. Chapters II and IV document & rather sizable defection
from the field during each of the three time periods selected for study.

In the introductory paragraphs to Chapter IV we observe: "It is clear
that social work could have grown significantly if the exodus from the
field could have been reduced. The implications for policy are clear,
A great deal of time and momey is invested in recruitment programs, both

at the national and local levels. But perhaps it might take less investment
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of the profession's resources to retain the allegiance of those who have
already identified with the field than to recruit more personnel to fill

the ranks of social work."

In Chapter III we discuss the correlates of recruitment to social
work, especially during the college years. The first table of the chapter
reviews the associations between twenty-two variables and recruitment. It
shows that occupational values, sex, academic performance, and race are
most strongly associated with recruitment. The largest part of Chapter ITIIL
is devoted to a multivariate analysis of recruitment during college. The
chapter closes by identifying those fields which recruits to social work

during college had identified as their career choices as freshmen,

Chapter IV parallels the previocus chapter but deals with the con-
cept of retention. It presents correlates of loyalty to social work
during the three periods considered in this report--the college years,
the first year after graduation, and the second year after graduation.
Many of the variables which were associated with recruitment (either
positively or negati?ely) are associated in the same way with retention.
However, there are differences. Notably, men are more loval to the field
than are women; further, respondents who have no brothers or sisters dis-
play a rate of loyalty to the field which is considerably higher than that
of those with siblings. The final section of Chapter IY draws together
data on both processés, and Chart IV.2 summarizes much of the informaticn

on the correlates of both recruitment and retention,

Chapter V presents the only data on what the respondents actually
did; it gives the activities during the first year after graduation of

those seniors who cited social work as their carcer choice.

During the first year after graduation, about one-sixth of the
senior aspirants began graduate education in social work; abouf one-third
found employment in the field; and about one-hglf neither studied nor
worked in the field. Chapter V correlates post-baccalaureate behavior with

a number of the variables which had been introduced in previous chepters,
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The line of analysis in this report represents an attempt to avoid
two extremes, both of which would mitigate its usefulness. On the one
hand, we have attempted to do more than simply describe marginal percentage
distributions of the data. We proceeded on the assumption that elabora-
tion of the data through multivariate analysis would provide not only theo-
retical insights but practical clues to those responsible for manpower
responsibilities in the field., Similarly, in Chapters III and IV we have
used one measure of association--Yule's Q--as a means of summarizing
relationships, rather than the somewhat more conventional procedures of

assessing percentage differences.

On the other hand, we have refrained from pursuing relationships
which may be real but obscure, or relevant only for small and practically
unimportant subgroups in the sample. Similarly, we have not used measures
of association or other statistical procedures which we felt would hinder
rather than facilitate the reader's understanding of the point to be made.
The ultimate purpose of a report is communication to the readsr. Although
we have tried to avoid the simplicity which tells little, we have also

attempted to avoid the complexity which introduces barriers to understanding.

There are two models of the profession of social work which can be
used to describe its respomse to manpower research in general and to this
report in particular. The first model would take the structure cf the
profession as given and as relatively immune to change., It would follow,

then, that groups of prospective social workers whose orientations or

characteristics are inconsistent with the profession would either (1) show
low rates of recrultment to the field or {2) once in, would show high rates

change, to be consistent with the field. Iun all these options., thes individ-

val adapts to the realities of the occupation. Under Lhis model
ple, the facts that non-social werkers valuing freedom from supervision
show low rates of recruitment to the field, or that sceial workers waluing
monetary rewards show high rates of defection. can be viewed as functional
for the field, since close supervision and modest pay are characteristics

of the field. ©Ox the fact that the group with high academic performance
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in college shows & pattern of relatively high defection and low recruitment
can be accepted on the grounds that, as constituted, the profession places
primary emphasis on the member's emotional stability, semsitivity to and
acceptance of others, and skill in relating to others, and secondary em-

phasis on intellectual ability

The second model of response to research of this nature would view
the profession as adaptive., Thus the high defection and low recruitment of
individuals oriented toward monstary rewards would be viewed as & loss of

manpower--a loss which might be raduced by a change in the structure of

the profession. Similarly, high defection and low recruitment of those
with the greatest intelliectual skills would be viewed as & manpower loss

which internal changes in the profession might alleviate,

These two stances gtive to the implications of research findings
are, we take it, similar to the two conceptions of the profession which
Henry Meyer has termed socizl work as “community" and social work as "move-

ment.,"

The Ycommunity" aspect of the profession is viewed as an impediment,
creating restrictivensss and inflexibility. The competing strain of "move-
ment" produces change srd evolution lesading to greater skill and expanded
service. Meyer asks:

How can the more adaptive impu1~@a of the social work
profession be encouragad? iicy Efor social
welfare ought to view the profession as one of the ob-
jects of its policy. Tt seems fo me that social work

can and will adapt tc external demands which support
movements within the profession already in evidence.

A clear and explicit commitment to back the innovative
movements--in training, technigques of practice, and
organi ational FormwawiWI &1 uraga the prof@S'ion te

manpywero Et w11¢ flmqufm thoge asp@cta of profes-

ent” rathsr than

t maks for '‘movs

sionglization th
Ycommunity, "'

Henry J. Mever, "Frofessionalizaticn in Social Work and Its

Implications for Manpower in Social Welfare," unpublished paper presented
to the Imstitute on Research Approachss to Manpower Froblems in Social
Welfare Services, August 23-26, 1964.
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CHAPTER 1

CHARACTERISTICS OF SENIORS SELECTING
SOCTAL WORK AND-OTHER FIELDS

This chapter presents data about éeniors_who select socizl work as
their 1bng~run career field, and it compérés'these_datalwithvcharacteristics
of other students. We have divided the entire sample‘of graduatiﬁg-sénioré
.into four groups, a@cdrding to the field which, immediately before gradu-
ation, :they claimed was their "anticipated career field." The four fields
are social work, education, social sciences, and "all other" fields (a re-

sidual grou_p).1 The number.of_seniors falling into each group follows.

Social work . . . . 990

.Education . . . .. 17,438
Social sciences . . 2,241

All other fields . . 35,995

' 56,664

Education and social sciences were isolated as fields for comparison
because freshman social workers defect primarily to these two fields, and, to

a lesser extent, these two fields primarily supply recruits to social work.

This chaptétr will thus provide (1) a description of personal‘an&.backm
ground characteristics of those seniors selecting social wbrk‘as their ééreer
field; (2) a comparison of these students with those se]écting édhcaﬁion and
social sciences; and (3) a comparison with all other studencaigraduatiﬁg in
the class of 1961.

Sex and. Age

Data describing the sex and age compositions of social work and other
fields are shown ih’Table Iul. The table doéumentsvtheAheavy selection of women
into social work; 771 of the 990 seniors choosing social work (78 per cent):are

female.

l1n this classification, "education" includes all primary, secondary,
and specialized teaching fields. 'Social science" includes clinical, social,
industrial, experimental, and general psychology; anthropology; economics, po-
litical science, and international relations; sociology; area and regiomal
studies; general social science.
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TABLE T.1

SEX AND AGE OF SENIORS SELECTING SOCTAL WORK AND OTHER FIELDS

Social

Sex and Age Social Work| o & - Education Al;igig:r
Sex (per cent male) 22 (990) 66 (2,241) 31(17,438) 73(35,995)
Age (per cent "young'-- '
age twenty-one or 54 o 3] 50 43
younger) (978) | (2,207) (17,236) (35,532)
NA, age 12 - 34 202 463
Total N 990 2,241 17,438 35,995

The age data might lead to the first (and erroneous) impression
that social work attracts slightly younger students than do other fields.
The percentage "young" (age fwenty-dne or younger) is about five points
higher than social science and education, and eleven points higher than all

other‘fields.

When sex is introduced, a different story emerges. Sex and age aré
themselves "so highly correlated (female college seniors being noticeably
younger than men) that what appeared to Bé an overrepresentation of young
people in social work is actually a reflectiqn of ;he overrepresentation

of women. Table I.2 gives the details.

TABLE I.2

AGE, BY SEX, OF SENIORS SELECTING SOCIAL WORK AND OTHER FIELDS
‘ (Per Cent "Young'--Age 21 or Younger)

Sex Social Workl 5°¢12l | pyication| A1l Other
. Science - ‘
Male 27 sy [P ,a51)|?® (5,291 ]%7 26,071)
‘Female 82 ae0) PO (756)|%0(11,939)[ 62 (9,461)
SN ... .. . . 55,953
- NA, age . <111
Total N . . 56,664




For all fields, women are distinctly younger than men, (That is,
the proportion aged twenty-one or younger is higher for women than for men.)
Obviously, the women who reach their senior year have, to a greater extent
than men, gone straight through; male students' educational careers have
been delayed or intervupted. These contrasting patterns of educational ca-
reer probably stem from two sets of factors. First, men encounter more ob-
stacles to-a smooth passage through academic life than do women. A few seas
military service, and it is quite probable that, on the whole, the men in a
freshman class have less academic ability and comz from families of lower in-
come than do their female classmates. (This is certainly true by the time
the freshman cohort reaches the senior year.) . Secend, the response of men
and women to academic obstacles is different. Education is a necessary re-
quirement for men if they wish access to money and higher-status occupations.
For women, it is not their own education, but that of their husbands which
identifies the niche they occupy. For many women, then, two modal types
emerge: those who drop out of college for marriage or work, and those who
go straight through their college career without interrxuption. Each type

of behavior produces a relatively young group of senior women.

Table I.2 shows that slightly over 60 per cent of the senior women
are twenty-one or younger. Table 1.2 further reveals that not only are so~
cial workers not younger than their classmates, but the men are actually
older. A glance at complete age data for men in Table I.3 confirms that men
in social work are distinctly older than the other men graduating from col-
lege in 1961. About one~-third of the men in social work are twenty-five or

older, while less than one-third are twenty-one or younger,

For a recent analysis of the effect of education on occupation, see
Otis Dudley Duncan and Robert W. Hodge, "Education and Qccupational Mobilitys
A Regression Analysis,' Amer. J. Sociol., LXVII (May, 1963), 629-44. The
authors summarize a portion of their findings thus: "Our fiadings, then,
are reasonably unequivocal on two points, if we state them conservatively:
(a) Education is a more important determinant of occupational achievement
than is father's occupation. (b) Education accounts for an important com-
ponent of such effect on occupational achievement as father's occupation does
have.,"




TABLE I.3

AGE OF MEN IN SOCIAL WORK AND OTHER FIELDS
(Per Cent)

Age Social Work S?CIal Education] All Other
Science
Twenty-one or younger 27 43 29 37
Twenty-two to twenty- 39 37 44, 42
four
Twenty-£five or older I 34 20 27 21
Total . . . . . o . 100 (218) 100(1’451) 100(5’297) 100(26,071)
N. ... ... . 33,037
NA, age . . . . . 467
Total N . . . . . 33,504

In attempting to discover why social work should contain fewer
younger (and more older) aspirants among the men, we proceed from an ob-
servation made earlier that students with relatively low academic ability
may encounter more frequent academic hiatuses and thus as a group be older

than their more gifted peers.

Table I.4 presents the full data on age as it varies among groups
according to field, sex, and Academic Performance Index (API),3 The table per-
mits a number of interpretations. First, API does have a consistent effect
on the age of seniors, regardless of field or sex. The percentage who are
"young' decreases within each group as one moves from highto low API. Be-

cause this figure is lowest among those with low API, we should expect that

The Academic Performance Index was designed by Norman Bradburn and
James A. Davis (both of the NORC staff) in the preparation of the major re-
port on the college seniors study. Each respondent was classified as scor-
ing high, medium, or low on this index. API is simply the respondent's self-
reported grade point average, standardized for the quality of his undergradu-
ate college. 1Its derivation is reported in Appendix I.




5
any field-sex group which contains a heavy proportion of low AFL students

would therefore be an older group.

TABLE 1.4

AGE, BY SEX AND API, FOR SOCIAL WORK AND OTHER FIELDS
(Per Cent "Young'~--Age 21 or Younger)

API Social Work S?cial Education All Other
Sciences
Male
High . . .. . ... = @& |°° men| * wssy| > 4,763
Meditm . . . . . . .13 ey ¥ G20yl Pleiessy| 0 (s, s584)
7 . )
Low . o o B ey YT sy 293,163y PPh12.642)
Female
High 64 13y | 99 (ar5) | ®%2,043) ] O (2.382)
Medium . . . . . . . 1% 208y | %8 (320y| ®Ys,118y1 O3 (3,863
Low . o 1T 330y |02 sy w2 L1
N ... . 55,716
NA APT and/ov age. . 948

Total N. . . . . . . 56,664

This is clearly the case with men. An inspection of the case bases
in parentheses shows that men in social work are one of only two sex-field
groups (the other being men in education) in which low APL students out-
number high and medium students combined (146 of 218 men in social work are
low on API). And because such a large proportion of these 146 men are older
students (only 22 per cent are young), they reduce the total proportion of

young students among men in social work.

It is instructive to note that men in social work who are medium
on APT are not much different #in their age composition from the rest of the
sample; 38 per cent are '"young.' However their weight is relatively small,

accounting for only 56 of the 218 men in social work.



In comparing the fields singled out for this analysis, API still does
not differentiate women in social work from the rest of the sample; female so-
cial workers high on API are just as young as their sisters in other fields who
are similarly gifted. Among the men, within each API group the social scien~
tists are almost as young or younger, and the social workers and educators older
than the rest of the sample.

Perhaps the most general picture emerging from Table I.4 is the joint
effect sex and APT have on age. The large age difference between the sexes
can be only partially explained by API, since differences still exist between
the sexes within each API group; among the high API educators, for example,
64 per cent of the women are young, while the figure for men is 42 per -cent.
Another way of emphasizing the strong effect of sex on age is the observation

that the least talented women are still younger than the most talented men.

Finally, API makes a greater impact on the age structure of senior men
than on the women. Take the "all other" group in Table 1.4, for example.
Among men, the percentage ''young' drops from 51 to 40 to 29 among high, medium,
and low API groups, respectively; the falloff among the women is ounly from 65
to 63 to 58. This pattern holds in general throughout the table. A reasonable
explanation for this is the probability that women of low API simply drop out
of school and thus escape surveys of college seniors. As a result even the low
API women who graduate are a fairly young group. On the other hand, men will
return to academic life even if their relatively limited abilities lead to an
interruption of schooling somewhere along the way. The low APIL men who do at-
tain the B.A. will contain a relatively high proportion of older individuals

(or relatively low figures in the third row of Table 1.4).
Socio-economic_Status

The distribution of the respondent's parental income is shown in Table
I.5. The table indicates that social workers' families are at least as well
off as the families of other students, and are moderately more affluent than
those of education students. The variance of the income of social workers'
families is slightly greater than the variance found among other seniors--
that is, both poor families and wealthy ones are overrepresented among social
workers. By combining cells from Table I.5, we can derive the percentage of

students in each field whose families earn either less than $5,000 or more than
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$15,000. For social work, this statistic is 42 per cent; for all other, 38 per

cent; for social science, 37 per cent; and for education, 37 per cent.

TABLE 1.5

PARENTAL INCOME BY FIELD
(Per Cent)

Income Social Work Social Education All Other
Science
Less than $5,000 22 17 24 19
$5,000 to $7,499 27 27 31 27
57,500 to $14,999 31 36 . 33 35
$15,000 or more 20 20 L3 19
Total . . . . . . 100 (822) 100 (1,993) 4100(14,311) 100(31’259)

N. .. .. ... 48,385
NA or DK . . . . 8.279
Total N . . . 56,664

Past studies of graduate students in social work have led to the uni-~
form conclusion that 'social work students tend to come from families which
are lower on the socio-economic scale." This general impression is probably
a product of the fact that studies of students aspiring to sccial work have
traditionally been limited to those in graduate school. Table 1.6 is drawn
from three different studies--this one, a study of graduate students in fall,

1960, and a study of graduate students in 1954.°

The apparently lower=class origins of the graduate students in the
1954 study can be attributed to at least three factors. First, the study was
conducted a number of years earlier than the other two. The general increase
in income during the interval between the earlier and later studies would ac-
count for much of the apparent increase in the financial well-being of students.
Looking at the second, fourth, and sixth columns in Table 1.6, we see that the
proportion of all American families earning less than $5,000 hss decreased from

59 per cent in 1955 to 42 per cent in 1960 to 39 per cent in 1962. Thus, it is

4Milton Wittman ”EersonnellAdequate to Social Welfare Responsibility,"
&ape§6pr%522ted at the National Conference on Social Welfare, Annual Meeting),
ay , .

5The 1960 study is reported in Arnulf Pins, Who Chogses Social Work,
When and Why? (New York: Council on Social Work Education, 1963). The sample
consisted of a complete census of all entering first-year master’'s students.
The 1954 study is reported in Milton Wittman, Scholarship Aid in Seocial Work
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evident that the apparent difference in parental income among the three

studies stems largely from the fact that they span seven years.

It is of passing interest here that the income distribution of gradu~
ate social work students in 1954 resembled that of the entire population.
This is surprising, for it would be expected that graduate students would, on
the whole, come from higher strata than a nationwide cross-section. By 1960,
soclal work graduate students had improved their position relative to the pop-
ulation as-a whole. For example, Pins found that 23 per cent of the graduate
students report parental incomes of $10,000 or more, whereas the nationwide

figure for all families is 14 per cent.

A second possible explanation of the differences among the three groups
is the fact that the 1954 and 1960 studies were samples of graduate students,v
while the NORC study of the class of 1961 sampled college seniors. Of course,
graduate students are older than undergraduates, and this is especially true
of graduate social work students who experience a comparatively long hiatus

between the B.A. and the beginning of graduate training.

The older age structure of graduate students can be related to lower-
income origins in two ways. First, their greater age can reflect education
hiatuses which stem from limited financial resources. Also, older students
may have parents who have passed their earning peaks or who are retired. To
put it another way, we must consider the possibility that the income differ=
ences shown in Table 1.6 are due to a higher proportion of older students

among graduate than among undergraduate students.

Education (New York: Council on Social Work Education, 1956). The sample con~
sisted of a one~fourth sample of all first- and second-year master's students,
plus all third~year -and dectoral students.

6The postponement of graduate training by soecial workers is well docu=~
mented. Warkov found the following differences among fields in the percentage
of graduate students waiting five or more years after the bachelor's degre=s
before entering graduate school: social work, 33 per cent; engineering, 15 per
cent; humanities, 14 per cent; life sciences, 14 per cent; physical sciences,
10 per cent (see Seymour Warkov and Galen Gockel, '"Career Choices of Under=-
graduate and Graduate Students: The Case of Social Work.'" [National Opinion
Research Center, 1964, multilithed]). Pins found that 33.6 per cent of the
first-year graduate students in his study waited four or more years after the
B.A. degree before enrolling in graduate study (see Pins, gp. cit., p. 72).
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This takes us into an investigation of the age compositions of the
three studies cited. There are indeed differences, but the three samples
are not sufficiently comparable to determine whether age differences are
causing the income differences. The proportion of social work students
aged thirty or over in each study is as follows: 1954 graduate student
study, 35 per cent; 1960 graduate student study, 31 per cent; 1961 under=-

graduate study, 4 per cent.

Thus the age composition of the graduate students changed slightly
from 1954 to 1960.. Furthermore, the undergraduate social work students are
(as expected) much younger than the graduate students, only 4 per cent being

thirty or over.

Perhaps the most fruitful comparison ig between the 1961 NORC study
of seniors and the 1960 study of graduate students (the first and third
columns of Table T1.6). 1In such a comparison, the time of the two studies
is virtually held constant, thus removing one possible cause of differences
in income. A large part of the other cause of income differences--differ-
ential age structure--may also be removed by Pins' exclusion of the 650 re-

spondents whose fathers were retired or deceased.

Unfortunately, the degree to which the age composition of these
two studies are different cannot be accurately determined, because Pins
neither gives age data on the 1,783 individuals for whom he presents in-
come data, nor deoes he control for age. However, it seems reasonable that
the 650 respondents excluded from Pins' study in Table T.6 because of fa-
thers’ retirement or death are older students--that the residual group of
1,783 graduate students on which the third column is based is quite a bit

younger than the total group of all graduate students.

7Data for the 1954 and 1960 studies of graduate students are taken,
respectively, from Wittman (Scholarship Aid, p. 25), and Pins (op. cit.,
p. 31).
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Despite our inability to measure precisely the age composition in
Pins' 1960 sample of graduate students, we are prepared to state that the
higher parental income of the undergraduates as shown in Table I.6 is only
partially a result of the differential age structures of the two groups.
A third explanation for the fact that seniors aspiring to social
the possibility that the composition of the student group actually does
Well-off

change between receiving the B.A. and beginning graduate work.

students may defect from the field after graduation or decide not to attend
It is also possible that these relatively wealthy defec-

work show higher parental income than graduate students in the field is

graduate school.
tors are replaced by recruits to the field who are lower on the socio-
Because this report is based on a panel study, which locks

economic scale.
at a cohort of individuals marching through time, these questions can be
For the time being, this third explanation is
lend no

answered in later chapters.
left as an open question. Seniors in the class of 1961, at least,
support to the view that social work draws disproportionately from the low-

er soclo-economic strata of society.
The study-wide income differences between the sexes are shown in

For all fields, the proportion of "wealthy' women (those com-

Table I1.7.

ing from families with a parental income of $15,000 or more) is higher than
it is for men; the proportion ranges from 5 per cent among male educators

to 34 per cent for female social scientists.
Men in social work come from less advantaged families than do their
Women

counterparts who are not in the field, but this is not true for women.
in the field actually come from the "wealthy" families more frequently than
The

other women, 24 per cent having parental incomes of $15,000 or more.
figure for all women who are not social workers (lumping together social
science, education, and "all other" in Table I.7) is just under 21 per cent.

The proportion for all female non-social workers is depressed because the
field of education accounts for over one-half the women in the entire sample,

and the income level of women in education isﬁlqwer than that of women in

other fields.

PN :
Ve o
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TABLE 1.7

PARENTAT INCOME, BY SEX, OF SENIORS SELECTING SOCIAL WORK

AND OTHER FIELDS
(Per Cent Reporting Parental Income of $15,000 or More)

Sex Social Work So?ial Education A1l Other
. Science
Male 7 14 5 17
(193) (1,347) (4,808) (23,839)
Female 24 34 16 25
(629) (646) (9,503) (7,420)
N. « o« « « « « . . 48,385
NA or DK income. 8,279
Totagl N. 56,664

As we aid earlier when looking at age, we note that sgex is corre-
lated with API, and we investigate the possibility that the higher income
of women is actually associated with their higher API, rather than with
their sex per se. Table 1.8 shows the simultaneous relation between in-

come, sex, and API for each of the four fields.

The table shows a consistent relationship between the API of stu-
dents and their parental income, regardless of sex. Consider women in so-
cial work, for example. Table I.7 had shown that 24 per cent of them had
parental incomes of $15,000 or more. Table I.8 shows that this figure
jumps to 37 per cent for those women who score high on API--the highest
entry in the table--and sinks to 18 per cent for those of low API. The
same general pattern emerges for each sex-field grouping. The case of men

in social work is inconclusive because of the small case bases involved.

The table also repeats the earlier observation that women come from
higher status families than men. Even the low API women come from families

which are as advantaged as the high API men.

The association between seniors' API and their parental income is
difficult to unravel. There is undoubtedly mutual causality of an inter-
generational nature between income and intelligence. The higher intellec~

tual ability which is one factor producing the higher income of parents is
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TABLE I.8

INCOME, BY SEX AND API, OF SENLORS SELECTING SOCIAL WORK
AND OTHER FIELDS
(Per Cent Claiming Parental Income of $15,000 or More)

APT Social Work Social | pyication All Other
Sciences
Men
Hieh - 20 14 25
teh - (15) (348) (412) {&,330)
Mediun 4 11 5 19
: (54) (475) (1,490) (7,807)
o 7 12 5 13
A (123) (504) (2,808) (11,356)
Women
Hieh 37 37 22 .28
gh - (115) (248) (1,678) (1,930)
Medium - . 26 (ue) 33 (276) 174,093 28 (2.987)
18 33 13 21
Low . \
(258) (12D (3,610) {(2,380)
N. . . . . . . 47,664
DK, income . . . o . 6,326
NA, income . . . . & 1,769
MA, API. . . « .« o . 721
NA or DK, more than
one variable . . . 184
Total N. . . . . 56,664

passed on to their children. Greater affluence also permits advantaged ed-

ucation for the children from their earliest school days.

Further, successful survival through the academic obstacle course
is most probable for those who are intellectually and financially most fit.
Another way of viewing this is to imagine a group of high-school students
normally distributed in intellectual ability and parental income. There is
a high probability that those who are high on both intellect and income will
obtain a B.A.:; there is a moderate probability that those who are high on
either intellect or income will stick through the four years of college; and
there is a low probability that those who are neither highly gifted nor well

off will finish. Four years later, when we look at those who have completed
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college, we will find an overrepresentation of those who are both highly
gifted and financially well off. Consider the following hypothetical dis-

tribution of a group of high-school seniors:

Intellectual ; Income
Ability High Low
(Per Cent)} (Per Cent)
High . . . 30 20
Low o e e 20 30

As college seniors, they might be distributed in the following way because

of the differential rates of enrollment and dropout:

Income
t t 1 :
ol N
y {(Per Cent)| (Per Gent)
High . . . 60 15
Low . e 15 10

In this formulation, intellectual ability and high parental income
are not necessarily correlates of each other.  Each is an independent at-
tribute, the presence of which facilitates a student’s passage through col-

lege and the absence of which throws obstacles in his path.

In the foregoing paragraphs we have used the term "intellectual
ability," implying that it is somehow synonymous with the API on which the
analysis was based. However, as Appendix I indicates, API is an index com-
posed of two separate measures--the student's self-reported grade point.av-
erage and his school's quality as measured by the National Merit Scholarship
test scores of its entering freshmen. Thus API is not actually a direct
measure of respondents' intellectual ability because one component (school
quality) is an institutional characteristic and the other (grade point av-
erage) taps students' motivation and faculty standards, as well as intel-

lectual ability.
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Thus it becomes necessary to determine whether the association be—
tween APIT and parental income is actually an association with one or the

other of its constituent parts.  The story is told in Table I.9.

TABLE I.9

PARENTAL INCOME, BY SCHOOL QUALITY AND GRADE POINT AVERAGE
(Per Cent of Respondents Claiming Parental
Income of $15,000 or More)

Grade Point School Quality
Average I and IT I1T IV
. 39 17 9
B or higher . (128) (500) (318)
B- 38 17 4
(129) (391) (277)
47 17 8
C+ or lower (124) (657) (352)
N . . .. .... 2,840
DK, income. . . . 392
NA, income. . . . 113
NA, GPA . . . . . _ 52
Total N. . . . 3,3972

a . . .
This table is based on a representative sub-sample of all
respondents.

The association between APL and income is largely an association be~-
tween school quality and income. The percentage who are “wealthy" ($15,000
or more parental income) drops off rapidly as one proceeds from the higher

to the lower quality schools.

Going down each column, however, we see that within each level of
school quality the proportion of wealthy students does not vary much with

their grade point average.

Because there is much more to grade point average than only intel-
lectual ability we cannot say that Table 1.9 shows that the proportion of
wealthy students does not vary with intellectual ability itself. However,

because schools of high intellectual quality are also the more expensive



16

ones, an underlying relationship between API and parental income may be

simply stated: wealthy parents can afford expensive schools.8

Occupational Values

An important determinant of occupational chcice is the pattern of
occupational values which the individual possesses. Empirical studies of
career choice have shown a strong relationship between the values .a person
holds and the career he chooses. 1In a sense, career choice can be viewed
as a mode of obtaining rewards and satisfactions which are consistent with
the occupational values one holds. The job one holds is thus viewed as a

potential source of rewards.

To carry this point further, the selection of a certain occupation
rather than others is evidence that the individual has an image of that oc-
cupation which is at least somewhat congruent with the values he already
holds. Thus if it can be shown that students selecting engineering tend to
underchoose the value "an opportunity to work with people,” their impression
of the task and setting of engineering must be one which involves little con-
tact with people. Or if it can be shown that students selecting the humani-
ties also overselect the value '"a chance to be original and creative,” it
can be concluded that they view the humanities as an arena in which their

desire for originality can be expressed.

In a study which preceded the NORC college seniors study by about
a decade, Rosenberg surveyed a national sample of college students, using a

list of occupational values on which the list reported here was patterned.9

8The association between parental income and expensiveness of school
has been tabulated for one group of seniors--those choosing social work- as
freshmen. For three types of school, the proportion of students claiming a
parental income of $15,000 or more is as follows:

Public colleges . e+ e« .« . <« « « < . 11 per cent
Private colleges (tuition under $900) . . . 17 per cent
Private colleges (tuition over $900) . . . 47 per cent

9Mbrris Rosenberg, Occupations and Values (Glencoe, Ill.: Free Press,
1957). The paragraphs which follow are drawn from Chapter III.
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Rosenberg isolated three independent dimensions of occupational values. (1) He
noted that the values '"opportunity to work with people rather than things" and
"opportunity to be helpful to others' were highly correlated; he labeled this
the ''people-oriented" value complex. (2) The values ''chance to earn a good
deal of money' and ''give me social status and prestige' were highly correlated
and were termed the "extrinsic reward-oriented" value complex. (3) The values
"permit me to be creative and original'' and "opportunity to use my special abil-
ities or aptitudes" formed a dimension which Rosenberg termed the '"'self-expres=

sion~oriented" value complex.

Relevant here is the relation Rosenberg found between the occupational
choice of students and the values they held. Those students opting for social
work endorsed the people-oriented values far more frequently than the rest of
the students; in fact, of eighteen occupations selected, students choosing
social work ranked significantly higher than students choosing every other oc-
cupation on the score Rosenberg devised to measure the strength of the orien-
tation toward people. The story on the extrinsic-reward dimension was exactly
the opposite. Social work aspirants ranked at the bottom of the eighteen oc-
cupations selected in the intensity of their endorsement of extrinsic values
which, it will be recalled, were the values of money and prestige. Social
work occupled a middle, but slightly low rank among the eighteen occupations

on Rosenberg's third dimension, that of self-expression.

101, the NORGC study reported here, the questionnaire item eliciting
occupational values plus the actual wording of the response categories were
as follows:

Which of these characteristics would be very important to you in
picking a job or career? (Circle as many as apply.)

Making a lot of money.

Opportunities to be original and creative.

Opportunities to be helpful to others or useful to society.

Avoiding a high-pressure job which takes too much out of you.

Living and working in the world of ideas.

Freedom from supervision in my work.

Opportunities for moderate but steady progress rather than
the chance of extreme success or failure.

A chance to exercise leadership.

Remaining in the city or area in which I grew up.

Getting away from the city or area in which I grew up.

Opportunity to work with people rather than things.

None of the above.

Pt et et
NHOWO Nl W
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Turning to the data of this study, it is therefore not unexpected
that values constituting a "service dimension" strongly characterize indi-
viduals selecting social work as a carecer. The specific questionnaire
items which we have identified as constituting an orientation toward ser-
vice are "opportunity to work with people rather than things" and "oppor-
tunity to be helpful to others or useful to society.'" Respondents who se-
lect one of these values tend also to select the other; the association
between these values is high--Yule's Q among social workers is +.58, among
the sample at large, +055°11 Table I.10 presents the proportion of seniors

in the four broad fields selecting each of these two values.
TABLE 1.10

SERVICE-ORIENTED VALUES OF SENIORS SELECTING SOCIAL WORK
AND OTHER FIELDS
(Per Cent Selecting Each Value Presented)

Value {Social Work 89c1a1 Education| All Other
Sciences
"Opportunity to work with
people rather than 83 60 70 45
things" (people)
"Opportunity to be helpful
to others or ugseful to 91 72 82 56
society'" (helpful)
N 990 2,241 17,428 35,768
NA - - 10 227
Total N 990 2,241 17,438 35,995

From Table I.10 it is apparent that social workers greatly (one

might say almost unanimously) overselect the two values we have identified

as constituting a service orientation.

Lumping all respondents together,

the study-wide proportion endorsing "people! is 56 per cent; for social

workers it is 83 per cent.

The study-wide proportion endorsing "helpful"

is, 65 per cent; for social workers it is 91 per cent.

llYule's Q is described in Chapter IIIL.
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The other two specific fields isolated in this chapter, social sci-
ence and education, alsco show rates of selection of these values which are
higher than the study-wide rates. Although we have not yet demonstrated
the exchange of students between social work and education or social sci-
ence, such exchange does exist and can be viewed as a circulation of stu-
dents among fields with similar structural requirements--work with or con-

concerning other people.

A service-orientation index can be constructed by observing the
simultaneous responses to the values of 'people” and "helpful." We clas-
sify a respondent endorsing both values as scoring high; one endorsing
either value is classified as medium; and a respondent endorsing neither
"people" nor "helpful' is classified as low on the service-orientation in-
dex. When seniors choosing social work are compared with all those not
choosing the field, 77 per ceat of the former score high on the index, while

only 42 per cent of the latter score high.

Table 1.10 indicated that social work aspirants scored high on
each of the two measures of a "people" orientation. But since other data
have shown that this orientation is particularly prevalent among women, it
is again necessary to control for sex to determine the extent to which the
apparent service-orientation of social workers is simply a function of the
high proportion of women in the field. Table I.l11 therefore presents the
percentages by sex. It demonstrates that the field differences are real,
and not a spurious result of the differential sex compositions of these
fields. Men in social work are distinctly more people oriented than other
men; women in social work show a similar overselection of these values

when compared with women in other fields.

A second major orientation is toward intellectual pursuits. Two
values, which are highly correlated (Q = +.70 for social workers, and +.68
among the sample as a whole) constitute such an orientation; these are "op-
portunity to be original and creative™ and "living and working in the world
of ideas.'" Table I.12 gives the proportion of students in each of the four

selected fields endorsing each of these two values.
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TABLE I1.11

SERVICE-ORIENTED VALUES, BY SEX, OF SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS
(Per Cent Selecting Each Value Presented)

Men Women
Value Social|Social {Educad All SociallSocial lEduca- All
Work |Scienced tion |Other Work {Scienceg tion |Other
People 80 59 60 41 84 64 74 57
Helpful 88 72 77 50 91 72 84 70
N 219 1,478) 5,393 26276 771 7631 12,035} 9,492
NA - - 5 133 - - 5 94
Total N 219 1,478) 5,398 26,409 771 763|12,040) 9,586
TABLE 1.12
INTELLECT-ORIENTED VALUES OF SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS
(Per Cent Selecting Each Value Presented)
Value Social Social | jucation | A1l Other
Work Sciences
"Opportunity to be
original and cre- 34 57 49 51
ative'" (original)
"Living and working
in the world of 27 58 37 38
ideas' (ideas) '
N . 990 2,241 17,428 35,768
NA - - 10 227
Total N 990 2,241 | 17,438 35,995

The story here is

clear enough.

On each measure,

relatively few

seniors planning a career in social work exhibit an orientation toward in-

tellectual occupational values.

Of the four groups, the social scientists

select these values to the greatest extent, followed by the "all other"

group and educators, followed at a distance by the social workers.

The
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proportion of social workers selecting these values is about one-half of

the proportion of social scientists choosing them.

The low rate of endorsement of these intellectual values among so-
cial workers is not explained by the fact that there are relatively few
high API students in the field. When API is controlled, a picture much
like that in Table I.12 emerges--within each of the three API groups, so-
cial workers select these two values at a rate which is notably under the

rate for non-social workers.

As we did earlier when investigating the service dimension, we
can construct an index reflecting an orientation toward intellectual pur-
suits. Respondents checking both "original' and '"ideas" were identified
as being high on an intellectualism index. Whereag 17 per cent of the
seniors opting for social work scored high, 28 per cent of those seniors

headed for other fields scored high on the index.

Y

A third major orientation which can be identified by inspection
of occupational values is one we shall call the "independence" orientation.
The two values comstituting such an orientation are "making a lot of money"
and '""freedom from supervision in my work." They display a high associa-
tion with each other among social workers (Q = +.61) and a relatively high
association among the sample as a whole (Q = +.39). Table I.13 presents

the comparison of the four fields.

TABLE 1.13

INDEPENDENCE-ORIENTED VALUES OF SENIORS SELECTING

SOCIAL WORK AND OTHER FIELDS
{(Per Cent Selecting Each Value Presented)

Value Social So?ial Education} A1l Other
Work Sciences
"Making a lot of money' 11 18 12 31
(money)
"Freedom from supervi-
sion in my work" 8 22 14 22
(freedom) ‘
N o . . . 0000 990 2,241 17,428 35,768
NA ... oo - - 10 227
Total N . . . . . . . 990 2,241 17,438 35,995
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On both measures seniors choosing social work display low interest
in these measures of independence. (Perhaps "enterprise’ would be another
term which would catch the spirit of this index.) Indeed, the proportion
of social workers selecting each value is about one-third the proportion
of the "all other" group, with education falling closer to social work on
the freedom component, and both social sciences and education falling

closer to social work in their relative lack of interest in money.

Both these values are sex related, with men selecting them more
frequently than women. . As above, it is necessary to investigate the pos-
sibility that the low social work selection of independence values is no

more than a reflection of the low proportion of men in the field.

Table T.14 controls for sex, and it shows that the apparent strong
difference between social work and the other fields is somewhat muted when
each sex group is considered separately. As a means of grasping this, we
recall that when both sexes were merged in Table I.13, the "all other"
group chose these independence values at a rate which was about three times
that of the social workers. 1In Table I.14 this ratio is generally less
than 3:1 within each sex group and for each value. The reduction of field
differences among men on money is slight, however; male social workers continue
significantly to ‘eschew money as.an. important characteristic of their future
career or job. . Indeéd, on these measures men in social work’'show Iittle or no
greater affinity for an independence orientation than do women in general.
Although controlling for sex diminishes these field differences a little,
it by no means eliminates them. Within each sex group and on each value,
social workers score low on independence when compared with others of the

same seX.

As we did earlier with the "service'" and "intellect" dimensions, we
have constructed an '"independence orientation" index. On this index, 16 per
cent of the social work seniors and 37 per cent of those choosing other fields

scored high or medium.
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TABLE I.1l4

SOCIAL WORK AND OTHER FIELDS

(Per Cent Selecting Each Value Presented)

Men Women
Value Sociall Social| Educa- All Sociall Social] Educa- All
Work |Scienceg tion Other Work |Scienceg tion Other
Money 13 22 14 35 10 12 11 18
Freedom . 16 25 17 24 6 15 13 15
N 219 1,478 5,393 | 26,276 771 763 112,035 9,492
NA - - 5 133 - - 5 94
Total N . 219 1,478 5,398 26,409 771 763 {112,040 9,586

One other occupational value is presented here because of the rel-
atively low rate of endorsement by social workers and because of its sig-
nificance for the profession. Included in the list of values was ''a chance
to exercise leadership." The percentage viewing this as a desirable job
characteristic for each group is as follows: social work, 31; social sci-
ence, 40; education, 35; and "all other,' 43. Controls for sex uncover a
pattern similar to our data for "money." There is little difference be-
tween women in social work and other women on the 'leadership'" value, Men
in social work, however, when compared to men in other fields, underchoose
leadership to an extent approximating their relatively low choice of money

as an occupational value.

In an effort to draw together this discussion of differential en-
dorsement of occupational values in Table I,15, we present the distribution
of respondents in each of the three indices mentioned in the previous pages~-~-

service, intellect, and independence.

The summary picture of seniors planning careers in social work is
one of differentiation from the rest of the graduating class of 1961 on
each of the major value dimensions investigated here. Compared to their

peers who did not plan careers in the field, social workers place unusually
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TABLE .15

SOCIAL WORKERS AND NON-SOCIAL WORKERS COMPARED
ON THREE INDICES OF OCCUPATIONAL VALUES

(Per Cent)
Service- Intellect- Independence-
Position Orientation Orientation Orientation
on Index Index ' Index
Index* Social Non-Social | Social |Non-Social| Social | Non-Social

Work Work Work Work Work Work
‘High . . 77 42 17 28 2 7
Medium . 19 36 27 33 14 30
Low . . _ 4 23 55 39 84 63
Total . 100 101 99 100 100 100

N, social work . . . . . 990

N, non-social wor . - 54,096

NA, career field . . . . 1,341

NA, values . . . . . . . 42

NA, both . . . . . . . . 195

Total N . . . . . . . .56,664

e

"Respondents were categorized as high on the index if they en-
dorsed both values comprising the index. They scored medium if they
endorsed one of the two values in the index. They scored low if they
endorsed neither of the values. For the values constituting each index,
see text.

high value on jobs or careers which give them an opportunity to be of ser-
vice; they are relatively uninterested in jobs which contain an intellec-
tual component; and they are relatively uninterested in monetary rewards
and the opportunity to operate independently on the job. These field dif-
ferences are not functions of the heavy representation of women in social
work, for the field differences hold up within each sex group. Further,

a fourth comparison reveals that prospective social workers are less likely

than their fellow seniors to endorse leadership as a value.

Academic Achievement

Earlier we used API as a control to see whether age and income- dif-
ferences between social work and other fields might be associated with this

index. However, we have not yet turned to a discussion of academic perform-

ance as such.
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The APT was a trichotomy--respondents were scored as high, medium,
or low on an index which represented their grade point average, standard-
ized for quality of undergraduate school. - In the entire sample, 19 per
cent scored high on API. For our four groups, the percentage scoring high
is as follows: social work, 15; social science, 29; education, 15; and "all

other," 20.

Controls for sex in Table I1.16 demonstrate that the general advan-
tage shown by women exists within each of the field groups selected here.
The proportion of women in social work scoring high (17 per cent) is more
than twice the proportion of men in social work scoring high (7 per cent).
This statistic runs from 7 per cent among men in social work to 36 per cent
among women in social science. Table I.16 further reveals that social work
and education continue to show similar levels of academic quality under

sex controls.

TABLE I.16

ACADEMIC PERFORMANCE INDEX, BY SEX, FOR SENIORS SELECTING
SOCIAL WORK AND OTHER FIELDS
(Per Cent Scoring High on API)

Sex Social Work| Social Scienceg ‘Education All Other
Male 7 25 9 18
(218) (1,451) (5,286) (26,409)
Female 17 36 17 25
(760) (755) (11,877) (9,586)
N ... ... 55,759
NA, APT . . . . . 905

Total N . . . . 56,664

The API, it should be remembered, is the respondent's grade point
average, standardized for the quality of his school. Its construction and
‘use were dictated by the realization that two students--one earning a B+

average at Harvard or Princeton and the other earning a B+ at Lower Winsocki
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Normal-~possess different intellectual capabilities, although both checked
"B+'" when they filled out our questionnaire. - Although the API is described
in greater detail in Appendix I, the following diagram presents the basis :

on. which the respondents were distributed into the three API groups.

School Grade Point Average
Quality!l A A- B+ B B- C+ C C- Dt
1 High g
IT APL <
(Top RN
I11 19%) K Low
& ] API
v '%\'[Z\@
T- (Bottom  44%)

Thus a student in one of the top quality schools could earn a B-
average and still turn up in the high API group, whereas a student in .the
bottom school stratum needed a straight A average to be so classified.
There are, then, two logical explanations for the relatively low propor-
tion of social workers showing up in the high API group in Table I.16.
Either they could be sparsely represented in the high quality schools (but
receive no worse grédes than other students in schools of similar quality)
or they could be distributed among four school-quality levels in the same
proportions as other students, but receive distinctly lower grades than
others. Of course both factors could be operating. -Each component is one
which reflects on the ability of a group of students. School quality was
derived from data on students--the National Merit Scholarship Qualifying
Test scores for each school's entering freshmen (Appendix I). If a given
career field is underrepresented in the schools admitting the brightest stu-
dents, it is reasonable to assume that the field contains relatively few

such students.

Tn an effort to unravel these relationships, we first determine the

proportion of students enrolled in high quality schools (Table I.17).
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TABLE I.17

ENROLIM. NT' IN SCHOOLS OF HIGH.QUALITY, BY SEX, AMONG SENIORS
SELECTING SOCIAL WORK AND OTHER FIELDS
(Pur Cent Enrolled in Quality I and II Schools)

Sex | Social Work | Social Science} Education A1l Other
Male 3 14 4 16
(219) (1,478) (5,398) (26,409)
Female 11 24 7 18
(771) (763) (12,040) (9,586)
N . . 56,664

The by now familiar pattern emerges. Men in social work.are greatly
under-enrolled in the top quality schools, followed closely by men in edu-
cation. Whereas the study-wide proportion of all students enrolled in Qual-
ity I and II schools is 13.5 per cent, social work students and education

students of both sexes fall well below this figure.

There are two possible explanations for the shortage of men study-
ing social work in upper quality schools. The first is financial--we have
seen that among these men only 7 per cent claimed a parental income of
$15,000 or more. The high quality schools also tend to be those character-
ized by private control and high tuition. Men who are interested in social
work (it could be argued) are unlikely to enter schools of high academic
quality because of the relatively small number who can afford them. The
form in which the data are available to us do not permit us to investigate

this explanation.

The second possible explanation for the underrepresentation of men
in social work is an intellectual one--perhaps the field attracts men who
are limited in their rates of enrollment in high quality schools not for
financial reasons but by intellectual capacity. Table I.18 presents the
self-reported grade point averages for various subgroups at each quality
level. Tt seeks to answer the question "Although social work students are

underrepresented in the top quality schools, do they earn grades (compared
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to their classmates in the same quality schools) at a level which is higher

or lower than that of non-social workers?"

TABLE I. 18

‘ GRADE POINT AVERAGE BY SEX AND SCHOOL QUALITY, OF SENIORS
: ’ SELECTING SOCIAL WORK AND OTHER FIELDS
(Per Cent Receiving "High Grades')?

Sex and Social Social , . ’
School Quality Work Sciences Education |ALl Other
Quality I schools
' Me - 75 58 - b 62
n (3) (145) (144) (2,350)
>Women 81 84 : 78 77
o 3 (64) (211) (454)
Quality II schools
Men - 41 . 28 cl 33
v (3) (63) - (8%) (1,934)
Women 20 48 39 1 40
(G (120) (656) (1,235)
Quality III schools ' )
32 : 64 50 52
Men
(142) (888) (2,130) (14,222)
Women 57 _ 75 65 67
(504) (486) (6,545) (5,460)
Quality IV schools
' Men 30 37 30 29
(70) (355) (2,927) (7,494)
Women 41 71 47 » 44
(174) (85) (4,465) (2,263)
N. . 55,759
NA . 905
Total N . 56,664

argioh grades" here has a definition which varies among the
school quality groups. In quality groups I and III, the statistic
is the proportion earning a B- average or better. In quality groups

IT and IV it is the groportlon earning a B or better. This varia--
tion was necessitate the method in which grades were derived for

this table. We "worked backwards,” from a larger table which cross-

. tabulated school quality by API, we could derive the grade point av-
erage. However, since the cutting point producing the APL groups
-varied, we were forced to include B~ in our deflnltlon of ”hlgh grades"
in two of the four school quality groups.

Fortunately, the purpose of this table is not to make comparisons
among levels of school quality but to conceittrate on comparisons among
students within each of the four quality groups.
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The comparisons to be made in Table I1.18 are among students within
the same school-quality groups. In Quality I and II schools the lack of
sufficient cases makes it impossible to consider men who are studying social
work. ﬁowever, the few women in the field attending Quality I schools
fare no worse than other women in the proportion receiving high grades in
college. Within Quality TII schools, women in social work display lower

grades than other women, one-fifth of them earning a B or better.

In Quality III schools fewer men and women in social work receive
high grades than do seniors in other fields. The difference among men is

great; the difference among women is moderate.

In Quality IV schools social workers are not greatly different
from other students in the proportion receiving high grades. The social
work-social science comparison provides the greatest contrast, but setting
aside the social scientists there is little difference between the grades re-
ceived in Quality IV schools byu.seniors in social wotk and by those-aspiring to

careers outside the field.

By breaking down the API into its two component parts--school qual-
ity and grade point average--we have seen that both contribute to the rel-
atively low proportion of social work seniors scoring high on the index in
Table I.16. The significantly low proportion of men in social work who
score high seems primarily to be due to their low enrollment in high quality
schools--although we have also seen that in Quality III schools (where the
majority of them are concentrated) the proportion receiving high grades is

well under the figure for other men.

Further, in the schools of very high and very low quality, the sen-
iors in social work do not fare too badly in the proportion receiving high
grades. It is in the heterogeneous groups of schools of middle quality
that, compared to other students, relatively few social work seniors re-

ceive high grades.

Theinitial finding from Table I.l6--that only 7 per cent of the
men in social work scored high on the API--raises questions suggesting fur-

ther exploration. For example, it is possible that men in social work are
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unique in their possession of a particular characteristic which also hap-
pens to be associated with low API. Perhaps neither their sex nor their
chosen field, but some other characteristic is responsible for their low

showing on the API.

For example, data not presented here show that Negroes, while still
in the distinct minority, constitute a higher proportion of men in social
work than of any other subgroup we have had a chance to observe; 20 per cent
of the men in social work are Negroes, whereas the study-wide proportion of
Negroes in the class of 1961 is 3 per cent. It is therefore necessary to
see whether this unusually high representation of Negrc men migﬁi affgct
the performance of men in social work as a whole. It could be aré}:é that
only 7 per cent of the men in social work scored high on API as a result
of the relatively poor schooling of Negroes who make up one-fifth of the
group. - Such an argument would claim that if whites were compared with
other whites and Negroes with other Negroes, men in social work would not

demonstrate unusually low academic performance.

Such an.argument is intuitively sensible but empirically unsubstan-
tiated. When race controls are applied, we see that the Negroes raise
rather than lower the proportion of men in social work who score high on
APT. Whereas Table 1.16 reported that 7 per cent of all men in social work
scored high, this figure is made up of the following components: among

whites 5 per cent, but among Negroes 14 per cent score high onﬂkPInlz

Similar results obtain when controls for socio-economic status are
applied. Because there is a slight overrepresentation of students from
lower-income families (almost one-third reported a parental income of less
than $5,000) and because there is a general tendenéy for lower-income stu-
dents also to be lower on API, we must consider the possibility that it is
not sex or field, but income which is responsible for the fairly poor show-

ing of men in social work.

12 . e
There were also nine male respondents who classified themselves as

"Oriental" or "other" who are excluded in this discussion. The 14 per cent
figure for Negro men is actually six out of forty-three. Because the base
is relatively small, this proportion should be viewed with some skepticism,
However, the 5 per cent figure for white males can be relied on, being based
on 166 respondents.
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This approach is also unsubstantiated. The general negative asso-
ciation between social status and API does not exist among men in social
work., In the table below we present the percentage scoring high on API

for various subgroups of men in social work.

For all men in social work . . « o +« « « o o o o « 1
Income
Under $7,500. . . . « + « « ¢ o o o o 9
$7,500 or more. . . o .« s ¢ o ¢ o o s O
Father's education
Part high school or less. . . . . . . 8
High-school graduate or more. . . . . 7

Thus, because APT and measures of social status are unrelated among
men in social work, these measures cannot be used as an explanation of the

low proportion of male aspirants to social work scoring high on API.

We are left, then, with the "real" fact of relatively low academic
per formance of men in social work, which cannot be explained by the racial

or socio-economic structure of the group.

A final measure of academic achievement which provides data sub-
stantiating the findings on previous pages is the degree to which academic
honors are differentially distributed among undergraduates aspiring to var-
ious fields. From a listbof eleven awards or honors, respondents checked
those which they had received or were fairly sure of receiving before grad-
uation. The list included such awards as Phi Beta Kappa, graduation with
honors, reaching at least the semi-finals of the Nationai:Merit Scholarxship
competition, an academic scholarship, participation in an honors program,
etc. The following proportions of our four groups reported receiving one
or more such honor: social work, 51 per cent; education, 58 per cent; so-
cial science, 70 per cent; "all other," 60 per cent. Further, among those
who did receive at least one such award or honor, the average number per
respondent was: social work, 2.00; education, 2.03; social science, 2.54;
and "all other," 2.31. Thus both pieces of data (the proportion receiving
and the per capifa number receive@5 parallel the findings so far--prospec-
tive social scientists and the "all other'" group display greater evidence
of achievement than . do seniors planningtgn careers in social work and ed-

b

ucation.




CHAPTER II
EBB AND FLOW

In this chapter we present an overview of the scope of recruitment
into and defection from social work over & six-year period--from the fresh-

man year through the second post-baccalaureate year.

It is important to keep in mind the definition of terms such as "in-
to social work" and "from social work,'" since there are various ways in which
career choice might be-conceptualized. 1In this chapter we are not concerned
with the implementatidn of plans by actual employment or enrollment in grad-

uate school, but with what might be called "occupational preference.”l

In this report 'choosing' social work is defined as the respondent's
-anticipating that social work would be his eventual career field. The spe-
cific questionnaire item was '""Please give what you expect to be your long-
run career, and ignore any school, stop-gap job, or temporary military serv-
ice which might precede it." This question was asked of each individual on
each of the three annual waves reported in this study: at graduation (1961),
one year later (1962), and two years later (1963). An earlier point in time--
the freshman year--was also included by asking that each senior retrogpec-

tively recall his '"career preference when [he] started college.'

Thus the ebb and flow of the class of 1961 is measurable over three
spans of time--between the freshman and senior year2 (""collegiate'" defec-

tion and recruitment); between the senior year and one year after graduation

lThe concepts of vocational choice as preference-and as entry are
examined in Donald Super, "A Theory of Vocational Development," Amer. Psychol-
ogist, VIIL (May, 1963), 186.

2Since the data on freshman choice were obtained retrospectively (by
asking a sample of seniors to remember back to their freshman year) this study
clearly omits one type of '"defector''--the student who entered college planning
to be a social worker and subsequently dropped out of college. All college
dropouts will obviously elude the net of a researcher who gathers information
from a sample of seniors.

33
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(""first-year" defection and recruitment); and between one year and two

years after graduation (''second-year" defection and recruitment).

This chapter i1s organized according to these spans, and correlates
of defection and recruitment are presented in later chapters. Our purpose
now is simply to document the magnitude of the process--to assess the hold-
ing power of social work on those who chose it and its ability to attract

those who did not initially view it as a career choice.

Tables II.1, II.3, and II.4 present the relevant data in a rather
severely collapsed form. Each table summarizes changes between two points
in time. Because these materials are placed rather early in this report,
‘and the reader has not had a chance to acclimate himself to the approach
and terms used, we shall annotate these tables rather extensively in the

text which follows.

Ebb and Flow during College

Table II.1l presents the relevant data for collegiate defection

) 3 .
and recruitment; it documents change between the freshman and senior year.

3An explanation of the terms and of the symbols in the table may be
in order at this point. Although i1t may have been evident in the discussion
thus far, defection is defined as the choice of social work at Time 1 and
the choice of a different field at Time 2. ZLoyalty is the choice of social
work at both times. Thus all individuals who choose social work at Time 1
become either defectors or loyalists by Time 2 (provided, of course, they
give information about their Time 2 career choice). Throughout this report,
defectors will be symbolized +0, and loyalists ++. Similarly, recruits {(0+)
chose another field at Time 1 and social work at Time 2. The symbol N is
used to identify respondents who did not answer the question on career field;
thus the notation +N refers to the group which was in social work at Time 1
but did not provide career choice data for Time 2.
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TABLE II.1

RECRUITMENT AND DEFECTION BETWEEN FRESHMAN AND SENIOR YEARS

Distribution

Social
Work
(+)?8

Other
Field
(0)

NA
(W)

Distribution of Respondents as Freshmen .
Defection
Number of freshmen choosing social work 693
Less NA, senior choice (4N) C e e e -8

Less percentage choosing another field
as seniors, among those who had
chosen social work as freshmen
(defectors +0) 66.3% of 685

Recruitment

Recruitment from other fields

Number of: freshmen choosing
other fields . . . . . . . . . . 55,110

Less NA, senior choice (ON) . . . . ~-1,003

Plus percentage choosing social work
as seniors, of those who had
chosen another field as freshmen
(recruits 0+) . . . . 1.39% of 54,107

Recruitment from unknown fields

Number of freshmen NA on career
field . . . . . . . . . .. L. 861

Less NA, senior choice . . . . . . =525

Plus percentage choosing social
work as seniors, of those who
were NA on freshman choice

B . 2.38% of . 336

Enter those choosing other fields
as seniors, of those who were
NA on freshman choice (NO}

Distribution of Respondents as Seniors

Plus non-respondents to first wave
of study

Distribution of Total Sample as Seniors

693

~454

+751

+8

55,110

+454

-1,003

=751

+328

861l

+8

+1,003

-328

Including Non-respondentS'

~..990

990

54,138

54,138

1,536

©5,391

6,927

a
See footnote 3 for g discussion of symbols used in the table.
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Career choice at both times was elicited by the same questionnaire--
just prior to the respondent’'s graduation. 1In this first wave 56,664 indi-
viduals responded. The first row of Table II.l shows that 693 respondents
remembered that social work was their freshman career preference, 55,110 had
selected some other field as freshmen, and 861 did not answer the question

on freshman choice.

The upper portion of the table deals with defection; it presents the
number and proportion of students who had selected social work as freshmen,
but who switched out of the field by their senior yvear. Of the 693 freshmen
social werkers, eight did not respond to the question on senior choice, re-
ducing to 685 the number of students for whom both freshman and senior data

were elicited.

The first major component of change during college is the defection
of two-thirds (66.3 per cent) of the freshman choosers, Later analysis will
reveal the destinations -and characteristics of these 454 defectors--our con-

cern here is with the magnitude of defection.

A defection rate of two-thirds seems large on the face of it, but
the figure has meaning only if social work can be compared with other fields,
or with the sample as a whole. The preliminary report of the NORC college
seniors study contained data on defection from specific fields. Table II.2
presents rates of defection for fields in which there were at least twenty-

five freshman choosers.

- 4JamesA,Daviss Great Aspirations: Career Plans of America's June 1961
College Graduates (National Opinien Research Center Report No. 82, 1961).

The data presented here are adapted from Table 35b. Because of the prelimin-
ary nature of that report, part of the analysis was based on a representative
sub-gsample of 3,397 respondents, thus reducing the case base for some fields
to a relatively small number. Nevertheless, a valid general rank-order of
fields can emerge, and for specific comparisons the differences in rate of de-
fection are greater than sampling error might produce.
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TABLE IT.2

COLLEGIATE DEFECTION FROM SPECIFIC FIELDS
(Per Cent Choosing a Different Long-Run
Career as Seniors among Those Choosing

Each Field as Freshmen)

Other educational specialties
(physical education, agri-

‘ cultural education, etc.). 29(184)
Nursing. . 33 (75)
Business . 33(234)
Elementary education . . 37(268)
Secondary education (non-science). 41(241)
Agriculture. . . . . « « « « o+ & @¥43 (67)
Accounting . . . . . . . . . . . . 44 (99)
LaWs « « « o o s o & 4 e« . o . . 45 (9%)
Religion . . . . . « « + « . . . . 46 (65)
Communications . . . . . . . . . . 49 (81)
.Other. . 50(128)
Fine arts. . 50(107)
Electrical engineering . . 51(132)
Physics. . 54 (48)
Medicine . . 55(164)
Chemistry. . 55 (77)
Civil engineering. . 56 (71)
Secondary education (science and

mathematics) 56 (78)
Biological sciences. . . . . . . . 59 (58)
Mathematics. . 60 (42)
Health professions . 60(104)
Humanities . 62 (84)
Engineering, other . . . . . . . . 63(256)
“Clindical™ . . . . . . . . . . . . 64 (39)
Social work. . . . . . . . . . . . 68 (34)
Social sciences. . . . . . . . . . 71 (58)
Government .

. 86 (35)
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Thus the majority of fields showed greater holding power during
college than did social work; the freshmen of only two fields-shown de-
fected at a greater rate. As it is, some of theée rates are if anything
inflated because of the narrow boundaries placed around certain-fields.

For example, a freshman who chose elementary education and them switched
to secondary education would be counted as one of the 37 per-cent who de-
lfected from elementary education, although he had actually not abandoned
his orientation to a teaching career. Similarly, a student who switched
from electrical to civil engineering turns up as _one of the 51 per cent de-
fecting from the former field, although he had notgiven up his intention

to work in the area of engineering.

Having established the scope of collegiate defection from social
work, we return to Table IT.1 and investigate the degree of recruitment in-
to the field between the freshman and senior years. There were 55,110 in-
dividuals who recalled that as freshmen they had chosen a field other than
social work. Of these, 1,003 did not reveal their senior choice, reducing
the computational base to 54,107 for whom data at both times are available.
Of these, 751 (1.39 per cent) were recruited into social work (O»—i;)° In ad-
dition, eight individuals selected social work as seniors who had not re-

sponded to the question on freshman career choice (N+).

As seniors, then, the 56,664 respondents to the first wave of the
study were distributed as follows: 990 viewed social work as their long-
run career choice, 54,138 selected some other field, and 1,536 did not an-
swer the question on senior choice. To these 1,536, we add the 5,391 stu-
dents in the sample who did not respond to the first wave of the study, thus
raising to 6,927 the total number of seniors sampled for whom senior career
choice was not available. These 5,391 are included now (near the bottom of
Table TI.1l) because they were given questionnaires one year -after graduatiomn.
That is, although they did not respond to the first wave as-seniors, they
were followed up on succeeding waves, and many of them responded. They are
included in the succeeding tables, which trace the ebb and flow after grad-

uation.
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When the magnitudes of defection and recruitment are viewed simul-
taneously, a picture of field growth emerges. However, the simple finding
that the field had increased by some 40 per cent during the college years
obscures a good deal of switching in and out. We have seen that:during col-
lege, a large group of defectors was replaced by an even greater number of

recruits to the field.

First-Year Ebb and Flow

Table IT.3 presents, in the same manner, the ebb and flow during
the first post-baccalaureate year. It begins with the same-data-with which
Table TI.1 ended--the distribution of the sample as seniors. Of the 990
seniors who selected social work, one year later 175 did not provide data
about their first-year career choice--they either did not answer the ques-
tion (NA) or did not respond to the survey (NR). Thus the case base on
which defection is based shrinks to 815, Of these, 333 respondents (40.9
per cent) defected from the field during their first post-baccalaureate

year.

The middle portion of Table II.3 examines the extent of recruitment
into social work during the first post-baccalaureate year among the 54,138
who had aspired to another field as seniors. First, we deduct the 10,309
who either did not answer the question regarding first-year choice or who
did not respond to this wave of the study. Of the balance (43,829 respon-
dents for whom both senior and first-year data are available), 268 shifted
into social work from other fields during their first year out of college.
In addition, seventy of the 6,927 students for whom senior data were un-
available turned up one year after graduation with social work as their ca-

reer choice.

At the end of their first post-baccalaureate year, then, the 62,055
respondents in the study were distributed as follows (the bottom row of
Table I1.3): 820 -viewed social work-as- their leng-run career cheice,

48,297 selected some other field, and 12,938 either did not answer -the ques-

tion on career choice or did not respond to the study.




TABLE II.3

RECRULTMENT AND DEFECTION DURING FIRST POST-BACCALAUREATE YEAR

Social Other NA or

Distribution Work | Field NR?
(+) (0) (N)
Distribution of Respondents as Senjiors . 990 54,138 6,927
Defection
Number of seniors choosing social work 990
Less NA or NR, one year later (+N) . -175 -175 +175

Less percentage choosing another
field one year later, of those who
had chosgen sccial work as seniors
{(defectors #0) . . . . . . . . 40.9% of 815 =333 +333

Recruitment

Recruitment from other fields

Number of seniors choosing other

fields . . . . . . . . . 0. .. 54,138 _
Less NA or NR, one year later (ON). =10,309 ~-10,309 |+10,309

Plus percentage choosing social work
one year later, of those who had
chosen another field as seniors
{(recruits O0+) - « - .~ . « 0.61% of 43,829 +268 ~268

Recruitment from unknown fields

e
Number of seniors NA or NR on

career field . . . . . . . . . . 6,927
Less NA or NR, one year later . . . __ 2,454

Plus percentage choosing social
work one year later, of those
who were NA or NR ag seniors
G2 J 1.56% of 4,473 +70 ~70

Enter those choosing other fields

one year later, of those who were
NA or NR as seniors (NO)} . . . . +4.403 =4.403

Distribution of Respondents One Year after
Graduation . . . . . . 4 v e e e 820 48,297 12,938

g . . . . .

The final column in this table and in Table II.4 contains respondents
who either did not answer the question on career choice (NA), or who did not
respond to the survey (NR).
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The first (and erroneous) impression is that there was a rather
gsharp reduction in the number-of social workaspirants during the first
- year out of school--from 990 as seniors to 820 one year after graduation.
This does not indicate the "true'" number of individuals selecting social
work. one jear\after.graéuation, however, because the number of respond-
ents for whom career choice data ate not available jumped from over 6,900
as seniors to élmost 13,000 as first—year'respondents, Certainly, some
of the apparent decrease in the number of aspirants to any field can be
partially explained by the increase in the number of respondents either
not returning the questlonnalre or not answerlng the question on career
choice. Later we shall present figures which dLStrlbnte a percentage of
the nen—respondents into social work and give' a motevaecurate picture of
actual field gtowth or decline (p. SQ)J For our preéent purnoses it is
enougn to observe that almost 41 per cent of those who as seniors viewed
social work as' their career no longer did so one year after graduattdn,
(Or, viewed from the perspective of stabilit§ in career choice 59 per cent
remained loyal.) Moreover, “there was recruitment into the field during the
firét vear which, on the basis of the data in Table I1.3, apparently was
not sufficient to replace those who defected.. This will be confirmed when
we apportion the non- respondents a little later, but we can say that during
the first post- -baccalaureate year, soc1al work was characterized by high

loss, high gain, and net loss.

Second-Year Ebb and Flow

Table IL.4 presents, in the same form;'the data showing the magni-
tude nf recruitment into and defection'from the field during the second
year after graduation. As before, the top row begins with the data from
the_bbttom of the previous table; it shows the number of requndents who,
after their first year out of school, aspired tn social work (820), who as~
. pired to other fields (48,297), and for whom data were not available,
through either non—fespdnse to the study or to the particular questionnaire

item on career choice (12,938).
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TABLE II.4

RECRUITMENT AND DEFECTION DURING SECOND POST-BACCALAUREATE YEAR

Distribution

Social
Work

(+)

Other
Field
(0)

NA or
()

Distribution of Respondents One Year after
Graduation . e e e e e e e e e e

.Defection
Number choosing social work one year
after graduation . .
Less NA or NR two years later (+N)

Less percentage choosing another field
two years later, of those who had
-chosen social work one year .after

820
=135

graduation (defectors +0) . . 22.6% of 685

Recrui tment

Recruitment from other fields

Number ‘choosing other fields one
year later . . . . . . .

Less NA or NR, two years later (ON).

Plus percentage choosing social work
two years later, of those who had
chosen another field one year
later (recruits O0+). . . . 0.56% of

Recruitment from unknown fields

Number NA or NR one year later .
Less NA or NR two years later

Plus percentage choosing social work
two years later, of those who were
NA or NR one year after graduation
N - o o o . o oo .. 1.73% of

Enter those choosing other fields
two years later, of those who
were NA or NR one year after
graduation (NO)

Distribution of Respondents Two Years after
Graduation . e e e e e e e e e e

48,297

-7.891

40, 406

12,938
~6.564

6,374

820

=135

-155

+227

+110

48,297

+155

-7,891

=227

16,264

12,938

+135

+7,891

~110

-6.264

867

46,598

14,590

aSee note to Table II.3
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The top panel begins with the 820 first-year social workers and
deducts the 135 who did not provide data on their second-year choice.
Among the remaining 685, the defection rate was 22.6 per cent, or 155 in-
dividuals. S8imultaneously, recruitment from other fields added 227 indi-
viduals to the group of aspirants, while an additional 110 were added from
the group of 12,938 who had not provided data one year earlier. It is appar-
ent that the field grew during the second post-baccalaureate year; the
number claiming social work grew from 820 to 867 despite a simultaneous

increase in the number of respondents for whom data were not available.

Of more importance at this point than an attempt to measure net
growth or décline is the observation that the rate of defection decreased
from 40.9 per cent during the first year to 22.6 per cent during the sec-
ond year after graduation. The rate of recruitment into the field re-
mained stable; during the first post-baccalaureate year, .61 per cent of
those who had selected other fields as seniors shifted into social work by
the end of their first year out of school, while the comparable figure for
the second year is .56 per cent. However, it should be remembered that
the base figures on which these recruitment rates are computed are large,
and that small changes in the rate of recruitment can result in large
changes in the absolute number of recruits. On a base of 40,000, for ex-
ample, a change in the recruitment rate from 1 to 2 per cent would mean .a

doubling of the number from four hundred to eight hundred recruits.

The same data can be rearranged and placed in the more traditional
turnover table. The turnover table simultaneously classifies each respond-
ent who provided data at two points in time according to whether he was in
or out of a given state at Time 1 and at Time 2. In our terms, the turn-

over table has the following form:

Time 2 Career Choice

Social Work Other
Social {*++ 10
Time 1 Work Loyalists Defectors
Career
O+ 00
Choice Other .
Recruits Nevers




Table II.5 presents the data in turnover form; each sub-table gives
the data for all 62,055 respondents for one of the spans of time considered

in this report--the "collegiate," first-year," and ''second-year" periods.
p 8 s y ¥y P

TABLE II.5

SOCIAL WORK TURNOVER

a. During College Senior Career Cheice
Social Work Qther
Freshman Social Work 231 454 685
Career
Choice Other 751 53,356 54,107
982 53,810 54,792
N oo oo v o v o o v e e v . 54,792
NA, freshman choice only. 336
NA, senior choice only. 1,011
NA, both. 525
Non-respondents . . 5,391
Total N . 62,055
E, During First Post-Baccalaureate First-Year Choice
Year
Social Work Other
Senior Social Work 482 333 815
Career
Choice Other 268 43,561 43,829
750 43,894 44,644
N oo o o o o o o « o & . 44644
NA, senior choice only. 4,473
NA, NR, first-year choice only. 10,484
NA, NR, both. . 2,454
Total N . 62,055
¢. During .Second Post- .
- Baccalaureate Yeax Second-Year Choice
Social Work Other
First-Year Social Work 530 155 685
Career
Choice Other 227 40,179 40,406
757 40,334 41,091
N oo v e v e e e e . 41,091
NA, NR, first-year choice only. 6,374
NA, NR, second-year choice only 8,026
NA, NR, both, .o . 6,564

Total N . 62,055
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All the data in these turnover tables5 were already included in the pre-
vious tables or could be easily computed from them. The major advantage
- in this presentation is the convenience and clarity turnover tables pro-
vide. For example, at a glance one can see that recruits outnumber de-
fectors during college and during the second post-baccalaureate year, but

not during the first post-baccalaureate year.

Choice Patterns

In the turnover tables each respondent was classified according
tc his state at two points in time. An additional perspective can be gained
by classifying the respondents according to their state at all four points
in time (freshman year, senior year, and first and second post-baccalaureate

year) and observing the resulting patterns.

For example, how many of the freshman choosers of social work were
still loyal at various later stages of their career? How many of them de-
fected but were later re-recruited? Of the senior social workers, how many

were still loyal after graduation?

Table I1.6 considers the fate of those freshmen who viewed social
work as their career field. It includes only the "complete panel'--those
respondents who provided information about their career choice for all four

points in time=--and permits us to follow a given cohort--freshman choosers

5The careful reader may be struck by apparent anomalies in these
tables which are simply a function of the fact that some respondents did not
respond to one of the waves of the study or did not answer one of the rele-
vant questions. For example, Table II.5a might lead one to believe that 982
seniors selected social work as their career field; in Table TL.5b that fig-
ure seems to be 815, Actually, neither of these figures is correct, for as
we have seen in Table TT.1, there were 990 seniors choosing social work.
The apparent discrepancy stems from the fact that for a student to be in-
cluded in a turnover table, he must have provided data for two points in
time. 1In Table II.52 there were eight senior social workers who failed to
provide data on their freshman choice, reducing the sum in the first columm
from 990 to 982. 1In Table II.5b there were 175 senior social workers who,
one year later, failed to provide data on their first-year choice, reducing
the sum in the top row from 990 to 815.
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of social work--through the six years following their entrance inte college.
Perhaps the major datum gained from the table is that after the defection
during college, there is little further change in the size of the group of
original freshman choosers of social work. Thus, by adding appropriate en-
tries in the "N" column, we see that the original group of 490 shrank to

145 by the senior year, to 142 by the first post-baccalaureate year, and then

grew to 150 by the second post-baccalaureate year,

TABLE II.6

CAREER CHOICE PATTERNS OF FRESHMEN
SELECTING SOCIAL WORK AS A CAREER

Pattern = 5 Time T 5 N |Per Cent

A + + + + 110 22.5
B + + + 0 13 2.7
C + + 0 + 7 1.4
D + + 0 0 15 3.1
E + 0 + + 9 1.8
F + 0 + 0 10 2.0
G + 0 0 + 24 4.9
H + 0 0 0 302 | 61.6
490 § 100.0

N. « « . . « . . . 490

NA or NR, -any time 203

Total N . . . . 693

. This post-baccalaureate stability among freshman choosers was not
attained by completely stopping further defections from the field but stems
from re-recruitment of some who had defected at an earlier time., For ex-

ample, rows E and F from Table II.6 reveal that nineteen individuals (3.8 per

6 . .
It may be necessary to repeat here that these figures tell us nothing
about the net gain or loss Since they ignore recruitment into the field, an

important component of change. TFor example, althou%h there was sizeable de-
fection from the field during college (as Table II1.6 shows), the reader will

remember that there was an even greater recruitment during college, resulting
in a net gain from the feshman to the senior year.
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cent of the original cohort) switched back into the field during the first
yvear after college after having defected during college. Similarly, rows C
and G represent thirty-one individuals (6.3 per cent) who were re-recruited
during their second year out of college, after having defected at an earlier
time. Although these "re-recruits" prevent the size of the group from be-
coming ever smaller, it should be noted that they still represent a small
fraction of those who originally defected. For example, of those who de-
fected during college (rows E through H), over 90 per cent were still out

of the field two years after graduation.

In sum, the cohort of original freshman choosers of social work -ex-
periences rather sizeable attrition during college; but after graduation

- further defection is small and is compensated by re-recruitment.

Another perspective is gained when the group of seniors selecting
social work is classified in the same manner. This group contains not only
those who were loyal during college, but also those who were recruited to

the field while on campus. Table II.7 presents the details,

TABLE IT.7

CAREER CHOICE PATTERNS OF SENIORS
SELECTING SOCIAL WORK AS A CAREER

EZE; = STime T 7 N | Per Cent
A + + + + 110 15.9
B + + + 0 13 1.9
C + + 0 + 7 1.0
D + + 0 0 15 2.2
E 0 + + + 261 37.8
F 0 + + 0 42 6.1
G 0 + 0 + 40 5,8
" 0 + 0 o | 202 29.3

. 690 100.0
N . 690

NA or NR, any time 300
Total N . . . . . 990




43

Again, adding the appropriate entries in the "N" column discloses
that the cohort of 690 seniors choosing social work decreased to 426 one
year later and then to 418 two years after graduation. With this group,
as with the freshmen choosing social work, defection during the second year

is balanced by simultaneous re-recruitment, producing little change.

Table TL.6 disclosed no significant defection during the first post-
baccalaureate year among those who chose social work as freshmen; according
to Table TI.7, however, there was a sizeable defection during the first post-
baccalaureate year among those who chose social work as seniors. This ap-
parent discrepancy is explained, of course, by the difference in composition
of the two cohorts. The seniors are composed of two groups--collegiate loy-
alists who had also selected the field as freshmen, and collegiate recruits
who had switched into social work from other fields during their college
days. The difference in post-baccalaureate behavior between freshman and
senior choosers is accounted for by the presence of a large number of col-

legiate recruits in the latter group.

This leads to.a revealing finding .about the impact of freshman
choice on post-baccalaureate loyalty. Of the 145 senior social workers who
had also selected the field as freshmen (rows A through D in Table IT.7),

81 per cent were still loyal two years after graduatiom. On the other hand,
of the 545 seniors who had not selected social work as freshmen. (rows E

through H), 55 per cent were still loyal after two years. To put it another
way, although relatively few freshman choosers of social work remained loyal
throughout college, of those who did, a very high proportion retained their

loyalty during the two years after graduation.

Classification of respondents at four points in time permits another
type of analysis--a retrospective lock at the patterns of those who, two
years after graduation, claim social work as their career field. These are
the students who have entered the field at various points in the past and
who either remained loyal thereafter or who re-entered the field after an

earlier defection.




49

TABLE TI.8

CAREER CHOICE PATTERNS OF THOSE
CHOOSING SOCIAL WORK TWO YEARS
AFTER GRADUATION

s = I > N |per cent
A + + + + 110 15.5
B 0 + + + 261 36.7
C 0 0 + + 116 16.3
D 0 0 0 + 144 20.2
E + 0 0 + 24 3.4
F + + 0 + 7 1.0
G + 0 + -+ 9 1.3
H 0 + 0 + 40 5.6

711 100.0
Ne o 2 o ¢ o o o o s o « o 711
NA or NR, any time . . . . 156
Total » « +« « « « - . . 867

Combination of appropriate rows of Table II.8 permits us to deter-
mine how many of those who were opting for social work at the end of the
study had first selected the field at various points in time. The data re-
veal that 21 per cent had seen social work as their career as early as their
freshman year, 42 per cent first chose the field as seniors, 16 per cent
first entered one year after graduation, and 20 per cent two years after
their graduation from college. About three-fifths of the final group of
social workers had first selected the field during college; two-fifths (rows
C and D in Table II.8) were recruited for the first time during their post-

graduation days.

Tt should be remembered that this three-fifths/two-fifths ratio ob-
tains after only two years. As the years pass, more of the pre-graduation
choosers will defect; simultaneously, an increasing number of the class of
1961 will select the field for the first time after college. Thus, were we
to return to our respondents in (say) 1971, our data might be consistent
with those of Pins, who learned that one-half of the students in graduate

schools of social work selected the field as a career after their gradua-

tion from college.
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A footnote to the data in Table II.8 is the previous instability
of career choice of one-ninth of this group; rows E through H contain
those respondents who identified social work as their career field two
yvears after graduation, but who had once defected and then re-entered the

field.

Growth and Decline

Thus far we have investigated the magnitude of recruitment and de-
fection, but have not put these two components of change together to pro-
duce an adequate notion of the degree to which the field grew or became
smaller during the period in question. Tables II.1, II.3, and II.4 did
present the actual number of respondents claiming social work as their ca-
reer choice, but as noted then, wave-to-wave variation in the number of re-
spondents who did not provide data could account for apparent changes in

the number of respondents claiming social work as a career.

There are two methods of handling this problem. First, it is pos-
sible to construct a hypothetical number of aspirants to the field by ap-
portioning out the non-respondents into social work and other fields in‘
the same proportion as those who did respond. Second, it is possible to
eliminate all those who failed to provide data at at least one point in

time¥-to restrict analysis only to the '"full panel."

Using the data from Tables II.l, IIL.3, and IT.4, we have appor-
tioned out the non-respondents into social work and "other" in the same
proportion as those who did respond. Tor example, using the data from the
top row of Table II.1l, we have changed the freshman distribution of respond-

ents as follows:

(+) ® (N)
Social Work Other No Data
From 693 55,110 6,252 = 62,055
To 771 61,284 = 62,055
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By this procedure, of the 6,252 individuals7 who did not provide
freshman data, seventy-eight were apportioned-into gsocial work, raising
the number of freshman choosers from 693 to a hypothetical 771. Similarly,
6,174 of the 6,252 were apportioned into other fields, raising this number
from 55,110 to 61,284,

This "constructed" number of 771 freshman choosers was then sub-
jected to the already known rate of collegiate defection. Further, the
number in other fields was subjected to the already known rate of colle-
giate recruitment into social work. By this procedure, the freshman fig-.
ure of 771 was diminished by 511 defectors and replenished by 852 recruits,
netting 1,112 senior social workers. Continuing with these 1,112, then,
first- and second-year changes were computed in the same manner. The top
half of Table II.9 presents the number of respondents selecting social work
at each point and thus permits measurement of growth and decline. The

first row gives the number of "congtructed" social work aspirants determined
by this process of apportionment; the second row gives the number determined

by the second method--restriction of analysis to the full panel.

TABLE I1.9

FIELD GROWTH AND DECLINE FROM FRESHMAN YEAR
TO TWO YEARS AFTER GRADUATION

Number of respondents selecting social work as their
career field
Method One Year Two Years
As Freshmen As Seniors after after
Graduation Graduation
Construction
method 771 . 1,112 1,029 1,138
Full panel
method 490 690 634 711
Numbers above, expressed as a percentage of those
selecting social work as seniors
Construction
method 69 100 93 102
Fuéitgigel 71 100 92 103

7The figure of 6,252 is composed of the 861 respondents who did not
answer the question on freshman career choice, plus the 5,391 who did not
respond to the first wave of the study (see Table II.1).
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Both methods presented in the table rest on the assumption that
the rate of non-response was the same among social workers and non-social
workers--among loyalists, recruits, and defectors. That is, these data
are accurate to the extent that no group is over- or underrepresented be-
cause of differential response rate. The '"constructed" method presents
the "true' number of persons in the sample who would have identified so-

cial work as their career choice had everyone in the sample replied.

Table II1.9 confirms the impressions gained earlier and summarizes
the data in this chapter. The lower panel standardizes the number of re-
spondents viewing social work as their career field, setting the figure for
seniors at one hundred. As a result of the defection and recruitment which
operate simultaneously, social work expands significantly during college,
loses a little during the first post-baccalaureate year, and then regains
these slight losses during the second post-baccalaureate year. The net re-
sult during college is expansion. The net result after graduation is rel-

ative stability.8

Projections

For planning and policy purposes, it may be helpful to determine
the approximate total number of 1961 college graduates who were oriented
toward a career in social work. Precise data are available from other
sources on.the number of students in graduate schools of social work, but
these refer only to a specialized group, and, since students in schools of
social work vary widely in their ages, they represent a large variety of

college graduating classes.

8Of course, the first period of time considered in this chapter
spans four years, while the last two periods span only one year each. We
would expect the amount of change to be related to the length of time during
which the change could operate. Nevertheless, unless the pattern changes
drastically during the third and fourth post-baccalaureate years it is safe
to say that the four years before graduation see a much greater expansion of
the field than do the four years after graduation.
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In the major report on this study Davis estimated the size of the
total spring, 1961, graduating class at 265,000 studentso9 After determin-
ing the percentage of our sample choosing social work as a career we can
project this percentage to the entire graduating class. In Table II.10 be-
1ow, column A presents the number of respondents choosing social work, and
column B gives as a base the number of respondents providing data on ca-

reer choice, These data were obtained directly from Tables II.1, II.3,

and IT.4.
TABLE IL.10
PROJECTION OF ACTUAL NUMBER OF ASPIRANTS TO SOCIAL WORK
IN THE COLLEGE GRADUATING CLASS OF 1961
Number of respondents Estimated Total
Providin Per Cent Ngmber in Grad-
Selecting Career Cho%ce Choosing uii;ngociziswsetﬁt_
i S ial Work S ial k ' : C or
Time oc Data OC(;‘;B)Vaqor (C x 265,000)
{Rounded to the
Nearest Ten)
(A {B) {C¢) (D)
As freshmen 693 55,803 1.241¢9 3,290
As seniors 990 55,128 1.7958 4,760
One year later 820 49,117 1.6695 4,420
Two years later 867 47,465 1.8266 4,840

8rhe reader will note that the figures in column C are proportionately re-
lated to each other as are the numbers 69, 100, 93, and 102, when the figure for
the senior year (1.7958) is set at 100. These are the same figures representing
the change in size of the group of social work aspirants as derived by the con-
structive method in Table II.9.

Thus America's graduating class of spring, 1961, yielded approxi-
mately 4,760 students who, upon graduation, viewed social work as their long-
run career field. As the previous data in this chapter indicated and as col-
umn D repeats, this figure did not change much between graduation and the

end of the second post-baccalaureate year.

9The procedure by which the estimate was made is included in Ap-
pendix IL of this report.




CHAPTER IIIL
CORRELATES. OF REGRUITMENT TO SOCIAL WORK

So far we have described-a group of social work aspirants in Chapter
I-~-those college seniors who claimed the field as their long=run career choice.
That chapter also compared this group with other 1961 graduates of America's
colleges and universities. 1In Chapter II we investigated the scope of change
during three spans of time--during college, during the first year after gradu-
ation, and during the second year after graduation. The components of change
were defection~--the switch from social work at the beginning of the time peri-
od to another field at the end--and recruitment--the switch into the field be-
tween two points in time. A good deal of defection and recruitment was meas=
ured during the period under scrutiny, and the net result of these processes
was pre-baccalaureate growth and post-baccalaureate stability in the size of

the group opting for the field.

We turn now from a description of the scope of recruitment and defec-
tion to g consideration of some of the factors associated with these processes.
Questions immediately arise about correlates of the recruitment and retention
already documentednl Are men or women more loyal to the field? Are the fac-
tors which lead to recruitment during college the same as those which operate

during the second year after graduation?

This chapter will deal with correlates of recruitment; the following

chapter will consider correlates of retention.

1Until now we have spoken of defection from social work, since defec-
tion represents change, and Chapter II was concerned with change. From this
point on, however, we shall refer to ''retention'" or stability of career choice.
For example, during college, 66.3 per cent of the freshman choosers of social
work defected; therefore the percentage remaining loyal (or "retaining' their
career choice) was 33.7.

Since this chapter will discuss correlates of recruitment into the
field, clarity dictates that in the next chapter recruitment be paralleled
with retention, rather than with defection. Thus it will be possible to ob=
serve, for example, that a certain characteristic is associated with both re-
cruitment and retentionm; that is, the characteristic not only ''causes' people
to switch into the field (0+4), but it also tends to keep those in the field
who had already selected it (++). (For an explanation of symbols represent-
ing recruitment, retention, and defection, see Chapter II n. 3.)

55
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Correlates

Table III.1 presents values of Yule's Q; each entry shows the re-
lationship between recruitment into social work and a selected variable.
The first column shows the association between the variables and recruit-
ment during college; the second column treats recruitment during the first
. post-baccalaureate year, and the third column treats recruitment during

the second post-baccalaureate year.

So that the balance of the report may be read with minimum diffi-
culty, an interpretation of Q as it is used in relation to recruitment
follows. The "recruitment Q" simply measures the degree to which two
groups differ in their rate of recruitment into social work during a spe-
cific span of time. For example, if 1.9 per cent of the students from
large metropolitan areas shifted into social work between their freshman
and senior years, while 1.1 per cent of those students not from large met-
ropolitan areas did so, the association between collegiate recruitment and
a large metropolitan hometown would be positive. Depending on theﬂsize of
the Q, we would say that this association is "weak'' or "moderate" or

2
"strong ."

Since the nature of the data required us to work with small per-
centages, or rates of recruitment (for example, Table II.l shows that 1.39
per cent of those not choosing social work as freshmen shifted into social
work by their senior year), we shall illustrate the meaning of the recruit-
ment Q by reconverting entries for one of the variables in Table ITI.1 into

their original raw data.

2Although there are no rigid rules, we shall adopt the general con-
vention that a Q whose absolute value is greater than .20 is one worthy of
notice. 1In data such as those presented in TableTII.l, however, if all
three Q's for a variable are positive or negative, this might be worthy of
comment even though one or two of the three do not reach .20. The data in
Table IIL.1 on APL would be an example. For a discussion-of Yule's Q, see
Leo A. CGoodman and William H. Kruskal, "Measures of Association for Cross
Classifications,'" J. Amer. statist. Assoc. (December, 1954), 49, 732-64.
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TABLE IIT.1

CORREIATES OF RECRUITMENT INTO SOCIAL WORK
(Q ‘Coefficients during '"Collegiate," "First-Year,"
and "Second-Year'" Periods)

Characteristic Collegiate] First Year| Second Year
Occupational values
Helpful +.66 +.31 +.32
People +.57 +.36 +.31
Moderate, steady progress +.18 -.21 +.12
Freedom from supervision .. -.52 -.40 +.06
Teadership . . « .« - « -« « . . -.15 -.35 -.10
Original and creative . . . . -.33 -.31 -.31
Tdeas « « » ¢ ¢ x4 e e e e o . -.28 -.01 -.928
MOTEY « = o v« o o 0+ o . . -.37 -.47 -.19
Personal and background character=-
istics

Sex: Male . .+ . + « « « o o . -.70 -.32 -.23
API: High . . . « « <« o . . -.17 -.17 -.64
Religion: Catholic . . . . . . +.05 -.08 +.10
Parental occupation: white

collar = « « + o 0 e e .. +.16 +.24 +.04
Father's education: B.A. or

MOLE  « o o « o o o o e e . +.18 +.17 .00
Parental income: $15,000 or

more . +.13 +.23 -.03
Race: Negro . . . .+ « + « .« . +.48 +.15 +.52
Age: 22 or older . . . . . . . -.14 +.03 -.03
Birth order: only child . . . +.19 +.16 -.04
School control: private with

high tuition . . . . . . . . -.20 +.07 +.18
Career activity: research . . - 44 -.09 -.36
Effect of parental advice: wvery

important . . . . . . . . . . -.14 -.24 -.04
Marital status: single . . . . +.39 ' +.01 +.25
Political orientation: liberal +.18 +.09 -.12
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The data on sex from Table III.1 reveal that the three recruitment
Q's for males are -.70, -.32, and -.23. This means that during college,
men were recruited to social work at a rate which was well under that for
women (Q = -.70). By the second post-baccalaureate year, the difference
was still marked, but much smaller (Q = -.23). The original data are found
below. Table III.2a presents the rates; Table III.2b presents the origi-
nal numbers, along with the Q's computed from these numbers. The table
TABLE III.2

RECRUITIMENT AND SEX

a) Per Cent Shifting into Social Work during Each Time Span Presented

¢ Collegiate First-Year Second-Year
: Recruitment Recruitment Recruitment
Men Women Men Women Men Women
.48 2.73 b4 .85 .45 .72
(32,375) {(21,732) | (25,778) | (18,051} {(23,76&) 1 (1&,640)

b) Actual Numbers on Which Above Rates Are Based

Status
Recruits (0+) 157 594 114 154 108 119
Non-
recruits OO0 32,218 21,138 25,664 17,897 23,658 16,521
Male Q ~-,70 -.32 ~.23

presents a number of findings. First, and most central to the discussion
here, the difference in the rates of recruitment of men and women narrows
as the group of respondents passes from its pre~-graduation to its post-
graduation period. During college, the difference was great--2.73 per
cent of the women who had not chosen social work as freshmen did so as
seniors, while the figure for men was only .48 per cent. The numbers which
produce these rates also produce a male Q of -.70. This large Q, in effect,
reveals that there is a great difference in the degree to which men and
women shift into the field during college. 1Its sign tells us that the rate

for men is less than that for women.



During the first post-baccalaureate year, the gap narrows. Table
TII.1 gives a male Q of -.32, Table TII.2a demonstrates that this approach
to parity between the sexes was caused, not by an increase in the rate of
recruitment among men, but by a drastic decrease (from 2.73 per cent during
college to .85 per cent during the first year out) among women. Finally,
during the second year after graduation, there is a further narrowing of
the difference between the rates of male and female recruitment into social
work, although the rate among women (.72 per cent) still exceeds that for
men. Had there been no difference in the rates of recruitment, the value

of Q would have been .00.

Table IIT.2a can be viewed from a different perspective. It shows
that the male rate of recruitment into social work is stable across time,
whereas the rate among women is relatively high during college and reaches
stability only after graduation. 1Indeed, it is the high recruitment rate
among women which accounts for the gain in the earlier characterization of

social work as a '"high gain, high loss, net gain'" field during college.

One final observation on the data presented in Table III.2 stems
from the actual numbers presented in part b. Although the rate of recruit-
ment is a significant statistic (and will receive attention during this
chapter), it tells nothing about the actual number of individuals in the
group who switch into social work. Indeed, two groups may differ in their
rates of recruitment and still yield the same number of recruits to the
field if these rates are based on groups of different sizes. Something of
this nature happens during the second post-baccalaureate year. Although
the rate of recruitment for men is relatively low (.45 per cent), there are
more men (23,766) than women (16,640) available. The net result is an al-
most equal number of men and women added to the group of social work aspir-

ants during the second year.

To summarize this methodological parenthesis, the value of Q will
tell the extent to which two groups differ in their rates of recruitment
into social work. However, it will not indicate what the rates of recruit-

ment are, nor will it give a clue to the actual number of recruits in the



groups. Comparing two rates of recruitment will indicate the level of re-

cruitment, but unless the base number is shown, it will not suggest the ac-

tual number of recruits. in the .groups. .

The tables which sre included in this chapter present, as the basis
for the analysis, the rates of recruitment--that is, data in a form similar
to Table I1I.2a. The value of Q is also presented, to facilitate a quick

and summary comprehension of the relationships imbedded in the tables.

Much of the subsequent analysis will proceed from Tabie IIL 1. The
“first general observation is a common-sense one--that most wariables are
quite "consistent.' That is, if a characteristic is associated in a positive
or negative way with recruitment into social work during college, it con-
tinues to operate in a similar fashion during the post-college years Ex-
pressed concretely and negatively, there are no variables which show a strong
positive association during ome time period and a strong negative association
during another time period. Perhaps the one which would come closest is
school control; students from privare, high tuition schools display rela-
tively low recruitment rates during college (Q = -.20), but relatively high
rates during the second post-baccalaureate year (Q = +.18}. Later, after a
detgiled investigation of retention in the next chapter, we shall see wheth-
er the same factors which draw people to the field also keep them there; fox

the moment, however, our coancern will be exclusively with recruitment.

The next general point to be made, before detailed consideration of
épecific variables, is the importance of occupational values, sex, race, and
the Academic Ferformance Index (API} and the yelative unimportance of vari-
ous socio-economic factors in the recruitment picture. The two occupational
values which are virtually prototypical of the field ({see Chapter I} exert
strong influences on recruitment. Respondents viewing an "opportunity to
be helpful®™ and an "opportunity to work with people™ as importaﬁt job char-
acteristics are far more likely to shift into the field during each of the

time periods in question than are those who do not hold these values. To



61

give the reader an idea of the magnitude of the differences, the "helpful"
Q of +.66 during college is generated by these rates: 1.92 per cent of
those endorsing the value, but only .39 per cent of those not endorsing
the value were recruited into social work between their freshman and genior

year.

Tt should be emphasized that for two of the time periods presented
in this report, and in Table III.l, the data on occupational values were
elicited from the respondents before they switched into the field; it is
not an artifact of their prior choice of social work as a career. TFor ex-
ample, the first-year (1961 to 1962) recruitment Q's are based on values
elicited while the respondents were still in college (1961), and the re-
spondents involved are all those who had not selected the field at that
time. Similarly, the second-year (1962 to 1963) Q's are based on values
elicited at the beginning of the second post-baccalaureate year (1962), and
the respondents involved are all those who had selected the field at that

_time.

Some of the values in Table III.l are inimical to recruitment.
Rates of recruitment into social work are relatively low among students who

endorse the following values: freedom from supervision in my work,.a chance

to exercise leadership, opportunities to be original and creative, living

and working in the world of ideas, and making a lot of money.

The associations between these values and collegiate recruitment are
not surprising at this point, because they are based on virtually the same
groups of respondents as the comparisons in Chapter I. The group of collegiate
recruits in this chapter (0+) comprises the great majority of the senior
social workers who were considered in Chapter I. Further, those who did not
recruit into the field during college (00) comprise the great majority of
the people not in social work who were used for comparison purposes in Chap-
ter I, 1In other words, a characteristic which was associated with senior
choice of social work in Chapter I will certainly be associated with col-

legiate recruitment in Table TITI.1 of this chapter.

We therefore should make explicit that the collegiate Q's are based

on values elicited after the freshman-to-senior recruitment has taken place.
Qur assumption, then, for collegiate Q's is that the same pattern would have
emerged had we obtained the values of the respondents as freshmen, not as
seniors.,
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The new data which Table IYI.1 show, however, are the correlates
during the two post-baccalaureate years. With but few exceptions, then,
if occupational values are correlated (either positively or negatively) with
recruitment during college, this correlation is maintained during the two

years after graduation.

The data on sex were presented earlier in this chapter as an example
of the use of Yule's Q. Along with values, sex i1s strongly associated with
recruitment; during each of the time periods men are less likely to shift

into social work than are women.

The strong association between race and recruitment (e.g., a Negro
collegiate Q of +.48) might give the erroneous impression that Negroes con-
stitute a large proportion of social work entrants. The basic figures are
these: 3.72 per cent of the Negroes not selecting social work as freshmen
and 1.33 per cent of the non-Negroes were recruited during college. Per-
centaging the data the other way reveals that Negroes comprised 8 per cent
of the group of recruits, but only 3 per cent of the non-recruits--that is,
only 3 per cent of virtually the entire sample. Thus, although the asso-
ciation between Negro and recruitment is strong, still, only one of every

twelve recruits during college is Negro.

Still scanning Table ITII.1l we see that one other variable is con-
sistently associated with recruitment--students scoring high on the API demon~
strate lower rates of recruitment than do students scoring low or medium
on the API. The high negative association of =-.64 during the second post-
baccalaureate year 1s generated by these figures; .16 per cent of the high
AFPI students, but .69 per cent of those with medium or low API scores

switched into social work during their second year after graduation.

There are three measures of socio-economic status (SES) reported in
Table III.1--father's occupation, parental income, and father's education.
A glance at the data reveals a rather consistent 1f not strong pattern of
associations; seven of the nine Q-values are positive. These seven range
from +.04 to +.23. The other two both occur during the second post-~baccalau-

reate year (-.03 for income and .00 for education). The general finding
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here is the moderate and consistent positive association between recruit-
ment and high occupational status, income, and education during college and
during the first year after graduation, and the lack of this clear evidence

during the second post-baccalaureate year.

Q's can be misleading when they deal with continuous variables such
as income and education. They may lead to the assumption that the associ-
ation is linear--for example, that '"the higher the income, the greater the
recruitment.'" However, it is possible that some relationships are curvi-
linear; using the data being considered here, for example, we might find
that both the highest and the lowest income groups display high rates of
recruitment when the sample is divided into more than two income groups.
Such a relationship would not be revealed by the computation of a Q, which

requires that the continuous variables be dichotomized.

Something of this nature occurs in one of the associations with
income (although a more pronounced curvilinear relationship will be seen
when we consider retention in the next chapter)g Table IIL.l reveals a re-
cruitment Q of +.13 during college: this means that respondents whose pa-
rental income is $15,000 or more show a slightly greater tendency to be re-
cruited into social work than do students with a parental income of less
than $15,000. It does not necessarily follow that, if we establish more
than two income groups, respondents whose parental income is low therefore
display low rates of recruitment. The relevant data, presenting the rates

for four income groups, are as follows:

Income
Under $5,000- $10,000- $15,000
55,000 59,999 $14,999 or More
Rate of re-| 1.42 1.26 1.22 1.67
cruitment (9,450) (21,359) (7,453) (8,033)
N . . . .46,385
NA, DK income . . . . 7,722
NA, senior choice ._1,003

Total N . .55,110
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The Q of +.13 is derived by collapsing the income categories to produce a
dichotomy=-$15,000 or more vs. less than $15,000. As such the higher in-

come group displays higher recruitment than does the lower income group.
However, had a Q been computed using $5,000 as the cutting point for the di-
chotomy, it would have been found that the lower income group (in this case
under $5,000) would have shown the higher rate of recruitment (1.42 per cent);
a Q based on this dichotomy would have shown a slight positive association

between low -income and recruitment.

An investigation (not presented here) of the rates of recruitment on
each of the three measures of socio-economic status reveals that this prob-
lem does not exist for most of the associations between these measures and
recruitment. That is, when the Q in Table ITIY¥.1 shows a moderate positive
association between high status and recruitment, the reader can assume that
there is a moderate negative association between low status and recruitment--

that is, the relationship is linear.

Thus far our survey of Table I1I.l1 has included occupational values,
sex, race, API, and socio-economic status, and has shown that there is a
general consistency over the three spans of time (and among the three meas-
ures of SES) in the association between these variables and recruitment to

social work.

Other variables should be briefly noted, precisely because they are

not consistent. The type of control of each undergraduate institution was

determined and three classes were identified: public colleges, private col-
leges with low tuition, and private colleges with high tuition. Table III.1
shows an increasing tendency for graduates of private high tuition colleges
to be recruited into social work. During college (when the institutional ef-
fect would be greatest) students from these schools show relatively low rates
of recruitment. Their rate of recruitment, compared to students from other
types of schools, increases after graduation, until during the second post-
baccalaureate year they demonstrate a distinctly higher rate than do gradu-

ates from other schools (Q = +.18).
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The data on birth order reveal that only children switch into social
work at a higher rate than do students with siblings. The association be-
tween "only child" and recruitment is positive, although moderate during the
first two spans of time and negligible (Q = -.04) during the second year af-
ter graduation. MHowever, the data are included at this point in prepara-

tion for a discussion of birth order and retention in the next chapter.

Respondents were asked about the career activity which they antic-

ipated'{@oul&ﬁ be an important part of (@heiﬂ long-run career work.'" They
could have selected any of the following: teaching, research, administra-
tion, or service to patients or clients. Table III.1 reveals that students
oriented toward research display lower rates of recruitment into social
work than do students without this orientation; this negative association

is especially strong during college (Q = -.44).

Finally, the data on marital status reveal strong associations dur-

ing college and during the second year after graduation, during which single
respondents switch into social work at a greater rate than do married re-

spondents.

Multivariate Associations

Table TIII1.1 forms a base for further exploration of correlates of
recruitment into social work. Although we now know that recruitment is as-
sociated with Variable X, there may be subgroups within which this rela-
tionship does not hold. Or, the apparent relationship between Variable Y
and recruitment may be due to the influence of a third factor which is as-

sociated with both Variable Y and recruitment.

Values.--Since Table III.1 showed occupational values to be strong
correlates of recruitment, we shall select a number of them for further
discussion of collegiate recruitment. Table TII.3 presents data for two
of the values--"people'" and "helpful': it controls in turn for religion, sex,
APT, and parental income. Each entry is the per cent "recruiting in" to so-

cial work during college with a specific sub-group--that is, it is the
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proportion of those selecting another field as freshman who shifted into
social work by their senior year. It may be helpful to recall from Ta-

ble II.1 that the percentage for the class of 1961 as a whole is 1.39.

The first row in Table IIi.B presents the figures which produced
the study-wide association (Q = +.57) between recruitment and people; 2.09
per cent of those endorsing '"people’ and .57 per cent of those not endors-
ing this value shifted into social work during college. Similarly, for
"the value "helpful," 1.92 per cent of those endorsing the value and .39 per

cent of those not endorsing it were recruits, yielding a Q of +.66.

Controls for religion show that the association between these two
values and recruitment is especially strong among Jews, While Jews who
possess a '"'people" orientation are more likely (2.65 per cent) than gentiles
to shift into social work, those who 1éck this orientation avoid the field
almost completely; only two of 1,931 Jews not oriented to "people'" (10 per

cent) were recruits.

A similar but not as pronounced picture emerges for the value help-
ful. Among the students endorsing "helpful,” Jews displayed a higher rate
of recruitment (2.21 per cent) than did gentiles; among those who did not
endorse '"helpful," Jews (.37 per cent) were less likely to be recruited
than were Catholics, and equally as likely as Protestants. I£f, for gen-
tiles, an orientation toward people or toward a helping role is an impor-
tant concomitant of recruitment to social work, for Jews it is an essential

one.

Controls for sex slightly reduce the association between recruit-
ment and both "people" and "helpful,'" although these relationships still
remain strong within each sex grouping. The original high association be-
tween ''people' and recruitment (Q = +.57) was partially a function of the
overrepresentation of women among recruits. The association between re-
cruitment and ''‘people'" was to a small extent an association between recruit-
ment and sex. The same phenomenon occurs with "helpful,'" where the 'par-
tial" associations are both slightly lower than the original association

between recruitment and "helpful" of .66. The sex controls show the strong
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TABLE 11I1.3

RECRULTMENT AND VALUES BY BACKGROUND VARIABLES
Selecting Social Work as Seniors, among Those

Who Had Selected Another Field as Freshmen)
Value
B?;:E%Z;?Zi People Helpful
Yes ' No Q Yes No Q
2.09 .57 +.571 1.92 .39 .66
Total sample (29,172) (24,894) (35,257)  {18,809)
Religion
protestant - 2.01 6L +.51] 1.90 .37 .67
(17,561) (14,463) (21,472)]  (10,552)
catholic . 2,27 .69 +.550 2.14 54 .61
(7,309) (6,230) (8,495) (5,044)
rewish 2.65 .10 +.901 2.21 .37 .72
J : (2,411) (1,931) (2,717) (1,625)
Sex
e .81 .22 +.57] .72 17 .63
(14,587) (17,757) (18,356)]  (13,988)
omen 3.37 1.44 +.381 3.22 1.04 50
(14,585) (7,137) (16,901) (4,821)
APT
. 1.75 .29 +.70] 1.52 .03 .96
gt - (5,265) (4,798) (6,924) ¢3,139)
Medion 1.97 .65 +.51] 1.94 .25 .81
' (10,981) (8,631) (13,221) (6,391)
- 2.35 .65 +.57 1 2.14 .60 .54
(12,504) (11,079) (14,594) (8,989)
Parental income
1.99 .80 +.4311.80 .58 .52
Under $5,000 . (4,919) (4,526) (6,496) (2,949)
$5,000 to 1.93 47 +.6211.79 .29 .76
$14,999 (15,428) (13,460) (18,539)  (10,349)
2,46 .61 +.62 | 2.57 .22 .85
$15,000 or more (4,591) (3,437) (4,936) (3,092)
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joint effect of sex and values on recruitment. Women oriented to people
display a recruitment rate of 3.37 per cent, while men not so oriented

switched into the field at a rate of only .22 per cent.

Both "helpful" and '"people'" show similar relationships with re-
cruitment under controls for APIL and income. 1In general, the higher the
API and income, the greater the association between the values and recruit-
ment. The strongest associations are between '"helpful” and recruitment--

among high APT students (Q = +.96) and among high income students {(Q = +.85).

An inspection of the actual rates of recruitment among various APIL
groups discloses the source of the observation that the higher the API, the
greater the association. Among low API students, rates of recruitment were
relatively high-~2.14 per cent for those endorsing 'helpful" and .60 per
cent for those not endorsing the item. These rates decreased with increas-
ing APTI, and the presence or absence of a helpful orientation affects the
rate at which they decreased. There is a steep reduction in the rate among
those not endorsing the value, so that there were virtually no recruits to
social work among the non="helpful," high APL students., These students,
like the non-"helpful® men, or the non-"people'" Jewish respondents, either
tended initially to select fields from which defection is relatively low;
or regardless of their initial fields, tended to defect relatively infre-
quently; or, if they were equally as likely as' others to defect-from their

original fields, they did not defect from them into social work,

Further insight into the relation of recruitment with "helpful and
with "people'" can be gained by investigating the implications of the fact
that these two variables are themselves highly correlated (Q = +.55). The
extent of the independent association of each one with recruitment can be
determined by cross-tahulating the two values and seeing how each is as-
sociated with recruitment=--first among those who endorsed the other value,
and then among those who did not endorse the other one. The data reveal
that only a slight amount of the association between each value and re-

cruitment can be explained by the association between the values.
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Recruitment Q's:

People . . . . « . « « « o « . . *+.57
Among those endorsing helpful . . .. . +.50
Amorig those not endorsing helpful . . . +.40
Helpful. . . - . « « « . . . . . +.66
Among those endorsing people. . . . . . +.61
‘Among those not endorsing people. . . . +.52

Turning from the values of helpful and people to other values in
Table IIT.1 which demonstrated an association with recruitment, it éppears
that a number of them are affected by controls for sex. Table III.4 re-
veals that the negative association between recruitment and money is lim-
ited to men; there is liftlé difference in the rate of recruitment between
women who do and who do not endorse money (Q = -.10). The low rate of re-
cruitment among "money'-oriented men is the source of the'moderately strong

negative relationship between recruitment and "money' among them.

Sex-specific comparisons give further insight into the strong neg-
ative association between recruitment and the wish for freedom from super-
vigsion. Table TII.4 shows that this relationship is particularly strong
among women. Those women who wish to be free of supervision exhibit a rate
of recruitment (.94 per cent) which is very low for women. Table I.14,
which focused on all seniors selecting social work, presented similar data
in a different form. There it was seen that female social workers under-
chose this value to a marked extent, when compared with women opting for
other fields. Although men who seek freedom from supervision also exhibit
lower recruitment rates than the study-wide rate for men, we can say women
are primarily responsible for the general negative association between en-

dorsement of this value and recruitment which héd been observed in Table IITI.1.

The slight negativé association between leadership and recruitment
in which the total sample reveals (Q = -.15) is weakened under sex controls;
among women, it is actually positive, if virtually nonexistent. The under-
lying association between sex and leadership--an association which can be

seen from the base N's in parentheses--explains the original slight negative
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TABLE IIIL.4

COLLEGIATE RECRUITMENT AND VALUES, BY SEX
(Per Cent Selecting Social Work as Seniors,

among Those Selecting Another Field
as Freshmen)

Sex
Value Total Sample Men Women
Money
‘ Yes .73 .26 2.30
: (13,185) (10,135) (3,050)
No 1.60 .59 .81
' (40,881) (22,209) (18,672)
Q. -.37 .37 710
 Freedom from super-
yision
Yes .52 .35 94
v ’ (10,386) (7,395) (2,991)
No 1.60 .33 .02
) (43,680) (24,949) (18,731)
qQ. -.52 .19 .51
Leadership
Yves 1.17 .42 .90
) (21,877) (15,282) (6,595)
No 1.54 .55 .66
’ (32,189) {(17,062) (15,127)
Q. -.15 .12 .05
‘ Moderatei steady
o 1.77 .79 .22
Yes. . . .. (17,211) (10,248) (6,963)
No 1.21 .34 .51
) (36,855) (22,096) (14,759)
Q. +.18 .39 .13
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association between recruitment and leadership. That is, the relatively
low recruitment of leadership-oriented respondents (1.17 per cent) is a
result of the preponderance of men among those who endorsed the value.
Over two-thirds of the leadership-oriented students were men, and it is

among men that recruitment to social work is low.

A wish for a job or career which affords moderate, steady progress
is positively associated, in the total sample, with recruitment (Q = +,18).
Controls for sex specify this association as being particularly strong

among the men, but relatively weak among the women.

Table TITI.4, therefore, has demonstrated that some of the associa-
tions between occupational values and recruitment to social work are sex
specific. Relatively high rates of recruitment are found among men who are
not concerned with monetary return from their jobs and among those who val-
ue moderate, steady progress in their work rather than extreme chances for
success or failure. Among women, the only significant relationship in
Table TIT.4 is strongly negative--those who want freedom from supervision
in their work are far less likely to be recruited into the field than are

those who do not possess this orientation.

Controls for religion are presented in Table III.5 for two of the
values, "steady" and "leadership." Among the Protestants, those seeking slow,
sure progress and those who shun leadership roles display relatively high
rates of recruitment. The associations in the total sample between these
two values and recruitment are reduced or disappear among Catholics and Jews,
but are strengthened among Protestants. Perhaps the most striking example
is the value "leadership." Among those endorsing the value, Protestants are
least likely to shift into social work during college; among those failing
to endorse leadership, Protestants are most likely to be recruited to the
field. The data for Jews show the opposite pattern, with Catholics dis-

playing an intermediate position.
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TABLE III.5

COLLEGIATE RECRUITMENT AND VALUES, BY RELIGION
(Per Cent Selecting Social Work as Seniors,
among Those Selecting Another Field
as Freshmen)

Religion
value Total Sample Protestant Catholic Jewish
Moderate, steady
progress
Yes 1.77 1.86 1.85 1.56
) (17,211) (10,523) (4,335) (1,153)
No 1.21 1.16 1.40 1.51
) (36,855) {21,501) (9,204) (3,189)
Q. +.18 +.23 +.13 .00
Leadership
Ye 1.17 .95 1.61 1.74
8. (21,877) (12,858) (5,760) (1,780)
No 1.54 1.69 1.49 1.37
(32,189) (19,166) (7,779) (2,562)
Q. -.15 -.31 +.04 +.12

Sex.--We turn away from an investigation of the relationship between
occupational values and recruitment to a further exploration of some of the
other variables listed in the basic table of this chapter, Table TIII.Ll.
There, the data for sex revealed that men display rates of recruitment which
are much lower than women; the male recruitment Q was -.70. This negative
association is even stronger among Jews (Q = -.86), among high API students
(Q = -.82), and among those with parental incomes of over $15,000 (Q = -.89).
These associations stem from the very low rates of recruitment to social
work among men possessing these three characteristics. To give an example,
the rates of recruitment of men and women, respeétivelyﬁ among the three
religious groups are: Protestants, .58 and 2.48 per cent; Catholic, .43
and 3.57 per cent; Jew, .29 and 3.63 per cent. Thus it is clear that among
men, Jews are the least likely to be recruited to social work, and among
women, they are the most likely. This difference between Jewish men and wo-
men yields the strong relationship between sex and recruitment (male Q = -.86)

among members of this religious group.
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The three variables of religion, API, and income are themselves
intercorrelated; as we noted in Chapter I, API and income are positively
related, and other analyses of these data show that Jews display higher
income and API. It is difficult to assess the independent effect of each
on the association between sex and recruitment without simultaneously ap-
plying all three variables as controls--that is, comparing the recruitment
rates of a large number of religion-income-API-sex sub-groups. While this
is beyond the scope of this report, we can say that the general shortage
of men occurs primarily among Jews, those with high API, and students from

the wealthier families.

Socio-economic status.--Turning to a further investigation of the

moderate but consistent associations of socio-economic status with recruit-
ment to social work, we recall that both recruitment and social status are
positively related to sex: the recruitment rate is high among women, and
it is they who come from the higher SES families. Once more, it becomes
necessary to break down the data on recruitment rate accorxrding to sex and
see whether the associations between status and recruitment hold up within
each sex grouping. This is done in Table ILY.6, which presents the re-
cruitment data on three measures of social status--parental occupation,

father's education, and parental income.

First, we consider occupation and education; the original Q associ-
ations between high status on these measures and recruitment were +.16 and
+.18, respectively. Controls for sex show that these associations are not
changed materially among women, but that among men they are reduced. 1In-
deed, there is a moderately strong negative association between parental
occupation and recruitment (Q = ~.29) stemming from the low rate of recruit-

ment among men whose fathers are white collar workers.

4”White collar" in Table ITI.6 includes those respondents who iden-
tified the occupation of their household head as professional, proprietor
or manager, sales or clerical. This classification forms a dichotomy, in
which "blue collar" includes skilled, semiskilled, service, unskilled, or
farm workers.

Ly
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TABLE TIII.6

COLLEGIATE RECRUITMENT AND SOCIO-ECONOMIC STATUS, BY SEX
(Per Cent Selecting Social Work as Seniors, among Those

Selecting.Another Field ag Freshmen)

Measure of Socio-
economic Status Total Sample Men Women
Occupation of house-
hold head
, 1.55 .38 .12
White collar (31,813) (18,211) (13,602)
1.11 .67 .91
Blue collar (20,351) (13,029) (7,322)
Q +.16 -.29 .24
Father's education
College degree .ori 1.80 .51 .22
more (13,898) (7,284) (6,614)
Less than college| 1.28 .49 .53
degree (38,815) (24,240) (14,575)
Q +.18 +.03 .13
Parental income
. 1.67 .20 .55
$15,000 or more (8,033) (4,508) (3,525)
1.29 .53 .67
Less than $15,000 (38,352) (24,711) (13,641)
Q +.13 - .47 k.14
Parental income
. 1.44 43 .85
000 " :
310,000 or more (15,576) (9,041) (6,535)
1.31 .50. .85
Less than $10,000 (30,809) (20,178) | (10,631)
Q +.04 -.07 .00
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The data on parental income are clouded because of the different
associations between income and recruitment which emerge when different
cutting points on income are used. Ehe study-wide association between in-
come of $15,000 or greater and recruitment was a Q of +.13 (Table III.1).
Among high income men the rate of recruitment (.20 per ceﬁt) is very low,

yielding a strong negative association between high income and recruit-

ment (Q = -.47).

1f we lower our definition of high income to $10,000 or more, a
little over one-third of the sample is included and, as the bottom panel
in Table IIT.6 shows, the results are different. There is no general as-
sociation between high income and recruitment (Q = +.04), and controlling

for sex reveals none.

The different associations between recruitment and income which
stem from these two definitions of high income are produced by the rela-
tively low recruitment rates among men in the highest group ($15,000 or
more) and the relatively high rate in the next-to-highest group (610,000
to $14,999). The relationship between parental income and recruitment
among men can be quickly summarized by.presenting recruitment rates for
the full income distribution. The curvilinearity of the association is
apparent in Table III.7. According to this table, if "high'" income is de-
fined by a dichotcomous cutting point of $15,000, the high income group ex-
hibits low recruitment. As the third and fourth panels of Table IIIL.6
demonstrate, the association between high income and recruitment among men
is strongly negative (Q = -.47), but when the cutting point is set at
$10,000, there is little difference between the recruitment rates of those
whose parental incomes are above this level and those whose incomes are

below it.

Thus the full percentage distribution presented in Table IIL.7
gives a clearer insight than a value of Q, which requires dichotomization
of the data. For men, then, we can say that the rate of recruitment is
highest among the lowest income group, and lowest among the highest income
group. In the middle income group ($5,000 to $14,999), however, the data
are inconsistent, with the next-to-highest group exhibiting a high recruit-

ment rate.
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TABLE III.7

COLLEGIATE RECRUITMENT AND PARENTAL INCOME AMONG MEN
(Per Cent Selecting Social Work as Seniors, among
Those Selecting Another Field as Freshmen)

Under ] 85,000~ | §7,500- |310,000- | $15,000
$5,000 | $7,499 | $9,999 [$14,999 | or More
.67 .43 42 .66 .20

(6,225) (8,439 (5,514) (4,533) (4,508)

N. . . 29,219
NA or DK . . 3,156
Total N. . 32,375

Table TII.8 presents additional data on the association between
SES and collegiate recruitment, demonstrating how the association varies
with the API. On both measures of SES presented, the association 1s low-
est among those high on the API. For example, while there was a general
slight association between having a professional household head and re-
cruitment into social work (Q = +.13), this association is reduced to -.32
among high API students, but is positive among those in the medium and low

API groups.

TABLE III.38

COLLEGIATE RECRUITMENT AND SOCIO-ECONOMIC STATUS, BY API
(Per Cent Selecting Social Work as Seniors, among Those
Selecting Another Field as Freshmen)

Measure of Socio=- Total Sample API
economic Status P High Medium Low
Occupation of house-
hold head
Professional 1.67 .60 2.05 2.11
(12,947) (3,341) (4,887) (4,559)
f i 111.29 1.20 .18 1.41
Nonprotessions (39,217) (6,437) ¢14,057) (18,114)
Q . +.13 -.32 -, 25 . +.19
Father's education
College degree 1.80 1.01 .85 2.44
Oor more (13,898) (3,841) (5,309) (4,582)
Less than col- 1.26 1 .24 1.33
lege degree (38,815) (6,050) (13,769) (18,371)
Q . +.18 - . 04 .18 +.28
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At the root of these differences in the association between social
status and recruitment is the differential impact API makes on students
from high status and low status families. Among the higher status groups
(those with "professional" household headg, or those with fathers who have
earned at least a college degree) the high API students exhibit quite low
rates of recruitment into social work. This rate rises steadily as one
moves from the high to the medium to the low API groups. Among the lower
status groups, however, the impact of AP is slight-~there is little dif-

ference in the recruitment rates of the varicus AP groups.

Thus high family status and high API combine to dissuade students
from switching into social work during their college days. To put it am-
other way, the general positive association between high parental status
and recruitment holds up only among the medium and low APL groups; among

those of high API the association is negative.

Birth order.--Table ITL.l revealed that only children {(respondents
with no siblings) switched into social work during college at a rate which
was greater than the rate for those with siblings (Q = +.19). Various con-
trols, presented in Table III.9, reveal that this associaticn is specific

to certain sub=-gxoups.

TABLE 11I1.9

Q ASSOCTIATIONS BETWEEN "ONLY CHILD" AND COLLEGIATE
RECRUITMENT, AMONG VARIOUS SUB~GROUES

All Sex Income APT
. Under §3%5,000-{515,000 P R ,
Students | Male Female §5.000 | 314,999 or More High {Medium Low
+.19 -,07 +.21 § +.19 +.15 1 +.03 +.08 | +.08 +.31

The positive association is a phenomenon almost completely limited
to women, to low and middle income groups, and to those with low AFPI scores.
The association among women stems from the unusually high recruitment rate

among those women who are only children--3.77 per cent.
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Schachter investigated the relation between birth order and the
"affiliative tendency"--the tendency for individuals to seek the company
of others. 1In analyzing a series of experiments with students acting as
subjects, he concluded that:

First, when they are anxious, first-born and only
children are considerably more likely to want to be to-

gether with other people than are later-born children. This

is an anxiety-specific reaction, for there are no differences
in this respect under non-anxiety producing conditions.

Second, in terms of the demonstrated relationship be-

tween anxiety and affiliation, the effects of ordinal posi-

tion might be attributed either to differential anxiety or to

differential strength of the link between anxiety and affilia-

tion. In fact, both factors seem tc¢ be operating. In anxiety-

producing situations, first-born and only children are consid-

erably more prone to want to be with people than are later-born

children.?

Thus, for Schachter, first-born persons react to stressful situa-
tions with a greater degree of anxiety than do later-borns, and first~born
persons, when compared to later-borms exhibiting the same degree of anxi-

ety, demonstrate a greater tendency to seek the company of others.

In an attempt to find theoretical coherence in these data,
Schachter posits "differential dependence or reliance on other people" as
the factor which links birth order to the tendency to affiliate. ''Such
factors as the inferred differences in amount of parental attention, the
existence of an anxiety-provoking person in the later-born child's envi-
ronment, differential parental protectiveness, and so on lead to this ex-
pectation of differential dependence“”6 He cites a study by Haeberle
which shows that only children have higher dependency scores than do first-
born children, and that both groups are more dependent than later-born

children.

5Stanley Schachter, The Psychology of Affiliation (Stanford, Calif.:
Stanford University Press, 1959), pp. 51-52. iIn this discussion a first-
born child is the oldest of a number of siblings. An only child, as the
term indicates, has no siblings.

®1bid., pp. 83-85.
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To compress Schachter’s main argument, first-born children are
raised in a family environment which promotes dependency; this dependency
is in turn acted out in the first-born person's tendency for affiliation
with others.

It may therefore be that these various data on

anxiety and affiliation represent just one manifestation

of the relationship between ordinal position and depend-

ence, . . . If this is coxrrect, it should be expected

that, in general, behaviors which are related to or de-

rived from dependency will be related to ordinal position.,

An orientation toward a career in social work canm be viewed as one
expression of an affiliative tendency. Perhaps no other occupational role
(save perhaps that of the teacher) brings the worker into such close, in-

timate, and sustained contact with others. Social work is social.

Assuming that the general line of Schachter's argument is valid,
if somewhat sketchy, we would predict that first-born respondents would
overselect social work. The data give mild support to this view. During
two of the time periods (Table III.1), the association between 'only child"
and recruitment is moderately strong. In Chapter IV we shall note that
loyalty to the field is quite high among only children, as compared to

those respondents with siblings.

Schachter found no difference between first and only children.
Our data show that only children have the highest rate of recruitment
(1.88 per cent}); first children an average rate {(1.36 per cent); and later-
born children the lowest rate (1.20 per cent). The data by sex are shown

in Table III.10,

TABLE 1I1.10

COLLEGIATE RECRUITMENT AND BIRTH CRDER, BY SEX
(Pexr Cent Selecting Social Work as Seniors,
Among Those Selecting Another Field as

Freshmen)
. Sex
Birth Order Men Women

only child 43 3,087y | 277 (2,915)
First-born °41(10,O92) 2.71 (7,200)
Later-born 414,008y | 232 (9.008)

N. . « « « » . . 48,110

NA, birth order. 5,997

Total N. . . . 54,107

Thid., p. 86
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While birth order is unrelated to recruitment among men, there is
evidence that it affects the rate at which women are recruited into social
work. The major difference is between those women who do and do not have

siblings.

Controls for religion reveal that Protestants and Catholics ex-
hibit the study-wide pattern--only children have the highest rates of re-
cruitment, followed by first-born and then later-born children. The pat-
terns for Jews is different, however. The rates are: only children,
2.28 per cent; first-born children, .96 per cent; later-born, children, 1.75.
Why the rate of recruitment for firét-born Jewish children is so low is a
question which must be unresolved. The earlier finding that the recruitment
rate among Jewish men is very low raises the possibility that men are dispro-
portionately represented among first-born Jewish college seniors. Control-
ling recruitment and birth order for religion and sex simultaneously, which

is beyond the scope of this report, would shed light on this possibility.

Marital status.--Table IILI.1 revealed that during college, seniors

who were single had switched into social work at a rate greater than those
who were married (Q = +.39). Because some of this recruitment may stem
from an association between marital status and sex (women being more likely
to be single than men), it is necessary to control for sex to see whether
it is sex, not marital status, which is responsible for the association.

Table IIT.11 trichotomizes marital status and presents data for each sex.

TABLE TII.1ll
COLLEGIATE RECRUITMENT AND MARITAL STATUS, BY SEX
(Per Cent Selecting Social Work as Seniors, Among
Those Selecting Another Field as Freshmen)

. Sex
Marital Status Total Sample Men ; Tomen

Single + . . . . - . - | 7% 34,02y | %Cqs,792) | 3% (15,232)
. . A1 . .55 1.02 . .
Married, no children . (3,917) (2,543) {(1,374)
Married, with children -84 (2,728) 86 (1,985) 81 (743)

N o ¢ o o o o = « o o o 40,669

NA, marital status. . . 13,438

Total N . . . . . . . 54,107
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The data reveal that marital status has an entirely different ef-
fect on the recruitment of men and women. For men, the rate of recruit-
ment to social work increases with increased family respensiblity. For
women, the rate of recruitment is quite high among those who are single,
but drops rapidly as one moveg to the married, childless group and finally
to those who are married with children. 1Indeed, w2 have identified one
group of respondents within which the male vrate of recrultment actually ap-

proximates that of the female rate-those who are married with children.

We can go beyond the data and speculate about the cause of these
sex differences. For men, the reasoning follows this line: among coliege
seniors, being married is a concomitant of greater age; greater age is a
reflection of interruptions in academic progress due, to a certain exteat,
to limited academic ability. And since we have seen that men lower on the
API over-recruit into the field, this may account for part of the apparently
high rate of recruitment into social work of men who are married (.55 per

cent), and especially those who have children (.86 per cent).

Por women, it is possible that for all fields, a pattern somewhat
similar to that in Table IIT.11 occurs. That is, not only social work, but
any other field may be less likely to be a destination field for women with
greater family responsibilities. Married women, more than single ones,
are likely to have coded " housewife" as their senior field after having

identified a substantive field of endeavor as their freshman career choice.

However, social work may be unique in the degree to which married
women are reluctant to switch into the field. Despite the actual relative
ease of entry and departure from employment in the field without graduate
training, many women may still view graduate training as & prerequisite to
a career in social work and as a cost which is too high--especially if one

ig recently married ot responsible for the care of a home and children.

Parental influence.--Table III.1 reported a negative association

(Q = ~-.14 during college) between respondents' claiming that pareatal ad-

. . . . . 3 ;
vice was ‘'very important” and recrultment into social work. This means

8The questionnaire item was: '"Please rate {advice from parents] in
terms of its effect on your career plans or decisions during college." The
respondent could check "very important," "fairly important,” "unimportant,"
or "mever received any." The Q association reported above is based on the
dichotomy '"very important™ vs. all other responses combined. '
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that those respondents who felt parental advice regarding their careers
‘was very important were less likely than others to shift into social work.
Table III.12 presents recruitment data, by sex, for respondents claiming

various degrees of parental effect on their career plans.

TABLE ITI.12

COLLEGIATE RECRULTMENT AND IMPORTANCE OF PARENTAL ADVICE, BY SEX
(Per Cent Selecting Social Work as Seniors, Among Those
Selecting Another Field as Freshmen)

Importance of Parental Advice | Total Sample sex
Men Women
Very important 1°10(10,781) 79 (5,0703 1.38 (5,711)
Fairly important 140 01 691y 2812607y 2°%0 (9,044)
/
Unimportant oxr never received 1°50(19,945) a46(13,630 3.74 (6,315)
N ... .... 52,417
NA, parental advice . . _1,690
Total N . 54,107

The general picture of decreasing recruitment rates with increas-
ing parental importance is established in the "Total Sample" column. Sex
controls reveal that this general pattern does not hold for men, but that

it is quite pronounced for women.

The parenthetical case bases in Table IXI.12 provide data on the
relationship between parental influence and sex. Among the men, almost
57 per cent claimed that parental advice was very important or fairly im-
portant, while the figure for women is 70 per cent. To some extent, this
is a class phenomencn, for income controls reveal that parental influence
is greatest among those of highest social status. Although we have not
simultaneously controlled for sex and status, it is probable that both con-
tribute to the importance of parental advice; that is, respondents who are
(a) female and (b) from high status families would be most likely to claim
advice from parents as very important, while respondents lacking these two

characteristics would be least likely.

Although it is clear that women are more likely to attach greater
importance to advice from parents than are men, it is still possible that

this is simply a specific manifestation of a more general tendency for women
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to cite any source of help as important. That is, it may not be parents,
per se, but sources of advice and help in general to which wemen, more than
men, attach importance. The data do not support this pessibility; respond~
ents were asked to report how important various other sources were in terms
of their career decisions. Men and women did not differ in the degree to
which they felt psycholegical or vocational counselors or tests affected
their career decisions. They differed slightly in the importance of their
academic advisers, with women citing them as very important more often than
men. The greatest difference between the sexes is in their view of the ef-
fect of parental advice. The greater frequency with which women cite par-
ents, therefore, is not simply a reflection of a general tendency to cite
all external sources more frequently than men; it is specific to this one

source.

Summary

Thus far in this chapter we have identified the extent of the as-
sociation between collegiate recruitment into social work and various vari-
ables. Further, we have seen how these associations differ among sub-
groups within the sample. Table III.13 summarizes the major findings on
collegiate recruitment. Tt presents for each sex the strength of the re-

lationship between various variables and recruitment.

For example, the entry for APL shows that there is a strong nega-
tive relationship between high API and collegiate recruitment among men--=
a relationship stronger than -.40. This means that the rate of recruit-
ment among men of high API was much lower than the rate for those with me-

dium and low API.

Among men, low rates of recruitment to social work characterize
those whose parental income is very high ($15,000 or more); who graduated
from private, high tuition schools; who display high API; whose parents

occupy white eollar positions; who are Jewish; and who are single.

Among women, none of these characteristics leads to low rates of
recruitment to social work. Indeed for two (white collar parents, and
single marital status) the association is positive--that is, such women

demonstrate high rates of recruitment.
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TABLE IIL.13

COLLEGIATE RECRUITMENT'AND VARIOUS CHARACTERISTICS, BY SEX
(Strength of Q Associations)?

Characteristic Men Women

Occupational values

Helpful. . . « v v v v o v o o o . A ++

People ¢ o o o o o s 4 4 e e o 6 o s 4 o e ++ +

Moderate, steady progress. +

MoOney. .« o o o o o + 5 5 o o o 4 o o o o -

Tdeas. o o « o o o o s « o o s & o « o & o -

Original . . o « <« & « « + « « o o « o o & - -

Freedom from supervision ., . . « « &« o & & -
Parental income: $15,0000r more. . . . . . . -
Father's occupation: white collar. . . . . & - +
“API: high. . . . . . . . . . . o oo 00 -
Religion: Jewish . . . . . « . « « o o o « & -
Birth order: only child. . . . . . . . . . . +
School control: private, high tuition. . . . -
Marital status: single . . . . . . . . . . . - +
Parental advice: very Important. . « . . . . + -

#Each symbol represents a range of Q values, as follows:

++. . . . Q is stronger than +.40

+. . . . Q is between +.20 and +.40

No entry. Q has an absolute value less than .20
-« « « « Q is between -.20 and -.40

--. . . . Q is stromnger than -.40

"Sending fields.'"--Finally, we are able to identify the fields which

supplied recruits to social work during college. The first column of Ta-
ble TII.14 presents the distribution of fields which recruits to social work,
as freghmen, claimed as their long-run career fields. The second column
presents the fields which all respondents claimed was their freshman career

field.
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TABLE III.l4
FRESHMAN CAREER FIELDS OF RECRUITS TO SOCIAL WORK

AND OF THE ENTIRE SAMPLE
(Per Cent? Selecting Each Field as Freshmen)

Field giii:itaoii Total Sample
Education. . . . . . . . . . . . . 24.5 24.5
Secondary . . o + - « .« » . o . |10.0 7.5
Elementary. . . . . . . . . . . 7.0 8.0
Counseling and guidance . . . . 2.5 0.5
Physical education. 2.0 2.5
All other education . 3.0 6.0
Social sciences. . . . . . .« o o . 12.5 3.0
Business 6.0 11.0
Humanities 5.0 5.0
Religion . 4.5 2.0
Journalism . 4.0 1.5
Law. 3.5 3.0
Medicine 3.5 5.0
Nursing. 3.5 2.5
Physical sciences. 2.5 6.0
Housewife. 2.0 0.5
Engineering. 1.5 14.0
All other. 13.0 12.0
No career preference as freshmen . 14.0 10.0
100.0 100.0
(751) (3,318)P

a
Rounded to nearest 0.5 per cent.

bDistribution based on 10 per cent random sub-sample.

Almost ene-fourth (24.5 per cent) of the recruits to social work
shifted into the field from education. Thus education easily outdistanced
all other fields as a supplier of manpower to social work during college.
However, the second column discloses that this is to be expected, since ex-
actly 24.5 per cent of all respondents identified education as their fresh-

man long-run career field. Thus it can be said (a) that more recruits to
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social work entered the field from education than from any other field, but
that (b) this does not represent an over-selection from education--it sim-

ply reflects the large proportion of all freshmen who initially select edu-

cation.

Many of the differences in Table IIL.l4 can partially be explained
by sex differences. TFor example, the relatively low representafion of en-
gineering as a freshman choice among the recfuits (1.5 per cent versus
14.0 per cent in the entire sample) can be explained partially, but probably
not entirely by the fact that the overwhelming majority of freshman engi-
neers were men, and the rate of enrollment inte social work is low ambng‘men
in general. Thus sex differences are partially masked by apparent field
differences. In the case of engineering, however, it is unlikely that the
great difference noted in Table III.14 can be totally explained by differ-
ential sex compositions. Certainly, if Table II¥.14 were limited to men
only, a still relatively low proportion of the male recruits to social work

would have claimed engineering as their career field.

Perhaps the greatest overrepresentation among the recruits to social
work ‘is among those who had selected social sciences as their freshman ca-
feer field. Table IILL.14 reveals that about one-eighth of the recruits
cited the social sciences as their freshman choice, although only 3 per cent

of ‘all freshmen did so.

This over-recruitment to social work on the part of the freshmen
social scientists is a 'real" one-~-that is, it cannot be explained by the
sex composition of the freshmen involved. - Recomputation of a table of
Dévis's reveals that slightly over one~half of the freshman choosers of the

social sciences were men.

The unusually high inmigration to social work from the social sci-

ences deserves further exploration. . Davis has noted that the social sciences

9James A. Davis, Undergraduate Career Decisions (Chicago: Aldine
Publishing Co., 1965), Table 3.3, p. 110.
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are unique in that a number of variables which account for freshman choice
of the social sciences are not associated positively with recruitment or
retention in the field. He notes:

It appears to us that many freshmen choose the social
sciences in the belief that they are among the "helping pro-
fessions" but learn in their courses that these disciplines
(save, perhaps for clinical psychology) have-a distinctly aca-
demic and intellectual rather than a service flavor. 10
In particular, he notes that the value "people'" acts in a discon-

tinuous way. That is, it is positively associated with freshman choice of
the social sciences--respondents endorsing people are more likely to select
the social sciences as freshmen than are those who do not endorse the value.
However, it is negatively associated with retention--respondents endorsing

""people" are less likely to remain loyal than are those who do not endorse

the value.

That social work is the destination of so many freshman social sci-
entists would tend to substantiate Davis's assessment of the factors af-

fecting defection from the social sciences during college.

01hi4. p. 46.




CHAPTER IV
CORRELATES OF RETENTION IN SOCIAL WORK

In this chapter we shall consider retention, or loyalty to the field
of social work. As in Chapter III, which treated recruitment, we shall identi-
fy the three spans of time covered by this report: the "collegiate,' "first=~

year," eand ''second-year pericds.

As Chapter II clearly demonstrated, retention (or its opposite, de-
fection)l is a crucial component of net change in the size of the group view-
ing social work as a long-run career field. While there has been substantial
recruitment to the field during each of the time periods, it has been virtually
nullified by simultaneous defection. Indeed, Table IL.9 revealed that defection
actually exceeded recruitment during the first post-baccalaureate year, result-

ing in a net decline in the size of the field during that time period.

It is clear that social work could have grown significantly if the
exodus from the field could have been reduced. The implications for policy are
clear. A great deal of time and money is invested in recruitment programs, both
at the national and local levels. But perhaps it might take less investment of
the profession's resources to retain the allegiance of those who have already
identified with the field than to recruit more personnel to £ill the ranks of
social work. We do not imply that all defection from social work represents
a genuine loss to the field; perhaps many individuals realistically recognize

that they are not equipped by personality or social or political orientation.

lIt may be necessary to repeat here that defection and retention are
complementary terms. Lf the rate of defection between two points in time is
25 per cent, then the rate of retention is 75 per cent. That is, if 25 per cent
of a group defects from social work, 75 per cent remains loyal.

Chapter II, which was designed to measure change, cited defection as
one component of change. This chapter will be concerned with the same process,
but will express it in terms of retention. If a characteristic is positively
associated with retention, those possessing the characteristic were more loyal
to the field than those who did not possess it.

89
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Yet, a large enough proportion of defectors from social work probably do repre-
sent a real loss of skilled manpower to warrant concern about this aspect of

the manpower problem.

The following figures recapitulate the rate of retention for each of
the three time periods identified in this study. Thus, of all those who se-
lected social work as freshmen, only one-third still selected the field as
seniors. Similarly, of all those who selected the field as seniors, almost
60 per cent were still loyal one year after graduation; the other 40 per. cent
had defected. Finally, of all those who selected the field one year after grad-~
uation, 77.4 per cent were still loyal one year later--two years after gradu-

ation.

Per Cent
Collegiate retention . . . . 33.7
First-year retention . . . . 59.1
Second-year retention . . . 77.4

Correlates

Following the pattern of the previous chapter, Table IV.l presents the
magnitude of the association between retention and twenty-two characteristics,

and covers all three time periods identified for this study.

The first general impression from Table IV.1 is that the associations
with retention are fairly weak--at least weaker than the corresponding associ-
ations with recruitment. Only eleven of the retention coefficients presented
in Table IV.l exceed an absolute value of .30, whereas twenty-one of the re-
cruitment coefficients in Table III.l exceed that value. Most characteristics
are thus associated more strongly with respondents' attraction to social work
than they are with the loyalty of those who identified it as their career

choice.
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TABLE 1IV.1

CORRELATES OF RETENTION IN SOCIAL WORK

Q coefficients during ''collegiate," "first-year,' and "second-year" periods

Characteristic Collegiate| First Year|Second Year
Occupational values:
Helpful . . . . « « « « « « « « o & +.07 +.53 +.41
People . . . . . o o o u o o e e e +.26 +.22 +.40
Moderate, steady progress . . . . - =.23 +.14 +.09
Freedom from supervision . . . . . . +.05 -.10 -.28
Leadership . . . . . . « « « + ¢ ¢ =.38 +.09 +.17
Original and creative . . . . . . . -.20 +.14 +.06
Tdeas . o o o o 4 s . 4 e e e s e o« -.22 +.28 +.11
MONEY v « + e e e e e e s s s e -.21 -.32 -.34
Personal and background characteristics

Sex: male . . . . « .« .« . . o . . +.29 -, 12 +.36
API: high . . . . . .« .« « « « « .+ . .00 +.11 -.18
Religion: Catholic . . . . . . . . . -. 14 -.23 -.09
Parental occupation: white collar +.17 +.13 -.03
Father's education: B.A. or more . . +.08 -.06 -,15
Parental income: $15,000 or more . . -.28 -.11 -.45
Race: Negro . . . « « « o« o« « o « = +.48 +.17 -.10
Age: 22 or older . . . . . . . . . . -.06 -.02 +.23
Birth order: only child . . . . . . +.40 +.25 +.33
School control: private, high tuition -.23 =.05 -.02
Career activity: research . . . . & +.04 -.21 +.11
Effect of parental advice: very

important . . . . . . . o . . . -.22 -.24 -.10
Marital status: single . . . . . . . +.23 +.07 +.15
Political orientation: liberal . . . +.18 +.20 +.16
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In an effort to highlight the major findings in this table, and to set
the stage for fuxther inquiry, we have summed the three values of Q for each
characteristic and taken the average of these three coefficients,2 Table IV.2
presents the characteristics showing the four strongest positive and four strong-

est negative average associations with retention.

TABLE 1V.2

AVERAGE Q ASSOCIATIONS BETWEEN RETENTION AND SELECTED VARIABLES

Positive Associations Negative Assoclations

Value: helpful. . . . . . . . . +.34 Value: moneyA. . -.29
Birth order: only child . . . . +.33 Parental income: $15,000
Value: people . . . . . . . . . +.29 OF MOLE .« v v v v v e -.28
Sex: male +.18 Parental advice: very

’ T important . . . . . . . . =.19
Race: Negro . . . . . . . . . . +.18 :

’ Religion: Catholic . . . . . . -.15

Political orientation: liberal. +.18 _

For the most part this chapter will be devoted to a closer examination
of those variables in Tables IV.l and IV.2 which show a strong association with

loyalty to social work.

The correlates of retention shown in the preceding two tables are based
on groups which are predominantly female. This is an important, .substantive
fact with equally important methodological implications. The data on collegiate
retention are based on 693 freshman choosers of social work, 85 per cent of whom
were women. The data on first-year retention are based on 990 seniors selecting
social work, 78 per cent of whom were women. Finally, the data on second-year
retention are based on 820 respondents who chose social work one year after

graduation, 73 per cent of whom were women.

Because such a large proportion of those selecting social work are

women, there is normally little difference between the retention Q's. computed

For example, the three coefficients for sex sum to +.53, which, di-
vided by 3, yields an average Q of +.18.
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for the entire sample and those computed for women only. However, although the
retention Q's for women are fairly predictable from those in Table IV.1l for the
entire sample, the Q's for the relatively few men frequently vary greatly from

those presented in Table IV.1.

For example, Table IV.l revealed an association of +.26 between the
value 'people" and retention during college. This means that those who en-
dorsed this value as seniors were more likely to remain loyal during college
than those who did not endorse it. Table IV.3 contains these data for each
sex separately. 1In theory, presentation of such a table would be an attempt
to discern whether this value has a differential impact on the loyalty of men
and women. Here, however, it is included to show the difficulty in multivari-
ate analysis when sample sizes are relatively small to begin with, and where

the analytical subgroups are of very unequal size.

TABLE IV.3

COLLECIATE RETENTION AND "PEQOPLE,'" BY SEX
(Per Cent Remaining Loyal During College)

Total Sex
People Sample Men Women
Yes .. .o | 38 (579 2 (92) 32 480y
No . .. 25 (113) 6 (16) 28 97y
Q... . .. +.26 +.89 +.10

The "Total Sample'" column shows the derivation of the positive associ-
ation between ''people' and retention=-36 per cent of those endorsing the value
remained loyal, while 25 per cent of those not endorsing it were loyal during
college. The parenthetical entries show that the value was greatly over~
chosen, being selected by 572 of 685 respondents who chose social work as

freshmen and who also provided data on their senior career choice.

When the data are presented by sex, there is apparently a great dif-

ference in the béhavior of men and women. The original Q of +.26 is partitioned
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into an association of +.89 between people and retention among men and +.10
among women. Obviously, the original association was heavily weighted by the
women, who comprise over 84 per cent of the sample of freshmen in social work,
and was only slightly affected by the association among men, who comprise

16 per cent of the sample.

However, further inspection of Table IV.3 reveals that the data for
men can hardly be relied on. There were only sixteen men who failed to en~
dorse "people,' and one of those sixteen (accounting for the figure of 6 per
cent) remained loyal. Had that one person also defected, there would have
been a perfect association (Q = +1.00) between "people" and retention -among

men!

Substantively interpreted, this would have meant that an orientation
toward people was an absolute necessity if men were to remain loyal to social
work during college. Partial confirmation of a tendency in this direction
will be established below when it is shown that, despite the few cases, the
same pattern exists in the case of "helpful" (a variable similar to the one

in question) and during a number of spans of time.

Table IV.3 is a specific example of a general problem which will
limit the extent to which retention data can be anaiyzeda There we noted
that the group of respondents who had selected social work at Time 1--the
freshman year--(a) was overwhelmingly female and (b) overwhelmingly selected
"people' as an occupational value. As a result, there were only sixteen re-
spondents who lacked these characteristics (men who failed to endorse the
value) for whom a rate of retention could have been computed. Thus the rela-
tively small size of the field plus the lop-sided distribution of some of the
characteristics of the réspondents (sex, race, marital status, birth order)

combine to mske some case bases too small to analyze.

Sex.~-We return to the substance of this chapter, a review and further
analysis of the characteristics associated with retention. Among the variables
in Table IV.2 positively associated with retention, sex is the only one which
is completely inconsistent with the data on recruitment. The general picture
is one of greater loyalty to social work among men than among women (average
Q = +.18). However, Table IV.l revealed that this association held during

college (Q = +.29) and during the second post-baccalaureate year (Q = +.36),
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but that during the first year after college, men were less loyal than women

Q= -.12).

It is during the first months after graduation that the new incumbents
of an occupation are fully exposed to the nature of the job and its rewards,
the characteristics of their peers, and the folkways and ideology of the occu-
pation. Two signal characteristics of social work are a preponderance of
women and relatively low pay. Both factors would be expected to dim the- en-
thusiasm of men, more than women, for a career in the field, and we suggest
that these factors are responsible for the relatively low loyalty of men dur-
ing the first post-baccalaureate year. If these dynamics are at work, then,
they operate only during the first year after graduation, for as Table IV.1
reports, men are more loyal than women during the second year after. college

Q = +.36).°

During the second year after college the differential loyalty of the
sexes can be viewed not from the perspective of high male loyalty, but low
female loyalty. This raises the possibility that the Q association of +.36
reported above is partially due to a depressed rate of loyalty among women

during the second year after graduation.

A complete formulation would state that during the first post-bacca-
laureate year, men are less loyal than women because of the impact on men of

the structure of the social work profession. During the second year, women

3Men are much more loyal during the second year after graduation (86
per cent) than they are during the first year (54 per cent). The question
arises whether this is a characteristic of all men, regardless of field, or
whether it is peculiar to social work. What is needed is a comparison of men
in social work with men in other fields.

Ralph Underhill (formerly of the NORC staff; now Instructor in Sociol-
ogy, School of Business) has analyzed data on the men responding to the college
seniors study. He has merged some of the other fields into broader groupings,
producing twenty fields; his data permit a comparative approach. He notes
that during the first year after graduation, men in social work .are far less
loyal to their field than are men in other fields; social work ranks seven-
teenth of twenty fields in terms of loyalty. During the second year, however,
the increased loyalty of men in social work raises the field to fourth of
twenty. In general, all men are moderately more loyal to their fields during
the second year than during the first. Compared with men in other fields, how~=
ever, men in social work show a marked increase in second-year over first-year
loyalty.
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are less loyal than men, as increased family responsibilities diminish their

enthusiasm for a career in any field.

In order to investigate the relationship between sex and retention
more thoroughly, we introduce parental income as a control variable. The
reader will recall that income itself is apparently related to retention;
Table IV.l reported negative associations between retention and a parental

income of $15,000 and over. Table IV.4 presents retention data by sex and

income.
TABLE IV.4
SEX AND RETENTION, BY PARENTAL INCOME
(Per Cent Remaining Loyal during Each Time Period Presented)
) Total , , Parental Income
Sex Sample Less than 55,000 to $15,000
$5,000 $14,999 or More
a. During College
Men . . .. 45 (108) 56 (39 39 67) T (6)
Women . . .| 32 (579) 32 (100) 3% (242) 24 (126)
Q. . ... +.29 +.46 +.11 -
b. During First Year after Graduation (1961-62)
Men . . . . % (151) 3 oy 0 (91) To®
Women . 60 (664) 56 97) 64 (323) 22 (129)
Q .. -.12 +.36 -.28 -
¢. During Second Year after Graduation (1962-63)
Men 86 (166) 3 4o 87 (112) T
Women 75 (519) 78 (54) 80 (273) 65 (119)
Q +.36 +.58 +.25 -

loyalty among men from the lowest-income origins. In each sub-table (IV.4a,

The most striking characteristic of Table TV.4 is the high degree of
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b, and c) the highest rate of loyalty is exhibited by men whose family income
is under $5,000. During college, the overall advantage displayed by the men
is virtually limited to those respondents whose parents earned less than
$5,000; when income exceeds this amount, there is little difference between

the sexes.

During the first post-baccalaureate year, the general picture of low-
er male loyalty is reversed among the lowest income group. When parental in-
come is under $5,000, there is actually a moderately strong tendency for men
(73 per cent) to be more loyal than women (56 per cent). Table IV.4b speci-
fies that the lower loyalty of men during the first post-baccalaureate year
is limited only to those respondents claiming a parental income of $5,000 or
more. The Q of -.28 is the only one of the six Q's presented which reflects

low male loyalty.

Earlier we speculated that one reason for the generally lower loyalty
of men during the first post-baccalaureate year is the impact on-men of the
1imited financial return offered by social work. These income controls sub-
stantiate this view, if we assume that men with higher-income origins would
be more sensitive to low pay in the field than are those men with lower-in=
come origins. Table IV.4b demonstrates that men claiming & parental income
of $5,000 or more are the least loyal of any sex-income group. They are less

_loyal than men of lower income, and less loyal than women of all income levels.

Table IV.4 can be interpreted in a different manner., Instead of noting
how income affects already observed differences between men and ‘women, we can
see how sex affects differences among various income levels. Mechanically,

this involves making horizontal, rather than vertical comparisons in Table IV.4.

We start by presenting retention data for the three income groups which
are used as control groups in Table IV.4. During each of the three spans of
time, the lowest-income group (under $5,000) is the most loyal, followed close=-
1y by the middle-income group, with the highest-income group demonstrating the

-lowest rate of 1oya1ty,,4 When the analysis of loyalty differences among income

Later we shall see that the loyalty of the middle-income group is de-
pressed by the low loyalty of the $5,000 - $7,500 group. Loyalty rates for the
six income groups:contained in the questionnaire are presented in Table IV.1l.
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groups is limited to women only in Table IV.4, we discover that the middle~
-income group is the most loyal; further, among women the highest-income group
is the least loyal. An identical picture among women is found when father's

education is used as the measure of socio-economic status.

The consistently high loyalty of men from low-income families thus
leads to the following specifications of the general separate associations
between retention and sex and retention and income:

Among respondents claiming a parental income of under $5,000,

men are consistently and significantly more-loyal than women.

Among respondents claiming a parental income of over $5,000,
men are more loyal than women, except during the first year
after graduation, when the women show greater loyalty.

Among the men, the under-$5,000 group is consistently and
substantially more loyal than those claiming a parental in-
come of more than this amount.

Among the women, the middle-income group is more loyal than

both the under-$5,000 and over-$15,000 group.

Change in ﬁaritél status; asxwe‘héve mentioned easrlier, is another
factor which might differentially affect the loyalty of men and women. We
speculated that the relatively low loyalty of women during the second post-
baccalaureate year might be due to the increase of family responsibilities

during that period.

Table IV.5 controls the data on sex and retention for change in
‘marital status. As such, it contains data on post-baccalaureate loyalty
only, since no data were obtained on marital status of respondents as fresh-

men.

During the first post-baccalaureate year, the overall tendemcy of
women to be more loyal than men (60 versus 54 per cent) is limited to those
respondents who were stable in their marital status. That is, among those
who were either single or married before and after their first post-bacca-~
laureate year, women were more loyal to social work than men. However, the
picture is reversed among respondents who married during their first vear
.after graduation; among these students, women display a low rate of loyalty

(54 per cent).
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TABLE IV.5

SEX AND RETENTION, BY CHANGE IN MARITAL STATUS

(Per Cent Remaining Loyal during Each Time Period Presented)

Change in Marital Status
S Total Single at
e Sample Beginning of Single at Married at
Time Period, Both Times Both Times
Married at End
a. During First Year after Graduation (1961-62)
Men . . . . 54 (151) 71 (17) 61 74) 49 (41)
Women . . . 60 (664) 54 (175) 63 (428) 70 27)
b. During Second Year after Graduation (1962-63)
Men . . . : 86 (166) S 88 (90) [ (52)
Women . . . 73 (519) o1 69 82 (268) 73 (149)

During the second post-baccalaureate year, newly married women again
demonstrate a low rate of loyalty (61 per cent). This rate is substantially
lower than that for men of any marital status and lower than that for women
who did not marry during the second year. Thus change of marital status
affects the loyalty of women during the second post-baccalaureate year. Those
who remained single during the second year are the most loyal; those who were
married at both times display a rate of loyalty which is about average for all

women; and those who married are least loyal (61 per cent).

It may be necessary to point out again that loyalty here simply in-
volves a consistent orientation to social work at two points in time; it does
not imply consistent employment or schooling. Although 61 per cent of a cer-
tain group remained loyal to the field, it is possible that fewer actually

remained in the labor or academic market.

The concept of increased family responsibility can be extended to in-

clude the arrival of children. The "married" category can be subdivided into
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those who do and who do not have-children. Respondents who were single at
Time 1 can therefore be classified into three groups. according to their
Time 2 marital status: single; married without children; and married with
children. During the first year after graduatiom, these groups exhibited

the following rates of loyalty to social work.

1961 1962 Per Cent
Single . . . . ~Single .. .. . . . . . o e e 62
Single . . . . Married, no children . . . . . 59
Single ... . . Married, with children . . . . 47

During the second year -after graduation, the following rates of

loyalty applied.

1961 1962 Per Cent
Single . . . . Single . . . . . . . . . . . . 84
Single . . . . Married, no children . . . . . 72
Single . . . . Married, with children . . . . 31

The apparent low loyalty (31 per cent) of the group in the last line above
‘may be partially due to sampling error, since it is based on sixteen-cases.
Yet it is unlikely that the loyalty of this group would have approached that
of those who assumed less family responsibility had the case base been more

substantial.

At any rate, the data are consistent for both perieds, and the dif-
ferences are large enough to warrant the generalization that the greatest
loyalty is exhibited by those.who are single both at the beginning and .at

the end of the. time periods studied in this report.

Continuing our investigation of the relationships between sex and
retention, we note that controls for race explain a small portion of the
greater loyalty of men during college. Although they represent only about
one-eighth of the 108 freshman men selecting social work as freshmen, the
Negroes are quite loyal to the field. When the analysis is limited to whites
only, the male Q during college is +.20, compared with an association of +.29

for all students reported in Table IV.l. During the two post-baccelaureate
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periods, the number of Negroes responding is too small to affect the previously

reported associations between sex and retention.

Values.=-Tables IV.1l and IV.2 revealed that two values, "helpful" (aver-
age Q = +.34) and "people" (average Q = +.29), were positively associated with

loyalty to social work.

Table IV.3, which was presented for methodological purposes, hinted
that an orientation toward people affects the loyalty of men and women dif-
ferentially. 1In Table IV.6 we add the value "helpful! and include also the
first-year period. Earlier we noted that the strong association between ''peo=
ple" and collegiate retention among men was suspect because of the small num=
ber of cases in one of the subgroups. Table IV.6 presents.corroborating evi-
dence, however. Among men, the association between each value and retention
is strongly positive during each span of time presented. (During the second
post-baccalaureate year there is no difference between men and women in .the
impact of values on retention.) Further, three of the four Q's among women
are negligible-~there is virtually no association between retention and service

values among women.

TABLE IV.6

RETENTION AND SERVICE-ORIENTED VALUES, BY SEX
(Per Cent Remsining Loyal)

.. "People" Sex "Helpful" Sex
Men I Women Men I Women
a. During College a. During College
. 5
Yes 52 (92) 32 (480) Yes 52 (91) 31 (529)
2
No 5 ae) | * o) No 12 an | 3T s
Q +.89 +.10 Q +.78 -.13
b. During First Year after b. During First Year after
Graduation (1961-62) Graduation (1961-62)
Yes . 60 (153) 61 567y Yes 60 128y | ©% (617)
No 29 (28) 56 97) No 22 (23)' 38 (47)
Q +.57 +.10 Q +.68 +.45
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The data from Table IV.6 can be summarized as follows:

The generally positive effect of service values is limited to
men. For women, except for the value "helpful" during the
first post-baccalaureate year, those endorsing service values
display rates of retention which are approximately equal to
the rates of those who do not have a service orientation.

During college, the general finding of greater loyalty among
men .than among women is limited only to those endorsing serv-
ice values.

Dﬁring the first post-baccalaureate year, the greater loyalty
of women (compared with men) is limited to those not endorsing
service values. There is little difference in the loyalty of
men and women who select these values.,

In summary, service values apparently have a strong positive

effect on the loyalty of men. There is no evidence that en-

dorsement of these values has a similar effect on the loyalty

of women.

Table IV.7 reveals that the value 'people" has a differential impact
on the loyalty of high-status and low=status students. During college, the
.association between ''people" and retention-is substantially greater among
the low-status students than it is among those from high-status backgrounds.
This pattern obtains regardless of the messure of status used--parental in-

come, occupation, or education. During college there is low loyalty among

those low-status students who do not endorse the value "people."

During the first post-baccalaureate year (data for which are omitted
from Table IV.7), the picture is mixed; that is, whether the relationship be-
tween "people' and retention is greater among high- or low-status respondents
depends on the measure of status used. During the second post=-baccalaureate
year (Table IV.7b), it is the high-status students among whom the association
between retention and "people' is greater. There is an exception when parental
occupation is used as the measure of status; among blue collar students, the
-association between "people'" and retention is +.43, and among white collar,
+.25. Yet these associations are more nearly equal than during college,

when they were +.60 and +.13, respectively.
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TABLE IV.7

RETENTION AND "PEOPLE, " BY‘MEASURES OF SOCIO-ECONOMIC STATUS

(Per Cent Remaining Loyal to Social Work During Each Time Period Presented)

Parental Parental Father's
Income Occupation Education
"People” Total -
Sample Less High Some
Than $7,500 Blue White School Colle
or More| Collar Collar | Graduate ge
$7,500 or More
or Less
a. During College
Yes . 35 (5729136 (2441 33 230|323 169)]3® (386)| 32 (292)|*° (276)
No 25 a1l el snlt en|? gl b @] 6o
Q +.26 +.36 +.12 +.60 +.13 +.84 +.04
b. During Second Year After Graduation (1962-63)
Yes -. 79 610985 2471)| 7% @ony| B c1s1y| 78 (aaay |83 (300)]7C (304)
No 63 (75) 83 (29) 55 (38) 63 (32) 68 (40) 77 (48) 39 (23)
Q +.40 +.07 +.42 +.43 +.25 +.19 +.66

Making vertical comparisons of the Q associations, we note that on

each measure of low status, the association between retention and '"people" de-

creased considerably from the collegiate to the second-year period. Conversely,
on each measure of high status, the assoclation increased from the collegiate

to the second-year period.5

5Again, the sample sizes are small among the subgroups not endorsing
"people," and the data must be viewed with some skepticism. While some of the
implications of the findings demonstrate the need for further  controls, such
‘a procedure would clearly reduce the case bases to an impossibly small level.

Not surprisingly, when the value "helpful" is used instead of "people,”
a picture similar to Table IV.7 emerges.
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A similar phenomenon occurs when Academic Performance Index (AFI) is
dichotomized and used as a control. During college, the association between
"people" and retention is +.41 among those low on APL, and +.12 among those
who score high or medium on the index. During the first year after gradu-
ation, the associations are +.40 and +.10, respectively--virtually the same
as before. During the second year after graduation, however, the relation
between ''people" and retention is only +.22 among the lower API students,

but has climbed to +.58 among those higher on APL.

During the first two spans of time, the combination of two character-
istics--low API and the absence of a ''people'" orientation--leads to a marked-
ly depressed rate of loyalty; this produces the sizeable positive associations
between ''people' and retention among these low API students. During the second
post-baccalaureate year, however, it is the higher API students among whom the

absence of a "people" orientation leads to low loyalty.

Thus the absence of a '"people" orientation substantially depresses the
loyalty of three types of respondents: men, students with lower-status origins,
and those with low APL. These three characteristics are of course interre-
lated; the small size of the sample makes it impossible to conduct further
analysis which would tell whether each has an independent effect on the loy-
alty of those without a ''people" orientation, or whether the. apparent effect
of one characteristic is simply a menifestation of the impact of the other

two.

Birth order.--Tables IV.l and IV.2, the basic tables for this-chapter,
reported that birth order was rather strongly related to retention in social
work, with only children being more loyal to the field than those with sib-
lings. The Q associations ranged from +.25 to +.40 for the three periods. of
time in this report and averaged +.33.  Sex controls (Table IV.8) reveal that
the greater loyalty of those without siblings is especially pronounced among

men.
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. TABLE 1IV.8

RETENTION AND BIRTH ORDE

(Per Cent Remaining Loyal during Each

R, BY SEX
Time Period Presented)

Birth Total Sex
Order Sample Men ﬁ _ Women
a. During College
only child . . 52 (98) 91 1) 42 0oy
First-born . . 27 (228) 32 (25) 27 (203)
Later-born . . 36 (272) 37 (57) 35 215)

b, During First Year after G

raduation (1961-62)

First-born . 58 (254) 5
Later-born : . 56 (323) 54

67

(32) (115)
(33) 60 721y
(71) 56 (259)

c. During Second Year after

Graduation (1962=63)

Only“child'. . 86 (114) 95
First-born .- . 73 (200) 84
Later-born . . 76 (251) 84

82

(37) a7
(31) 3 (169)
(77) 2 (178)

For each of the sexss, and during each

greatest loyalty is exhibited by only children.

sub-tables, it is the male only children whose

est.

In the previous chapter we referred to
first-born individuals possess an "affiliative
value the company of others--to a greater exte
We noted that only children were the most like
followed by first~born, with later-born respon

rate of recruitment (Table III1.10). While thi

of the three spans of time, the
Further, in each of the three

lovalty to social work is great-
Y ¥ g

Schachter's hypothesis that
fendency''~-~the tendency to
nt than do later=born children.
ly to switch into social work,
dents demonstrating the lowest

s pattern was apparent, though
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not strong, during the collegiate and first~year pericds, it had disappeared

by the secound year after graduation.

The dsta on loyalty in this chapter reveal that birth order is more
strongly related to retention than it is to recruitment. That is, only chil-
dren who had selected social work as a carcer were substantially more likely
to remain in the field than were others. The previcus chapter revealed that
only children who had not selected social work were slightly more likely to

switch into the field than were others.

If the- -affilistive tendency is at work, it is more effective in keep-
ing individuals in social work than it is in attracting them to the field in

the first place.

Political orientation.--In this section we pursue the finding from the

basic tables in this chapter (Tables IV.1 and 1IV.Z) that retention in social
work is related to respondents' political orientation. The average Q between
"politically liberal”6 and retention is +.18; these students are more likely
to remain loyal to social work than those with a comservative orientation.

The strength of this association does not vary from one time period toc another.
More detailed analysis shows that the covrelastion between political liberalism
and retention.is linear=-that is, not only did those on the liberal end of the
dimension demonstrate relatively high rates of loyslty but those on the con-

servative end were distinctly less loyal.

Controls for sex and for API in Table IV.9 reveal that the general
positive associstion between political liberalism and retention varies among
subgroups. Liberalism generally has a greater impact on the loyalty of men
than of women, gnd this is especially true during college. Whereas the over-
all rate of loyalty for men during college is 45 per.ceal, Table IV.9 reveals

that this figure jumps to 68 per cent for those men with liberal poltical

6 y oo X . . .

The specific questionnaire item was '"Please rate yourself on the fol-
lowing dimension[s] as you really think you are.'" The association reported
here is based on a dichotomy in which the respondents were classified as fol-
lows:

. , L9 Neither
Fal;iZtiz:iiil\ Fairly counservative
Veiy iiberély Liberal politically > Not liberal
- Ve: o TV 1 %7
politically Very conservative

politically
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views, but drops to 20 per cent among those not describing themselves as liber-
al. During the two years after graduation the. association is still greater
among men than among women, but the differences are not marked and are based

on .relatively small numbers.

TABLE -1V.9

RETENTION AND. POLITICAL.ORIENTATION, BY SEX AND API
(Per Cent Remaining Loyal during Each Timge Period Presented)

Political Total .Sex - Ap1®
Orientation | Sample Men Women High Medium, Low

a. During College

Liberal . . | 38 (373) 68 (57) 2 (316) 34 (78) 39 (290)

Not liberal | 29 (204 | 20 (s1y | ' asny | B s | 2P

Q. ....| +.20 +.79 +.02 ~.15 +.22

b:  During First Year after Graduation (1961-62)

Liberal . . | 6% w98y | 60 (gay | 65 (ausy | 21 o8y | ¢ (353)
Not liberal | 5% (369 | %8 (65) | ¢ osy | B ey | 2 i)
Q.. ... +.20 .24 +.19 -6l +.34

c¢. During . Second Year after Graduatiom (1962-63)

- 4 :
Liberal . . | 81 (357) 89 (85) 79 (272) 67 (51) 84 (304)
; 4 ' e
Not liberal | 76 (2g4) | 8% (eg) | 72 a1e) | 80 sy | 77 (@3%)
Q.. ...| +16 +.21 +.16 -.33 +.27

8APT is dichotomized in . a different manner thsn in other
tables; the high group (about one-fifth of the total) is contrasted
with the large group scoring medium or low on API.
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Table IV.9 also presents controls for APL, which is dichotomized to
separate those with high API from 211 others. Although the general associ-
ation between a liberal political orientation and retention is positive dur-
ing each time period, as Table IV.l had indicated, we see that this is not
true among those students with high API. Within the high API group, it is
the nonliberal respondents who consistently demonstrate relatively high
rates of loyalty. To express it another way, in combination high APL and
.a liberal political attitude depress the loyalty of respondents, although

neither one is associated by itself with low loyalty.

_We have already seen (page 48), that loyalty during the first post-
baccalaureate year is strongly affected by freshman choice. 8Seniors select-
ing socizl work who had also sglected sccial work as freshmen (that is, those
who were loyal during college) were substantially more loyal during the first
vear after graduation than those who had not selected social work as freshmen
(that is, those who were recruited to the field during college). Whereas the

-general rate of retention during the first year was 59 per cent, this figure
-is partitioned into 83 per cent among those who had chosen the field as fresh-

men, and 53 per cent among those who had not.

The strong impact of previous choice on retention has implications for
the finding that the politically liberal are more loyal during each time per-
iod than others. We must consider the possibility that it is not fheir liberal
political orientation, but simply their relatively high proportiocn ef previocusly
loyal students that accounts for the high post-bacecslaureate loyalty of the

liberal group.7

This can be investigsted by breaking those who select social work at

‘any time into two groups: those who were loyal during the time pericd immedi-
ately prior to the time period in question, and these who were recruited into
the field during the previous period. We can then sea whether there is still

an association between liberalism and retention within each group.

7It'cannot be assumed that, at Time 2 Croup A contains g higher pro-
portion of Time 1-Time 2 loyalists than does Group B simply because Group A
was more loyal than Group B. The proportion also depends heavily on Time 1-
‘Time 2 recruitment rates in the two groups, as well as the Time 1 base numbers
involved. Table IV.10 illustrates this point, with "liberals' as Group A and
"not-liberals' as Group B.
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The- data are presented in Table IV.10. The top panel (Table IV.10a)
deals with retention during the first year after graduation. The two con-
trol groups are those who had selected social work as freshmen ('loyalists"
during college) and these who had not ('recruits” during college). By defi-
nition, all respondents in this panel of the tablé are those who selected
social work as seniors; the statistic is the percentage who remained loyal

during their first year after graduation.

The table reveals that a liberal political orientation is associ-
ated with retention during the first year only among those who were recent-
ly recruited to the field (Q = +.24). There is no evidence of a positive

-association among those whose leyalty to the field has been sustained during
the previous four years of college attendance; in fact, the association is

slightly negative (Q = ~-.14).

TABLE IV.10

RETENTION AND POLITICAL ORIENTATION, BY PRIOR . PATTERN OF CAREER CHOICE
(Per Cent Remaining Loyal during Each Time Pericd Presented)

Pattern during Time Period
Political Total imﬁeiiize;y Prlgrdto
Orientation Sample veriod tresente
Lovalist Recruit
a. During First Year after Graduation (1961-62)
Liberal . 64 (4283 80 (99) 59 (328)
Not liberal 54 (369) 84 69) 47 (299)
Q. +.20 -. 14 +.24
b. During Second Year after Graduation (1962-63)
Liberal . 81 (357) 90 (5423 2 (108)
Not liberal . 7% (asa) ’ (180) > (93)
Q. +.16 +.30 +.06
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During the first year after graduation, the greater general loyalty of
the liberal respondents does not stem.from an overrepresentation of the prev-
iously loyal among them. It happens to be true that previous loyalists make
up a larger proportion of the liberals (99/427 or 23 per cent) than they do
of the nonliberals (69/368 or 19 per cent).  But among those who remained
loyal during college, loyalty during the first year is only slightly affected
by a liberal political orientation, and the effect is.a negative one. That
is, contrary to expectations, previous loyalists with a liberal orientation
are no more loyal (80 per cent) during the first year -after graduation than

those who lack this orientation (84 per cent).

Apparently, during the crucial first year in the world of work and
school, a liberal political orientation is not required for continued loyalty
if those aspiring to social work bring to this year a commitment anchored in
the freshman year of college. However, if their choice of social work is
newly acquired, a liberal political crientation tends to sustain their identi-

fication with the fisld, while its absence depresses loyalty to social work.

Table IV.10b gives retention data for the second post-baccalaureate
yvear. 1t compares those who had selected social work as seniors (loyalists"
during the Iirst year after graduation) with ithose who had not selected social
work as seniors (Mrecruits' during. the first year after graduation). Here
again, making horizontal compariscns, retention during one time period is

seen to be affected by previous choice.

Contrary to the picture during the first year, it is those who were
loyal during the immediately previous time period whose loyalty is asscciated
most strongly with political liberalism. This is the expected pattern, given
the existing marginals. That is, given the independent data that liberzls
-and previous loyalists demeonstrate greater rates of loyalty during the second
yvear, it would be expected that respondents possessing both characteristics

would be substantially more loyal than respondents lacking one or more of the

8 . . e s s
We shall return to previous career choice as a characteristic in-
fluencing later loyalty in discussing Table IV.16.
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characteristics. This is true during the second yesr, when 90 per cent of the

liberal first-year loyalists remained loyal during the sscond year.

Income.-~Table IV.2 reveailed that a number of characteristics were
negatively associated with retention; that is, individuals possessing the
characteristic were less likely to remain loval than those who did not possess
it., One of these was income, with respondents whose parenis earned $15,000 or
more showing relatively low loyalty {average Q = -,%28%. THowever, the Q associ-
ations with parental income (and with father's aducatiecn) obscure some of the
data because they are based cn a dichotomization of these variables. Table IV.11

presents the full distribution of thess data for the collegiate and first-year

periods.
TABLE T¥.1l
RETENTION AND SOCLO-ECON
(Per Cent Remaining Loyal during Each Time Period

a. Parental Income

Under $5,000-! $7,500-!%10,000-|$15,000~| $20,000
5,000 | £7,499 | $9.999 |$14,999 [£19,999 | or Mpre

Time Period

During college . . . - |38 (339313% (153l oyl @ey|®? Gsy|

3 (84)
During first year - . -
: 61 3 . o6t B, 168 . i AN
after graduacion . .|~ (137) 53 1o 1035127 (% as ]t e
b. Father's Education
. . 8th Part High Part |College | Graduate
Time Period Grade High School | en1ta0e | Gradastel Work
or Less | Schosl | Graduate D-tegs )b o o
: 4 3L, 3L .. ; . 45 .
During college . . .. |12 (1e1)|3F 75))3% (105y|*° (1203 (100)|?’ (107
During first year - e 1 P -
aftor sradustion . . 27 a7y 9038 (1603]%° 1220177 2oy (w1

Varying degrees of curvilinearity are apparent in these data. Typi-
cally, but by no means uniformly, the greatest Ioyalty is demonstrated by those

in the middle-status categories. Further, there is a tendency for these from

oy

the highest= and lowest=status families to display low rates of lavalty to
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social work. This curvilinearity is most .apparent during college: on income,
there is a sharp dropoff in the loyalty of those students from families earn-
ing $15,000 or more; on educatiom, there is distinctly low loyalty among those
whose fathers have attained only an elementary education (24 per cent) and

those whose fathers have completed some graduate work (27 per cent)  During

the second year cut of college (data for which are not presented in Table 1IV.1l),

there is no relation, curvilinear or otherwise, between status.and retention.

In our discussion of the association between sex and retention, we intro-
duced income as a control (Table IV.4) and noticed that this relatively high
loyalty among the middle-income students occurred omnly among the women. Further,
the low loyalty of the $15,000-and-over group is almost completely sex linked,
since virtually all of these "wealthy' respondents are women. At each time,
women comprised at least 94 per cent of this high income group. To say that
respondents with a parental income of over $15,000 demonstrate low loyalty is

to say that women from this income group demonstrate low loyalty.

Among the men, Table IV.4 revealed quite high rates of loyalty in the
lowest—income group. Their loyalty was consistently higher than men of any
other income group and women of all income levels. Thus we have found ome sub-
group (men) which accounts for the fairly high rate of retention among the
under- $5,000 group as a whole. Recalling that a significant minority of the
men opting for social work are Negro, and that Table IV.l showed strong lecyalty
to social work among Negroes, we investigate the possibility that some of the
-apparenﬁ loyalty of the under-$5,000 respondents may be due to the relative
concentration of Negrves in the low-income group. Table IV.12 presents the

data on income and refenticn by race.

Clearly, Negroes mske up a significant minority of the under-5$5,000
group and remain loyal to the field at a rate which is much greater than that
for non-Negroes. When the data on income ere limited tc whites and others we
see the familiar curvilinear association between income and retention. To put
it another way, the apparent high loyalty of the lowest-income group as revealed

-in the '"Total Sample" column is a function of the strong loyalty of the Negroces.
It is not the low income, but the representation of Negroes (and men, as Table

IV.4 indicated) that accounts for the loyalty of the under~$5,000 group.
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Above $5,000, there are too few Negroes to affect the general association be-

tween income and retention.

TABLE IV.12

RETENTION AND PARENTAL INCOME, BY RACE
(Per Cent Remaining Loyal)

Tnco Total Race
neome Sample White, Nearo
Other €8
a. During College

X s -
Less than $5,000 . 38 (132) 24 (94) 71 (38)
$5,000 to $14,999. 35 (309) 35 (293> 31 (16)
$15,000 or more 24 (132) 24 (132) - (0)

b. .During First Year after Gradustion (1961-62)

Less than $5,000 . 61 (137) 57 (112) 76 (25)
$5,000 to $14,999. 61 414) 61 (401) (13)
$15,000 or more . 55 (137) 56 (136) - (1)
c¢. During Second Year after Graduation (1962-63)
Less than $5,000 . 84 94) 83 (83) (11)
$5,000 to $14,999. 82 (385) 82 (374} (10)
$15,000 or mcre . 63 (126) 64 (123) - 2)

9Table IV.12 apparently indicates that the number of Negroes select-

ing social work drops from one time period to the next. Adding the numbers
in parentheses, we note that the table includes 54 Negroes at the beginning
of the collegiate period, and only 23 at the beginning ¢f the second post-
baccalaureate year.

This seems inconsistent with our data on greater Negro recruitment
and retention. The explanation lies in the significantly low response rate
among Negroes on the second and third waves of the study. For example, the
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Income, however, is related to other measures of social status; it can
be viewed as a product of the amount of education one has received and the type
of work which he does. It is possible that income, per se, does not account
for the relatively low loyalty of the high-=income group as found in Table IV.12.
Perhaps education or occupation accounts for the apparent effect of income.
Such a conclusion would be reached if, under controls for father's education
.and occupation, there were no difference in the loyalty of the various income

groups.

In fact, the generally lower loyalty of the high=income groups stands
up under controls for father's education and parental occupation. That is,
whether the father had much or little education, or whether he held a high- or
low-status job, the higher-income groups demonstrated comparatively low loyalty
in the field. One exception occurs during the first year after graduation,

when occupation is used as a control (Table IV.13).

percentage responding to wave 2, of those who had selected socisal work on
wave 1, are 87 per cent among non-Negroes and 42 per cent among Negroes. The
wave 2-to wave 3 response rates are 85 per. cent among non-Negroes and 69. per
cent among Negroes.

Going back to original data and computing the percentage Negro of all
social work aspirants, the data disclose the apparent finding that one-tenth
of the senior aspirants to sccial work are Negro, but that only one-twentieth
of the post-baccalaureate . aspirants are Negrc. A great loss of Negro respond-
ents on the follow-up waves is responsible for this apparent decrzase in the
proportion of Negro social workers.

.Davis has noted the same phenomenon on . a study-wide basis. In an ex-
haustive analysis of the response rates of a large unumber of sub-groups, he
concludes: "It is the writer's judgment that of the 522 punches analyzed,
'"Negro' is the single candidate for being & consistent and meaningful bias
in Weves B and C, Negro students having considerably lower completion rates
in both follow-up waves" {see James A. Davis, Attrition in the 19562 and 1963
Follow=up Waves in the NORC 'Panel Survey of June, 1961 College Graduates

[Chicago: National Opinion Research Center, September, 1964] [multilithed]).
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TABLE V.13

RETENTION DURING FIRST YEAR AFIER GRADUATION AND
PARENTAL INCOME, BY FATHER'S OCCUPATION

{(Per Cent Remaining Loyal during First Yesr after Graduation)

roral Father’s Occupation
Income Semple Other
2 essional ‘ ‘
Profegsional White Collar Blue Collgr
$7,500 or more . 8 (354) 59 (154) 6 133y | % (60)
1 ._7 =4 “_ ’ 7 - 5(' EWYs -
Less than $£7,500 62 {334) 79 (53) ? (1383 60 (131)
Q . . . . . .. -.08 = 45 -.06 +.06

Table IV.13 produces an occupational trichotomy by breaking the white-
collar classification into two groups: ''professionzl' and "other white collar';
in order to preserve the size of the case bases, it is necessary to dichotomize
parental income at $7,500. When this cutfting point is used, there is a very
slight negative association between higher income and first-year loyalty
(Q = ~.08) among all those who had selected sccial work ss seniors. Among
those who had identified the occupation of their household head as '"profes-
sional,'" however, income does make a difference. 7The substantial loyalty of
the children of low~income professiomals leads to a streong negative associ~

ation (Q = -.45) between income and loyalty within the professional group.

We can speculate that there asre types of "professional' families
which can be roughly identified by the amount of income the professional
person commands. Lower pay has traditionally been characteristic of these
professions with a strong service orientation; smong these might be included
teaching, the ministry, and social work. According te this formulstion, the
greater loyalty of the respondents from lower~income professional families
stems from-a family enviromment which emphasizes altruistic values. It is
not low income per se, but the special quality of a family which is both pro-
fessional and at the same time commands a relatively limited income, which

leads to relatively high loyalty o soecial work.
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that parental advicelo affects loyalty to social work. Those respondents who
viewed parental advice as 'very important' with reference to their career plans
.and decisions during college are less loyal than those who did not view paren-
tal advice as very important. The average retention Q ('very important'' versus
"all other") is.-.19, and the negative associations are especially strong dur-

ing college and the first year after graduation (Table IV.1).

Table IV.l4 casts additional light on the impact of parental advice on
retention. The table trichotomizes the response to the question on parental
influence and includes all three periods of time under separate contrels for

sex and father's education.

The "Total Sample" column gives the zero-order asscciations between
retention and parental influence. Clearly, during each period those for whom
parental advice is very important are less loyal than.those who rate such ad-

vice as less important.

During college, the rate of loyalty is 26 per cent among those who
‘cite parental advice as '"very important.' Sex controls reveal that this group
‘is almost completely female. When the few men are excluded, the rate dips to
22 per cent among the women. During college, the association is not linear;
that is, we cannot state that ''the more importént the parental advice, the
lower the loyalty.'" Curvilinearity results from the comparatively low loyalty

(32 per cent) of those at the bottom end of the parental importance index.

The sex controls on the data during college.are relevant to the dif-
ferent rates of loyalty between the sexes; we recall that the men were more
loyal (45 per cent) than were the women (32 per cent). Table IV.l4da speci-
fies this difference between the sexes during college as existing almost com-

pletely among those who attribute little influence to parental advice.

0 . ] , . . R . X
The questionnaire item is presented in the earlier discussion of
parental influence and recruitment (see Table I1X.12).
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TABLE IV.1l4

RETENTION AND IMPORTANCE OF PARENTAL ADVICE, BY SEX AND FATHER'S EDUCATION

(Per Cent Remaining Loyal during Each Time Period Presented)

Sex Father's Education®
Importance of Total High Some
Parental Advice Sample Men Women _SChQOI College
Graduate or More
or-Less»

a. During College

Very important . . | 20 117y | T oy | 2 a0y | ° 9 |* 6
ias 3 . - . /

Fairly importent . | 38 595y | 37 (43) | 3 (2s50) | *° o7y |> usm
; Unimportant or 9 - P

never réceived . | 32 (250) | ** (s5) | 28 (195 | P @ee) |* (82)

b. Duriﬁg First Year after Graduation (1961-62)

Very important . . 48 (124) Zp (39) 61 (85) 31 (42) 57 (81)
Fairly important . 6l (357) 66 (41) 61 (316) 58 (140) 63 (210)
Unimportant or 60 65 ) 58 63 57

never received . (315) (62) (253) (197) (111)

c. During Second Year after Graduation (1962-63)

Very important . 77 (75) ) 76 (66) 61 (23) 84 (51)
Fairly imporeant . | /8 (277) | 3% 57y | 78 (2200 | B 13y |77 (1e2)
Unimportant or , .

never received . 83 (271) 88 n (85)

@z | 81 sy | 20 vy

fChart IV.1 présents graphically that portion of Table IV.1l4 which
gives rates of retention under controls for father's education (the right-
hand portion of the table).
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Data on social class enable us to look more closely at the relation-
ship between parental influence and loyalty to social work. Evidence indi-
cates that value orientations vary with class, particularly orientations
which are "altruistic” or "service" in natura,ll Although there is scant
evidence for any general relationship between class and retention in this
report, perhaps an association will be revealed if we limit our attention to
those respondents for whom the effect of social class might be most pronounced.
As our measure of the influence of family status on young people we select the
questionnaire item on parental advice, which reveals the respondent's assess=
ment of the effect which parental advice had on his career decisions. We are
assuming, therefore, that the norms and values of the student's parental fam-
ily have been more firmly embedded in those who elaim parental advice was very

important than in those who attributed lesser importance te this source.

If it is true that (a) social class and altruism are positively re-
lated and (b) class values are comparatively well trausmitted to those who
are sensitive to parental influence, we would expect that class and parental

influence would combine to. affect loyalby to social werk.

Table IV.lda reveals striking differences in the expected directions.
Among those most sensitive to parental advice (the "very important' group)
5 per cent of those from lower-status femilies remainad loyal, while 46 per
‘cent of those from higher-status families remained loyal during the- four

years of college.

Although Table IV.1l4a has not controlled gimultaneously for sex and

social status, it is important to note that the 'very impertant' group is al-
most entirely (110/117) female. Therefore a singularly low rate of loyalty
during college, estimated at 5 per cent in Table IV.14a, iz characteristic of
those women who are from lower-status families, and respousive to the influ-

ence of their parents.

11 R - ; . )
In his study of a national sample of graduate students, Joe L.

Spaeth (of NORC) found that those whose fathers had high occcupational pres=
tige were more likely to endorse. altruistic values than those whose fathers

Plans [unpublished doectoral dissertation, University of Chicago, 1961]1).
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Our discussion of Table 1IV.l4 has focused only on the top panel, which
treated the process during college-=loyalty from the freshman to the senior
year, We turn now to the second panel, which considers retention during the

first year after graduation. Again, the "Total Sample'" column reveals that

those viewing parental advice as ''very important' demonstrate lower loyalty
(48 per cent) than the other two groups (61 and 60 per cent)"lz Sex controls
disclose that this phenomenon stems entirely from the men in the sample, among
whom it is quite pronounced. Looking at sex and status controls separately,
the only loyalty rates that are substantially different from those of the en-
tire group during the first post-baccalaureate year occur -smong two types of
respondents=-men (20 per cent), and those raspondents from lower=-status fam=
4lies (31 per cent). Among those respondents claiming lower=-status backgrounds,
loyalty and parental influence show -an inverse, roughly linear relationship.
Those for whom parental advice is very important are the least loyal (31 per
cent). This figure rises to 58 per cent among the middle group and to 63 per
‘cent- among those for whom parental advice was unimportant or who claim never
to have received it. This linear relationship is specific only to those whose
fathers' education was limited. Among those whose fathers had .at least some

college, first-year loyalty does not vary with importance of parental advice.

During the gsecend vear after graduation (Table IV.1l4c), the same

phenomenon . exists; i.e., smong lower-status families, the greater the influ-
ence of the parents, the lower the loyalty. Among higher-status families,
however, the relationship is reversed; loyalty is highest (84 per cent)
among those most sensitive to parental advice and declines with declining

parental influence.

In sum, those respondents who are from lower-status backgrounds and
who attach relatively great importance teo parental advice demonstrate- con=

sistently low rates of loyalty to social work. We have suggested that this

12 '
It should be pointed out that the questionnaire item providing a

measure of parental importance was included only at one time--upon graduation.
Further, the question placed parental importance in a specific:context; i.e.,

"its effect on your career plans or decisions during college.”" 1In looking at

post-baccalaureate data, then, we are assuming that this question taps a more

general and more enduring relationship between the respondent and his parental
family.
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is a specific behavioral manifestation of a generally lower evaluation of
altruistic values (and occupations) among those with lower status; and that
this negative climate is effectively transmitted to those respondents who

claim parental sdvice is very imporkant.

High status has little effect on the association between loyalty
and parental influence except for the second year after graduation, when
there is moderate support for the view that loyalty and parental influence

.are positively associated.

Religion.~--The final factor which we identified (Table IV.2) as
having an effect on the loyaity of respondents was religion; Catholics
were less loyal to the field than were non-Catholics {agverage Catholic
Q= ~.15) It is during the first year after graduation that the loyalty
of the Catholics is lowest,. compared with others. The Catholic Q of -.23
during the first year after graduation stems from the following rates:
50 per cent of the Catholics and 62 per cent of the n@nncatholicsl3 remained

loyal.

We assume (as we did earlier when considering low first-year loyalty
among men) that it is during the first year after college that the structure
of the profession has the greatest impact on loyalty. We further suggest
that this 'reality shock' differentially affects various subgroups within
the cohort of those who graduate from college oriented to a career in social

work.

The task then becomes one of segking a characteristic of the profes-
sion which might depress the loyalty of Catholics more than non-Catholics
during the crucial first year of work and study in the field. We teuntative-

ly advance the hypothesis (for other research to test) that the low loyalty

13The figure for non-Catholics is composed of the following rates of

loyalty: Protestants, 63 per cent; Jews, 63 per.cent; "other" and 'no re-
ligion," 54 per cent.
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of Catholics during the first year can be traced to the dominance of psycho-
analytic psychology in social work and a "doctrine of man" which flows from

. i L
such an orientation.

Multivariate analysis reveals that during the first year this gener-
~ally low Catholic loyalty is specific to Catholic women (48 per cent versus
65 per cent for non-Catholic women); to those whose parental income is $7,500
or over (33 per cent versus 67 per cent for non-Catholics whose parental in-
come is 87,500 or over); and to those Catholics who were recruits to the field
during college (42 per cent versus 58 per cent for non-Catholics who were re-

cruits to the field during college).

A check is available on our line of reasoning, which posits that re-
ligious commitment suppresses loyalty tc social work during the first year in
the field. At graduation, respondents were asked to rate themselves on a five~
point religious/non-religious dimension. The loyalty of the various 'degree

of religiousness' groups is reported in Table IV.15.

The "Totsl Sample" column gives the zero~order assoclation between re-
ligiousness and retention for each of the three time periocds contained in this
study. This column reveals sharp differences between pre- and post-baccalaure-
ate pericds. During the four years of college (Table I¥.15a) those claiming
some degree of religious commitment are moderately more loyal to the field than
those in whom this commitment is sbsant. During college, when the image of the
profession is one constructed primarily from books, courses, contact with fac-
ulty members, mass media, and, to a lesser extent, part-time work in the field,

religious commitment sustains freshman-to-senior loyaity to social work.

14Such a formulation clearly assumes that Catholics, more so than Prot-~
estants (who comprise the bulk of the non-Cathclics) hold to the orthodox teach-
ings and presecriptions of Christianity. Such Catholie-Protestant differences
are noted in Andrew Greeley, The Social Effects of Catholic Education (Chicago:
National Opinion Research Center, 1964 [multilithed]). 1In Chapter III of his
report Greeley presents a number of measures of doctrinal and moral orthodoxy
and shows that Catholics endorse orthodox statements to a greater extent than
~do Protestants. Catholics also report more frequent prayer and religious organ-
izational memberships. Lazerwitz, also reporting on national sample survey
data, reveals that twice as many Catholics as Protestants claim to attend
church "regularly." 'See Bernard lLazerwitz, "Religion and Social Structure in
the United States,' Religion., Culture and Society (New York: John Wiley & Sons,
1964) .
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TABLE IV.15
RETENTION AND RELIQIOUSNESS, BY RELIGTION AND

PREVIOUS PATTERN OF CAREER CHOICE
(Per Cent Remaining Loyal during Each Time Period Presented)

Pattern during Time

Degree of Total Religionb 1 Period Immediately
Religiousnessa Sample Prior to One Presented
Protestant| Catholic | Loyalist Recruit

a. During College

Very religious . . 36 (167) 35 (85) 39 (69) -
Fairly religious . 37 (348) 44 (235) 24 (67) = -
Not religious . . 25 (162) 32 (98) - (19) - -

b. During First Year after Graduation (1961-62)

Very religious . . 4l (181) a3 (111) 52 (62) 95 (&0) 33 (141)
. v PR 4 '
Fairly religious . 6 (415) 70 279) 53 (111) 83 93) 59 (322)

c¢. During Second Year after Graduation (1962-63)

Very religious . . | 0% (103) 66 (53) 64 (42) 76 (67) 42 (36)

Fairly religious . | 82 (377) 83 (253) 84 (93) 88 (250) 67 (114)

Not religious . . | /9 (167) 80 (108) T8 90 (105) 56 (55)
- ,

The "not religious'" category includes those who answered 'meither,”

"fairly non-religious,' or "very non-religious" to the instruction '"Please
rate yourself on the following dimension[s] as you really think you are.”

Jews are excluded because their limited numbers plus their con-
centration in the '"not religious' category maskes the 'very" and "fairly"
religious groups too small to analyze.

During each of the first two years after graduation, however, the pic-
ture is reversed. Those claiming that they are 'very religious" exhibit low
rates of loyalty tc the field-~47 per cent during the first year -and 64 per

‘cent during the second.
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Controls for reiigion cast further light on the earlier finding that,
during the first year after graduation, Cathclics display low loyalty to the
field. We might expect that Catholics who claim to be very religious would
be exceptionally likely to defect. Table IV.15b reports that this is not the
case; degree of religious ccommitment has no effect on the loyalty of Catholics.
It does, however, have a substantial effect on the loyalty of Protestants;
only 43 per cent of those Protestants who view themselves as 'very religious"
remained loyal during the first post-baccalaureate year. This is lower than
the figures for Catholics regardless of religious commitment and markedly
lower than those for Protestants of lesser religious commitment.

We have a fuller picture of religion and loyalty during the first year
after graduation. Low rates of loyalty are characteristic of Catholics in
general and of those Protestants who claim a strong religicus orientation.
Clearly, there is something about social work which makes these subgroups
comparatively reluctant to ceantinue in the field and which operates only after
social work aspirants have left academic life. As stated earlier, we suggest
that this "something" is the centrality of psychoanalytic theory to casework

diagnosis and treatment.

The generally iow post-baccalaureate loyalty of those claiming to be
"very religious' dips still lower when the sample is partitioned according to
whether or not the respondents were loyal during the periocd immediately prior
to the one in question. The right-hand portion of Table IV.15 presents re-

tention data for prior loyalists and prior recruits.

During the first year after graduation, the 'prior loyalists' are
those who had selected social work as freshmen and as seniors; the '"prior re-
cruits" are those who had not selected the field as freshmen, but who had
shifted into the field sometime during college. Thus the former group exhib-
its an orientation to the field which is of relatively long duration, while

the latter group exhibits an orientation which is relatively newly acquired.

In Chapter II, and again in Table IV.1l0, we observed that prior choice

of social work leads to high rates of loyalty during subsequent periods. In

Table IV.15b and ¢ we see whether prior choice and religious commitment jointly
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affect post-baccalaureate loyalty. There is a marked effect during the first
year after graduation in which the 'very religious' respondents who had been
recruited to the field during college demonstrate a substantially lower rate
of loyalty to the field (33 per cent) than those who had been loyal from their
freshman to senior yvear (95 per cent).: Apparently a loyalty dating back: at
least to the freshman year insulates the 'very religiocus" group. against the
factors which depress the loyalty of those who .are similarly religious, but

more recently attracted to social work.

Further, among the prior loyalists, loyalty and degree of religious
commitment are actually positively related--ithe greater the religious commit-

ment, the greater the loyalty.

During the second year after graduation, the generally lower loyalty
of the ''very religious” group holds up among both those who had been loyal
(76 per cent) and those who had been recruited (42 per cent) during the previ-
ous year.. Beyond this, previous career choice and religiousness do not com-
bine to produce a clear pattern of retention during the second year after

graduation.

To summarize the most salient data on religion and retention, we have
learned that during the first year after gradvation, Catholics and those Prot-
estants claiming to be very religious display low rates of loyalty to the field.

.Further, the low loyalty of the '"very religious' is apparent during the two

post-baccalaureate years, but not during ccllege.

Effect of prior choice.~~In introducing this chapter we presented the

rates of loyalty for each of the two post-baccalaureate time periods considered
in this report: 59.1 per cent of‘those who selected the ficld as seniors re~
mained loyal during the first year after graduation; 77.4 per cent of those
who selected the field after one year remsined loyal during the gsecond year

after graduation.

What causes the apparent increase in loyalty from the first to the
second year? One plausible explanation is that changes in career become more
difficult to make the longer one waits after graduation. Experience and edu-
cation in a specific field, plus (for men) the acquisition of family responsi-

bilities limit the freedom to make career changes.
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An alternative explanation for the apparent increase in loyalty from
one year to the next is that changes in the composition of the group of social
work aspirants might lead to higher rates of loyalty during the second year.
That is, the group of social work aspirants entering the second year after
graduation may contain a higher proportion of subgroups more disposed toward
loyalty than does the group entering the first year after graduation. This
may be especially true in social work since the field is characterized by
a great deal of osmosis; it is a 'high gain, high loss" field, in which the
composition of the group may change substantially from one year to the next

during the period after graduation.

Indeed, the difference between the first-year (59 per cent) and see- -
ond-year (77 per cent) loyalty can largely be explained by the much higher
proportion of previously loyal social work aspirants in the latter group.

The data are presented in Table IV.16.

TABLE 1IV.16

RETENTION, BY PREVIOUS PATTERN OF CAREER CHOICE

(Per Cent Remaining Loyal during the First and Second Years
after Graduation)

Pattern during Period
Total Immediately Prior to

my P ~3 d .
iime Ferio Sample One Presented

Loyalist | Recruit

First year after graduation | 59 (815) 83 (173) 53 (640)

“

Second year. after graduation 717 (685) 87 (428) 60 (208)

Once we control for prior loyalty, the difference between first- and
second-year loyalty virtually disappears. The firsteyear rate of 59 per cent
is "low" because the-composition of the group is heavily weighted by the 640
respondents who had been recruits during college, and among whom first-year

loyalty is only 53 per cent.
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By contrast, the second=-year rate of 77 per cent is 'high' because it
is heavily weighted by the 428 social work aspirants who had been loyal during

the first year, and among whom second-year loyalty is 87 per cent.

Once we account for the marked changes in the composition of the group,
we can see whether there is a 'real' difference between first=- and second-year
loyalty. Vertical comparisons within each control group in Table IV.16 reveal
a slight tendency in the direction of increased loyalty over time. Among those
who had been prior loyalists, loyalty increased from 83 to 87 per cent; among

those who had been prior recruits, loyalty increased from 53 to 60 per cent.

Implications.--In the introductory paragraphs to this chapter, we ob-
served that the number of prospective social workers could have grown markedly
if more individuals had remained loyal to the field. Table IV.16 reveals that
this process is a cumulative one, in which loyalty during one period sustains
loyalty during the next period. TFor example, of those who had remained loyal
during college, a remarkably high proportion (83 per cent) remained loyal dur-
ing their first year after graduation. To cite the extreme possibility, if
all freshmen selecting social work had remained loyal during their college
days, the number of seniors selecting social work would obviously have been
higher than it actually was. Moreover, it isimportant to note that the ef-
fect would have extended beyond the senior year, since over four-fifths of
these collegiate loyalists remained loyal during their first post-baccalaure-

ate year.

It is clear that an attempt to sustain the loyalty of prospective so-=
cial workers during their early years can have results which extend beyond

immediate short-term gains.

Tn Table IV.16 comparatively few students (173) entered their first
post-baccalaureate year able to claim loyalty to social work extending back
to their freshman year. Had this number been higher (that is, had more stu-
dents been loyal during college) the overall rate of loyslty during the first

year after college would have been higher.

The field could have grown by a sizeable asmount by cutting its losses--
that is, by increasing the loyalty of those who had already been recruited to

the field. The impact of early career choice suggests that a substantial
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increase in social work manpower could be effected by increasing the number of
freshmen oriented to social work and by sustaining their-sllegiance to the
field during the college years.

Deskination fields.--During the collegiate period, the rate of defection
was higher than during the two post-graduation periods identified in this study.
_About two-thirds (66.3 per cent) of those who viewed social work-as their ca-
reer choice during their freshman year no longer did so by their senior year;

about one-third remained loyal,

To what fields did these students defect? Table IV.17 presents the sen-

ior choices of these defectors as well as the choices of all seniors.

Thus 59 per cent of all defectors from social work during college were
to be found in gome fiegld of education by thelr senicr year; 32 per cent of all
seniors=~the entire class of i961l=--gelected education as their eareer. The
apparent "overshifting' of social workers into education .ean of course be large-
ly explained by the unique sex structure of the social work freshmen, 85 per

cent of whom were women. Of the total class of 1961, 40 per cent were women.

The table documents the flow between social work and the social sci-
ences already noted in the previous chapter, which disciosed that the social
sciences provided a relatively large preportion of the recruits to social work.
Table IV.17 revesls that one-tenth of the defectors during college switched to
the social sciences, although the socisl sciences claimed only slightly over

one~twentieth of the total group of seniors.

Some of the difference between the proportion of dafectors choosing
housewife (6.0 per cent) and the proportion of all seniors choosing housewife
(1.5 per cent) can clearly be attributed to the fact that the group of defectors
from social work is predominantly female. Fortunately, we can correct for the
different sex composiitions of the distributions in the tsble, since only women
select "housewife" as their senior career choice. That is, we can reduce the
two case bases in Table IV.17 by the number of men they contain. This permits
the ceomputation of the percentage of all women, rather than all respondents,

1

choosing "housewife." When this adjustment is made, the proportion of all

women who defected from social work during college giving "housewife" as their
senior career choice i3 6.8 per cent; of all women in the study, the proportion

is 3.7 perx cent,15

Lyomen were instructed to give "housewife'" as their career field "only
if you do not expect to work full time until your c¢hildren are grown.”" Thus
although this restriction makes the "housewife" category small, it limits the
category to women planning a substantial delay before employment in the field.
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TABLE IV.17

SENIOR CAREER FIELDS OF DEFECTORS DURING CGOLLEGE. AND OF ALL SENIORS
(Per Cent? Selecting Each Field as Seniors)

R Defectors from : ’
Field Social Work Total Sample

Education . . . . . . . . . . 59.0 32.0

Elementary 24.5 9.0

Secondary . . . . . . . . 18.0 9.0

Counseling and guidance . 3.5 1.0

Exceptional children . 3.0 0.5

All other education . . . . 10.0 12.5
Social sciences . . . . . . . 10.0 5.5
Business (including secretary) 7.5 17.5
Humanities 6.0 5.5
Housewife . 6.0 1.5
Theology 4.0 2.0
All other fields 7.5 . 36.5

100.0 (454) 100.5 (3,257)b

a .
Rounded to nearest 0.5 per cent.

Distribution based on .10 per cent random sub-sample. Those whe did
not answer the question and who identified social work as their.career-choice
were excluded from the base.

Summarv: recrditment and retention.--In Chapters IIX and IV we pre-
sented data on the correlates of recruitment to and retention in social work.
The basic table of each chapter (III.1l and IV.l) gave the Q associations be-
tween twenty-two variables and the processes of recruitment and retention;
these associations referred to each of the three time periods included in the

study.

To summarize these two chapters, the-average Q's for recruitment and
retention have been plotted on .a cocordinate graph (Chart 1IV.2). The average

Q associations with recruitment :are-plotted along the horizontal axis; all
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variables plotted on the right half of the graph show a positive-association
with recruitment when the values of Q for the three time periods are-averaged,
while those variables plotted on the left side of the graph are negatively

associated with recruitment.

Similarly, the-average retention Q's are plotted along the vertieal
axis so that positive values appear on the top half of the graph,. and negative

values on- the bottom half.

In analyzing the graph, we observe that each value which appesrs in
the upper right quadrant is positively associated with both recruitment and
retention. That is, not only do individuals possessing the characteristic
display higher rates of recruitment into social work than those who do not,
but those who are already in the field and possess the characteristic are more
loyal to the field than are those who do not possess it. The farther away
from the origin, the greater the degree to which these characteristics are
"social work-positive.'"  Those which are distinctive in this respect are
the occupational values "helpful' and ''people." For example, "helpful" ex-
hibits an average recruitment Q of +.43 and an average retention Q of +.34
Not only does possession of these values lead to greater recruitment into
the field, but it also tends to keep prospective social workers in the field

once they have chosen it.

General inspection of the graph reveals that some characteristics are
"social work-negative'; these are located in the lower left quadrant. The
value "money" stands out from the rest, exhibiting an.average Q of roughly

~,30 with both recruitment and retention.

Finally, the two minor quadrants contain characteristics which oper-
ate in an inconsistent mamner. The classic case is sex; as we have noted
earlier, men show a rate of recruitment into social work which is markedly
lower than the rate for women; this accounts for "male' being plotted in the
far left section of the graph (average Q = -.42) However, men are much more
loyal to the field than are women, which places men above the horizontal axis,
and therefore in the upper left quadrant. A parental income of $15,000 is

also apparently an inconsistent characteristic, displaying a moderate positive
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association with recruitment and.a substantial negative association with re-
tention. However, we remember that the associations with income are not linear
_and that different associations would have resulted had a different cutting

point (say, $10,000) been used to dichotomize income.

In an effort to identify those characteristics which are positive,
negative, or inconsistent with respect to their associations with recruitment
~and retention, we have drawn diagonal lines on the graph. Actually, this is
one longer line, and is the locus of a point whose coordinates total [,30 L
Thus a characteristic would lie.directly on this line {and in the upper right
-quadrant) if the Q's which defined it were +.15, +.15; or +.23, +.07; or +.01,
+.29.

We arbitrarily designate those characteristics which fall outside the
diagonal line (that is, those whose average recruitment Q gnd retention Q
total more than IOBOI) as '"social work-positive™ if they ave in . the upper
right quadrant, and "social work-negative' if they are in the lower left
gquadrant. Thus it is possible for-a characteristic to be so identified if
both associations- are modest (e.g., single marital status), or if one of the

two associations is quite strong (e.g., only child).

Tt should be remembered that the lines are an arbitrery and artificial
attempt to divide continuovs logical space. For example, high APL will be
classified as soeial worke-negative, &ven though it has virtually no association
with retention. Indeed, had there been a slight positive assocciation with re-
tention, high API would have moved above the horizontal axis and into the upper
left quadrant; there it would have been termed an inconsistent characteristic.
Thus it is not enough to state (as we shall below) that a certain variable is
"social work-positive'; it must be located on the graph to see whether its

.association with recruitment, retention, or both produces the classification.

Chart IV.2 therefore summarizes much of the dats pressnted in Chapters
III and IV. It reveals that many of the characteristics are not strongly associ-
ated with social work one way or the other--they sre inside the diagonals on the
graph. The graph does identify the following characteristics as social work-
positive or social work-negative, teking into.account data on both recruitment

and retention:
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Social work-positive

Occupational value: helpful
Occupational value: people
Race: Negro

Birth order: only child

Marital status: single

Social work-negative

Occupational value: money

Occupational value: freedom from supervision
Academic Performance Index: high

Effect of parental advice: very important

Career activity: research



CHAPTER V

THE FIRST YEAR AFTER GRADUATION

We have not yet discussed the actual behavior of the class of 1961
after graduation. All data in the previous chapters have been based on the
respondents' grientations to . a career in social work or other fields. We have
classified respondénts according to their -answer to the question asking that

they disclose their long-run career choice.

In Chapter I we compared the seniors whose career .choice was social
work with those whose orientation was toward other fields. In Chapter II we
documented changes in the size of the group whose long-run career choice was
social work. These changes resulted from the abandoning of an orientation to
social work on the part of some respondents (defection), and the simultaneous
acquisition of such an orientation on the part of others (recruitment).
Chapters III and IV investigated the correlates of recruitment during college,

and defection during the three time spans covered by this report.

None of the data in previous chapters have reported on the activities
of the respondents after graduation. For example, loyalty and recruitment
reflect stability and change in orientation toward social work, but an orien-
tation toward a field as a potential career says nothing about the implemen-

tation of this aspiration by taking a job or starting graduate study.

Table V.1l presents detailed data on the activity of college seniors
during the first year after graduation. The table is based on all respondents
who identified social work as their long-range career choice as seniors, and
who also provided information on the first annual follow-up wave of the study.
The table distributes them into twenty-four (3 x 8) categories which simul-
taneously show (1) the respondents’' activities in spring of 1962 and (2) the
extent of enrollment in graduate school during the first year after gradu-

ation.

135
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TABLE V.1

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATTION,
AMONG THOSE WHO HAD SELECTED SOCIAL WORK AS A
CAREER FIELD IN THE. SENIOR YEAR

(Per Cent in Each Category)a

Educational Experience during
First Year After Graduation
(1961-62)
Spring, 1962fAct1v1ty Did Not St;rted_Graduate Total
: : Seart Education, and
Craduate Field of Study Was
Education Social Not Social
, Work Work
Working
- Job is social work . . . . 31 3 2 36
Job is education . . . . . 7 o 2 9
Job is neither social work '
nor education . .. . . . 20 1 3 24
Job not ascertained . . . 4 - % 4
In school .
Studying social work . . . = 13 - 13
Not studying social work . = s 2 -2
Housewife . . ; e e e e e s 6 - % 6
Military, other . . . . . . 5 1 % 6
Total . . . « . . . 73 18 9 100
1 - L
Did not respond to second (1962) wave . . l4l
' Total N .. . . . v « « = « « « » 990

8The table distributes all respondents into categories which simul-
taneously portray the situation one year after graduation and the nature of
enrollment in graduate school since graduation. For example, 31 per cent
of all respondents who selected social work as their 'senior choice reported
a year later that they were working in social work -and had not taken any
courses at the graduate level. Three per cent reported that they were work-
ing in social work and had taken social work courses at the graduate level.
An - additional 2 per cent reported current employment in social work and
gsome graduate work in a field other than social work. Thus there was a
total of 36 per cent who were working in social work one year after gradu-
ation from college.
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A full interpretation of the ta ble first requires an inspection of
the two macglndl “total" distributions. Going down the "total” cqiumnﬁ‘we
note that over aﬁewrhlrd (36 per -cent) of those orlented toward social work
as sen iﬂrs were to be found employed in social work a year after graduation.
Anathcr third were working in non-social work jobs, 9 per cent claiming
education, and 24 per cent citing some other field. ' By adding the four
nworking" groups, we learm that aimost three-fourths of those who as seniors
had aépiréd o a ébﬁialvwork'caIEer were working one year later; about half
of thess were in éociél work, about half in another field.

Continuing dowa the "total ﬁolumm, we note that 13 per cent were
studying social work while another . 2 per cent were studying another field.
These data are underestimates, however, bécause of the way this classification
was developed. TIn the original question, respoandents were asked to repoft more
than one activity if they wers iovolved in more than one., For example, a re-
spondent whe wae working part time and going fo school at the sams tine would
have coded both "working" and "school." Thus the responses to thé basic ques=
tion were multiply coded and totaled 113 per cent because some respondents re-
ported more than one sctivity. In order to reduce the total to 100 per cent
in the analysis, prierities were established so that a respoadent claiming two
or more activities would be classified only once. Of specific relevance here
is the fact that respondemts_wha were working and studying simultanesously were
classified in the ”Lotf‘” column of TaBle V,1 only in one of the working cate-

gories. In other words, in this column those in school are under=reported by
: 3 v

the extent to which they were also employed.

To report fully the extent of enrcllment in graduate school, and te
identify the respondenth who reported more than one activity, the original
eightfold classification of sctivities is cross-tabilated by a trichotomy

which summarizes the educational activities since graduammonu The "total®

lSimilarly, the figures for "housewife" and "military, other' are
underestimates. A person answering both "working' and 'housewife," for ex-
ample, was classified as working. The 6 per cent estimate for "housewife"
still has meaning, however. This is the proportion of all respondents {men
and women) who answered only housewife. When the men are excluded, and the
base is limited only to women, we find that the proportion is 7 per cent.
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row -at thé bottom of the table presents the data for this trichotomy; 73 per
cent did not enroll in school,‘18 per cent enrolled and studied social work,

and 9 per cent enrolled for schooling in fields other than social work.

The 18 per-cent.figure represents a broad definition; as the heading
of the table indicates, these reépondehts were enrolled in social work at some
time during ;he first year after graduation. Excerpting from the question*I
naire item, we can identify them as respondents who had "enrolled for one or
more -courses in a program leading to a degree since [they] were graduated
from college" and who subsequently ih the questionnaire reportéd that their
"current or most recent field of study" was social work. Thus these 18 per
-cent initiated graduate study of social work at some time durlng their flrst

year after graduatlon

Table V.1 therefore gives a full description of the scope of graduate
enrollment during the first year. Of the 18 per cent reporting graduate study
in social work, over two-thirds (13 per cent of the entire sample) were not

working simultaneously.

The basic findings on the first=-year activities of those -who had aspired
to social work as seniors are summarized in Table V.2, which simply merges var-

, . . . L2
ious enftries found in the previous table.

There are two wéys in which these data can be viewed. ‘First, about

one-half of the seniors (51 per cent) selecting social work &s a career score

n 1

ves' on one or both measures of first-year involvement in the field. This
figure is roughly comparable to the rate of retention during the first year

which was reported as 59 per cent in the previous: chapter.

2Tables V.1 and V.2 reveal that 36 per cent of those oriented to social
work -as saniors were employed in the field one year after graduation. Informa-
tion on the employing -agency is available, but we will not treat this subject
in the balance of the report. Although the questionnaire was not designed for
social workers, the question on employing agency did contain a anumber of response
‘categories apnroprlate to the field.

The 36 per cent employment figure ecan be breken down into asgencies-as
followsc "church, welfare or other non-profit. organization,® 22 per cent;
"state or local govermment," 9 per cent;:'hospital or- cllnlc," 3 per cenkt; all
other responses comprised the remaining 2 per cent.
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TARLE V.2

SUMMARY OF ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION,
AMDNG THOSE WHC HAD SELECTED SOCIAL WORK AS A

CAREER FIELD IN THE SENIOR YEAR
{Pex Cent in Each Category)

Started CGraduate

Working in Social N - AR
& Social Work Education

Work Cne Year

AMter Graduation durlng131?s§ ¥ear Per Cent
(Spring, 1962) After Graduation
pring, L76< {1961-62)2
Yes No f§2
No Yas L5 51
Yes ‘ Tes g)
No No ‘ 49
Total "yes'" = 36 per cent Ioﬁal "vas' = 1B per cent 100 (849)

“In subsequent tables, the seacond and third rows of Table V.2
will be collapsed; had this been done in Table V.2, the vesulting category
would include all respondents who had studied soecial work during the first
vear, regardless of whether they were working simultanecusly--i.e., 18 per
cent of the sample.

A second way of viewing the data investigates the balance between work
and graduate training in the field smong those who comprise the 51 per cent.
That ‘is, about twice as many (33 per cent) ars to be found working in social
wofk ag have undertaken graduate training in the field (15 per cent), while
3 per cent are doing both. This lstter siyle of analysis has special appli-
‘cability to comparisons among subgroups. Thus two groups {(men and women,
high SES and low SES) might reveal differeunces in the degree to which they
either express their identification with the field by workiung or by undertsking
graduate study. We might bypothesize, for example, that those whose parental
families are more affluent will find it easier te enter graduate schools of
social work, while those from families of limited rescurses will be likely to

seck employment in the field immediately after graduation,
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Correlates of Firgt-Year Activity

To begin the analysis of corralates of postgraduate- activity, Table
V.3 presents the proportioen whe had entered graduﬁte social work training
within one year -after their graduation from college among various subgroups.
The reaﬁer will remember from Tables Vgl and V.2 that this pr@portibn among

all seniors oriented toward social work is 18 per cent.

Three variables stand out as important correlates of immediate gradu-
‘ate school attendance. First, those who were loyalists during college (that
is, those who had selected sccial work as early as their freshman year) were

twice as likely to attend graduate school as were those who were recruited

to the field during college (30 versus 15 per cent). Second, those of high

or medium API showed substantially higher rates of entry into graduste school
than those of low APL {26 versus 8 per cent). Finally, those who remained
singie during the first post-baccalaureate year were more likely to initiate
graduate work than those who married during this period (22 varsus 6 per @ent)DS
Civen our dafs on loyalty in the previous chapter, these findings come as no
surprise. However, loyalty to social work is not necessarily associated with
enrolliment in graduate schocl; some may remain loyal to the field while work-
ing, rather than studying, while others may remain loyal although they neither
work nor study in the field. Entering a graduate schocl can be viewed as an
important way of mstiifesting loyalty to the field, but not the only way of
doing so0. Table V.4 presents the full distribution of first-year activities

rst~yas
cross-tabulated by the three characteristics identified above as showing stroug

ssociations with immediate enrcllment in graduate schools of social work.

&

3 .

The smaller group of those who were married before and after their
first post-baccalaureate year occupied an intermediate position=-=17 per cent
initiated graduate study.
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TABLE V.3==-Continued
Characteristic

CAPI:
High, Medium

Low bea e seaee.a

Sex:
Male

Female

Change in marital status during first vear after graduation:
Single to single e e e e e e e e e e e e e e e

Married to married
Single to married .

Birth order:
Only child

First born
L.ater born

Paxental incomes
$7,500 or more

Less than $7,500

Race:
White .

Negro . . .

Per Cent

26

24

16

22

17

11

21

18

22

16

18

(431)

(407)

(169)

(680}

(519)
(78)

(194)

(149)
(261)

(3385

(361)

(347)

(744}

(58)
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TABLE V.4

ACTIVIIIES DURING THE FIRST YEAR AFTER GRADUATION, BY CAREER
PATTERN DURING COLLEGE, API, AND CHANGE IN MARITAL STATUS

(Per Cent in Each Category)

‘Eéﬁeriéﬁééﬁin SoéiaKVbek‘ﬂuﬁiﬁgﬁFi¥§E?Yeér"
Starting Graduate| . . . .
L. P | Working in Total

Characteristic ‘S?clgl WOfk Tring gocia1 Work One " Per Cent N

: ing Within One , - h
, ~ Year After Neither
{Year After Gradu-{ e
; . Graduation
rationd (Employed)
(in school) pLoy »

Total sample 18 33 49 100 | 849
Career .choice ’
p_a.t_;_t.gm__dy..‘-‘:

Loyalist . 30 33 | 37 100 | 175
Recruit . . | 15 34 51 100 666
High, medium 26 30 43 99 431
LoW « « o . 8 38 54 100 407
: 22 , C 40 38 100 519
Married to
married . 17 28 55 100 78
Single to
married . - ) 24 70 100 194

Thls category results from collapsing the second and third rows of
Table V.2. It includes all respondents who had studied social work at some
time since graduatlon, whether or not they had also reported employment in
the field.
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The generally positive effect of previous loyalty on subsequent behavior
is apparent. Not only were the collegiate loyalists twice as likely as the
recruits tb enter. graduate school during-the first year, but they were equally
likely to be empleoyed in social work. As a?reéult, the’pefcentage of the col-~
legiate loyalists who neither worked nor entered graduate training is low
(37 per cent) while this statistic is 51 per cent among those who were recruit-

ed to the field duriang thelr coliege years.

A slightly different plﬂture Hmerges when the two API groups are com=
pared. Higher API is clearly assoc1ated with immediate enrollment in graduate
school, as previously reported. However,,this "gain' for the field is slightly
offset by a moderately low proportion of the highef APL students who find em-
ployment in the field {30 per cent). It is graduate training, not employment
in social work, which contributes heavily to the post-baccalaureate«involve-

ment in the field among high API students.

A more striking effect is apparent when the full data on'chaﬁgé'in
marital status are inspected. Not only are those who remained single more
likely than others to initiste graduate training, but they also display'é'
moderately strong tendency to work in the field. As a result, only 38 per
cent are involved in neither employmeni nor graduate study in social work.

In contrast, those who married during the first year not only eschew 1mmed1-
ate schooling, but also employment; both activities claim only 30 per cent of
this group. The remaining 70 per cent are not involved in either of the ways

)
identified in this chapterci

When one of these variables {collegiate career pattern, API, or change
in marital status) is cross-tabulated by another, each is seen to have an in-

dependent effect. For example, of those who had been loyalists during college,

Perhaps it is necessary to repeat that high rates of 'non-involvement"
during the first year do not necessarily reflect equally high rates of defection
from the field. 1In the previous chapter, defection was described as abandoning
the choice of social work as a long-run career field. 1In this chapter, 'non-
involvement" means that the respondent neither gtudied nor was employed in
social work. As a matter of fact, although Table V.4 reveals that 70 per cent
of the single-to-married group were "non-involved,' the previous chapter re-
ported that less than one-half of this group actually defected during the first
year after graduation (see Table IV.5z).
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and who were high on API, a full 38 per cent enrclled in graduate social work
training during the first post-baccalaursate year. Of those who lacked these
two ''positive' characteristics, only 4 per cent undertock graduate tralning.
Those -who possessed one of the twe (that is, those who either were loyalists

during college or scored high on API) occupiad intermediste positions.

Similarly, those collegiaste loyalists who remained single during the
first post-baccalaureate year demonstrated a rate of graduate training of 43
per cent; of thoss who lacked both these characteristics, enly 5 per cent
claimed some grazduate social work training during their first year after grad-

uation.
Sex.~-Tabla V.3 reported that the sexes differed in the extent to which
individuals undertook graduate social work btraining; 24 per cent of the men,

and 16 per cent of the women did so. This 8 per cent advantage in social work

education on the part of the men is compensated for by a defi

magnitude in their rate of employment in the field. Controls for income

(Table V.5} reveal that men of lower-income origins demonstrate a high degree

of first-year involvement in the field.

i

TABLE V.5

b

ACTIVITIES DURING THE FIRST YEAR AFTIER GRADUATION, EY SEX AND PARENTAL INCOME
{Per Cent in Each Gategory)

Experience in Social Work -
during First Year? Toral N

Tncome Sex oo .
= - - (FPer Cent)
In 3chool] Employed| Neither
X Mo 2 15 v 1
$7,500 or more Men 21 5 64 100 66
Women 22 26 52 106 295
Men 29 40 31 100 84
Less than $7,500 | , ; \
€8s An I Women 13 L4 43 100 263

A . - 5 ; .
The headings of these columns are abbreviated labels for the cate-
gories identified in full in Table V.4.
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The generally higher rate of enrollment in school among men is lim-
ited to those respondents from families earning less than $7,500. Indeed,
the men undertake graduate training at a rate (29 per cent) which is more
than twice that of women of similar origins and moderately higher than that
of men from higher-income origins. Apparently relatively limited financial
resources in the parental family are not a major obstacle in the path of
graduate education in social work for men. The general availability of scholar-
ships and fellowships for graduate training undoubtedly mitigates any financial

barrier which lower-income men might otherwise meet.

Turning to the second column, which presents the proportion of each
subgroup to be found working in the field one year after graduation, we note
that the lower-income men find employment in social work at a rate (40 per cent)
which is almost as high as that of women at the same income level, and consider-

‘ably higher than all respondents from higher-income families.

One figure from Table V.5 illuminates the post-baccalaureate behavior
of men. Only 15 per cent of the men claiming a parental income of $7,500 or
more were employed in social work. This figure contributes heavily to the
general deficit in the involvement of higher-income men. To view the data
another way, although relatively few higher-income men are involved in social
work, of those who are, the men in school outnumber those employed in the

field.

In the previous chapter (Table IV.4) we commented on the extent to
which male loyalty varied inversely with parental income. We speculated that
the lower loyalty of the higher-income men stemmed from their greater sensi-
tivity to the relatively low pay which social work offers. Although the pro-
portion of higher-income men who initiate graduate training (21 per cent) does
not seem large at first glance, it gains significance when we remember that

‘almost two-thirds of these men avoid any type of involvement in the field.

Entering a school of social work can thus be seen as a mechanism by
which men who are oriented toward social work, but who come from high~-status
families, seek to assure themselves of an adequate financial and status return.

For them, a career in social work is not an attractive prospect unless they
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can find jobs which are initially higher paying and can look forward to rela-
tively rapid advancement into supervisory, administrative, or research posts.
There are few short- or long~range prospects for a man who lacks the master's
degree in social work. Further, if the men come from higher-status families,
employment in social work without graduate training is certain to result ini
lower-status .and a more modest style of life than that to which they have been

. . .5 5
exposed in their own parental families.

A summary picture of the joint impact of sex and family income can be
seen when the four sex-income groups are ranked in order of involvement in
the field (that is, when the first and second columns of Table V.5 are col-

lapsed).

5This whole line of analysis hinges on our explicitly stated general
assumption that men from higher-~status origins are more sensitive to comparative-
ly poor pay than are those from lower-status origins. This can be checked from
other data in the study. This assumption is tentatively supperted if endorse-
ment of the occupational value "money" is positively associated with parental
income~~that is, if those whose parental income is high are more likely than
those whose parental income is low to claim that '"meking a lot of money" is an
important characteristic of their job or career. The data, based on all stu-
dents in the college seniors study, are as follows:

Per Cent Endorsing

Parental Tncome "Money'" As An Occu- N
pational Value
Less than $5,000 21.7 9,877
$5.000 ~ 37,499 23.5 13,466
$7,500 = $9,999 24.2 8,678
$10,000 ~ $14,999 25.6 7,803
$15,000 - $19,999 27.4 3,182
$20,000 cr more 33.2 5,212

The differences between adjacent income groups are not impressive, but
the linearity of the association, plus the substantial differsnces between ex-
treme entries, lend support to the view that higher-status origins lead to a
higher evaluation of those careers which offer greater financial and status
rewards.
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Per Cent Involved in

Sex Parental Income Social Work during
First Year
Men Less than $7,500 69
Women Less than $7,500 57
Women $7,500 or more 48
Men $7,500 or more 36

Clearly, parental income makes a greater difference in the post-
baccalaureate experience of men than of women. Among men, the difference

between the two income groups is substantial; among women, it is moderate.

We investigate the relationship between sex and post-baccalaureate
experience further by introducing API and carecer choice pattern during college

as separate control variables (Table V.6).

The first column reveals the strong joint impact which sex and API
have on graduate training. Of the men with higher API's, 43 per cent under-
took graduate social work training within one year after graduation; the cor-
responding figure for women low on API is 7 per cent. Each characteristic has
.an independent effect on schooling; within each API groﬁp, men are more likely
than women to undertake schooling, and within each sex, those of higher API

are substantially more likely than those of lower API to attend graduate school.

The second column reveals that the deficit in graduate education among
the women low on API is compensated for by the large numbers who find employ-
ment in the field. Further, and perhaps more important, is the proportion of
men high on API who are working in the field (31 per cent). While this is not
an exceptionally high proportion, it is higher than might have been anticipated
given the fact that 43 per cent enter graduate training, and it is seven points
higher than the figure for men low on API. Collapsing the first two columns
produces a substantial difference in the degree to which men in the two API
groups differ in their first-year involvement in the field. Of the men with
high academic performances, 74 per cent entered graduate school and/or employ-

ment in social work; of those with low academic performance, 38 per cent did so.
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TABLE V.6

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION AND SEX,
BY API AND CAREER CHOICE PATTERN DURING COLLEGE

(Per Cent in Each Category)

a. By APIL
Experience in Social Work
during First Year Total
APT Sex (Per Cent) N
In School Employed Neither
High, medium Men 43 31 26 100 58
Women 24 30 46 100 373
Men 14 24 63 101 110
Low . Women 7 43 51 101 297
b. By Career Choice Pattern during College
Career Choice Experience in Social Work
Pattern Sex during First Year Total N
during (Per Cent)
College In School | Employed Neither
Men 29 26 46 101 35
Loyalist - | yonen 30 35 35 100 140
Men 24 28 49 101 127
Recruit Women 12 35 52 99 539

Thus we have seen that two types of men--those with lower-income
origins and those with higher academic performance--are much more likely to

seek social work-relevant experiences than are their colleagues who lack these

characteristics.

Table V.6 also controls for previous pattern of career choice. Among
the men, whether or not an orientation to social work extended back to the
freshman year had virtually no effect on post-baccalaureate activities. The

collegiate loyalists differ little from those who were recruited during college.
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Among the women, however, those whose orientation to social work spanned the
four college years attended graduate school at a rate more than twice as

great as the rate of those who were recruited to social work during college.

Occupational values.--Table V.3 reported on five occupational values

which affected the post-baccalaureate enrollment in graduate social work train-
ing, either positively or negatively. Three of these ("freedom from super-
vision," "leadership," and "helpful') affected employment in the field in the
same direction; that is, if they were positively associated with graduate edu-
cation in the field, they also revealed -2 positive ‘association with employment.

The data are shown in Table V.7.

TABLE V.7

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION
AND THREE OCCUPATTONAL VALUES

(Per Cent in Each Category)

-Experience in Social Work ‘
. during First Year Total
Occupational Value (Per Cent) N
In School| Employed| Neither
Freedom from supervision:
Yes . . . . . . . . .. 10 21 69 100 71
No . . . . .. ... 18 34 47 99 778
Leadership:
Yes . . . . . . . ... 23 36 42 101 266
No . . . . . . . ... 15 32 52 99 583
Heléful:
Yes . . . .. ... .. 19 34 47 100 779
No . . . . . . . ... 6 27 67 100 70
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The effect of the value ”freedoﬁ from supervision' comes as no surprise.
In Chapter I we observed that, compared with the rest of the class of 1961, few
prospective social workers valued freedom from supervision as an important job
characteristic. In Chapter III we saw that those endorsing this value were
relatively unlikely to be recruited to social work; Chapter IV revealed that
those who endorsed the value were slightly more likely to defect than those who
did not endorse it. Table V.7 reveals that the actual post-baccalaureate be-
havior of those oriented toward social work at graduation was affected by their
desire, as seniors, for a job which promised freedom from supervision. Less
than one-third of those endorsing this value were involved in social work one
year after graduation--10 per cent in graduate education, and 21 per cent in
employment in the field. In contrast, over one-half of those who did not
value freedom from supervision were gaining experience in the field during
their first year after graduation, 18 per cent in graduate school and 34 per

cent in social work employment.

Because supervision of caseworkers occupies such a central position
in social work practice, these data gain additional importance. Although the
precise mechanisms operating may be unclear and open to speculation, it is
apparent that the number of prospective social workers who value freedom from
supervision declined over time within the cohort of seniors viewing social
work as their career. We can speculate on the process by which this occurs
before graduation. Recruitment and defection prior to the senior year may
account for the small proportion of seniors who endorse this value. That is,
the number of freedom-oriented students planning to enter social work may de-
crease because they defect from the field or because they tend not to be re-
cruited to social work. Here the occupational value is the independent vari-

able, and change of career choice is contingent on it.

The reverse process may also operate before graduation. Students may
first select social work as their career and later bring their occupational
values into line with their independently acquired career choice. Specifi-
cally, undergraduate students may learn that rather close supervision will be
an important part of their employment in social work, and thus be less likely

to want freedem from this supervision. The occupational value (in this-case
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freedom from supervision) takes the form of a dependent variable which conforms

to the student's perception of the requirements of social work practice.

The "N'" column of Table V.7 reports the outcome of the processes before
graduation; 71 of the 849 seniors who identified social work as their career
‘choice (and who also provided data on their activities one year later) endorsed
freedom from supervision as seniors. This proportion of 8 per cent is much
lower than the proportion ef 19 per cent among all other seniors. Table V.7
further revesals that of these 71, only 22 individuals (31 per cent) were either
working or studying in the field a year later. Thus, of the original senior
cohort of 849, only 22 had endorsed freedom from supervision as seniors and

were still involved in the field one year later.

.After graduation, our data are a little more complete, since respond-
ents' occupational values were obtained again on the first annual follow-up
study in 1962. It is thus possible to discern whether and to what extent
there was change in occupational values during the first year of participation
in the world of work and study. This model views the occupational value as the
dependent variable. Table V.8 permits us to measure any change which has
occurred in the rate of endorsement of freedom from supervision, not only among

prospective social workers, but within the entire class of 1961.

The first two columns of Table V.8 divide the entire sample into the
four groups which represent the scope of recruitment and defection during the
first year after graduation. The top row contains the loyalists=-those 482
respondents who identified social work as their long-range career both at
graduation in 1961 and one year later. The second row contains those who de-
fected during the first post-baccalaureate year after having identified social
work as their career field as seniors. The third row contains those who were
recruited to the field during this period, and the fourth row includes the
bulk of the sample--those who were oriented toward social work neither as sen-

iors nor one year later.

6Whi1e following a cohort is illuminating, it ignores the fact that
there is recruitment to the field during the period studied, which is another
important aspect of the total picture.. During the first year after graduation
the freedom-oriented respondents who remained loyal to the field were joined
by a similar number who were recruited to social work.
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TABLE V.8

TREND IN ENDORSEMENT OF "FREEDOM FROM SUPERVISION'" AS AN OCCUPATIONAL
VALUE, BY CHANGE IN CAREER CHOICE

(Per Cent Endorsing Freedom from Supervision as Seniors,
and Per Cent Endorsing This Value One Year after Graduation)

Career Choice | FeY Cent .Endorsing "Freedom from Supervision"
Career Choice
as Seniors One Year After he Seni One Vear After
Graduation § mentors Graduation
‘ . Social work 7 27 .
Soeial work (482) (482)
Qther 9 (333) 25 (333)
Social work 10 31
Other (268) (268)
Ocher 20 (43,537) 39 (43,50
N . 44,620 44, 587

NA, senior career field or
non=respondent, senior

year only . . . . . o . . 4,473 4,473
NA, first=-year career field

or non=respondent, first

vear only . . . . . . . . . 10,484 10,434
NA, or non-respondent,

both times . . . - - . . . 2,454 2,454
NA, values . . . . . . . . . 24 _ 57

Total N . . . . . . . 62,035 62,055

An initial glance reveals that there is a general and substential
increase in the wish for freedom from supervision during the first year after
graduation. All the figures in the second column exceed those in the first
column by roughly tweniy percentage points. Among students comprising the
bulk of the sample (those who had not considered social work at either point
in time) the proportion endersing this value increased from 20 per cent in the

senior year £o 39 per cent one year later.

Of significance here is the fact that those selécting social work at

one time or another displayed an increase of virtually the same magnitude as
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2

the non-sccial workers. Further, rhere was great similarity among loyalists,
recruits and defectors; the proportion of those valuiang freedom from super-

vision rose by virtually identical amcunts during the first year. That is,

those who remained loval to the field during the first year were as likely to

increase the rate at which they endorsed this value as were those who defected

from the field. There is no evidence that a consistent orientation toward

~

l . P o
social work depresses the net increase in the endorsement of this walue during

the first yvear after graduation. Further, there is no evidence that being

by

recruited to social work during the first year depressed the net increase in

the proportion wanting fresdom from supervision. The vnder-selection of

1

freedom from supervision among social workers which was apparent during the

senior year still exists one yesar Later; at this latter point, 39 per cent of

the non=-social workers and about 29 per cent of those selecting social work

identified freedom from supervision as an important job characteristic,

We tura to a second occupstional value which was shown (Table V.7)
to be associated with both measures cof involvement in the field=="a chance
to exercise leadership.’ Those who endorsed this value were not only more
likely to study social work than those who did not endorse it, they were alsc
more likely to be employed in the field after one year. Further elaboration
of these date by introducing additicnal contrel variables adds little under-
standing to the relationship. However, a control for sex specifies the general
zero order assovciation between leadership and ivvolvemant in social work as

existing only among the men. Table V.7 reported that Z3 per cent of those en-

dorsing "leadership' as seniors in graduate social work study duriag
the first year, while 15 psr cent of those not citing leadership did so,
Further elaboration reveals that this sssccistion is strengthened among men
(39 versus 135 per eent), while it wirtually dicappears smong women (17 versus
16 per cent). For men orieanted toward social work, an aspiration to leadership

roles apparently leads fo graduate study in the field.

?It should be emphasized that Table V.8 reveals net changes in the en-
dorsement of the value. For example, among those who remsined loyal to the
field, the proporuion endorsing f?ncdom jumped from 7 per cent as seniors to
27 per cent one year later. ¥ iz latter figure is a resultant; while a
large number were . adopting the lue, undoubtedly some were abandoning it dux-
ing the first year

0(4
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Birth order.--In the previous chapter we identified the character-
istic “only child" as social work-positive. That is; only children were more
likely than others to be recruited to social work and to remain loyal to the
field. Table V.9 presents the full distribution of first-year activities for

the three birth-=order groups identified in this report.

TABLE V.9

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION,
BY BIRTH ORDER

(Per Cent in Each Category)

Experience in Social Work
Birth during First Year Total N
Order {Per Cent) .
In School | Employed Neither
Only chiid 11 52 36 99 149
First born 21 29 50 ' 100 261
Later born 18 31 51 100 338

The post-baccalaureate behavior of only children diétinguishes them
from those with siblings. The crucial comparison is in the second column of
data, where the high rate of employment in social work among the only children
stands out. Indeed, the employment rate of 52 per cent is higher than the
rats among any subgroup in the zero order associations investigated. Schacter's
concept of the "affiliative tendency" and its relation to birth order helps
lend cohersznce to the dataf3 The choice-of employment rather than graduate
school immediately after gradustion, can be conceptualized as a decision
vielding immediate interaction with clients. As we mentioned earlier, social
work is social-=itprovides an opportunity for those motivated by the affili-
ative tendency to interact regularly and intimately with others. To recon-
captualize the data in Table V.9, it is neot their birth order per se, but an
inclination to seek the company of others which yields the high rate of immedi-

ate employment in social work among only children.

8For our earlier allusion to Schachter's motion of the Maffiliative
tendency” and its relation to birth order, see pp. 78-79.
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Further elaboration of the data (Table V.10) reveals that the gen-

eral high rate of immediate employment among the only children is specific

to those with low API, and is very marked within this group.

dents with higher API, only children reveal an employment rate which approxi-~

mates the rate among those with siblings.

TABLE V.10

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION,
BY BIRTH ORDER AND API

(Per Cent in Each Category)

Among the stu-

Experience in Social Work
Birth during First Year Total
AP Order (Per Cent) N
In School | Employed Neither
. Only child| 18 35 47 100 62
High,  lpirst born| 33 24 44 101 148
medium
’ " |Later born 25 32 43 100 171
Only child{ 7 63 30 100 87
Low First born 6 39 56 101 104
Later born 10 31 59 100 .1le66

The - comparison to be made here is again in the second column of data.
(The reader will recall that among all respondents considered in this chapter,
33 per cent were employed after one year; among only children in generel, this
statistic was 52 per cent.) Table V.10 further reveals that the employment
rate jumps to 63 per cent among the only children of low API, and dips to
35 per cent among those only children who score higher on this measure of

academic skill.

This 63 per cent figure stands out from the others in the second
columm. The propensity of only children for employment in social work is
concentrated in the group low on API. This modifies the nature of our in-

terpretation and leads us to consider the alternatives for an aspirant to
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social work. As we have defined them in this chapter, the three choices are
school, employment, or neither. But among those of low API, on whom our
attention now focuses, the first possibility is virtually eliminated by their
limited intellectual capacities, regardless of birth order. For them, choice
amounts to deciding whether or not to find employment in social work. To this
decision the low API students bring variations in their affiliative tendency.
Among the only children (the fourth row in Table V.10), more than twice as
many (63 versus 30 per cent) choose employment. Their behavior contrasts
sharply with that of those with siblings, a clear majority of whom do not
work in the field (39 versus 56 per cent, and 31 versus 59 per cent) and who

thus are not involved in the field.

To summarize, the barrier to graduate training posed by limited aca-
demic ability plus the affiliate tendency of the only child combine to produce
an unusually high rate of employment in the field during the first year among

those who as seniors claimed that social work was their long-run career field.

Parental income.--Earlier in this chapter (Table V.53) we introduced
parental income into our discussion of the relaticnship between sex and post-
baccalaureate activity. We begin a further discussion of income as a factoer
influencing first-year plans by giving the zero order relationship in Table

V.1l.

TABLE V.11

ACTIVITIES DURING THE FIRST YEAR AFTER GRADUATION,
BY PARENTAL INCOME

(Per Cent in Each Category)

Experience in Social Work

Parental during First Year Total N
Income (Per Cent)
In School Employed Neither ‘
87,500 or more 22 24 54 100 361"
Less than $7,500 16 43 40 99 347
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Implementing plans for graduate training is positively associated
with income, although the rvelationship is not strong; 16 per cent of the
lower-income and 22 per cent of ths higher~income seniors aspiring to socisl
work as seniors initiated graduate study during the first year after gradu-
ation., The dats from Table V.5 revesaled a reversal under controls for sex;
that is, among men, it iz those frow lower origins who display higher rates
of enrollment in school, while smong women (who comprise the bulk of the

sample), the higher the income, the higher the rate of entry into school.

The second column reveals 2 sharp difference between the two income
groups in the proportion employed in 2ocial work one year after graduation.
Table V.3 disclosed thab both szexes contributed to the shortage of individuals
employed in eocial work smong the higher=income group, although the rate was
depressed primarily by the higher-<ivcome men, only 15 per cent of whom were

to be found smployed in social work.

The joint impact of parental income gnd APL is apparent in Table
V.12. Starting in the first column, we note that the previously reported
positive sgssociation betweesn higher income and graduate school attendance
is limited to those who score high on APL. Apparently, among those of low

API, the presence or absence of parantal financial support matters little.

Among those who are academically qual ed, however, relatively high parental
income leads to a substantial increase in the proportion (34 per cent) going
to school.

ACTIVITL

. Parentcal Total i
APL - (P N
+neome In 3chool} Enp Loyed Neither |\£€T Cent)
High, $7,500 or moreg 34 25 41 100 193
medium|Less than 37,500 20 35 45 100 181
Low §7,500 or more 8 24 69 101 168
* “lLess than $7,500 12 55 33 100 156
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The second column gives the proportion employed in social work one
year after graduation. Within each API group, those with lower income are
more likely to be employed, and this is especially true among those with low

API.

Thus, within the low APL group, those claiming higher parental income
are less likely tc be found in either area of involvement (school and employ-
ment) than are those coming from lower-income families. The result is found
in the third column of data. TFocusing again on the students low on API, 69
per cent of those from the higher~income families are neither studying nor
working in social work; the figure for the lower-income families is only
33 per cenkt.

4

farlier we alluded to the "balance" between graduate school and em-
ployment in social work, and noted that some subgroups may be identified by a
greater tendency to enter graduate schocl, while others may be characterized
by a greater tendency to find employment in the field. An inspection of
Table V.12 reveals that it is only within the higher-income group who are
also high on API that those in graduate school cutnumber those employed in

the field one year after graduatiom.

Earlier in this chapter the pattern of career choice during college
was identified as a factor affecting post=baccalaureate involvement in the
field. These who were loyalists during college (that is, those who identi-
fied social work as their career as far back as their freshman year) were
more likely to enter graduate scheol during the first year after graduation
than were those who were recruited to social work cduring college. In Table
V.13 we use previous career choice pattern as 4 control on the by now familiar

association between parental income and post=baccalaureate involvement.

As before, we investigate the data in the first column relating to
the extent of enrollment in graduate schocl. COnce again, we note that the
general positive association between enrollment and parental income is spe~
cific to those who were loyal tc the field during college. This finding is
similar to the one reported above when API was used as a control variable.

That is, it is only within that stratum of the control variable which is in
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itself positively related to graduate enrollment (higher API, loyalty during
‘college) that the positive relationship between parental income and enrollment

holds.

TABLE V.13

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION, BY PARENTAL INCOME
AND PATTERN OF PREVIOUS CAREER CHOICE

(Per Cent in Each Category)

ogagZ:ZZr Experience in Social Work
. ‘Parental during First Year Total
Choice N
during Income - (Per Cent)
College In SchooljEmployed | Neither
~ |$7,500 or more | 39 28 32 99 74
Loyalist |1 s than §7,500 22 38 40 100 72
$7,500 or more 17 23 59 99 274
Reeruit | ss than §7,500 15 45 41 101 286
Summary

In this chapter we have determined the actusl situation one year after
graduation among those who ﬁad identified social work as a career choice in
their senior year. Of these seniors, roughly one~sixth were studying social
work at the graduate level, one-third were employed in social work one year
after graduation, and one-half were neither employed in nor studying social

work.

Table V.14 presents the full distribution of activities among various
subgroups. They are arranged in order of increasing size of the entry in the
third column. Thus they are ranked so that the first subgroup listed contains
the lowest rate of non-involvement in the field (36 per cent among only chil-
dren), and the last one gives the highest rate of non-involvement (69 per cent

for those endorsing "freedom from supervision' as an occupational value).
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TABLE V.14

ACTIVITIES DURING FIRST YEAR AFTER GRADUATION,
BY VARIOUS CHARACTERISBTICS

(Per

Cent in Each Category)

Characteristic

Experience in Social Work
' during First Year

In

SchooljEmployed | Neither

Total
(Per Cent)

All respondents selecting

social work as long-run
career in senior vear .

Birth oxrder:
Only child .

Careexr choice pattern

during college:
Loyalist

Change in marital status

during first vyear:
Single to single

Religion:
Jewish .

Occupational value:
Leadership .

API:
High or medium .

Occupational value:
Helpful

Occupaticnal value:
People . .

Sex:
Male .

Parental income:
$7,500 or more .

Occupational value:
Money

Occupational wvalue:
Freedom from supervisi

Oli!.

11 52 36

30 33 37

22 40 38

33 25 42

23 36 42

26 30 43

19 34 47

19 32 49

24 26 50

22 24 54

57
10

21 69

100

99

100

100

100

101

99

100

100

100

100

100

100

849

149

175

519

67

266

431

779

715

169

361

95

71
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The marginal distribution for all social work seniors is presented at
the top of the table. It simply repeats the data presented a number of times
in this chapter and provides a convenient yardstick against which the various

subgroups can be measured.

~ The top subgroups in Table V.14 are more involved in social work than
are thdse farther down the 1ista In addition, the nature of their involvement
can be identified by a comparisen of the entries in the first two columns.
For example, therefaré a number of subgroups in which the number enrolled in
graduate school approximates or exceeds the number employed in social work.
These are-college loyalists, Jews, those of higher API, men, and those claim-
ing ‘a parental income of $7,500 or more. On the other hand, there are two
subgroups in which the proportion working in social work far exceeds those
beginning graduate training. These are only children and those endorsing

"money'" as an important occupational value.

A word should be said about the interpretation of some of these data.
The larger a subgroup becomes, the more it will approximate the marginal dig-
tribution, and the more difficult it becomes to visualize the behavior of
those not in the subgroup. The value "helpful" is a good example; since 779
of the 849 endorsed this value, their distribution of first-year activities
is quite similar to the marginal distribution. Further, it is difficult (with-
out recomputing) to visualize the behavior of that small number who did not
endorse "helpful," and the table does not express the impact of this variable.
As a matter of fact, the small group of seventy respondents who did not en-
dorse 'helpful" behaved quite differently from the 779 who did. The propor-
tions studying social work, employed in social work, and involved in neither
activity are 5, 27, and 67 per cent, respectively. Thus the '"not helpful"
group, had it been singled out for presentation in Table V.14, would have
-appeared near the bottom of the table, as a subgroup not involved in the

field one year after graduation.

A similar, but not as pronounced situation occurs with the value
"people." Of all 849 respondents, 715 selected this value. Of the 134 who
did not, the proportions (in the same order as they are presented in Table

V.14) are 11, 42, and 48 per cent. Thus there is little difference between
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those endorsing ''people'" and those not so doing in the proportion net involved
in social work; this statistic is 49 per cent for the former group and 48 per
‘cent for the latter group. However, those not endorsing 'people" do differ

in their mode of involvement, relatively few (1l per cent) entering graduate

school, and relatively many (42 per -cent) finding employment in social work.




APPENDIX I
THE ACADEMIC PERFORMANCE INDEX (API)1

As might be expected, academic performance, the record of achievement
in .course work during the four years of college, turns out to be the single
most important variable in the analysis of career plans, and is involved in
many of the relevant questions analyzed: Are the brightest students going on
for postgraduate training? How many of the brightest students are lost to
graduate and professional school? Are different fields of work and study

getting equal shares of the better students?

Because these questions are very important, it is necessary to begin
with a description of the measure of academic performance used in this re-=
search. Perhaps it would have been desirable to administer intelligence or
aptitude tests to the entire sample. Such a procedure was impossible, and
even if it could have been done, enormous problems would have arisen in the
choice of dimensions to measure. Therefore, we employed a global measure of
intellectual performance--the student's cumulative grade point average. It
offered a number of advantages: (a) the data were easy to collect without
extracting records or administering tests; (b) pre-test results indicated
that student reports of GPA's are highly accurate when compared with regis-
trars' records; (c) graduate and professional schools often make use of GPA's
as a selection criterion; (d) GPA's tap actual achievement rather than po-
tential and thus get at what a student has 'delivered" as well as what he

might be able to do.

There are two drawbacks to the measure, however. First, GPA's are
a composite measure rather than a pure measure of any psychological dimension
because both native ability and motivation contribute to grades. Second,
GPA's are very much school-bound, and research evidence, as well as folklore,
tells us that a "B" at such-and-such a school is probsbly worth an "A" at

so~and-so and is equivalent to a "C" at some other school. The first problem

1This appendix is excerpted from the major report on the NORC college
seniors study, James A. Davis, Great Aspirations (Chicago: Aldine Publishing
Co., 1964), pp. 26-29.
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was ignored, on the assumption that what was wanted was a global measure

of performance rather than a measure of pure psychological factors.

In order to meet the second objection, the following steps were

taken:

a. For 114 of 135 sample schools, the- research staff of the National

. . . 2 . .
Merit Scholarship Corporation” made available average scores for entering

- freshmen who had taken the test administered throughout the nation by that

organization to select candidates for its scholarships.
strongly with similar tests such as the Scholastic Aptitude Test administered

by the College Entrance Examination Board.

b. TFor the twenty=-one schools with no National Merit data available,

average National Merit scores were estimated on the basis of available data

(Phi Beta Kappa chapters, library expenditures, etc.) that correlated with

National Merit scores among the other schools in the sample.

c. On the basis of these scores, the schools were ranked in one of

four classes:

Per Cent of Students
Class Number of Schools in Representative
Sub=sample
I 11 6
II 12 8
I1X 71 54
Iv 41 32
135 100 (3,397)

2

Alexander Astin, John Holland, and Donald Thistlethwaite of the
National Merit Scholarship Corporation were unusually helpful in this, as
well as in many other aspects of the research.

This test correlates
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d. 1In each class an arbitrary cutting point on GPA was established

as follows:

School GPA
Class A A= B+ B B- C+ C C- D+
I
T
Il ﬁxit e Q@A&
t0? oc 8% o
ITT o B . ot
oV
v o

The effect was to divide the students into three groups:

Top Fifth": 19 per cent of the students. This group consists of
straight A students from Group IV schools, A and A- students from Group Iil
schools, B or better students from Group II, and B- or better students from
Group I. Thus this high performance group consists of the A students from
the schools that graduated 86 per cent of the sample and B and B- students

from the small group of highly selective institutions.

"Above Average': 37 per cent of the sample. This group consists
of B to A~ students in Group IV, B- to B+ students in Group III, C+ to B-

students in Group II, and C to C+ students in Group I.

"Bottom Half": 45 per cent of the sample. This group comprises

those whose grade averages were below that of the two groups defined above.



APPENDIX II

ESTIMATION OF SIZE OF JUNE, 1961 GRADUATING CLASS1

The total number of students receiving bachelor's degrees from
American colleges and universities in June, 1961, was estimated in the fol-

lowing way:

1. From U. S. Office of Education publications we obtained pro-
jections of the number of bachelor's and first professional degrees awarded

in 1959-60 and to be awarded in 1961-62.

2. On the basis of 1 above, the number of graduates for the year

1960-61 was interpolated.

3. First professional degrees that are not also undergraduate

bachelor's degrees were subtracted from the figures arrived at in 2 above.

a. It was ascertained which institutions offer first profes-
sional degrees that are not undergraduate bachelor's de-
grees., Students in five-year baccalaureate programs in
fields such as engineering and architecture were included.
Students graduating from a professional school that re-
quired two or more years of undergraduate work prior to
admission were viewed as receiving graduate degrees and

were - excluded.

b. The total number of first professional degrees that are
not undergraduate bachelor's degrees was estimated from
Office of Education reports of degrees awarded by field

and institution during the academic year 1958-59.

4., On the basis of reports from the sample schools, it was estimated
that approximately 25 per cent of the bachelor's degrees awarded by American
colleges and universities are conferred at times other tham June. The total
resulting from step 3 above was therefore multiplied by 75 per cent. This

resulted in an estimate of 265,000 bachelor's degrees awarded in June, 1961.

This appendix is excerpted from Appendix 2 of James A. Davis, Great
Aspirations (Chicago: Aldine Publishing Co., 1964), pp..251-52.
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APPENDIX TIiI
QUESTIONNAIRES

This appendix contains the questionnaires used on the first three
waves of the NORC college seniors study. Each is identified by a survey
number. The first questionnaire was completed by respondents immediately
prior to graduation, in the spring of 1961 (Survey 431); the second was
administered by mail in the spring of 1962 (Survey 450); the third wave was

completed in the spring of 1963 (Survey 450X).
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VATIONAL OPINION RESEARCH CENTER

UNIVERSITY OF CHICAGO
5720 WOODLAWN AVENUE - CHICAGO 37 - ILLINOIS

Dear Student: April, 1961

National Opinion Research Center, 2 non-profit research organization affiliated with the
University of Chicago, has been asked by three Federal agencies, the U.S. Office of Education,
The National Science Foundation, -and thé National Institutes of Health, to survey the career
plans of seniors in American colleges and universities. :

. You are one of 40,000 students in 135 schools who have been chosen by scientific probability
sampling methods to participate in this study.

-The research is designed to yield important information on the relationships between college
experiences and career.plans.

The questionnaire requires 30 minutes or so to £i11 out. Please answer the questions as
frankly and accurately as you can. Your answers will be absolutely confidential, and no indi-
vidual student's answers will be revealed in the reports, which will be based on statistical
tabulations. , .

Almost all of the questions can be answered by drawing a circle around one or more numbers
or letters in the right hand margins of the questionnaire. Thus:

I am now-- (Circle one.)
A student in high school ., . . . 1
A student in college . . . . « .(:)

A student in graduate or pro=
fessional school . . . . . . . X

NOTE: After each question there are instructions in parentheses. Please
: follow these instructions closely as they are very important for
data processing. - .

A. 1If it says "(Circle ome.)," draw a circle around only the one
number or letter which best describes your answer, even though
one or more other alternatives might be relevant.

B, If it says "(circle one in each columm.) or "(Circle one in each
row.)," please look to see that you have circled one and only one
number or letter in each of the appropriate tows or columns.

C. 1If it says "(Circle as many as apply.)," circle as many or as few
numbers or letters in the columns or rows as you think are relevant.

If you are interested in the results of this study, please write a letter or card request-
ing & copy of the results to National Opinion Research Center, 5720 South Woodlawn, Chicago 37,
Illinois, after October, 1961.

Thank you very much for yqur help.
: Sincerely, .
A hnro
James A. Davis ‘ '
Survey 431 Study Director



I, Plans For This Coming Fall

1. What will you be doing this Fall?
Circle the number which describes what you will be doing this Pall.
If you expect to be doing two things simultaneously, circle both, 1I1f
you are considering two alternative plans, circle only the more ‘probable.
Working full time at a type of'jéb which I expect to be my long run career
e [©)]}
Non-career military service . . . . v . v t % v v v 4 4 e s n e e e e s e a3 1
Working full time at a civilian job which will probably not be my long run
career £1eld . . L L L L o Lt ot e e e b e e e e e e e st e e e e e ..
Housewife o 4 & & 0 v 0 0 0 i i it e it et i e e e e e e e b
Graduate study in an arts and science field (physical science, biological
science, social science, humanities) . . . . . & v v 4 s s o s 2 0 v o s . b
Graduate study in a professional field (law, medicine, engineering,
education, agriculture, social Work, €tCe) v v v 4 4 4 4 ¢ s 4 b e e 0 .. .
Other (Circle and specify: Y ...
2. How definite are the plans you circled in question 17 (Circle one.)
Quite definite . . . . . . . ¢ .+ + ..+ .. % (10)
Fairly definite, but subject to change. . . . 0 y
Quite indefinite . . . + « + v 4 o ¢« o & o . 1
3. If you are considering a set of alternative plans, different from the ones you
circled in question 1, indicate them by circling the appropriate numbers below,
using the categories from question 1.
If you have no alternative plans in mind, circle the number nine below.
2 3 4 5 6 7 8 9 11
1
4. At the time you entered college, what were your plans for study beyond the bachelor's
degree? (Circle one.)
I planned to go into a line of work which requires graduate or
professional traifing o v v o 4 4 4 v b e b 4 e e e e e e e e . <. ... X (12)
I planned to go on for graduate or professional training, but I didn't y
have a specific fieldinmind . . . . . . . . ... .... E I
I planned to stop at the bachelor's degree . . . o o » o o 2 v v v v u . . ..
I didn't have any definite plans . , . . . . . . . v . . . e e e e e . . 2
5. Have you applied for admission to any graduate or professional school for the coming

year? (Circle one.)

***IF "YES'": PLEASE ANSWER &, b, AND c,

a. How many schools accepted you? (Circle one.)

*No, and I do mot expect to go to school next year . . . . . . . 4 (13)
#**No, but I do expect to go to school next Year ¢« « o 4 ¢ 4 s o 4 5 9
***es, [T applied toone school . . v . v 4 v v 2 2 v v v e v . .6 IF 4,
*ikYes, I applied.to 2or3schools . . . v v v v v v v e . s:gp
#4*Yes, I applied to 4 or more SChoOlS o v 4 & ¢ o + o o o » + « . 8 GZL-
3
#*IF '"NO, AND DO NOT EXPECT TO GO TO SCHOOL NEXT YEAR": SKIP TO QUESTION 7.
#*IF 'NO, BUT I DO EXPECT TO GO TO SCHOOL NEXT YEAR": SKIP TO QUESTION 6.
Nome . . . ........0 (18
One . . ... : I | 4
More thanone . . . . ., 2




b. How many

"schools rejected youir aepplication?  (Circle one.)

TNOBE . e i v e e .. 15
One v w i o oo o s o 4+ B 9
More than one . . . . 7
¢, Have you any applications pending? (Circle ome.)} Yes . o ¢+ o o o o o o 0 (16)
No . ; PR | y
6. Did you apply (or were you nominated) for financial support (scholarship, fellowship,
assistantship, etc ) for this Fall? (Circle one. j MO v e e e b1 4D
it €-T: T . ."8‘ 9
*IF "NO": Did you not apply because-- {Circle any which apply.)
I had no intention of going to school at the time applications were due . 0 (18)
1 wouldn’t need any suppo*t of this type e e e e e e e e . lb y
The amount I could get would have been too little e e e e e e 2
The duties attached would haveibeen unsatisfectory . . . . <« . . . . . 3
1 didn't think I could get any?. )
it didn t occur tome to apply . . v o o 0o v e e 0o e . . .5
Other (Circle and specify: Yy .. .06
#RIF “YES'": PLEASE ANSWER a, b, c, AND d. .
8. To where did you apply or was your nomination sent? (Circle one or more.) .
The school I will (probably) attend . . . . . « « » . 0 (19)
Other schools or schools . . « & « ¢« .+ « . . .1 y
‘ Other source (government, private foundation, etc.) . 2
b. Which ones offered you aid? (Circle one or more.)
The school I will {probably) attend e v e e . . 4 (20)
Other school or schools . . . . . . . . . . « e o« 5 2
Other source (government, private foundation, etc,) . 6
No offers « + ¢« ¢ v ¢ ¢ o o s v ¢ o o o o ¢ o N
¢, Which of the following do you expect to receive next year? (Circle one or
more-) Scholarship for part tultion . . . . . . .. .. .. 1 21)
Scholaréhip for full tudtion . . ¢ v ¢ ¢ o o. 6 s o.. 2 3
Fellowship for tuition pIus'aﬁ amdunt under $1,000. 3
Fellowship for tuition plus $1,000 ox moxe . . . . . &
Teaching assistantship e % e e e s e e e e . « . 5
Research assistamtship . . . . .. ... .. . 6
_No financial support of this type . . . . « . . . . 17
Don't KnOW Yet v'v o v v v « o o 5 o o o ¢ « & . 8
d. Prom which of the following source or sources do you expect to receive
‘financial aid (scholarship, fellowship, assistantship, etc.)? (Circle one ox
more.) ' No financlal aid of this type expected, , « « » « » 1 (22)
.School I will attend + v o o i ¢ ¢ o o« o o ¢ o & . 2 0
Private foundation, philanthropic organization, etc.. 3
G.S. Federal government. :
National Defense ACt + + o v « o s ¢ o o s « « « &
/National Sclence Foundation ... . . . ... . . & 5
Public Health Service - National Institutes
of Health . . . v v o v o v 0 v v v o v v 6
. Other . . ; ; B T 7
. State or local government (US) o e v e o v e o s B8
LOther (Circle and gpecify: ). 9

3




ARE YOU SURE OR FAIRLY SURE THA: 10U WILL BE ATTENDIN GRADUATE OR PROFESTTONAL SCHOOL ..
NEXT YEAR? (ACADEMIC YEAR 1961f1962)?

IF YES: PUT A CHECK IN THIS BOX AND SKIP TO QUESTION 13 . .

D I T R Y

IF YES,
SKIP TO

COLUMN
IF NO: ANSWER QUESTIONS 7 THROUGH 12. 32

7. 1f there ﬁeré no obstacles in terms of finances, grade records, getting‘admitted,
_etc., would you like to go on for graduate or professional study in the future?

(Circle one.)
Yes . . . . .. .. 2 (23)

Maybe . . . ., .3 _'5
No . v v v v 6 e o
8. Do you expect to go on for graduate or professional school sometime in the
future? (Circle one.)
NO o v v v a o o w s (24)
9

Probably not . . . .
*Probably yes . . . .

0 ~N o0 wn

*YEE v v e e s e

#IF "PROBABLY YES" OR 'YES': PLEASE ANSWER a AND b,

a., Do you expect that your future employer will send you or pay for your future
: studies? (Do not count savings from your pay or anticipated veteran's
benefits.,) (Circle one.) Yes . .......0 (25

NO o v o o v o 0o v 0l y

b, When will you start your graduate or professional studies?
Make your single best prediction. (Circle one.)

Academic Year

62 - '63 .. ... ... .0 (26)
Y63 - 64 ., . .. y

0
1
A
165 - '66 or after . . . . . 3
4

No specific date in mind . , .

9. Do you have a definite job (including military service) lined up after
graduation? ' (Cixcle ome.) YE v v e e e e .6 (2D

No, but I intend to be working . . . .7 3
No, I do not intend to be working . . . 8
10. Since you've been in college, have you at any time considered going on for
graduate study or considered an occupation which would require professional
training beyond a bachelor's degree? (Circle one.)
I never thought of 1t . o . & & 4 4 4 4 4 4 4o o 6.0 e s e 0 s o (28)
1

I thought about it, but I never considered it seriously

2
3
I considered it seriously, but decided against it . . . . . . . &
5

I do plan to go on, but NOot NeXt year . « o « « o« o o o

. e e+ @

11. To what extent did immediate financial obstacles (not doubts about the long ru-
economic value of further study) affect your decision regarding graduate or
professional school next year? (Circle one.)

Financial obstacles had nothing to do with it . ., . . 6 (29)
*Financial obstacles playéd some part in my decision . 7

*Financial obstacles are the major reason I am not
going on for further study next year . . . . . . . 8

* Please answer question at top of next page.

4




*Listed below are some selected types of financial assistance.

Circle*any
type which in itself (not in combination with the others) would have made

it possible for you to go on to graduate or professional schocl next year.

Tuition Scholarship « « o« v v & o « v o o « o = o » « 0 (30)
Fellowship for tuition plus $1,000 cash . . . =« » . 1 9
Loan for tuition which would not have to be
paid back until I was out of school . . . . . . . 2
Loan for tuition plus living expenses which would
not have to be paid "back until I was out of school. 3
10—20 hour a week :job as a teaching or research
agsistant . . . . . 4 4 s v e e e e v 40 e e a4 s
Financial help from my parenfs e
Payment of all my current debts for undergraduete
education « .+ ¢ « s 4 s 56 4 6 s s e s s s s e . s B
None of these . . . « o ¢« v s v o v o o o o & .« e s
12. Which of the following'besf explains why you do not anticipate going to graduate
or professional school next year? * (Circle any which apply.)
No desire t0 dO 80 o o & =« o « o o 2 o s 4 s a0 s oy (31)
Can get a desirable job without further schooling . . . . . . O Sp
Financial obstacles . . . . ¢ « +» ¢ o v o0 o v o o . 1
Low grades in college . « « o « ¢ o s o o s o o o o s o s o s 2
Family responsibBilifies o« o « o v o o s o o o a s o s o = + & 3
‘1 would rather get mérried v e s et s s e s e s s e e e
1 want to get practiéal experience £irst . « « &+ o s o o+ ¢ 3
I don't think I have the ability o o o o o o « o o o « o o o 6
I lack the necessary undergraduate course prerequisites . . . 7
I'm tired of being.a student « + v + « o o o s ¢ o s « o o + 8
Military service o « & « + o & oo s s s e v s s e s e e s 9
I will be in & company training‘program which provides
the equivalent . « « « & ¢ ¢ v c ¢« 2 o o o o« =+ s s s 4« X
SKIP TO QUESTION‘IS, Y'FIELDS AND CAREERS" SKIP TO
. . COLUMN
38
IF YOU ARE SURE OR FAIRLY SURE THAT YOU WILL BE ATTENDING GRADUATE OR PROFESSIONAL SCHOOL
NEXT YEAR, ANSWER QUESTIONS 13-17.
13. Have you decided upon the specific school you will attend? (Circle one.) '
Yes o o .. .. .7 £32)
NOo < ¢ o ¢ ¢ s «8 ?
14. Write below the name of the school that you will most probably attend next Fall.
(Name of School) (city) (State or Country)
a. Is the above school the one you are now atteading? (Circle onme.)
Yes « « o ¢ o o o4 (33)
NO v evewoas O
15. If you were absolutely free to choose (ignoring finances, admissions, etc;)
would you prefer to-- (Circle one,) : '
Go to the same school I expect to attend next year . « « o « « 0 (34)
*Attend a different 8chool. ¢ + v v o v v o s o s s o eie s .1l 7



#IF “ATTEND A DIFFERENT SCHOOL': Did any of the following prevent you from

attending the school you would really prefer? (Circle any which spply.)

Wasn't offered any financisl support (scholarshiﬁ, fellowship,

assistantship) ¢ & 4 & 4 4 v ¢ Ve 4 e b e e e e s e aeees 2 (35)
Was offered support, but it was too 1ittle . . « « o ¢ o o » o o 3 3
Was refused admission or didn't apply because I thought I
would be Tefused o v ¢ W 4 o v v b a b b6 6 b e e e e e
Financial obstacles other than scholarship, assistantship,
" ete, . . L T .
Limited to schools in a particular community .« o o . v 0 0 o s o
Other (Circle and specify: ) IR
16, If you were absolutely free to choose (ignoring finances, admissions, etc,)
would you prefer to-- (Circle one.)
Study in the same field I will be in . . . . 0 (36)
_ *Study in a different field . . . . . . . . .1 7
*IF "STUDY IN A DIFFERENT FIELD'": Did any of the following prevent you from studying
in the field which you really prefer? (Circle any which apply.)
Wasn't offered any financial support (scholarship, fellowship,
assistantship) . . ... . . v 0 i it e e e e e e e e e e e 37
Was offered support, but it was too little . . & o o v o o o « 9
Was refused admission or didn't apply because I thought I
would be refused . & & v o v 4 4 0 0 i a4 e e b e e e h
Financial obstacles other than scholarship, aggsistantship,
etc' L] L] . . - . Ll L] L] - L] - - - - - . - . - a L] - . - - . L -
Limited to schools in a particular community . . . o « o o & o «
Other (Circle and specify: ) o . 7
17. In terms of your finances during the next academic year when you are in graduate
or professional school, from which of the following sources do you expect to
receive $200 or more? (Circle any which apply.)
Pull time JOD & v 4 4 o 6 4 4 4 v v 4t v s o o 0 e » o s oewesl (38)
Part time job other that teaching or research assistantship . . . 2 9, A
Withdrawals from 8aVings . v v 4 ¢ « o ¢ o o + o ¢ » o s o o o « 3
National Defense Education ACE LOSN . ¢ 4 & v v o v v o v o v o & &
Other LOAN & v 4 o o0 o « o o ¢ o o o o s a's s a e vovesesdb
Parents or relatives . . . 4o v 4 ¢ 4 4 ¢ o e s 2 s s 0o s o s e b
Income from spouse®s employment . . . v v 4 o v 2 4 4 0 v 0 00T
Other (Circle and specify: ). .8
IMPORTANT

The following list of fields is to

be used in answering Questions 18 through 24.

Read the instructions for these questions found on page 8 before using the list.

Business and Administration

92 Accounting

90 Advertising, Public Relations

9X Military Service, Military Science

97 Secretarial Science (or employed as a
secretary) o

72 Industrial or Personnel Psychology

91 All other business and commercial fields
(Business Administration, Marketing,
Insurance, Finance, Industrial Rela-

_ tions, etc.)
93 Public Administration (or employed as

government administrator if not
covered by other fields)

Engineering
10 Aeronautical

11
tural, Civil, Sanitary)
Chemical (including Ceramic)

Electrical

12
13

Civil (including Agricultural, Architec-

; 14

15
16

17
18

1x

Engineering Sclence, Engineering Physics,
Engineering Mechanics

Industrial '

Mechanical (including Naval Architecture
and Marine, Welding, Textile)

Metallurgical *

Mining (including Mining, Geological,
Geophysical, Petroleum)

Engineering, General and other specialties



Physical Science (NOTE: Secondary School Science

01
02

09

Education (NOTE:

50

Teaching is classified under Education)
Astronomy, Astrophysics
Chemistry (excluding Biochemistry
which is 32)
Physics. (excluding Biophysics which is 34)
Geography )
Geology, Geophysics
Oceanography
Metallurgy
Meteorology (Atmospheric sciences)
Physical Science, General and other
specialties

Mathematics and Statistics (NOTE: Secon-
dary School Mathematics Teaching is
classified under Education)

Junior College, College and
University Teaching should be coded by
Field of Specialization, not as Educa-
tion)

Elementary (including Kindergarten and
Nursery School)

Secondary--Academic Subject Fields

51 English

52 Modern Foreign Languages

53 Latin, Greek

54 History, Social Studies

55 Natural Science (General, Physics,

Chemistry, Biology, etc.)

56 Mathematics

Bpecialized Teaching Fields
57 Physical Education, Health, Recrea-
tion
58 Music Education
59 Art Education
60 Education of Exceptional Children
(Including Speech Correction)
61 Agricultural Education
62 Home Economics Education
63 Business Education
64 Trade and Industrial Education
: (Vocational)
65 Industrial Arts Education (Non-
Vocational)
Counseling and Guidance
Educational Psychology
Administration and Supervision
Education, General and other specialties

Health Professions

20
21
22
23
24
25
26
27
28
X

Dentistry or Pre-Dentistry

Medicine or Pre-Medicine

Nursing

Optometry

Pharmacy

Physical Therapy

Occupational Therapy

Veterinary Medicine or Pre-Veterinary
Medical Technology orx Dental Hygiene
Other Health Fields

Biological Sciences

30
31
32
33

34
35
36

Anatomy

Biology

Biochemistry

Botany and Related Plant Sciences (Plant
. Pathology, Plant Physiology, etc.)
Biophysics :
Entomology

Genetics

X

Microbiology {including Bacteriology, Mycology,
Parasitology, Virology, etc.)

* Pathology

Pharmacology

Physiology

Zoology

Other Biological Science Fields

Agricultural and Related Fields

45

46
27
47

Agricultural Sciences (including Animal Hus-
bandry, Agronomy, Farm Management, Horticul-
ture, Soil Science, Soil Conservation, etc.)

Forestry, Fish and Wild Life Menagement

Veterinary Medicine

Farming (Code as occupation only, not as
field of study)

Psychology (NOTE: Code Psychiatry as Medicine 21)
70

Clinical Psychology

Counseling and Guidance

Educational Psychology

Social Psychology

Industrial and Personnel Psychology
Experimental and General Psychology
Other Psychological Fields

Social Sciences

Anthropology, Archeoclogy

Economics

Geography

History

Area and Regional Studies

Political Science, Government, Interna-
tional Relations

Public Administration

Sociology

Social Work, Group Work

Social Science, General and Other

quanities

80

Fine and Applied Arts (Art, Music, Speech,
Drama, etc.)

English, Creative Writing

Classical Languages and Literatures
History

Modern Foreign Languages
Philosophy
Humanities,

and Literatures

General and Other Fields

Fields and Occupations

X1

Architecture, City Planning
Foreign Service (Code as occupation only,
.not ‘field of study)

Home Economics (Code either as a field of
study or as an occupation if you mean
working as a home economist for pay)

Housewife (Code as occupation onlf, not as
field of study)

Journalism, Radio-Television, Communications

Law, Pre-Law

Library Science, Archival Science

Social . Work, Group Work

Theology, Religion (Employment as a Clergyman
or religious worker)

Field of Study or Job Which has no Near

Equivalent in This List (If you use this
code, please describe your field in a
word or two under the questions where
it applies.) '

Do _not expect to be either emploved full
time or to be a Houseyife (Code only for
questions about careers, not for field of
study.)




II. Fields and Careers

On pages 6 and 7 of this questionnaire is a list of fields of study

and employment. Each one can be used to describe a field of study or a
type of job, Thus, for example, in questions about fields of study,
"Psychology” means college courses in psychology; in questions about

- IMPORTANT careers, "Psychology" means the occupation of psychologist.

NOTE: . *

- When you have chosen the field or occupation from the list which is your
answer to one of the questions below, please write the two numbers or
letters of that field in the double box at the end of that question. For
example, if 'Clinical Psychology' is now your major field, write its code
number (70) in the boxes at the end of question 18 thus:

7|0

18. Present major field?
If you have a joint major, give the one with the most course credits. -1 (39-40
. o X X
19. Previous major fiéld?
If you have not shifted majors, write "yy" in the boxes.
If you have several previous majors, give the first one in which
officially registered. : : 41-42
: X X
20, Puture graduate or professional major?
If you do not plan to ever go to graduate or professional school,
write "yy" in the boxes. ;
1f you plan study in several fields, give the main one. (43-44)
‘ K . : X X
21, Anticibated career field?
Please give what you expect to be your :long-run career and ignore
any school, stop-gap-job, or temporary military service which
might precede it.
If you are a woman, use "Housewife (99)'" only if you do not expect
to work full time until your children are grown. (45-46)
In addition to writing the code in the boxes, please describe your X
anticipated career in a few words here:
22, Possible alternative career field?
If none, write "yy" in the boxes.
! If your alternative has the same code number as the one to
question 21, write ''yy" in the boxes,
If more than one alternative, give the most likely only. (47-48)
X X
23. Career preference when you started college!
Give your single strongest preference even if it was vague or if
there were several alternatives.
If absolutely no preference, write "yy" in the boxes. (49-50)
) . - X X
24, Any alternative career field seriously considered during college which is not

mentioned in questions 21; 22, or 237
If none, write "yy" in the boxes. . 51~52

NOTE: THE NEXT THREE QUESTIONS REFER TO YOUR ANSWER
TO QUESTION 21 (ANTICIPATED CAREER FIELD). 1IF YoU
CODED "99" OR ."X1" AS YOUR ANSWER TO QUESTION 21,
PLEASE SKIP TO QUESTION 28. OTHERWISE, ANSWER ALL
THREE QUESTIONS,

8




25. Which of the following will be your most likely employer when you begin full time
work in your anticipated career field? (1f you have a definite expectation,
circle one; if not, circle the most likely possibilities.)

Private company with 100 or?more employees . . o . 4 4 e 0 . 0.0 o. .
Private company with fewer than 100 employes or professional partnership

’ Famiiy bpsinesé © s v @ e s 5 e s e s s 8 8 8 4 b e e e e e 6 o s

Self-employed o v & & v 4ttt i e e e e e e e e e e e e e e
Research organization or institUte o.v o o « o o o o o o o o o « «
College or Univérsity or Junior College . « « « ¢« o « » o « o « .
Elementary or Secondary Schobl or School System . . . ... ., ..
Other educational institutions (e.g. Technical Vocational School),
Federal Government (U.5.) & v & & v v v v 4 s v s o o o « « o o «
State or Local Government . . v & 4 + ¢ 4 4 4 4 s s 4 b o 4 ..

Hospital, Church, Clinic, Welfare Organization, etc., . . . e e
Other (Circle and specify: ). .

W NV P W N O MY

E

SP

26; How do you feel about the occupation which you checked as your anticipated career
field? (Circle one,)

I strongly prefer 4t to any other . & « ¢ ¢ v v o v ¢« ¢ o o & o «
I could be tempted by one or more alternatives . . . . + « « « » .

I would prefer one or more alternatives . o+ + « v v o 4 o « o« o o

(50

27. The following activities cut across a number of specific jobs. Which ones do
., you anticipate will be an important part of your long run career work?
(Circle any which apply.)

Teaching « o .+ v . v o v v v v v v w v ..
Research . . . . o & v o v i v v v v s e v
Administration . + o & v 4 v 4 .4 e 4. .
Service to patients or clients. . . . . . . .

None of these + . v v v ¢ v 4 v v o o o o o »

~N O oW

53

28. Regardless of your career plans now, when you first enrolled as a freshman in
college did you have-- (Circle one.)

One particular kind of work inmind . . . ,

Two or more alternative kinds of work in mind.

No specific career plans at that time . . .

Planned to be a housewife . . . . . . . . .

W ~N O W

£36)

29. Which of these characteristics would be very important to you in picking a

job or career?

(Circle as many as apply.)

Making a 10t O0f MOMEY & & & v & 4 v 4 4 b e e e e e e e e e

Opportunities to be original and creative . . . . +« « + 4 o ¢ o « & «

Opportunities to be helpful to others or useful to soclety ., . . . .

Avoiding a high pressure job which takes tco much out of you . . . .

Living and working in the world of 1deas . . . 4 « v « « ¢« ¢« o o & o

Freedom from supervision finmy work « o o v v o o o ¢ ¢ o o o o o o o

Opportunities for moderate but steady progress rather than the chance
of extreme success Or fallure v v « 4 v ¢ 4 v 4 ¢ o 4 0 s 0 4 0 ..

A chance to exercise leadership . « . v v v 4 o o ¢ ¢ o o o o o o o &

Remaining in the city or area inwhich T grewup . . « . . . . . 4 .

Getting away from the city or area in which I grew up « « o« « o+ o o+

Opportunity to work with people rather than things . . . . . . .« ,

None of these o o ¢ & 4 o v v 4 4 o o o v o & o e v o o o o o v o oo

0

© o N w

W N = O X M
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30.

Listed below are six groups of occupations. The occupations within each group

are similar to each other in many ways.
In Column A, circle the two types vou would like best,
In Columm B, circle the two types you would like least,

Consider the jobs as a group, not particuler ones, and rate them only in terms of
whether you would like that type of work regardless of whether such jobs are

realistic career possibilities.
standing, future advancement, etc.

Disfegard considerations of salary, social

A, B.
Two Best Two Least
Occupations Liked Liked
G G
Construction inspector, electrician, engineer, radio roups roups
operator, tool designer, weather observer . . . . . . . X X
- Physicist, anthropologist, astronomer, biologist, (58) (59)
- botanist, chemist . . . . . . . . . « o s e s o o s 0 0 y vy
Spcial worker, clinical psychologist, employment
interviewer, high school teacher, physical education
* teacher, public relations man « « « +» « « o« & « & « & 1 1
Bank teller, financial analyst, IBM equipment operator,
office manager, statistician, tax expert . . . « + & 2 2
Business executive, buyer, hotel manager, radio program
director, real estate salesman, sales engineer ., ., . 3 3
Actor, commercial artist, musician, newspaper reporter,
stage director, writer « . « ¢ o 4 + ¢ ¢ o o s o e w 4 4
31, Please circle all the statements which describe your feelings about these specific -
occupations., (Circle as many or as few as apply in each column.) :
: ; (60) (61) (62) (63) (64) (65)
SP SP SP SP s? SP
Research High
College Business
Physicist Professor School |Physician | Engineer Executive
or Chemist Teacher
This sort of work would be )
very interesting . . . . . . y y y y y ¥y
I don't have the ability to '
do this kind of work . . . . X X X X X X
I probably couldn't make as
much money at this type of . :
work as I'd like to make . . 0 0 0 0 0 0
One would have to devote too
" much time and energy to this
work, I want to be able to
spend more time with my :
family and friemds . . . . . 1 1 1 1 1 1
One would have to invest more
time and money in preparing
for this occupation than I :
feel I could afford . . . . 2 2 2 2 2 2
I know as a personal friend,
or family friend, one or )
more people in thig field. . 3 -3 3 3 3 3
My parents would disapprove of
my going into this field . . 4 - 4 4 4 4 4
My personality isn't suitable : ’
for work in this field . . . 5 ‘ 5 5 5 5 5
People with my religious,
racial, or family background
don't have much chance of
success in this field . . . 6 6 6 6 6 6
Wouldn't be challenging enough
FOr Me 4 o o s o o » o o o of - 7 7 7 7 7 7
I wouldn't like the life I'd
have to lead outside the job
This is my father's occupation 9

10




32.

Please rate the following in terms of their

during college. (Circle one in each row.)

effect on your career plans or decisions

Never
Very Fairly Un- Received
Important Important important Any
a. Vocational or similar psychological [66)
£EBES + v ¢ ¢ 4 4 4 e s b e o e e e e 7 8 9
b. Discussions with my academic advisor . . 0 1 2 SE%I
¢. Discussions with faculty members other ngl
than my advisor . . . . . s e e e e s 5. & 8
d. Advice from parents . . . . . 4 . 4 . . . 2 IE%I-
e. Interviews with a professional psycho- 70
logical or vocational counselor . . . . 5 6 7 8 "gl
33. a. What is your opinion about the recently established Peace Corps? (Circle
one.) 4n excellent program about which I am enthusiastic . . . 2 [€2)]
A good idea of which I am very much in favor . ... . .3 °
A good idea but I am not enthusiastic . . . . . o« « « & . &
Probably a good idea but I am not enthusiastic . . . . . 5
Probably not a good idea but I am not sure . . . . . . . 6
Definitely not a good idea . . « o o o « o o« o « o o o o 7
Don't know enough about it to have an opinion . . . . . 8
b. .What are you personally likely to do about the Peace Corps? (Circle ome.)
Definitely not volunteer . . . . « . . o o o v v . . .0 (72)
Am thinking about volunteering but have not made up y
my mind yet . . . . ¢ 4 v i 0 v e e e e e e e . 1
Have thought about volunteering but probably would not. 2
Am probably going to volunteer ., . . . . . ¢+ ¢ o « v « + 3
Have already volunteered . + « v =+ ¢ ¢ ¢« s s o o ¢« o + . &
I amnot surewhat Iwilldo . . . . ¢ v v o o v e v b
c. Have you filled out the Peace Corps Questionnaire? (Circle one.)
YEB v v ¢ 2 o o o o o o s e 6 (73)
No, but I intend to do so . . . . °
Definitely No . . . . ... ... . 8
d. Here are some reasons young people have given for their personal reactions
to the Peace Corps. Designate reasons both for volunteering and for not
volunteering if both kinds seem pertinent to you. (Circle any which apply
in your own case.)
(1) Reasons for volunteering:
To make a personal contribution to world peace . . . . . . . ... .3 (74
_ The attraction of working closely with others . . « + + ¢« & « . & °
The opportunity to learn sboué foreign cultures and languages . . 5
-1t would give me a chance to décide what kind of career 1 .
really WANL . ¢ ¢ 4 ¢ 4 s b b 4 e st s e e e e e s e s ea e b
To help the poorer nations of the world improve their economic
conditions ¢« o . & v v 4 v e s e b e e e e e e e e e e e e e T
It would further my Career o o « s o o« o o o o o o ¢« s o s s o » o« + 8
(2) Reasons for not volunteering:
Family and personal obligations . . . « v 4 ¢ 4o o « ¢ o o o « » « 1 (5)
Not eligible on physical grounde . . . v & v ¢ ¢ ¢ 4 o o ¢ o o« 0 o s 2 ?
Opposed to ﬁhe general idea of a Peace Corps . . . . . . + « « + + + 3
It would interrupPt MYy CAYEET « « « & 4 « o ¢ ¢ o 2 @« s o « o « o o « &
Too long a period Of 8ervice « « v 4 4+ « o s o o & « o o s o o & o 5
Low pay, undesirable working conditions, ete. . . . . . . . ¢ . . . 6
¥ don't have skills which would be useful to the Peace Corps . . . . 7
My personality isn't suitable fo?.that type of service . .. . . . 8

11




34.

[III. College Experience

Didiyoﬁ do all of your college work at .this school? (Circle one.)

Yes o v v o s s 6 4 v e e

No, transferred after fréshman year .

No, transferred after sophomore year.

No, transferred after junior yeér ..

BEGIN DECK 11

No, started here, attended a year or more -
elsewhere, and then returned

[ - ]

®
Yy

35.

Were you regularly employed during this academic year?  (Circle any which apply

‘'No .

.Yes--
Full

Full
Part
Part

* e e 4 s e s e % 2 s e 2 e ¢ & & s 4 s+ s e € o &

time job which is relevant to my anticipated career field . . .

time job which has nothing to do with my anticipated career field .

time job which is relevant to my anticipated career field

time job which has nothing to do with my anticipated career field

® N o

36.

In which of
(Circle any

the following have you been an active participant at this school?

which apply.)

Editorial staff of campus publication . . . . . . . . .

Musical or dramatic ZXOUP « +» o + v o + o 4 0 0 s 4 4

Business staff of campus publication or other campus group .

Caﬁpus group concerned with national or world issues . . . .

Inter-collegiate (varsity) athletics ., . . . . . . . .

Fraternity, Sorority (or equivalent) . . . . . . . . .

Special interest group (e.g., Psychology Club, Quting Club)
Student government .

Other (Circle and specify:;

¢ 4 & o s ¢ e 4 4 e ¢t e s T o+ 4 =

Nome . . ¢ v v v it e e e e e i e e e e e e s e e

.

.

YO 0N P W N O

an

37.

Please call to mind the students of your own sex who are your closest friends

here. Where did you meet them?

(Circle any which apply)

Knew them before I came here . . . . . . .

Dormitory or rooming house .

.

Y

My Fraternity or Sorority (or equivalent)

Campus activities . . . . . . .
Classes in my major field . .

Classes in other fields . . . .
Other (Circle and specify;

.

No close friends here . . . . .

.

o VP W N O X

a

38,

0f your close friends here, how many are going on next year for graduate or pro-

fessional studies?

(Circle one.)

All or almost all . . . . .

More than half . . .

Less than half . . .-

Fewor none . . . .

No close friends here

.

.

. .

.

w N = O M
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39.

Which of the following best describes where you lived this year?
which apply.) S :

Fraternity, Sorority (or equivalent) .
Dormitory or other campus housing

- Off-Campus room, apgrtment, house ., , .

With my parents 5 . . . . . .

12

(Circle any.

.
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40. Listed below are some collége courses which you might have taken. Please circle the
number of any statements which describe your reactions. (Circle amy which apply in
each row. If none apply, leave the row blank.)

{15) {i6) 7 (18) (19)
9 9 9 9 9
Course or Area
Physics, | Mathe- gi:iggy’ Social English
Chemistry| matics 8Ys | sciences| "84S
) Botany
1 took one or more courses in this field
or area during college . . . . . . .., b'd ¥ X b4 X
I didn't take any courses in this field
" or area during college . . . . . . . . 0 0 0 0 0
I found this course content very
interesting . . « . 4 ¢ s ¢ o ¢ 0 s . 1 1 1 1 1
I found this course content very dull . . 2 2 2 2 2
I have a fleir for course work in this
YR o« v v+ 4 v e e e v e e e e e e 3 3 3 3
I found this area rough going academically| 4 4 4 4 4
Teachers in this area encouraged me to go
on in the field . . . . . . . . . . .. 5 5 5 5 3
I admire many of the teachers in this
area as persons not just as professors. 6 6 6 6 6
By and large, the teachers in this area
are not the kind of person I'd like
Lo be o s v v e v e e e e e s e e e 7 7 7 7 7
One or more of my close friends is major-
inginthis . . . ... .. ... 8 8 8 8 8

41. Listed below are some purposes or results of college, Circle the one which 1s most
important to you personally, and also circle the one which you think is most important
to the typical student here. (Circle one in esach column.)

Most Most
Important | Important to
to me the Typical
Personally | Student here
A basic general education and appreciation of
ideas . . . . . . i 4 et e e e e e e e e e 0 €20)(21)
. 4 9
Having a good time while getting a degree . . . . 1 6
Career training . . . « o « « v o o o o o o « & 2 7
Developing the ability to get along with
different kinds of people . . . . ., . . . . .. 3 ’ 8

42, Have you had any experience in origin&l research (participating in collecting
and analyzing raw data or conducting an experiment, not writing papers based on
published sources or doing experiments from a laboratory manual) during your
college studies? (Circle any which apply.)

No, I have never participated in original research . . . . . . . . . . .2 (22)
) 9
Yes, I have-~
a. Participated in research as part of a course . . . . . . . 3
b. Been employed by a faculty member as a research assistant . . . . . &
c. Had an off-campus job (summer or during school year) working
inresearch . . « v ¢« ¢ 4 « ¢« c 4 s 4 i e e b v e e e e e e . B
d. Participated in a summer research training program sponsored :
by the govermment or private foundation . . . . . . . . . . . .. 6
e. Conducted a research project on my own (e.g. senior thesis), . . . . 7
£.. Other (Circle and specify: ). 8
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43.

What is your current academic status? (Circle ope.)

Registered Spring term and studying for a bachelor's degree to be

awarded at Spring commencement (May, June, July, but before Summer-

session commencement) . S e e e e e b e e e e e s e s s s

Reglstered Spring term and studying for a bachelor's degree to be
awarded at Summer sessiorf commencement . . . . . s+ s e 5 o o

.

B

Othe;'(Circle and briefly speéify your academic status:

0

@3

44,

When you graduate, how much personal indebtedness will you have for your
education? (Count only money you owe for tuition or living costs during
school, not payments od car, appliances, clothes, etc.) (Circle one.)

None . . . . . .« &

Some, but less than $500

§500 - $999 . . .

°

.

$1,000 or more . . . . .

o~ O W

24

45.

What is your overall (cumulative) grade point average for uhdergraduéﬁe work at

your present college?

IMPORTANT: If your school uses letter grades (A,B,C, etc.) please circle the

code number which is closest to your letter grade average. -

Warning: The number which you circle probably does not correspond to the number

equivalent at your school, e.g. at most schools "straight A" equals 4.0,

here it equals "Q",

If your school does not use letter grades, there should be special instructions

accompanying your questionnaire. If, through clerical error, the instructions

are missing, write your average in the margin,

(CGircle one.) Letter Grade

Number

A ..
A- .
B+ .
B ..
B~ .
[
C .
C- .
D+ .

D or lower

o

0

W o Nt S WY

£25)

46.

Listed below are a number of awards and honors. Which of these have you recei&ed
during college or which are you fairly sure you will receive by the time you

graduate? (Circle any which apply.)
Dean’s LISE « v v o v 0 v o o v o v v e e e e e e e e e e e
Phi Beta Kappa . . + & & v v v 4 s s o « s s o+ .0 o o o « o o s o
Other honor society based on academic achievement . . . . . . . . .
Graduation with honors. (cum) (Magna) (Summa) . + o « o « & o o o ;
National Merit Scholarship holder, Finalist, or Semi-Finalist . . .
Other scholarship awarded on basis of academic ability . . . . . .

Participation in "honors program" at this school . . . . . . . . .

.

~ Prize or award for scholarship or research work (e.g. "Smith érize for

best biology experiment™) v ¢ ¢ ¢ 4 i e v e v 4 6 6 e 4w 6 e e s
Prize or award for literary, musical or artistic work « « « o « o
Took one or more graduate level courses as an undergraduate . . . .

Other award or honor + « ¢ v v v v o v 4 4 ¢ .0 ¢ s 6 4 o, 0 ..
No special honors . . o v & o ¢ e 0 6 .2 2 2" o s o 4 o s o o o o s

14
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47, As best you know, how do you stand among the other people graduating in the same .
major field at your school? (Circle one.)

Top ten per cent e 4 (27
Top qugrter, but not top ten per cent. 5 9
Second QUALLEY « &+ + ¢« « s o s o =« o« &« o B
Thi;d QUATEEY & « o ¢ o v e 0 s e e e 7
Lowest quarter . . « « « » « s » o « « o B8
48. What is your emotional feeling about your college or university? (Circle one.)
I have a very strong attachment to it . . . . . . . . X (28)
I like it, but my feelings are not strong . . . . . . O y
Mixed feelings . . . . . . . « . . . e e e e e
I don't like it much, but my feelings are not
SETOME + o « = & = o + o s « o = o o s o s & « + « 2
I thoroughly dislike it . . . . . . . . . . « ¢« v . . 3
IV. Personal Characteristics
49, Your age at your last birthday? (Circle one.)
19 or younger . . . . . 0 (29)
20, ... T
3
22 . . - 3
23-24 . .. 00 0.0 b
25-29 . . . . . . .- .5
30 orolder . ... .. 6
50, Sex. (Circle one.)’
Male + . v e v e e e e 1£30)
Female . . . . . . . . . 8 °
51. Marital Status. (Circle one.)
Single, don't expect to be married before Fall, 1961 . . . . ., &4 )5
*Single, expect to be married before Fall, 1961 . . . . . . . . 3 3
#Married, one or more children or expecting a child . . . ‘. . . 6
Married, no children v v « '« o v ¢ o o o ¢« o o ¢ s w00 0 1
Widowed, Divorced; Separated . . R 8
*IF_"MARRIED" OR "EXPECTING TO BE MARRIED BEFORE FALL, 1961": What will your
spouse or.future spouse most likely be doing next year? (Circle any which apply.)
. ‘ - Working full time . . . . . . . . . . . . ‘jgél

Working part-time . . « ¢ ¢ &+ ¢ ¢ ¢ o+ .
Housewife, Mother . . . o ¢ s ¢ ¢ « « & &

Going to School . . . . ¢ . . v 4 & 4 4

~N N W

Military Service « v v v ¢ ¢ s 0 ¢ 4 0 s s

15



52. Religionm:

a. In which you were reared. (Circle omne.)

Protestant (Circle and Specify) X (33
Roman Catholic . v v v v v o v s o o s o v s v s O y.
B T |
‘Other'(Circle and specify; ~ ) 2
ﬁone R T R T .‘. e e e .. ; 3
b. Your present preference. (Circle one.) '
Protestant (Circle and specify:. ). 5 (34)
Roman Catholic .. & v v v v v 4 v 4o « s s s s+ b 4
Jewish . o ¢ v 0 v o 0 v et v e e e e e T
Other (Cifcle and specify: ). 8
Nome « o ¢« v o o v o v v v 0 s o s o 0 v o0 9
53. Your racial background. (Circle one.)
 WRIEE .« v e e e v e e e e e e e e e . X (35
Negro “ e e e s ... « e e s e . s s e . e . 0 y
-Oriental ‘. « s s e . ; P |
Other (Circle and specify: ). 2
54, How many--
a. Older brothers or sisters do you have? (Circle one.)
- None « o « « » « o« » o o » o« 0 (36)-
One . .. .. ....... 1 9
TWO & v v v o o v o o s oo 2
Three ormore . . . ¢ ... . 3
b. Younger brothers or sisters do you have? (Circle one.)
Nome o o « ¢« o o s o o o« o5 (37)
One . . v o o o s =+ 8 2
THO & & o v o o v o s s o o1
Three or more' I -
55, Are you a U.S. citizen? (Circle one.).
Yes, UsS. BOTM « v v v v s o o see o v oo n » o X (38)
Yes, Naturalized . . . ... B T TS y
No, but I expect to stay in the U.S. . .. .. .1
No, and I do not expect to stay in the U.S. . . . 2

56. Please indicate your parents’' (or step-parent's if parent is dead) highest educa-
tional attainment. (Circle one in each column.)< .

S

Father Mochér\

8th grade or 1e88 v v &« v v v v &« 4 ¢ 4 v o o o & 3 3 1(39).(40)
. Part High School . . . . . .. . ' 9

High School graduate . ... . . .

4 4
e e e s e e e 5 5
Part College &« o « ¢ o4 o o o 6 6
College graduate . . . . . . ; .. 7 7

Graduate or professional degree beyond the ‘
bachelor's . . . v & v v 0 v v v v e v 0 v o 8 8

16



57. a. Which of the following categories best describes the usual occupation of the
head of the household irn your parental family? (Circle one.)

Profeasional t e e e e 4 e e e e e

..... . .. 17 (41)
Proprietor or Mamager . . . . . . . . . . e . 2 ¥
Sales (Other than Sales Manager or Administrator) ‘v « « v+ « « » 3
:CIerical B T S T T . R )
 SKI11ed WOTKEL « o + « + 4 e h et e e e e e e e e S
Semi-Skilled WOTkeT « o v 4 v wrv s o o o v v o v v o s o 00 b
Service worker . . . . . . .o et v e e st e sl e sl T
‘Unskilled Qorker T T T .’.v. [N 8
Farmer or farm worker .« . o« « o o ¢ o o ¢ o ¢ o o . . 9
b. If the head of the household is a woman, also circlehere ., , . . . . . .. . . O
c. 1I1f the head of the household is retired, also circle here . . . i ee o X
58. Which of the following is the appropriate income category for your parental family?
Consider annual income from all sources before taxes. (Cixcle one.)
' Less than $5,000 per year . . . . . 2 (42)
$5,000 = §7,499 + o . v u .. ie . 30
"87,500 - §9,999 . . . . . . i e .. . 4
$10,000 - §14,999 . . . . + . s o s . 5
$15,000 - 819,999 . .« . . ¢ v e . . . B
$20,000 and over . . . . . . . . 7
Ihaveno idea . . . . . .+ .. .. B
59. Which of the following. best describes the community which you think of as your
home town during high school days? (Circle one.)
: 'inarm or open country . . . . ... B I (X))
Suburb in a metropolitan area of-- ’ y
‘ more than 2 million popdlation C e . 0
500,000 to 2 million . . . . . .+ « . . 1
100,000 to 499,999 . . . . ¢ . 4 4 0 .. . 2
less than 100,000 . o v & o« o ¢ o ¢« o « o o 3
Central city in a metropolitan ar;a or city of--
more than 2 million population . . . . . . &
500,000 to 2 million . + 4 o 4 ¢« ¢ o « o & 5
100,000 to0 499,999 . . . . ¢« .+ ¢« v .. . . B
50,000 to 99,999 . . . . . 4 . 4 v e e e . T
10,000 t0 49,999 . & ¢« v ¢ ¢« ¢ s v e . . B
less than 10,000 . . . . ¢ ¢ ¢ « & & + » 9
60, Which of the following best des¢ribes the distance between your home town (When
you were in high school and your current college? (Circle one,)
In the same city or within commuting distance e e e e e e e X (46)
Within four hours automobile drive or less . . . ¢« + + « « + O y
More than four hours drive, but in the same state . . . . . 1
More than four hours drive, but in a different state . . . . 2

17



61.

62.

Please rate yourself on the following dimensions
(Circle one in each row.)

as you really think you are,

_ Very Fairly Neither Fairly Very

a. Unfavorable toward y - X . .0 1 -2 Favorablé toward (45)
modern art modern art 3

b. Politically liberal s 5 6 7 8 Politichlly conserva=-  (46)
2 tive 9

¢,  Conventional in y X 0 1 - 2 ‘Unconventional in (47)
opinians and values opinions and values 3

d. Religious v 4 5 6 7 8 Non—rxeligious (48)
9

Listed below are some adejectives, some of which
‘‘unfavorable,”" some of which are neither.

Please circle the ones which Best describe you,
characteristic of you as a person. (Most people
more or fewer if you want to.) '

(49). - (50)
SP , SP

are "favorable," some of which are

Consider only those which are most
choose five or six, but you may choose

(51)
SP

Ambitious . .,
Athletic . . ., .

Calm ., . . . . .

W W N o s Ww N O M

Happy « . . .
Hard Driving .
Cautious . . . . High Strung .
Idealistic . .

Impetuous . .

Cooperative . . .
Cultured . . . .
Dominant . . . . Intellectual .
‘Basy Going . . . Lazy . . . . .
Energetic + , . .
Forceful . . . .

Fun Loving . . . Middle Brow .

Good Looking . .

.Low Brow . . .-
Methodical . . .

Moody . . . . . .
Obliging . . . .
Outgoing . . . .
Poigsed . . . . .
Quiet . . . . ..
Rebellious ., ., .
Reserved . . . .
Shy . . . . ...
Sophisticated . .
Talkative . . . .
WLtLY . . . . . .

.

.
WO Wy O K
(-2 . L TP T T LR - S
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63. Your replies to this questionnaire are completely confidential, and absolutely no information
of any kind about specific persons will be released to your school or anyone else. Your
sealed questionnaire will be read only by the research staff in Chicago. However, in order
to assess the statistical representativeness of the students in the sample, and because we
hope to follow up some of the students in the sample next year to determine the outcome of
their plans, we must ask you the following:

PLEASE PRINT

A. Your Name

Last Name First Name Middle Name

B. Your most likely address one year from now

Name of residence hall, department, company, etc., if any

Street Address

City or Town Zone State or Country

C. Name and address of someone who will know where you are or could forward a ietter to you
if you were not at the address you listed above

. Last Name . First Name Middle Name

Street Address

City or Town Zone State or Country

D. Name and address of the high school or preparatory school from which you entered college

Name of high school or preparatory school

City or Town Zone State or Country

IMPORTANT

You have now completed the questionnaire. Please seal it (to maintain confidentiality) and
return it to the field representative at your school, according to the instructions he has

provided.
WARNING: After you have sealed your questionnaire, your name will be inside.

Make sure that you write your name and your return address on the
outside back page, so thar the field representative will know that you have
returned your questionnaire.

TO SEAL: There is a gummed flap at the top of this page. Fold the question-
naire in half, and seal the folded questionnaire,

Thank you very much,
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_ NATYORAL OPINION RESEARCH CENTER

Survuy KNo. 456

Coliege Graduate Survey

BACKGROUND INFORMATION Spring, 1962
1. What are you .doing this Spring? (Circle any which apply)
Working full-time........cooveerenneeeneese 4 F1/3
Working part- txme.. 5
Military service (full-time actxve duty) .. &
Housewife, mother........... e e . 7
Going to school.............. e beeeceeiiean 8
Other (Circle and Specify) 9
2. What is your current marital status? (Circle one)
Single, no definite plans to be married at present................ X 12/y
Single, have defmxte plans to be married before Sept. 1, 1962.... 0
Single, have definite plans to be married, nfter Sept. 1, 1962.... 1
Widowed, Divorced, Separated (answer 4 only)........ociiiiiiia. 2
Married (answer 4 and B). ... .. . it i 3
IP WIDOWED, DIVORCED, SEPARATED, ANSWER 4 ONLY:
IP MARRIED, ANSWER A AND B:
A. How many children do you have now (count a B. What is your spouse doing this Spring?

current pregnancy ss one child)? (Circle one) (Circle any which apply) .

- Working full-time............ e sare e X 14/R

None............ e serrsreersiieees S Working part-time..... e resheeeatas ey 0

OMe. cuvuvinmmeereee ettt 6 Military service (full-time mctive duty)... 1

TWo.cren et et 7 Housewi fe, mother........ov0veuenn. velsinde. 2

Three....... sty trrerrrrrree - 8 Going to school. ceiebesenas . ceeenen 3

Four oF more.......covuuuvnrnnes e 9 Other (Circle and Spectfy)

9
3. What is your sex?
] Female. ..o ceneeeinsoveaanaasenes i 15/0
s]/ Male.........: N 2
A. IF FENALE: B. IF MALE:

In the long run which one of the following 1) Are you now on full-time active duty

do you really prefer ‘and which one do you in the armed services? (Circle one)

realistically expect? Yes (Skip to C below) ... ..... cen 0 18/R

Really [Realistically No....oouns PN P |
Prefer Expect T
(Circle one) (Circle one) 2) IF §¥0: Have you ever been on full-time
active duty in the armed services for a
. period of at least six months?

Housewife onvly. 75 5 (Circle one)

Housewife with Yes (Skip to C below)....... ...... 3 19/R
occasional ) No ) . e 4 Co
employment. . . 6 s .1 (Hoe....oe. eesirir ey vees

. . 3) IF §O: Do you expect to be on active

Housevlv.lfe ::w. duty in the armed forces for a period
img oyme 7 7 of at least six months during the next
ater........ . five or six years? (Circle one)

Combining Definitely yes....ovveveiiiineacns 6 20/R
housewi fe o
with employ- Probably ye8..civieeeenereneacanans 7
ment......o.. 8 8 Probably no.........c.cvuviecanen, 8

Employment only 9 0 Definitely no...... et aae e 9

C. How has your military status affected your
plans for further education? (Circle as
16/R 17/R many as aﬁply)_ .
Not at all......co.iieiiinen oieen ce.se. 5 21/R
An influence toward:
postponing entry into my graduate
studies....ooviiivnnnenns Vetsesncnse 6
beginning my graduate studies sooner... 7
interrupting my graduate studies....... 8
not hurrying through my graduate
StUdI@S. cievstimanssoscroanansasnosss 9




4. A. Where are you living now? (Circle one)

Farm OF OPeN COUNETIY. . tueet e eneans nnoesscisnenns e e e et ee et e e e X 22/y
;I;rb in a metropolitan area of--
more than 2 million population. .. ... ..ttt it iierentonaiossranenoneans 0
500,000 to 2 Million. cuu it iini ittt it et e e 1
100,000 £0 499,990, .t oottt it ittt e e s a e e, 2
less than 100,000....... . . 00t i e e mi et e e ey 3
Central City in a metropolitan area of (or non-suburban city of)--
more than 2 million population..... ... it iimieie ettt eninannaeannin 4
500,000 ta 2 million. . ittt ettt it it it e e 5
100,000 to 499,000, . ... ittt it ttnt it ittt ma e e e 6
50,000 to Y9,000. .ot ii ittt i i it e et e e T
10,000 to 40,000, ... it ita et et it e e e e e e e e 8
less than 10,000........ et e e i aee e aearee e 9

B. Is the community in which you are now living the one which was your home town when you were in high
school? (Circle one!

5. Where were you living when you were in high school and where do you live now? (Circle onz in each column)

Home Town

] During LiN\:)i‘:xg

High School

(Circle one)} (Circle one)
NEW ENGLAND: Conn., Maine, Mass., N.H., R.I., Vt. ... ... .........c....... X X
MIDDLE ATLANTIC: Del., D.C.. Md.o N.Juu N.Y., Pa. oo e e e 0 0
EAST NORTH CENTRAL: { ¥il., Ind., Mich., Ohio, Wis. -..... T T 1 1
WEST NORTH CENTRAL: | Towa, Kans., Minn., Mo., Nebr., N.D.., S.D.. ................ ... 2 2
SOUTH: Ala., Fla., Ga., Ky., Miss., N.C., S.C., Tenn., Va., W. Va. 2 3
SouTH CENTRAL : Ark., La., Okla., Te®a8S . 1uuuunuemnnnn e it 4 4
MOUNTAIN: Ariz.:—. Colo., Iaaho. Mont., Nev. NAKJ;: Utaitrl, Wiyroﬁ T 3 5
WEST: Calif., Oregon. Wash. ....... ... ... . . .. . i uiiiiaann. .. 6 6
ALASKA OR HAWAI11: T T e ST 7 7
CANADA: o . o - o e 8 8
OTHER NON-U.S. (S{)eci}‘y)h - o o 9 °

24/y 25/y

6. Please indicaté: w
The ne_xt:Vdegree The highest degree
The highest degree you expect you expect to gain
you now hold to receive eventually
(Circle one) (Circle one) (Circle one)
None or no further degree..................... 5 X ‘S
Bachelor’s (undergraduate) e.g., B.A., B.S.,
B.E., B.Phar., €tC.-rcr ervacernnninnsssnns 6 0 6
E Professional e.g,, LL.B., MSW, M.D.,
el J:Doy MEd., etc. ... . . iiuiiiin.. .. 7 1 7
P l};:[ Arts and Science Master's e.g., M.A.,
Q L MS.ete i 8 2 8
T % Doctorate e.g., Ph.D., Ed.D., J.S.D.,
3 L o 9 3 9
26/4 27/y 2874

7. When did you receive your bachelor's degree? (Circle one)

I do not yet have a bachelor s degree.......ccvuveininennn. X 29/y
Spring commencement, 1961......uuuttuneeerinnennersnnmenns 0
Summer session commencement, 1961...........0000eiirarnnnn 1

Other (Specify) 2



I EMPLOYMENT l

8. Are you employed now? (Include active military service but not reserve programs.) No............occvunn. 7 30/6
(Circle one) ) Yes, full-time........ 8

Yes, part-time........ 9

9. ‘Have you worked at any full-time job singe last June which you no longer hold? (Circle one)

Yes, Summer only.............. 2 31/1
- Yes, other......vvviiinincnnns 3
NO ettt ieiiaraiirneennnss &

10. How difficult was it to get a desirable civilian job? (Circle as many as apply)

I don't know because I didn't actually try to get a civilian job..... e tesacsanernerecaritesonsaann X 32/y
I continued with job I held before graduation.........voo ittty (1}
I got the kind of employment I wanted with very little effort................ ..., rre et 1
I had to look around quite a bit, but I finally got the kind of job I wanted.............. e 2
I couldn't find the kind of job I wanted but I didn’t look very hard......ooveviiiurenniinenaunnnnn 3
I couldn't find the kind of job I wanted even though I looked very hard.....ceviveiiiiiiiiinannnnn 4

IF YOU ARE EMPLOYED NOW, FULL-TIME OR PART-TIME, OF A CIVILIAN OR MILITARY JOB, ANSKER QUESIIONS 11 THROUGH
17 IN TERMS OF IHIS JOB.

IF YOU ARE NOT EMPLOYED KOW, ANSWER QUESTIONS 11 THROUGH 17 IN TERMS OF YOUR MOST RECENT FULL-TIME OR PART-
TIME CIVILIAN OR MILITARY JOB.

IF YOU HAVE NOT BEEN EMPLOYED AT ALL SINCE JUNE, 1961 SKIP TO QUESTION 18.

11. What field best describes your job? (Inside the letter enclosed with the questionnaire

is a list of fields of employment and study. #nter the code number that best describes—— 33-34/XX
your job.) !

12. Which of the following best describes your employer? (Circle any that apply)

I am self-employed, or in business owned by my family..... ... .. .. oottt y 35/R
Private company with 100 or more employees. ... ...ttt etaaiiaornnaasan X
Private company with fewer than 100 employees. ... ...t vt iinitertteenneeraarsnereieasaseanasan 0
Professional partnership. ... ou ittt ittt ittt it e e e e 1
Research organization or Institute. . ... ...ttt iireeaieiorenetarnossaenearaasroansnns 2
College or University or Junior College. .. .. ..uuiriinmnutniriennnnteronnearsersaansaantanaasansoans 3
Elementary or Secondary School or School System............... See it e il e e e 4
Hospital of ClinicC. ...ttt ittt iaaatiienanaseneranerssannstosoosarsssetasossnnisonna 5
Church, Welfare, or other non-profit organization....... ... vt airiieessasareneersstisans 6
Federal Government (U.S. ). ..t eiiuieunniiereenaenoaasonracosacenioostsnasosssnssstssonssnssssnas 7
State or Local GOoVeImmMEN L. ... cv vttt vu ot ernetiersnnssssroesatatsosnssessasssonseennsssssstonnns 8
" Other (Circle and Specify) o

13. Please describe:

A. What kind of work do you do (e.g., high school physics teacher, assistant sales engineer, wheat farmer,
clothing buyer for department store)?

B The two major duties: (1)

(2)




4

14. Whether or not they are important to you, personally. please rate your job in terms of. . (rate each opportunity
as either Excellent, Average, or Poor). i
Chances for this in my job
Excellent lAverage' Poor
Making a lot of money (Circle one)...............;.......................t ..... X [} 1 36/y
Being original and creative (C47C1le OMC) .. v st eeeeesnnnensnannonnnnnns 3 4 5 37/2
Being help to others or useful to society (Circle one) 7 8 9 38/6
Avoiding a high pressure job which takes too much out of you (Circle one)... X 0 1 .39/y
Living and working in the world of ideas (Circle one).............. Cereaeenaaan 3 4 5 40/;
Freedom from supervision in my work (Circle one).............. ereraes cevaas N 7 8 9 41/6
Opportunities for moderate but steady progress rather than the chance of
extreme success or failure (Circle OnB) ... ieanennins X 0 1 42/y
A chance to exercise leadership (Circle ome) ........... ... ... ... ...c.....0.. 3 4 5 43/2
Working with people rather than things (Circle one) ettt it 7 8 9 44/6
Upportunities for advancement (Circle one) ...... ..o e . X (] 1 45/y
15. Which of the following describes your employer’s policy regarding gradudte or professional study for people
in your type of job? (Circle any whick apply) )
There is no reason for graduate or professional study for people in my type of job, so there is
no poliey........ v ceseesesssenas Mesetieenens st ecaoans s eestarsareensens teseta ettt oo X 46/y
In-service training provides the equivalent of graduate study..... cesaraas Crsenctesactcat i tetanastna cees
Advanced study is officially or unofficially dxscoureged..: ..... Caeeeaa et ittt e e
Advanced graduate or professional training is useful, but my employer neither encourages nor dis-
COUPBEES Il iuuuiioneneeitnenesoaneeeeennaseronasoeeneseaenneennesnennss ceeenna . Ceetrreesesassean
Employer encourages advanced study, but does not offer financial 8id.........eer. ree .o eensisaa
Employer would pay (is paying) tuition costs or part of them............. v ce et et ettt
Employer would pay (is payihg) part salary during advanced study................. eedssatrrenesans veeee 5
Employer would pay (is paying) full salary and tuition during advanced graduate or professional training 6
16. How do you feel about your job?
Extfem?ly Soqew&af Neutral .SomevhaF .Extrgme!y
Satisfied| Satisfied ’ Dissatisfied | Dissatisfied
~Type of work (Circle one) ....... 5 6 7 8 9 47/4
Salary (Circle ome) .............l 5 6 7 8 9 48/4
Employer or firm (Circle one).... 5 6 7 8 9 49/4
17. Thinking shead one year from now, which job .situation would you prefer and which job situation

do you realistically expect? (Circle one in each column) )

WV

I Would
Prefer

(Circle one)

I Reglistically
Expect

(Circle one)

Same field of work, same employer.............. X 5
Same field, different employer.........c.cvouus 0 6
Different field of work, same employer......... 1. 7
Different field of work, different employer..... 2 8
Not working full timg.. Do s etsaeens et e 3 9
50/y 51/4
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| career pLans |

EVERYONE PLEASE ANSWER:

None of these........... Cresareane

18. Which field from the list in cover letter best describes your anticipated long-run career field? Please give
what you expect to be your long-run career and ignore any stop-gap job or temporary military service which
might precede it. :

IF YOU ARE A WOMAN: If you plan fo combine marriage and work, code the field of employment,

not houséwife. Use the code number for "Housewife' only if you do not

expect to work at all, ' o :
In addition to writing the code in the boxes, please describe _sé;ss/xx
" your anticipated career in a few words here s

19. If you were free to choose any.field from the list, ignoring obsgaclesisuchnas finances, time for

training, admission requirements, etc., would you still choose the field just listed?
Yes, I would prefer the same field (Write "yy" in the boxes)
No, another field would be preferfed (Please indicate the‘field)
: 54-55/XX
2. Which of these characteristics would be very important to yoéu in picking a job or career? (Circle as
many as apply) . C
Making a lot of money......ovvivennnenioans EERERERE EETERRERR O Cessasseraasenn X S6/y
Opportunities to be original and creative........... P Ceeeerenissenravaanes . 0
Opportunities to be helpful to others or useful to society..ceivivreansas et et eceresera e 1
Avoiding a high pressure job which takes too much ocut of YOU. s oo venons it esse et iever e 2
Living and working in the world of ideas........ [P e basanesrasearanese v ensacante s amens 3
Freedom from supervision in my work......... i eeneeanes ettt P T T PR '
Opportunities for moderate but steady progress rather than the chance of extreme guccess or
failure...... o000 Ceeeeeia Ceb ittt ee s 5

A chance to exercise Leadership.ceeaeeroeeeereeeuransoaronresioeerasanononssetesoasnsasaansssces 6
Opportunity to work with people rather than things 7

" None of the above.......ov tvvvercnnnns e eeeneeane T Rk Cereaen e . B

2. Which of the following do you expect as your long-run future employer? (If you have a definite

expectation, circle one; if not, circle the most likely possibilities)

I plan to be self-employed, or in business owned by my family.......... PN sresesena A 2 57/R

Private company with 100 or more employees........ e eerescee i asas s ety . raaeds X

Private compﬁny with fewer than 100 employees.......... R B

Professional partnership.......... .. s eesect st aeasens Cesnanaans cessererareeas Creesereriraseannn 1

Research orgénization or institute.,..covevesenen P L eesesesiresessasreessatsrereens e 2

College or University or Junior College....... .. Ciisasensaens Weeeserstasesdetassas s nas s ees 3

Elementary or Secondary School or School System....... Cevesciesaeseearasseaan RN 4

Hospital or Clinic........ Veeean Cetheereecr sy Gerenesensane veevesas PR S

Church, Welfare, or other non-profit organization............... PN eeessoevacaarsssnsansanan 6

Federal Government (U.S.).......c0v0venn e Cererreeerec e s i e st . 7

State or Local Government..... T erarerene q

Other (Circle and Specify) 9

Do not expect employment...uveeeeoroesoonnroacnaerieseneotnanesnnns e R

22. The following activities cut across a number of specific jobs. Which ones do you anticipate will be
.. an important part of your long-run career work? (Circle any which apply)
- Teaching...overoneeroenncaneoenaes X 58/y

Research.........civiiaininnass 0
Adminigtration.......... . i 1
Service to patients or clients.... 2



23. Please indicate your parents’ (or step-parent's, if parent is dead) highest educational attainment. (Circle
one in each column) : . "
Father |Mother
4 4
. 5 5
6 3
7. 7
8 8
9 9
59/3 60/3
24. ' What kind of work did your father do when you were age 162 (If deceased or retired, give his major occupation
when he was working) —
Occupation:
Duties:
25. Have any of yéur felatives ever worked in the following occupations? (Report occupation even if the relative
is retired or no longer living. Cizcle ome or more. answers in.each «column. ) o .
A/ N 7 &
61/R 63/R 65/R 67/R
: ’ Grandparenis, Uncles,
Parents Bé?thers‘ Great Grand- Aunts,
isters :
parents Cousins
(Circle ome or | (Circle one or |(Circle one or (Circle one or
more. numbers. | more numbers more numbers more numbers
in this column )l in this column)|in this column)iin this column)
NO ONE IN THIS RELATIONSHIP TO ME OR DON'T
KNOW THEIR OOCUPATIONS . e ovvevvvnornnnrnnn. X b X X
Civil Service Employee......... ... ........, 0 0 . 0 0
Elected or appointed public official........ 1 1 1 1
Foreign Service Officer..................... 2 2 2 2
Career Military Officer..................... 3 3. 3 3
High School or Grade> School Teacher. ... o 4 4 4 4
College Professor.......coouuieenenunnunon... 5 5 5 5
Scientist (Other than college professor).... 6 6 6 6
Engineer. .ooviiiniiinein e, 7 7 7 7
~Writer, Artist, Musician.................... 8 8 8 8
Farmer.. ... ..o iuiiiviiiiii it iniainnnnnnnn 9 9 9 9
Blue Collar Worker.........vvuinuvnennunnnon. X X X X
Small Business Proprietor................... 0 1] 0 ]
Executive in a large businmess............... 1 1 1 1
Certified Public Accountant,................ 2 2 2 2
Lawyer............. e reeeeaane. beeennaenna 3 3 3 3
Clergyman. . vttt ittt e inenenneasnnns 4 4 4 4
Physician.. ... ittt it iteeeenenan 5 5 5 5
Other Health Profession (dentist, pharmacist, )
NUISE, @TC. Jeuutin it innsrenontennnan 6 6 6 6
Social Worker.....uoieinietnniiinnnnnnn 7 7 7 7
Architect...... ... ... i i 8 8 8 8
NONE OF THESE OCCUPATIONS................... 9 9 9 9
62/R 64/R 66/R 632
BEGIN
DECK
26. Have you enrolled for one or more cor. ~in a program leading to a degree since you were graduated from
college? (Circle one) . )
Yes (dnswer the questions in the green section)...euvreinnn. X 11/y

No (Skip to 0. uu,

Do not answer questions on the green

PAGES) e e ettt ittt eet sttt 0
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¥OTE: FILL OUT THE GREEF PAGES IF YOU HAVE ENROLLED TEIS ACADEMIC F¥EAR (1961-62) FOR COURSES APPLICABLE T(Q A DEGREE

27. Please indicate the terms in which you were enrolled for courses applicable to a degree. {Circle as many as
abply) ' '
Summer, 1961............ seeas PN X i12/y
Fall Semester or Quarter, 1961..... e . 0
Winter Quarter, 1961-62........ renens .
Spring Semester or Quarter, 1962.......... 2
28. IF YOU ARE NOT CURRENTLY ENROLLED THIS SPRING TERM, which of the following best explains why you are not
enrolled now? (Circle any which apply) ‘
Have already received my post-graduaste degree........c..iciineiniroenaantanons Caeasas y 13/R
Completed the course work for the degree...........c.. ... [P P T ¥
Academic difficulties or fear of academic difficulties............ PP [ 0
Lost interest. ...... . ... ieicaat ciatatrarenen R T T R 1
Required too much time............. e ans e Ceesesa e ee e . e rreesessi s 2
Decided to switch fields...... Ceeesesintenes G resses sseresece e Cersreesetiinens 3
Health, Called up for Military Service, or other unforeseen personal obstacle........ 4
Financial costs..........c.cvus e beteniae e . e aeas e e tdereaeeseaas ve.. 8
Moved from the City. ..ot ieerisaritoaeisersasasareesnoes Cevieees . e eea e vies 6
Family responsibilities........... . cesaeiresaine i e sas et ettt s e 7
Am doing independent research, completing thesis, etc. S R R 8
Other (Circle and Specify) 9
29, Which of the following best describes your current (most recent) study program? (Circle one)
Studying in a program in which full-time study is possible
and carrying--
full-time load or greater....... ...t iiuierninns oun e isetaa it eenesaa S 14/4
more than half, but less than full leoad......... ... o i Creeanen 6
half a course load or less........ i iaiiaaareaie Bessiensanenaas 7
Studying in a night school, or similar program in which ¢‘full-time study*'® is impossible §
Taking a Correspondence COUTSE@. .. et iecocrrorerstonsaiveasmotansns e e e 9
30. Write the code number from the cover page which best describes:
A. Your current (most recent) field of study............ B R 15-16/XX
B. Did you apply for graduate or professional (post-bachelor) studies in any
other field prior to beginning .cudy in vour current (most recent) field?
No (Write "yy'" in the boxes) 17-18/XX
Yes (Indicate field)........
C. Do you plan to get a degree in any field other than the one in which you have been studying?
No (Write "yy" in the boxes) 19-20/XX
Yes (Indicate field) ......
IF YES: What are your reasons for changing?
31. Please write the name of the school which you are nowAattending or have most recently attended since receiving

your bachelor's degree.

School

City

State (Country If Non-U.S.)




FILL OUT THE GREEN PAGES IP,YOU HAVE ENROLLED THIS ACADEMIC TBAR (1961-62) FOR COURSES APPLICABLE TO A DEGREE

32. Compared with the .4thool where you completed your undergraduate work, is your current (last) school-- (Circle one)
LY

The same institution....... Bt e e e e beeeciiae veeeees X 217y
A different institution--
in !:he same city or within comfuting distance............. e eesiniaans O
within four hours' automobile drive or less.............. PR |
more than four hours® drive............ooouus oo ... Ceii s eavees 2

33. Which of the following reasons played a part in your decision to attend this school rather than some
other? (Circle any which apply)

Couldn’t be admitted to one or more schools which I would have preferred....,... y 22/R

Cheaper TUition..........i ittt X
Offered more (some) financial aid by this SChOOl..vueussernunnnenane s, 1]
Course work appeared easier............. e e et e et 1
Reputation and quality of University as a whole................. e eee it eaa e, 2
Reputation and quality of my department or professional school...... e T 3
Allowed part-time or evening courses............. e ettt aaaees e, 4
Within commuting distance of my home or job......... R T T I I, Peieeaaan “iiea. §
Course offerings more suited to my needs.........co0un.. ettt e e cecaiaaas 6
Job opportunities for myself (or spouse) while in school............... ...... e 7
Attracted to community or area in which school is situated...,..... e reeeas Cetereaaanren 8
Sent here by my employer..uuuvuuuiunneneianannneeae e e PRI 9
Other (Circle and Specify) R

34. What is your grade point average so far in your post-bachelor’s studies?
IF LETTER GRADES ARE NOT GIVEN, translate into letter grades as best you can:

(Circle one).

A Ve . 0 23/y
A e e cene 1
Bt .2
B o e . 3
B- e e, 4
O e e e 5
L 6
L0 7
Less than C- ................ 8
No grades received yet....... X
35. For each of the following three aspects of your post bachelor’s studies please indicate both the ex-
pectations you had before you began studying at this level and your experiences since you have been
studying at this level. (Circle one number on each line)
1 ED TO FIND.. Very i Fairly , Neither l Fairly l Very
course work...... HARD X 0 1 2 3 EASY 24/y
work load LARGE SHARE ' LITILE
taking. ....... |OF NY TIMF X 0 1 2 3 TIME 25/y
_course content... | FASCINATING X 0 1 2 3 DULL 26/y
I ACTUALLY FOUND...
‘course work...... | HARD 5 6 7 8 9 EASY 27/4
work load LARGE SHARE LITILE
taking......... OF MY TIME 5 6 7 8 9 TIME 28/4
course content... | FASCINATING 5 6 7 8 9 DULL 29/4




9

FILL OUT THE GREEN PAGES IF YOU HAVE ENROLLED THIS ACADEMIC YEAR (1961-62) FOR COURSES APPLICABLE 10 A DEGREE

36. How would you rate the following aspects of your, studies this year? (Circle one answer for each aspect)
Excellent | Good Average| Poor g::;;lﬁzgzié
Caliber of class room teaching.........v.iveoeeerronnnn..- ° X 0 1 2 3 30/y’
furriculum and course offerings.....ccocovvvuvrevnreecrrens 5 6 7 8 9 31/4
}icilities and opportunities for research (including library) X 0 1 2 3 32/y
Student housing.......... et rararieene e 5 6 7 8 9 33/4
Caliber of the Students...coveerorsnrorsonsoreenercosensass X 0 1 2 3 34/y
Knowledge and professional standing of the faculty.......... Rl 5 6 7 8 9 35/4
Personal contacts with faculty....... e X 0 1 2 3 36/y
37. During the time you have bgen s?udying this ecademic year 2{961-1962),'which of the following will have provided
you with $200 or more in financial support? (Circle ony which apply)
Full-time JODeauwervnnvimneroonr s raarsrueenararessons .. X 37/y
‘Subsidy from present or future employer....... o0 ete e esans 0
Income from spouse's employment.........oceeicrvarerenrranrvenns 1
Parents or relatives........ ..o F T T 2
Withdrawals from SAVINES......corausrsvasssrssssensaonnasnnecs 3
National Defense Education Act loan........ heees i ieeeeenaes 4
[0 T T T T : U R R R R R R R R TR 5
Part-time job other than a research or teaching assistantship.. 6
None of the 8bOVe.....c..uiceerssesssissnnsrsssssaancsecacovvos 7
38.. During the academic year, did you receive a stipend (scholarship, fellowship, research or teaching
" -assistantship) or similar financial aid to students?
EXCLUDE... loans and gifts from parents or relatives
INCLUDE... reduction in fees even if you do not receive the money directly
CONSIDER... work as @ stipend if you are receiving income from teaching or research in your
field of study and are paid by your school or an affiliated organization
No (Circle and skip to question U0)...... X 38/y
Yes(Circle and see instructions)......... [/}
IF YES: On the back of the cover letter is a set of code numbers that describe stipends by source and
type. Use the code numbers to answer the following questions:
A. Describe your stipend (if you have two or more, describe the one that has the highest value).
39-40/X
B. Do you have a second stipend?
’ IF YBES: Describe it
IF §0:  Write "yy" in the boxes 41-42/X
39. Please estimate the total value you received from all stipends during the academic year 1961-1962. In-
clude in your estimate the value of a tuition scholarship, or tuition remission (even if you received
no money), income from teaching or research in your field if you were paid by your school or affiliated
organization. (Circle one) .
Less than $200........... 1 43/C
$ 200 - 499, .. ..vnnn 2 :
$ 500 - 999, ....v0nn 3
$1,000 - 1,499......... 4
$1,500 - 1,999 ........ 5
$2,000 - 2,499 ........ 6
2,500 - 2,999 ........ 7
. $3,000 - 3,999......... 8
) $4,000 and over.......... 9
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FILL OUT THE GREEN PAGES IF YOU EAVE ENROLLED THIS ACADENIC YEAR (1961-62) FOR COURSES APPLICABLE TO A DEGREE

ON THE BACK OF THE COVER LETTER

| PLANS FOR WEXT YEAR--1962-1963 |

AND TYPE. USE THE CODE NUMBERS TO ANSWER THE FOLLOWING QUEST!ONS.
40. A. Have you accepted any stipend for th'e academic year 1962-63?

IF KO: Write "yy" in boxes and shkib to B.

IS A SET OF CODE NUMBERS THAT DESCRIBE STIPENDS BY SOURCE

) . 44-45/XX
IF YES: (1) Descride your stipend. (If you have two or more,
describe the one that has the highest value.)
(2) Do you have a second stipend?
IF YES: Describe it. 46-47/XX
IF ¥0: Write "yy"” in the boxes.
B. Did you decline any stipend that you were offered for the academic year 1962-19637
IF ¥O:  Write "yy" in the boxes. »
IF YES: Describe the stipend you were offered. (1f you were offered more i 48-49/XX
than one, describe the "best” one.)
C. Did you apply for the scademic year 1962-1963 for any stipend that is still pending?
: y H " n g . .
IF ¥o nte' yy" in tl.;e baxes 50-51,/%X
IF YES: Describe the stipend. (If more than one is pending, describe
the "best” one.)
D. Did you apply for the academic year 1962-1963 for any stipend for which you were rejected?
IF KO: HWrite "yy" in the boxes.
IF YES: Describe the stigend. (If more than one rejection, describe 52-53/XX
the stipend you would have preferred. )
41. Indicate your plans for the coming (1962-1963) academic year, by cireling one of the following:
-Will continue studies in...
Same field, same school... ... ... .. ...l 54/1
*Same field, but different school...............,
*Same school, but different field..................
*Different field and different schaol..............
Will not be enrolled because...
Work for degree will be completed.................
Studying in absentia............ Ce et
*Interrupting my studies temporarily...............
*Quitting my studies short of the degree...........
*Why are you meking the change or changes indicated (*) above?
42. If you plan to go to school in the coming year, 1962-1963, do you plan to go... (Circle one)
Full-time......... 58/y
Part-time.............
43. Did getting (or not getting) a stipend influence your plans for next year?
No (Circle and skid to 0. 49) 56/2

L LT T

*IF YES: What was the influence?

FLEASE SKIP TO QUESTION 49.
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ANSWER THE FOLLOWING QUESTIONS iF YOU HAVE NOT BEEN ENROLLED SINCE JUNE, 1961 FOR COURSES
APPLICABLE TO A DEGREE. (iF YOu HAVE BEEN ENROLLED FOR SUCH COURSES DURING THE SPECIFIED TIME PERIOD,
SKiP TO Q. 49.) BEGIN
44. A. Had you at any time considered enrolling during thls current (1961- 1962) school _year for degree study DECK 3
(on campus or-by correspondence)? (Circle one) " — No

.............................................. o X 117y
*Considered it, but did not apply to any school..... [}
sApplied to ene or more schools, was not accepted
DY BNY..iiniiviieeneiersnsssnsnesassnsransasnaasas 1
*Applied to one or more schools, accepted by one or
) 10T o - S Cee e 2
*B. IF YOU CONSIDERED OR APPLIED: HWrite the code number from the : 12:13/XX

cover page which best describes the field you considered.

45. Which of the following describes your reasons for not enrolling this past year? (Circle as many as apply)

No desife to dO SO, i ivi ittt aeneetitnreaasetocosasssaanssstssancsssesns y 14/R
Could get a desirable job without further schooling........ . i ovuivennsn X
I wanted to get practical experience firsti.......ocriiciivracivnnns ; ..... 0
Finances......... e em e e it e n et ee s e te it as e 1
Fear of academic difficulties........... .. e aee e e seaee 2

Problem of admission to the school (type of school) I wished to attend... 3

Military service, active duty or reserve program...... b et e nae e 4
Health or other personal obstacles..... e e i e e e e 5
Family responsibilities. ... iveviiiriieosrairronsoaassonnsrsasceacssnsnns 6
Lack of time...vivvevenncnnn. ettt aace et e 7
No school available where I was living........oooviiiiniiiininiiinnnnins 8
Other (Ctrcle and Sﬁeczfy) 9
46. Have you considered enrollxng next year (any time between June, 1962 and June, 1963) for courses appli-
cable to a degree (on campus of by correspondence)’ No (Circle and Skip t0 Q. UBJ..ueenree eeennnnns 4 15/3
' ' Yes (Circle and comtinue with 0. U7)....oceeenoe.n. 5

47 . IF YOU CONSIDERED ENROLLING NEXT YEAR: )
A. Have you applied for admission to any school for the coming year (1962-1963)? (Circle one)

No, and I’'m not planning to apply this year (Circle and skip to D)....... 0 16/R
No, but I'm still planning to apply (Circle and skip to0 B)..ovevevvrnnn.s 1
#Yes, I applied to one school.......vinviinevnanaina Ceeaiase e e esenas 2
*Yes, I applied to two or three schools...... T N 3
*Yes, I applied to four or more schools. . .iiivieiiiiireanrireneaaenaes . 4

«IF YOU'VE APPLIED: (1) What is the current status of your appllcatxons? (Czrcle Onﬁbtn each cqi?mn)

E;cepted by: |Rejected by: |Pending at:
(Circle one) | (Circle one) ICircle one)
No schools................ 5 5 5
One school...........ov.u 6 6 6
Two or three schools...... 7 7 7
Four‘or more schools...... 8 8 8
17/R 18/R 19/R

ON THE BACK OF THE COVER LETTER IS A SET OF CODE NUMBERS THAT DESCRIBE STIPENDS BY
SOURCE AND TYPE. USE THE CODE NUMBERS TO ANSWER THE FOLLOWING QUESTIONS.

B. (1) Have you accepted any stipend (scholarship, fellowship, research or teaching assistantship) or similar
financial aid to students, for the academic year 1962-1963)?

EXCLUDE. ..loans and gifts from parents or relatives
INCLUDE...reduction in fees, even if you do not receive the money directly
CONSIDER. .work as a stipend, if you are recéiving income from teaching or research in
: your field of study and are paid by your school or an affiliated organization.
IF ¥0: KWrite "yy" in the boxes and skip to (2).

IF YES: (a) Describe your stipend. (If you have two or more,
describe the .one that has.the highest value.)

20-21/RR

(b) Do you have a second stipend?

IF YES: Describe it, ‘
IF H0: Write "yy" in the boxes. : 22-23/RR
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47. Continued

B. (2) Did you decline any stipend that you were offered for the academic year 1962-1963?
IF KO: Write "yy" in the boxes.

IF YES: Describe the stipend you declined. (If you declined more than one, describe
the "best” one.) .

24-25/RR
(3) Did you apply for any stipend for the écademic year 1962-1963, that is still pending?
IF NO: Write "yy" in the boxes.
IF YES: Describe the stipend. (If more than one is pending, describe
the "best” one.)
26-27/RR
(4) Did you apply for any stipend for the academic year 1962-1963. for which you were rejected?
IF ¥0: Hrite "yy" in the boxes.
IF YES: Describe the stipend. (If more than one rejection, describe i 28-29/RR
the stipend you would have preferred.)
C. Did getting (or not getting) a stipend influence your plans for next year?
Na............. 30/R
Yes............
D. Do you expect to enroll for further degree study during the coming academic year (1962-1963) either
on campus or by correspondence?
No (Circle and answer Question 48).......... 31/R
*Yes, on campus full-time............. cerasan
*Yes, on campus part-time............c.......
*Yes, correspondence.......uevsuuu.. Ceseeenan
*Fhat are you planning to study? (Indicate the field by copying the code numbers from list inside
the cover letter.)
32-33/RR
SKIP TO Q. 49
48. FOR THOSE NOT PLANNING TO BE ENROLLED DURING THE COMING ACADEMIC YEAR (1962-1963). -.
A. Do you expect to go on for further degree study (on campus or by correspondence) in the future?
(Circle one)
No (Circle and skip to 0. 49)....cuvu... 34/R
Probably not (Circle and skip to Q. ug).....
*Probably yes..... P
BYeS. it et esaniaiaas et e
*JF YES OR PROBABLY YES:
(1) When do you expect to begin? Make your single best prediction. (Circle one)
' Academic Year:
"63-"64. . 0eiiiinaann P 35/R
*64-'65....... Cevaen ciiisecea B
6566 ccniiiiennn cereneens T
*66-"67..c0iiiiiannn essereses 8
No specific date in mind......cvovvuevrineee. 9
(2) Refer to the field list and write the code number which best
describes the field in which you expect to study. 36-37/RR
(3) Which of thé following best explains why you are postponing your further studies?
- (Circle any which apply) )
I want to get practical experience first........... 2 38/R

Finances......oveeeeenenn.. Y e 3
Military service, active duty or reserve program... 4
Problem of getting admitted............ e e ieen
Health or other personal obstacle..................
Femily responsibilities.eeeeeevenennesrnnnannaennn.

No schoocl available where I am now living.......... 8

Other (Circle and Specify)
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{ ATTITUDES AND OPINIONS |

EVERYBODY PLEASE ANSWER:

49. How would you rate the following aspects of your wndergraduate college or university? {Circle one answer for
each aspect) :
Excellent Good Average} Poor ﬁ:;;l?::;l:r
Caliber of class room teaching.. ......... it te e X o 1 2 3 39/y.
Curriculum and course offerings.....ccoccroiscaniranaeneenen 5 6 7 8 9 40/4
Facilities and opportunities for research (including library) X 0 1 2 3 41 /y:
Student hOUSIME. .ceverisassooasvsabooases sasonoaiocescertrss 5 6 7 8 [+ 42/4
Caliber of the StUdentS.ccevecerasoceoannsoroosoatecernrees | X 0 1 2 3 543/)'
Knowledge and professional standing of the faculty:......... 1 5 6 7 8 9 ?44/4;’
50. During the year since you graduated, have any of the following been a source of worry or concern for you? (Circle
as many as apply)
My children’s health and development.......... 1 45/0 Cereer plans..... e ea e et seeaaaas 1 46/0:
Ability to make friends..coeerearonrssaanonann 2 School studies this year......ccoiaciiseracanann 2
Physical health.. .. coviiiimeniundinaerenne 3 Emotional state... ceoevecrsoerisaroencsninaesnons 3
FANANCES 4 s vvoevnissossnnnoasasssarinneoscnne 4 Relations with my parents.....ocoeniiincieneans . 4
Loneliness. oo eivetrsanommenssoanccarmencaaras 5 World conditions.....eceeuiiirananaiitareenans .« 5
Dating, relafions with opposite SEXaurnennnn .o 6 Relations with in-laws.......ccoeunvns . P 6
Goals in life. e inisonnannncans . 7 My jobiveriseoreainn et eiicesiensisaresaaserenns 7
Relations with spouse......cecoacanaee e . 8 Other problems (Circle and Specify)
' 8
None, NO WOFri€S....ceoesencsens ceviean ceereraraae 4]
51. Whicn of the following do you expect to give you the most satisfaction in your life? Most Next Most
Satisfaction| Satisfaction
(Circle one)| (Circle one)
Your career or occupation..... e eaan amaeens et aetem siecasararsaness e aann ceenme X X
Family r'elationships‘ .................... e e ot eeeraiaaeseas v 0 0
Leisure-time recreational activities..... . iesenenereiasnsaranannne PR e 1 1
Religious beliefs or activities.......... T TR RPN 2 2
Participation as a citizen in the affairs of your community........ . ‘e PPN 3 3
Participation in activities directed toward national or international betterment.... 4 4
47/y. 48/y
52. Listed below are some adjectives, some of which are *‘favorable,'® some of which are ‘‘unfavorable,®® some of
which are neither. (Please circle the ones which best describe you.) Consider only those which are most char-
ascteristic of you as a person. (Most people choose five or six, but you may choose more or fewer if you want to.)
AMDitiOUS+ ssonessreenss O [Energetic...... eeees .. 0 Methodical....... ... 1] Quieticseieronsannces oo O
AthleticC.cvevenseasncses 1 |Fun Loving........ .1 [Middle Brow......cc... .1 |Rebellious.. veeaesesess 1
Calm....... .............. 2 [Good Looking....... .2 [Moody.s.iiiiiiiiiioennn 2 |ReligiouS..ueeceeosnssess 2
Cautious.v ............... 3 jHappy..-..- P . 3 NervousS....o.orevsses veee 3 Reserved.iceesoacasrocass 3
Conventional. . :.ceaeeen 4 JHard Driving....cec. . 4 |{Non-religious....c...o. 4 Shyeeesrvsoosssnnsasonnan 4
Cooperative., ----ce . s {High Strung..... Ceeeenn 5 |Obliging...... veesssaes 8 Sophisticated...... ... S
Cultured.......cvne .o 6 fIdealistic...... e 6 |Outgoing..... vereisenee 6 (Talkative...coocciaanens 6
Dominant....... . veew 7 |Impetuous. . .iaeiaeaaan 7 {Poised....visevns cereaes T TENSEeeeeneocssoronannne 7
Easy GOing....veesveoncs 8 {Intellectual........... 8 Politically Liberal.... 8 Unconventional ....... <. 8
Efficient....ceceeees . 9 {Lazy. st eseennenn ] Politically Conservative 9 Witty¥..vooonooerane ceees 9
49/R S0/R 51/R 52/R
53. How would you feel about working overseas for a few years, in your regular occupation, for each of the following

types of organization? (Circle one for each kind of organization)

U.N. or Other

Pri N Profit Federal
rivate o on—.rotf | Government International
Business - rganization Agency _Agencies
(Circle one) | (Circle one) | (Circle one) (Circle one)

Definitely would like to.........cooveen . X 3 7 X

" ‘Would like to under certain conditions... 0 4 8 0
Definitely would not like to....ccevevnes 1 S 9 1

53/y 34/2 55/6 £6/y
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A. Since you began college, have you seriously considered employment in any of the following Federal Governmental
departments or agencies or in the Peace Corps? (Circle any which apply)

IF NO: (Circle and skip to Q. 55)........ X S$7/y
IF YES: Indicate which agency(ies)
State Department........ e, 0o Agriculture. .. ..o . X S58/R
United States Information Agency.. 1 Commerce (includes (bnsus) ............... sireees O
antral Intelligence Agency..... e 2 Federal Reserve Board........................... .1
Agency for International : Health, Education, and Welfare.......... e siaeea 2
Development (formerly I.C.A... 3 Interior................ L T 3
Peace Corps. .. veeeiiiin S 4 Justice (includes FBIY.......................... . 4
Otéer mn 1nternafxonal affairs Labor (includes BLS)...... Ceeea et 5
(Circle and Specify) Defense (includes career military service)......, 6
5 Post Office..... R e e e, 7
Treasury (includes internal TeVenuUe)...ouiuuua.a., . B
Other in domestic fields (Circle and Specify)
9
B. Have you taken any of the following Federal Governmental examinations? (Circle one or more of the
alternatives for each of the examninations) —
Federal Foreign United Stated
Peace Service Ma?:ferﬁzt Service Information
Corps Entrance € Officers Agency
(PC) (FSEE) (MI) (FS0) _(USIA)
(Circle one| (Circle ome (Circle one |(Circle one (Circle ome
or_more) or more) | or more) or_maore) Qr more) |
I have taken it............ s et e 0 4] 0 0 ]
I took it and plan to tmke it again......... 1 1 1 1 1
I haven’t taken it but plan to do SO........ 2 2 2 2 2
I never heard of the exam .....0c00vuun...... 3 3 3 3 3
I’ve heard of it but have decided not to
take it becausge;
«+.I don#t think I could pass the exam.... 4 4 . 4 4 4
«««Even if I passed the exam I probably
wouldn’t be selected................. 5 5 5 5 5
++I wouldn't like to be subjected to the
investigation involved....... cesinans 6 6 6 [ Q
.-.It takes too long to find out whe ther
you're selected...... Cetreiienas e 7 7 7 7 7
-«.I'm not interested in the types of
governmental positions filled through
this exam................. e .. 8 8 8 8 8
..Other (Circle and Specify)
9 9 9 9 9
59/R 60/R 61/R  62/R 63/R
!FINANCES,
—_

Considering money borrowed for education (tuition, living expenses while in school, books, etc. )... how much
money. ..

Less than $500 to $1,000

Nene $500 $999 or more
A. g:egou personally owe now for undergraduate training? (Circle - 6 7 s 9 64/5
B. have you borrowed for post-graduate studies? (Circle one) 6 7 8 9 65/5

C. do you expect to borrow for post-graduate studies next year
(Academic year 1962-1963)? (Circle one) 6 7 8 9 66/5
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How much do you have in the form of savings and securities (or other assets which could be converted into cash
in an emergency) and how much are you currently in-debt (excluding mortgages. bills paid within the month, etc.)?

Nothing.......
Less than §199
$100 - 499..
$500 - 999..
$1,000 - 4,999
$5,000 or more

R R

R IR

fes e, tesanee

Debts and

Assets I.igbilities

[ -
w N = o xR

4 4

67/y . 68/y

§7. Please estimate your current average monthly income before taxes and deductions. Do not include any income you

may have from scholarships, assistantships, or other stipends awarded to students

T{Ci7cle one in each column)

Your O | (Enluding syovacre " sicauate sonthiy’
Emp loyment and other income) in 3::3: c?:czmgi::z:s?
(Circle one) (Circle one) (Circle one)
Nene...oooceans 2 2 None........oo.n. 2
$1 - 199. 3 3 $1 - 199. 3
$200 - 299. 4 4 $200 - 299. L)
$300 - 399. 5 5 $300 - 399. 5
$400 - 599. 6 6 $400 - 599. 6
$600 - 799. 7 7 $600 - 799. 7
$800 - 999, 8 8 $800 - 999, 8
$1,000 or more 9 9 $1,000 or more... 9
69/1 70/1 71/1
58. How many of your grandparents were born in the United States? (Circle one) NoDe.svnnennn, 0 72/%
One.... eee 1
Two...ocanns e 2
Three..ooona.. 3
Four...sioe.oos 4
59, What is your predominant national background? Mother's side Father®s side
of family of family
(Circle one)| (Circle one)
English, Scotch, Welsh, English Canadian, Australian, New Zealand................ X X
Irish......... P S e et e fereraes waa s . s e . 0 0
German, Austrian, Swiss......oeeitetenensrroasasans Seee et P . 1 1
Scandinavian...... P Ceseseenas che s . Cesaseeranas . . esusasaee 2 2
Ttalidan...ee et oeosseriocsconimmensaaronas e tses s s s ey, 3 3
French, French Canadian, Belgian.......ivuieeeeoiinanreseaioterearetnaroncacnnnnns 4 4
Polish......o00s vesasen e seserenaret e e eae et st et ese e et eecatansaanan [ 5
Russian and other Eastern EUuropean. .. ... veeeueierereenneensossssirsocnnsortoasns 6 6
American Negro........ s e eeteaeeaaae e et ataas et . 7 7
Spanish, Portuguese and Latin American (Mexican, Puerto Rican, Central and South
T Tt B R e 8 8
Other (Circle and Specify) 9 9
73/y 74/y
60. P(Ig’v—lirélizqgizt}:)io(;gs?‘;m;;g;ir)ld religious services? Weekly, almost without exception.... 4 75/3
Several times m month............... (3
Once amonth.........c.ciiiiiieaans 6
Two or three times a year........... 7
Once &8 YEAT . v eeorrvocrasansns . 8
Never...cocieaeeas haaanaaseans ciees 9




In the box at the bottom of the page is your current meiling address, according to our records.
IF IT IS CORRECT, CIRCLESTHE LETTER Y IO THE RIGHT....vvevvvev.. X

IF ¥0, PLEASE CIRCLE THE LETTER y TO THE RIGHT AND MAKE ANY
NECESSARY CORRECTION

.................... tserecsstrscnnrrsines ¥

We will use this address to mail you a copy of a report on our research as soon as we receive your
questionnaire.

Is this (corrected) current address your most likely address one year from now?

Yes.......... 1
*No........... 2
*IF ¥0:  Your most likely address one year from now
Name of residence hall, department, company, etc., if any
Street Address
City or Town Zone A State or Country

EVERYBODY ANSWER:

Name and address of someone who will know where you are or could forward a letter to you if you were
not at the address you listed above:

First Name Middle Name Last Name

Street Address

City or Town Zone State or Country

IMPORTANT

You have now completed the questionnaire. Please drop it in the enclosed postage paid
envelope and return it to us.

Thank you very much and Good Luck.




NATIONAL OFINION RESEARCH CENTER

SURYEY NUMBER 450X
COLIEGE GRADUATE SURVEY |
EEBRUARY. 1963

YOUR MOST LIKELY ADDRESS IN THE
FALL, IF DIFFERENT FROM ADDRESS
INDICATED IN BOX AT RIGHT.

STREET ADDRESS

YOUR SOCIAL SECURITY NO.

Ty STATE

1. What are you doing now {since the first of the year)? (Column A)

Also, what will you probably be doing this Fali? {Column B}
A. ' B.
Now “In the Fall
. . [circle any which apply)|icircle any which epply)

Wdrking full-time at a type of job which | expect-to be my long-run career field i 1 1
Working full-time at a type of job which will probably not be my long-run career field 2 2
Working pari-time . ) ) 3 o 3
Working as o teaching or ressarch as‘sistcm in conjunction with my postgraduate degree program 4 ' 4
Going to graduate or professional scheol for a postgraduate degrée 5 5
Taking courses, but not toward a posigraduate degres é ¢
In the military servica {full-time active duly) 7 7
Being a housewife, mother 8 8

* Other, [Circle and specify). 9 9
9/0 10/0

l EMPLOYMENT

IF YOU ARE NOT WOQRKING NOW, OR IF YOU ARE WORKING ONLY AS A TEACHING OR RESEARCH ASSISTANT, SKIP TO QUESTION §.

i

2. “Which field best describes your job? {Inside the letier enclosed with the questionnaire is a list of fields of employment and study. Enter the cade number that best
describes your job.)

11-12/8R
3. When did you slart working on this job? {Circle one} ;
o Before June 1961 . . 1 13/R
June, July, or Aug. 1961......cocciunm TR
Sept., Oct., Nov., or Dec. 1961 ... 3
Jan,, Feb., Mar., Apr., or May 1962.. :
Jupe, July, or Aug. 1962..cccreeiss
Sept., Oct., Nov., or Dec. i1962...
After D ber 1962 :
"4, Which of the following best describes your employer? (Circle any which apply)
Self-employed, professional por-tnershi;‘), or in business owned by my family ...eneeeee 14/R
‘Private company or corporation ..., \
Elementary or secondary school or school system
Research organization or institute .. ieineisnneesin o

" College or University or Junior College.
Federal Government (U.5.)....
State or local government.
Other (circle and specify)

WONO L b R =

Casar
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[ CAREER AND POSTGRADUATE EDUCATION ]

EVERYONE PLEASE ANSWER:

5. Which field from the fist of fields inside the cover letter best describes your anticipated career field? Please enter the code number of the field
you expect to be your long-run coreer and ignore any stop-gap job or temporary military service which might precede it.
IF YOU ARE A WOMAN: If you plan to combine marrioge
and work, code the field of em-
ployment, not housewife. Use
code number for “"Housewife' only
if you do not expect to work at
all.
15-16/XX
In addition to writing the code in the
boxes, please describe your anticipated
career in a few words here,
é. The following octivities cut across a number of specific jobs. Which ones do you anticipate will be an important part of your long-run career work?
{Circle any which opply}
Teaching ... .. 5 17/4
Research ... R
Administration «.cieeeennn 4
Service to patients or clients............ 8
None of these.......cocovvveiiiiciii s w9
7. Please indicate the highest degree you now hold, the next degree you expect to receive, and the highest degree you expect to hold eventually:
Bachelor's {Undergraduate) | Professional e.g. LLB, Arts & Science Doctorate e.g. PhD,
None e.g. BA, BS, BE, MSW, MD, JD, MEd, Moster's e.g. MA, MS EdD, JSD,
BPhar., etc. etc. etc, etc.
A. Highest degree you now hold X
{Circle one) 0 ! 2 3 4 18/,
B. Next degree you expect to receive
gree y p 0 1 2 3 4 19/X
(Circle one)
C. Highest degree you expect to hold 0 1 2 3 4 20/%
{Circle one)
8. Have you enrolled for one or more courses applicable to a degree since you were graduated from college?
Yes (Circle and skip to Question 14, next poge]. 21/y
No (Circle and answer the questions below) .....
9. Do you expect to go on for further degree study {on campus or by correspondence) in the future? (Circle one)
No (Circle and skip to Question 24, Page 4} ccuevrvvivinnannnn, 0 2/R
Probably not (Circle and skip to Question 24, Page 4) J T
Probably yes .2
Yes cuivinineas . .3
10, Refer to the list in the cover letter and write the code number which best describes the field you expect to study.
23-24/RR
1. When do you expect to begin? Make your single best prediction. {Circle Academic Yeor
onej .
1962-63 (This year) ..... .2 25/R
'63-64 .. 3
'64-65 .. . 4
'65:66 ... 5
'66-67 crenririiiiiienian, .6
No specific date in mind ... -7
12, Have you applied 1o any school for study during the coming year (1963-64)?
(Circle one) YBS e st e er s e see e arere st e s e . X 26/R
No [Circle ond skip to Question 24, Page d).wieecrirennscnes 0
13. What is the current status of your applications? (Circle any which apply}
’ Accepted by one or more schools ........ovvveeeesn.n. 7 27/R

Rejected by one or more schools ...
Pending ot one or mere schools ...

SKIP TO QUESTION 24, PAGE 4.
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PLEASE ANSWER QUESTIONS 14 THROUGH 23 IF YOU HAVE ENROLLED FOR COURSES APPLICABLE TO A DEGREE SINCE GRADUATING FROM COLLEGE.

14, Please write the code number from the cover letter that best describes:

{A} Your current (most racent} field of study ........... 28-29/%XX

(B} Were you previously enrolled for graduate or
professional courses in any other field?

MNo {Write "'yy'' in the boxes).

i 30-31/xx
Yes {Indicate field) .oveierevvennen —
15.  Which of the following best describes your primary reason for enrolling in your current {most recent) study program? (Circle one)
Definitely intended to apply enroliment to a postgraduate degree ..., rerrabriesereesareins X /Y
Primary reason not necessarily to get a postgraduate degree but:
... o pass certification requirements for teaching or counseling in primary or secondary school system ... -0
..... fo gain specific "‘job knowledge’* for my present or future employer 1
..... to enhance my own knowledge regardliess of degree, career, or job benefits... -2
..... other (Circle and specify] 3
16.  Were you enrolled for one or more postgraduate courses last Summer {Summer session 1962)2 (Circle one)
YeS .o iiiiirieerrriie e 8 33/7
No.... 9
17. Do you expect to be enrolied for one or more courses next Summer (Summer session 196312 (Circle one}
’ : : ’ Yes ... 34/3
No ...
Undecided ..

18.  Please indicate which category best describes whai your enrollment status was, is, or probably will be for each of the following academic terms. (Circle one

in each of ;olumns A, B8,C and D]

A B D
R | {Circle one]}| {Circle ane} | {Circle one] | {Circle one}
IF QUARTER OR TRIMESTER SYSTEM:—!  goll '62 Winter ‘63 | Spring '63 | Fall "63
s Cirel .
IF SEMESTER SYSTEM.—~| Fall '62 | Spring ‘63 | g gpc, | Fall ‘63
in o program in which "full-time study" is possibie
and carrying: . ,
E full course' load or greater X X X X
?; less than a full course load o 0 0 0
[e) no courses, enrolied only for completion of 1
}E thesis, independent research, etc. - . ! ! !
E In night school or other program in which fuli-time ) 2
study is impossible: . - 2 2 2
For correspondence courses 3 3 3 3
g Interrupting my studies temporarily 4 4 4 4
T g (Ne intention of going on further 5 5 5 S
5 E Completing thesis, doing independent resoarch, etc. [ 6 [ 6
g G‘ MNormally attend summer sessions only 7 7 7 7
lﬂ E | My school is on semester system 8 8 8 8
£ Other (Circle and specify] 9 s 9 s
35/y 36/y /y 38/y

IF YOU HAVE NOT BEEN ENROLLED AND DO NOT PLAN TO BE ENROLLED AT ANY TIME BETWEEN SEPTEMBER 1962 AND MAY 1943, SKIP TO QUESTION 24, PAGE 4.

19. Please write the nome of the school which you are now attending or have most recently attended.
SCHOOL (#2184 STATE (country if non U.S.)
20. Have you enrclled at any school other than the one listed above for graduate or professional studies since receiving your bachelor's degree?
Yt 39/7
NO ..vviivevrineenn @
21. What is your grade point average so far in your post-bachelor’s studies?
IF LETTER GRADES ARE NOT GIVEN, translate into letter grades as best you can.
Less than No grades
A \ A- { B+ \ B B- ] C+ | c I c- T o received yet 0y
(Circle one) 0 1 2 3 4 5 [ 7 8 ? '
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22. . During the academic year 1962763, did you receive a stipend (scholarship, fellowship, research or teaching assistantship) or similar financial
aid to students? ’
EXCLUDE . ., . loans and gifts from parents or relatives .
INCLUDE . . . reduction in fees even if you do not receive the money directly
CONSIDER . ..  work as o stipend if you are receiving income from teaching or research in your field of study and are paid by your
school or an affiliated. organization
. * No (Circle and skip to Question 23 below) wiviiieriiiinnn, X 41/y
Yes (Circle and answer A, B, and C below] .coininenn [}
IF YES: On the back of the cover letter is a set of code numbers that describe stipends by source ond type. Use the code numbers to answer
the following questions: ) ‘ ) o
A. Describe your stipend (if you have two or more, describe the one that has the highest value).
42-43/RR
B. Do you have a second stipend?
IF YES: Describe it
IF NO: Write "'yy'" in the boxes 44-45/RR
C. Please estimate the total value you received from all stipends during the academic year 1962-1963. Include in your estimate the value
of a tuition scholarship, or tuition remission {even if you received no money), and income from teaching or research in your field if
you were paid by your school or affiliated organization.
Less than $200 $500 $1,000 $1,500 $2,000 $2,500 $3,600 $4,000
$200 . -499 -999 -1,499 -1,999 -2,499 -2,999 -3,999 and over 46/0
{Circle one) A 2 3 4 5 é 7 8 9
23.  This question applies only to that part of the academic year 1962-1943 in which

engoged in academic studies. During that period, which
any income from scholarships, fellowships,

you were (or expect to be} enrolled for courses or actively
of the following will have provided you with
assistantships or other stipends.) (Circle any which apply}

$200 or more in financial support? (Exclude

Full-time job ..........

Subsidy from- present or future -employer
Income from spouse’s employment
Parents or relatives ....

Withdrawals from savings

National Defense Education Act 10aN w.ccocvreeereeeverniirnrinne
Other loan .
Part-time job other than a research or teaching

assistaniship
None of the above ......

EVERYONE PLEASE ANSWER:

[ BACKGROUND INFORMATION ]

24. What is your sex? Male.. w1 48/0
Female v 2
25. What is your current marital status?  (Circle one)
Single, no definite plans to be married at present X 49/y
Single, have definite plans to be married before Sept. 1, 1963 .0
Single, have definite plans to be married ofter Sept. 1, 1963 1
Widowed, Divorced, Separated [answer A only) e erenens 2
Married (answer A ond B} .eoveen . 3
IF WIDOWED, DIVORCED, SEPARATED, ANSWER A ONLY:
IF MARRIED, ANSWER A AND B: _ _ ‘
A. How many children do you have now (count a current B.  What is your spouse doing currently? ([Circle any
pregnancy as one child)? (Circle one) which apply) )
. None .... 5 50/R Working full-time ....... X 51/R
v Working part-ime .o v ioosesneveseerees 0
Military service (full-time active duty).....cccceoveeereernnes 1
Housewife, mother - 2
Going to school.......... 3

. Other (Circle and specify)




26. Please indicate both the religion in which you were reared and your present religious preference.

. Protestant g;’::,?c Jewish Other . None
A, RELIGION IN WHICH YOU WERE REARED :
(Circle one] X* ] 1 2¢ 3 52/y
£ JS PREFERENCE :
8. PRESEN.T RELIGIOUS PREFE! ENC.E 54 6 7 g 0 53/y
{Circle one} i

*If you circled “Protestent” or "“Other,” please specify denomination(s):

27. What is your racial background?

White ., 54/y
Negro...
Onema|
Other (Clrc!e and spec:ly)
2
28. Which of the following best describes the comrﬁuni!y which you think of as your hometown during high ‘school dayst [Circle one}
. SUBURB in a metropolitan area CENTRAL CITY or non-suburban city in a
Farm ) with a population of ....... ’ metropoliten area with a population of ......
or
open | More than A50'01020° ) 1021000 Less than More than 50'010200 10(:-000 50;000 10;000 Less than
G o o - o o o o
country| 2 million million | 499,999 100,000 2 million million 499,999 99,999 4,999 10,000
X 0 1 2 3 4 5 ] 7 8 9 55/y
29. What kind of work did your father do when you were age 162 (if deceased or refired, give his major occupation when he was working)
Oceupation:
Duties:
[ COLLEGE BACKGROUND |
'30. What was your career preference when you started undergraduate college? (Enfer the code number from the list of fields)
Give your single strongest preference even if it was vague or if there were several alternatives.
If you had absolutely no preference, write *'yy”" in the boxes, 56-57 /%X
31, What was your undergraduate major field?  (Enter. the code number from the list of flelds)
If you had a joint major, give the one with the most course credits. 58-59/XX
2. What was yom" prévious undergraduate major field? (Enter the code number from the list of fields}
If you had not shifted mulors, write "yy™ in the boxes. 60-81/XX
I you had several previous majors, give the first one in which you were officially registered.
33. What was your cumulative {overall) grade point average when you completed your undergrcduafe studies? {IF LETTER GRADES WERE NOT
GIVEN, translate into letter grades as best you can)
A A . B4 B B- C+ C C- D+ D or lower
{Circle one} C 0 1 2 3 4 5 é 7 8 9 62/y
34, When did you receive your bachelor’s degree? (Circ-le one)
1 do not yet have @ bachelor's degres ... revemniermnieseeer X 637y
Spring ement, 1961 0
Summer sessi ement, 1961 1
Other (Specify) 2
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THE FOLLOWING QUESTIONS REFER TO THE PERIOD WHEN YOU WERE COMPLETING YOUR UNDERGRADUATE STUDIES,

POINT OF REFERENCE, PLFASE THINK BACK TO MAY 1961 AND ANSWER IN TERMS OF YOUR SITUATION THEN.

IN ORDER TO INSURE A UNIFORM

35. What was your academic status at that time? (Circle one)

Registered Spring term and studying for a bachelor's degree to be awarded at Spring 1961 commencement (May,

Summer session commencement e e et

Registered Spring term and studying for a bachelor's degree to be awarded at 1961 Summer session commencement..................o.......

Other (Circle and briefly specify your acodemic status:

June, July, but before

) 9
36. How old were you? (Circle one) r 19 or l l l l [ l 30 or
20 21 22 23-24 25-29
younger older 65/y
‘ 0 2 3 4 5 [
37. Which of the following was the appropriate income category for your parental family? Consider annual income from all sources before taxes. {Circle one)
ANMNUAL INCOME
Less than $5,000 $7,500 $10,000 $15,000 $20,000 1 have
$5,000 to to to to and no 66/
‘ $7,499 [ $9,999 $14,990 $19,999 over idea
2 3 4 5 [ 7 8
38. Please indicate your parents’ (or step-parent's if parent was dead) highest educational attainment at that time, [Circle one in each row)
Graduate or
8th grade Part High High school Part College professional degree
or less school graduate college graduate beyond the
. » bachelor's
Father [Circle one) , 4 5 s 7 8 0 &7/3
Mother (Circle one) 4 5 P 7 8 ° 68/3

39. Which of the following categories best describes the usual occupation of the head of the household in your parental family at that time? [Circle one)

Professional

Proprietor or Manager ...

Sales (Other than Sales Manager or Administrator)...
Clerical......

SKilled WOrker couuiuiuimississmnrescessiniensinisesseseseeeseressessssemseones .
Semi-Skilled worker

Service worker
Unskilled worker

Farmer or farm worker

A. I the head of the household was o woman, also circle here............

B. If the head of the household was retired, also circle here

40. What was your anticipated career field at that time?

Please give what you expected to be

your long-run career and ignore any plans-which you may have had for school, temporary job or tem-
porary military service. . . ;

IF YOU ARE A WOMAN: If you planned to combine marriage and work, code the 7071/XX
field of employment, not housewife, Use the code number for "'Housewife'
“only if you did not expect to work at all.
41. How did you feel about the occupation which you indicated above as your anticipated career fisld? {Circle one)
I sirongly preferred it 1o any OfEr ..iueevisereeecsrnrervorenserseneseene s 0 72/y
1 could have been tempted by one or more alternatives:. ..., 1

I actually preferred one or more alternatives .......vuveuieerersmesnesenses, 2

42. What was your possible ulternu_ﬁve career fields

If none, write *'yy’" in the boxes,’

If your alternative had the same code number as the one to question 40, write ‘‘yy"

If you had more than one alternative,

in the boxes.

give only the one which you thought was most likely.

73-74/XX

THANK YOU VERY MUCH FOR FILLING QUT THE QUESTIONNAIRE



- IMPORTANT
NOTE :

18. Present major field?

II. Fields and Careers

On pages 6 and 7 of this questionnaire is a list of fields of study

and empioyment. Each one can be used to describe a field of study or a
type of job., Thus, for example, in questions about fields of study,
"Psychology” means college courses in psychology; in questions about
careers, "Psychology" means the occupation of psychologist.

-

When you have chosen the field or occupation from the list which is your
answer ‘to one of the questions below, please write the two numbers or
letters of that field in the double boxX at the end of that question. For
example, if “Clinical P'sychology' is now your major field, write its code
number (70) in the boxes at the end of question 18 thus:

7|0

If you have a joint major, giv'e the one with the most course credits. 39-40
; ’ o X X
19. Previous major field?
If you have not shifted majors, write "yy" in the boxes.
If you have several previous majors, give the first one in which
officially registered. 41-42
X X

20, PFuture graduate or professional major?

If you do not plan to ever go to graduate or professional school,
write "yy" in the boxes.

If you plan study in several Eieldé, give the main one,

(43-44)

X X

21, Anticipated career field?u

Please give what you expect to‘be your :long-run career and ignore
any school, stop-gap.job, or temporary military service which
might precede it.

If you are a woman, use "Housewife (99)" only if you do not expect
to work full time until your children are grown,

In addition to writing the code in the boxes, please describe your
anticipated career in a few words hete:

(45-46)

X X

22, Possible alternative career

If more than one alternative, give the most likely omnly.

If your alternative has the same code number as the one to
question 21, write 'yy" in the boxes.

field?

If none, write "yy" in the boxes.

23. Career preference when you started colleget

Give your single strongest preference even if it was ‘vague or if
there were several alternatives.

If absolutely no preference, write "'yy'* in the boxes,

(49-50)

. X X
24, Any alternative career field seriously considered during college which is not
mentioned in questioms 21, 22, or 237
1f none, write "yy'" in the boxes. 51-52
. - X X

NOTE: THE NEXT THREE QUESTIONS REFER TO YOUR ANSWER
TO QUESTION 21 (ANTICEIPATED CAREER FIELD), IF YOU
CODED *99™ OR."X1" AS YOUR ANSWER TO QUESTION 21,
PLEASE SKIP TO QUESTION 28. OTHERWISE, ANSWER ALL
THREE QUESTIONS.

8




25.

Which of the following will be your most likely employer when you begin full time
work in your anticipated career field? (If you have a definite expectation,
circle one; if not, circle the most likely-possibilities.)

Private company with 100 orfmore employees « v o 4 ¢ 4 4 4 4 4 o4 0. .
Private company with fewer than 100 amployees or professimal partnership .
Famiiy bpsinesé S et 4 s ko s s e e s a e e s e e s e e e e
Self-employed « v & v u v h i e e e e e e ek e e e e e e
Research organization or insStitute .. v v v o v o o o o ¢ o s o o o
College or Univérsity or Junior College . . . . . ¢ v o v v o v o &
Elementary or Secondary Schobl or School System ., , , .. .. ...
Other educational institutions (e.g. Technical Vocational School). .
Federal Government (U.S.) & v ¢ v v v v v 4 e v v v s e e v e e ns
State or Local GOvernmment . . . o 4 « 4 4 . 4 4 b e 0 o o b v a . u
Hospital, Church, Clinic, Welfare Organization, etc. . . . e e e .
Other (Circle and specify: ). ..

O O NG LR W N O MY

W in
iw

26.

How do you feel about the occupation which you checked as your anticipated career
field? (Circle one.) .

I strongly prefer 4t to any other . . . . v . 4 v 4 v v o « o o o o

I could be tempted by one or more alternatives . « o « o o « « « « . 1

I would prefer one or more alternatives .« . .+ o 4 o o « o « » o « &

(54)

27,

The following activities cut across a number of specific jobs. Which ones do
you anticipate will be an important part of your long run career work?

(Circle any which apply.)
Teaching . . &« ¢ ¢ 4 4 o v 0 v o v v e s e
Research . . . . . . . . ... ... .0e.'o.
Administration « v o ¢ 4 4« 4 4 4 e 4 w0 . ..
Service to patients or clients, , ., . . . ., . .

None of these . . .. & ., ¢ v 4 v v 4 0 o o o » @

~NN W

£33

28.

Regardless of your career plans now, when you first enrolled as a freshman in
college did you have-- (Circle one.)

One particular kind of work inmind , . . ., .
Two or more alternative kinds of work in mind.
" No specific career plans at that time . . . .

Planned to be a housewife . . . . . . . . ..

0 ~N O

£6)

29,

Which of these characteristics would be very important to you in picking a
job or career? (Circle as many as apply.)

Making a 10t O£ MOBEY & v v v 4 v v v 4 b et v e e e e e e ...
Opportunities to be original and creative . + o o o o & & o & o o « o &
Opportunities to be helpful to others or useful to society + ¢« . . . .
Avolding a high pressure job which takes too much out of you . . . ..
Living and working in the world of 1de@s « v + v « o o v o « o o o o &
Freedom from supervision In my work o « v v o v o « o o o ¢ « o o o » o

Opportunities for moderate but steady progress rather than the chance
of extreme success Or £fallUTe + v & 4 ¢ o« 4 » o « o o o o o o o « o »

A chance to exercise leadership . . + v v v v v v v 4 v v ¢ v o o v v
Remaining in the city or area in which I GreWw up . « o o o o o o » & «
Getting away from the city or area in which I grew up « o o o o o o+ & &
Opportunity to work with people rather than thiﬁgs R

None of these o . & v &t v 4 4 4 4o ¢ 6 ¢ o o v o s s o o o o s o o o=

w N = O X 9
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30. Listed below are six groups of occupation8. The occupations within each group

are similar to each other in many ways.
In Column A, circle the two types you would like best,
In Column B, circle the two types you would like least.

Consider the jobs as a group, not particular ones, and rate them only in terms of
whether you would like that type of work regardless of whether such jobs are

realistic career possibilitles. Disfegard considerations of salary, social
standing, future advancement, etc,

A. B.
Two Best Two Least
Occupations Liked Liked
G G
Construction inspector, electrician, engineer, radio roups roups
operator, tool designer, weather observer . . . . . . . X X
- Physicist, anthropologist, astronomer, biologist, (58) (59)
“botanist, chemist « + « ¢ v ¢ ¢ ¢ o ¢ ¢ ¢ s o 0 ¢ oo u 0 0 y vy
Social worker, clinical psychologist, employment
interviewer, high school teacher, physical education
* teacher, public relations man . . . + « &+ « o & & + & . 1 1
Bank teller, financial analyst, IBM equipment operator,
office manager, statistician, tax expert . . « o« « o o 2 2
Business executive, buyer, hotel manager, radio program
director, real estate salesman, sales engineer . , . . 3 3
Actor, commercial artist, musician, newspaper reporter,
stage director, writer . v « v o « 4 o o o « o o s & o 4 4
31. Please circle all the étatements which describe your feelings about these specific
occupations, (Circle as many or as few as apply in each columnm.) . :
' : (60) (61) (62) (63) (64) (635)
S?P SP SP SP S?P SP
Research High
. College Business
Physicist Professor School |Physician | Engineer Executive
or Chemist Teacher
This sort of work would be
very interesting . . . . . . y y y y y y
I don't have the ability to
do this kind of work . . . X X X X X X
I probably couldn't make as
much money at this type of . :
work as I'd like to make . . 0 0 0 0 0 0
One would have to devote too
" much time and energy to this
work. I want to be able to
spepd more time with my
family and friends . . . 1 1 1 1 1 1
One would have to invest more
time and money in preparing
for this occupation than I
feel I could afford . . . . 2 2 2 2 2 2
I know as a personal friend,
or family friend, one or
more people in this field. . 3 3 3 3 3‘ 3
My parents would disapprove of
my going into this field . . 4 4 4 4 4 4
My personality isn't sultable
for work in this field . . . 5 5 5 5 5 S
People with my religious,
racial, or family background
don't have much chance of
success in this field . . . 6 6 6 6 6 6
Wouldn't be challenging enough
£Or Me . « o o o ¢ o o o o 7 7 7 7 7 7
I wouldn't like the life I'd
have to lead outside the job 8
This is my father's occupation 9 9

10



32,

Please rate the following in terms of their

during college. (Ci;cle one in each row,)

a.

Very ~  Fairly Un-
Important Important important

effect on your career plans or decisions

Never
Received
Any

Vocational or similar psychological

tests . . . . . . .

s e e e e a e 6

Discussions with my academic advisor . e 0 1 2

Discussions with faculty members other

than my advisor .

¢ e 4 s e 4 s o 4w . 5- 6 7

Advice from parehcs I T T 0 2

Interviews with a professional psycho-
logical or vocational counselor . . . . 5 6 7

EHEEHEE

33‘

What is your opinjon about the recently established Peace Corps? (Cixcle

one.)

An excellent progrem about which I am enthusiastic , .
A good idea of which I am very much in favor . . ., . .
A good idea but I am not enthusiastic . . . . « & o &+ &
Probably a good idea but I am not enthusiastic . . . .
Probably not a good idea but I am not sure . . . . . .
Definitely not a good idea « v v o « « o o o ¢ « o « &

Don't know enough about it to have an opinion . . . .

K ~N O W

-
D I

b. .What are you personally likely to do about the Peace Corps? (Circle one.)

Ce

d.

to the Peace Corps.

Definitely not volunteer . . « « &+ ¢ o« o o s o o & & «

Am thinking about volunteering but have not made up
mymind yet + .+ ¢ 4 ¢ ¢ ¢ s e e e 8 b e e @ & 4 e o e

Have thought about volunteering but probably would not.
Am probably going to volunteer ., . . . . . . . . . . .
Have already volunteered . . « « =+ « 2 ¢ 4 ¢ « o o « &
I am not sure what T will do . . v ¢ v v ¢ 4 o 4 o« o =

o

WP woe

Have you filled out the Peace Corps Questionnaire? (Circle one.)

Yes o v o ¢« ¢ e e e e e ..
No, but I intend todo soc . . . .
Definitely No . . . . . . . . . .

o

an

Here are some reasons young people have given for their personal reactions

Designate reasons both for volunteering and for not

volunteering if both kinds seem pertinent to you, (Circle any which apply

in your own case.)

(1) Reasons for volunteering:

To make a personal contribution to world peace . . . . . . . . . .

~ The attraction of working closely with others . . . . . . . . . .

The opportunity to learn about foreign cultures and languages . .

It would give me a chance to décide vwhat kind of career 1 .
Teally Want o « v ¢ v v 4 v b e s s 4 e 6 b e e e e e e e e

To help the poorer nations of the world improve their economic
conditions v v v 4 4k e 4 e e e e e s e e e e e e e e

It would further my career . « + « o « o o « o « o o s o o s o o

(2) Reasons for not volunteering:

Family end

personal obligations . « « v ¢ ¢ o ¢ 5o ¢ o 0 s 0 o &

Not eligible on physical grounds « + « + « o « o« s = « o s » o o o

Oﬁposed to the general idea of a Peace COXpPs . . . « « o o & o o+ &

It would interrupt my CAYEET . . + « o « o o o ¢« s o o o s » o o o

Too long a perfod Of 8ervice . . + & v 4 v + o o o s s & o s o o »

Low pay, undesirable working conditioms, etc. . . . . « &« ¢ o « &

1 don't have skills which would be useful to the Peace Corps . . .

My personality isn't suitable for that type of service . . . . .

11
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34.

Did you do all of your college work at this school?

III. College Experience

Yes o ¢ ¢ o ¢« 0 o 4
No,
Mo,
No,
No,

(Circle one.)

« e o & & ¢+ @

elsewhere and then returned

transferred after freshman year .
transferred after sophomore year.

transferred after junior year . .

BEGIN DECK 1I

. .

.

started here, attended a year or more -

. .

[ - T

O

()]

y

35.

Were you regularly employed during this academic year?

.

-

e e e e s s s s s e« & 2 v e s s ow»

time job which is reievant to my anticipated career field

time
time

time

.

LY

job which has nothing to do with my anticipated career field .

job which is relevant to my anticipated career field

L

job which has nothing to do with my anticipated career field .

(Circle any which apply.)

® N o wn

36.

S No oo .
Yes--

Full

Full

Part

Part

In which of

(Circle any

the following have you been an active participant at this school?
which apply.)

Editorial staff of campus publication . . . . . . .

Musical or dramatic gfoup e e e e e e e e e e e

Business staff of campus publication or other campus group .

Cahpus group concerned with national or world issues . ., . .

Inter-collegiate (varsity) athletics e e e e

Fraternity, -Sorority (or equivalent) . e e s e e

Special interest group (e.g., Psychology Club, Outing Club)

Student government .

Other (Circle and specify:

None .

.

4 4 s 4 e e« e e s e s s s

* e e s e e« .F e ® e & v » s ®

W BN AW N O

ayn

37.

Please call to mind the students of your own sex who are your closest friends

here.

Where did you meet them?

(Circle any which apply)

Knew them before 1 came here .

Dormitory or rooming house

My Fraternity or Sorority (or equivalent)

Campus activities . . . .
Classes in my major field
Classes in other fields .
Other (Circle and specify:

No close friends here . .

. .

.

. .

.

L R O T

a»

38.

Of your close friends here, how many are going on next year for graduate or
fessional studies?

(Circle one.)

All or almost all ., .

More than half
Less than half

.

« » e

Few or none . .

.

No close friends here .

an

39.

Which of the following best desclibes where you lived this yeat?
which apply.)

Fraternity, Sorority (or eduivalent)

Dormitory or other campus housing

(Circle any.

- 0ff-Campus room, apgrtment, house . . .

With my parents et e e e e e ee .

12
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40. Listed below are some collége courses which you might have taken, Please circle the
number of any statements which describe your reactions. (Circle any which apply in
each row. If none apply, leave the row blank.)

(15) {16) (17) (18) (19)
9 9 9 9 9
Course or Area
Physics, | Mathe- Zigiggy’ Social Enelish
Chemistry| matics 8Y> | Sciences| 8
. Botany
I took one or more courses in this field
or area during college ., . . . . . . . X ¥ X X X
I didn't take any courses in this field
" or area during college . . . . « .+ . . 0 0 0 0
I found this course content very
interesting . + ¢« + « 4 s ¢ o o 0 . . 1 1
I found this course content very dull . . 2 2 2
I have a flair for course work in this
BYCR o v ¢+ v e s e e m e e e e s e 3 3 3
I found this area rough going academically 4 4 4 4 4
Teachers in this area encouraged me to go
on in the field . . . . . . . . . .. 5 5 5 5
1 admire many of the teachers in this
area as persons not just as professors. 6 6 6 6
By and large, the teachers in this area
are not the kind of person I'd like
tobe & ¢ v b v e e e v e e s e 7 7 7 7
One or more of my close friends is major-
ing in this . . « « ¢« ¢ o v &« « o 8 8 8 8

41. Listed below are some purposes or results of college, Circle the one which 1is most
important to you personally, and also circle the one which you think i1s most important
to the typical student here. (Circle one in each column.)

Most Most
Important Important to
to me the Typical
Personally | Student here
A basic general education and appreciation of
ide@as . . . 4 . o e e e e e e e . 0 20)(21
4 9
Having a good time while getting a degree . . .
Career training . . . . . . . . . Ve e e 2 7
Developing the ability to get along with
different kinds of people . . . . 3 8

42, Have you had any experience in originél research (participating in collecting
and analyzing raw data or conducting an experiment, not writing papers based on
published sources or doing experiments from a laboratory manual) during your
college studies? (Circle any which apply.)

No, I have never participated in original reseaxch . . . . . ... .2 (22)
) 9
Yes, I have-~
a. Participated in research as part of acourse . . . . . . . . . 3
b. Been employed by a faculty member as a research assistant . . . . .
c. Had an off-campus job (summer or during school year) working
in research . . . . o v 4 v 4 e e s b e e e e e e e e e . 5
d. Participated in a summer research training program sponsored .
by the government or private foundation . . . « .« + & o & 4 o . . 6
e. Conducted a research project on my own (e.g. senior thesis), . . . .
f.. Other (Circle and specify: ) . 8

13




43,

What is your current academic status? (Circle one.)

Registered Spring term and studying for a béchelor 's degree to be

awarded at Spring commencement (May, June, July, but before Summer-

0

session commencement) . C e s s e e e e s e e e w s o aie e e ae s e e s (23)
Registered Spring term and studying for a bachelor's degree to be 3
awarded at Summer sessiorf commencement . . . . . 4 s e s s s s e 6 5 0 o s 1
Other (Circle and briefly speéify your academic status:
44. When you graduate, how much personal indebtedness will you have for your
education? . (Count only money you owe for tuition or living costs during.
school, not payments on car, appliances, clothes, etc.) {(Circle one.)
NOME v v v vt v v s v o s u o 5 {24)
Some, but less than $500 . . . 6 ?
$500 - $999 . . . . .. o .7
‘81,000 ormore . . . . . o . . 8
45. What is your overall (cumulative) grade point average fdrvuhdergraduéﬁe work at
your present college?
IMPORTANT: If your school uses letter grades (A,B,C, etc.) please circle the
code number which is closest to your letter grade average. -
Warning: The number which you circle probably does not correspond to the number
equivalent at your school, e.g. at most schools ¥straight A' equals 4.0,
here it equals 0",
1f your school does not use letter grades, there should be special instructions
accompanying your questionnaire. If, through clerical error, the instructions
are missing, write your average in the margin.
(Gircle one.) , Letter Grade Code Number
" Ao it v oo .0 (25
O S 4
B+ ... v el o 20
B.... e o0 . 3
B- . .. .- .. b
[ S - |
c ... - ... b
c- ... .. .7
M+ ... « v+ o 8
Dor lower . .. .9
46. Listed below are a number of awards and honors. Which of these have you receiQed
during college or which are you fairly sure you will receive by the time you
graduate? (Circle any which apply.) :
Dean’™s LIBE o v 4 v v v ¢ o v o v b e e e e e e e e e e e e e e e e e e y (26)
Phi Beta Kappa . . . . & v 4 v 4 & s o 4 o o 2.0 o o s + o s.8 6 s ¢ o+ 244 X SP
Other honor socliety based on academic achievement . . . . . . . . ¢ o o« « s o . O
Graduation with honors. (cum) (Magna) (Summa) . « ¢ « o + s « o0 ¢ o o o s o o 1
National Merit Scholarship holder, Finalist, or Semi-Finalist . . « « « ois « o 2
Other scholarship awarded on basis of academic ability . . . . . . .« o+ . . . . 3
Participation in “honors program" at this school . . . . . . . . v ¢ o v s .. &
Prize or award for scholarship or research work (e.g. "Smith ﬁrize for
"~ best bilology experiment”) . . ¢ ¢ 4 4t 4 e 4 4 b b e 0 s et e et e s s S
Prize or award for literary, musical or artistic Work v « o« o« o o s+ v « « o« « o 6
Took one or more graduate level courses as an undergraduate . . « « + o « « o« o 7
Other award or honor & o & ¢ ¢ v o o v & 4 o 6.0 ¢ a6 4. s e s ¢« s s o s o o o 8
No-special honors . .-t v ¢ 4 4 o 6 o 5. ¢ o a0 o o 4 o s o a0 s s. 6 a o o « o 9
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47. As best you know, how do you stand among the other people graduating in the same
major field at your school? (Circle one.)

Top‘ien per cent e e e s 27)
Top quarter, but not top ten per cent. . 5 °
Secoﬁd QUATLEY . & « « « « o o o o 6
Third qUATEEY & w 4 o o o o o 0 e s e o T
Lowést QUArter . . . . o . e v o oo s 8
48, What is your emotional feeling about your college or university? (Circle one.)
1 have a very strong attachment to it . . . , . . . . X (28)
I like it, but my feelings are not strong . . . 0 y
Mixed feelings . o + ¢ ¢ ¢ o 4 ¢« o o ¢« s o s o o &
I don't like it much, but my feelings are not
SETOME + + ¢« &+ o » o o s o o o s o s s o « 2 2 ¢« 2 2
I thoroughly disldke it . . . . . . .« . . . ¢+ ¢« .+ & 3
IV. Personal Characteristics
49. Your age at your last birthday? (Circle one.)
19 or younger . « « o .« O (29)
200 . 0001 Y
21 . . . . 4
22 . . . e v 3
2324 . .. 00 0. b
2529 . ¢ v 4 4 4. - .5
30orolder . .. .. .65
50. Sex.. (Circle one.).
Male . « « v o v v v s o 7-4£30)
Female . . . . . .+ . . 8 2
51, Marital‘Status. (Circle one.)
Single, don't expect to be married before Fall, 1961 . ., . . 4 (31
*Single, expect to be married before Fall, 1961 . . . . . . 5 9
#Married, one or more children or expecting achild . . . *. . . 6
Married, nochildren'. v . . ¢« . . v o o i e 0 e e e e s e 7
Widowed, Divorced; Separated . . v « « « o« o s s o s o s o o+ 8
*IF "MARRIED'" OR "EXPECTING TO BE MARRIED BEFORE FALL, 1961': What will your '
spouse .or. future spouse most likely be doing next year? (Circle any which apply.)
o - Working full time . ¢ « « « ¢« & o+ « . . 3 (32)
Working part-time . . . . . . « « ¢« .« . . & 9
Housewife, Mother . . v v ¢ ¢ ¢ ¢« ¢« o o o« 5
Going to School 4 v < v ¢ o ¢+ ¢ ¢ o s s+ & 6
Military Service + v + v v v o 0 o s o o o 7
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52,

Religion:

a. In which you were reared. (Circle one.)

Protestant (Circle and Specify) X (33)
Roman Catholic « v 4 « ¢ ¢+ o v o 2 s s 0 o a oo 0 7
B T |
Otherl(Circle and specify: ) 2
ﬁone I R R . .'. 3
b, Your present preference. (Circle one.)
: Protestant (Circle and specify: Y. 5 (34)
Roman Catholic . 'v & ¢ v ¢ 4 4 o ¢ o ¢ o o o o & 5 4
Jewisgh o ¢ & v v v o e e s e e e e e e T
Other (Cifcle and specify: ). 8
Nome « o v ¢ v o v v e s v v o e 0 v v v o e 9
53. Your racial background, (Circle one.)
COWRITE . L L . . e e e e e e e e e e .. X (35
Negro I T T T O N ¢ y
OFiental .+« v v v v v v i b e e el
Other (Circle and specify: ). 2
54. How many--
a. Older brothers or sisters do you have? (Circle one.)
h Nome . . . .. .. .....0 (36)-
One . . ..o o vl 4
TWO & 2 e v o o o o s s o o« 2
Three or more . . « . +.. « 3
“be Younger brothers or sisters do you have? (Circle one.)
Nonme . « « o v « o o+« .5 (31)
One + eiveivevianb °
TWO + o ¢ o o o o o v s o o1
Three or more‘ « ¢« o+ ... 8B
55, Are you a U.S. citizen? (Circle onme.).
Yes, U.S. born . . . . .. . . U 38
Yes, Naturalized . « . . « + v v v ¢ ¢ o« o s+ .0 y
No, but T expect to stay in the U.§. ., . . . . . 1
No, and I do not expect to stay in the U.S. . . . 2
56. Please indicate your parents' (or step-parent's if parent is dead) highest educa=-
tional attalnment. (Circle one in each column.). . L .
' . - ' Father|Mother | .
Bth grade Oor 1e58 . . . . v 4 4 4 4 o o o o o o & 3 3 (39)(40)
- Part High School .. . . . . . . . . ... .... 4 4 s 9
High School graduate . « . « v v « v ¢ « « « « » 5 5
Part College « ¢« o v o v 4 4 ¢t o v o o s o s 0 » 6 6
College graduate .« « o o o o« & o « o & “ e e . 7 7
Graduate or professional degree beyond the
bachelor's . . . . . . ... ..o 8 8
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57. a. Which of the following categories best describes the usual occupation of the
head of the household in your parental family? (Circle one.)

Professional . . . . . . . . . . B T B ¢35 ]
Proprietor or Manager . . o « .+ ¢« v oo0 o0 v 00 e e e e v . 2 ¥
Sales (Other than Sales Manager or Administrator) ‘. . .« . . . 3
}CIerical D .
| Skilled WOLKEE « o v v v v v e e ke e e e e e e e et . 3
Semi-Skilled WOTKeT . + o 4 v wiu o o 0 0 o o 0 o s e s . 6
Service WOTKET v « v v v o o b e e e e e e e T
.Uﬁskilled worker . .+ . .. 4 0 a0 0 e s . . . 8
Farmer or farm worker . . . . . . . . .. . e 9
b. If the head of the household is a woman, also circle here , . . ' s e e . O
C. If the head of the household is retired, also circle here . . . . . PR X
58, Which of the following is the appropriate income category for your parental family?
Consider annual income from all sources before taxes. (Circle one.) )
' Less than $5,000 per year . » « . » . 2 (42)
$5,000 = $7,499 . . . . . . .0 .. 3 2
87,500 - $9,999 . . . oo s s e o 4
$10,000 - $14,999 . . . ¢ . ¢ v 4+ e o D
$15,000 - $19,999 . . . . . . ... 6
- 820,000 and over . . +o4 s6 e s o0 o 7
Ihaveno idea . « .+ + + v - « + o . 8
59, Which of the following best describes the community which you think of as your
home -town during high school days? (Circle one,)
; _F‘Farm or open country . .. . . S ¢ 3
Suburb in a metropolitan area of-= ‘ y
o more than 2 million popﬁlation e v e e . 0
500,000 to 2 million . . . . . . . 1
100,000 to 499,999 & 4 v 4 v s e s a0 s . 2
less than 100,000 & o o v ¢ ¢ ¢ v &+ ¢ o &« » 3
Central city in a metropolitan ar;a or city of--
more than 2 million population . . . . . . 4
500,000 to 2 million . . . . ¢« &« & ¢ & o « 5
100,000 to 499,999 . . . « . ¢ v e 4 . .. B
50,000 to 99,999 . . . .+ ¢ s 4 0 o0 w0 T
10,000 t0 49,999 . . . . . . ¢ 4+ e .o .. . 8
less than 10,000 . . . & ¢ 4 ¢ ¢ o o o s « 9
60. Which of the following best desé¢ribes the distance between your home town (when
you were in high schooD and your current college? (Circle one.)
In the same city or within commuting distancé T N (1)
Within four hours automobile drive or less . . . . . .. .. O y
More than four hours drive, but in the same state . . . . . . 1
More than four hours drive, but in a different state . . 2

17



61.

62.

Please rate yourself on the following dimensions as you really think’ you are, 7
(Circle one in each row.)

Very Fairly Neither Fairly Very

a. Unfavorable toward y - X .0 1 -2 Favorablé toward (45)
modern art modern art 3

b. Politically liberal SR 6 7 8 Politically conserva=  (46)
@ tive 9

¢.  Conventional in y X 0 1 2 ° 'Unconventional in (47)
opinians and values - opinions and values 3

d. Religious 4 5 6 7 8 Non~yeligious (48)
9

Listed below are some adejectives, some of which are.'favorable," some of which are
‘'unfavorable," some of which are neither.

Please circle the ones which best describe you. Consider only those which are most
characteristic of you as a person. (Most people choose five or six, but you may choose
more or fewer if you want to.)

(49). - : (50) SR N GIN)
SP B sP SP

Ambitious . ., . .
Athletic . ., .

Good Looking . . . . Moody . . . . . .
Obliging . . . .
Qutgoing . . . .
Poised . « . . .
Quiet . . . . . .

Rebellious ., . .

HappPy o o« + + o o &
Calm . . . . .. Hard Driving . . . .
Cautious . . . . High Strung . . . .
Cooperative . . . Idealistic . . . . .
Cultured . . . . Impetuous . . . .

Dominant . . . . Intellectual . . . .

Reserved . . . .
Shy . . . « . . .
Sophisticated . .
Talkative . . . .

Witey . . . . . .

'Easy Going . . . L2y . . o4 e ... .
Low Brow « . .- o .
Methodical . . . . .

Middle Brow . . .

Energetic W , . &
Forceful . . . .
Fun Loving ~. . .

R T I T I e - o
WON o W N O N
DT R S - T T N Ry e S -

18



63. Your replies to this questionnaire are completely confidential, and absolutely no information
of any kind about specific persons will be released to your school or anyone else. Your
sealed questionnaire will be read only by the research staff in Chicago. However, in order
to assess the statistical representativeness of the students in the sample, and because we
hope to follow up some of the students in the sample next year to determine the outcome of

their plans, we must ask you the following:

PLEASE PRINT

A. Your Name

Last Name Pirst Name Middle Name

B. Your most likely address one year from now

Name of residence hall, department, company, etc., if any

Street Address

City or Town Zone State or Country

C. Name and address of someone who will know where you are or could forward a letter to you
if you were not at the address you listed above

. Last Name . First Name Middle Name

Street Address

City or Towm Zone State or Country

D. Name and address of the high school or preparatory school from which you entered college

Name of high school or preparatory school

City or Town Zone State or Country

IMPORTANT

You have now completed the questionnaire. Please seal it (to maintain confidentiality) and
return it to the field representative at your school, according to the instructions he has

provided.
WARNING: After you have sealed your questionnaire, your name will be inside.

Make sure that you write your name and your return address on the
outside back page, so that the field representative will know that you have
returned your questionnaire.

TO SEAL: There is a gummed flap at the top of this page. Fold the question~
naire in half, and seal the folded questionnaire.

Thank you very much.
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 NATTONAL CPINION RESEARCH CENTER

Survey No. 450

Coliege Graduate Survey

BACKGROUND INFORMATION' Spring, 1962
1. What are you.doing this Spring? (Circle any which apply)
Working full-€ime......ccoveeevvnoanecnnnn. & H/3
Working part-time.........cceiviaeaas haeee 5
Military service (full-time nctxve duty) .- 6
Housewife, mother........... PN ereeen . 7
Going to school............. PN a8
Other (Circle and Specify) 9
2. What is your current marital status? (Circle one)
Single, no definite plans to be married at present................ X 12/y
Single, have definite plans to be married before Sept. 1, 1962.... 0
Single, have definite plans to be married, after Sept. 1, 1962.... 1
Widowed, Divorced, Separated (answer 4 only).......... [ 2
Married (answer 4 and B).....cu. i ieinaennns eeeenenireeaan . 3
IF WIDOWED, DIVORCED, SEPARATED, ANSWER 4 OHLf:
IP MARRIED, ANSWER A AFD B:
A. How many children do you have now 8 count & B. What is your spouse doing this Spring?
current pregnancy as one child)? (Circle one) (Circle any which apply) .
. ) Working full-time.............. et iereeea X  14/R
None......f....... """ treesrerernrrere 5 13/R Working part-time..... i bsebeseecerasaenas 0
M@ sseuonnrvsanassaonoososovnocansnsans 6 Military service (full-time active duty)... 1
Tio"f"" """""""""" et 4 Housewi fe, mother...t.............J.:.;....‘z
Three............ R R RAALRLLEL AL Going to school.....viviviinneiiniinen veess 3
Four of mofe...ocoovoenrorsonses ceeeeee 9 Other (Czrcle and Specify)
4
3. What is your sex?
Female.....cocoevioanns e 1 15/0
J/ Male...... R R 2
A. IF FENALE: B. IF MALE:
In the long run which one of the following 1) Are you now on full-time active dutf
do you really prefer ‘and which one do you in the armed services? (Circle one)
realistically expect? Yes (Skip to € below) ... ...... .. 0 18/R
Really |[Realistically Nowvewronns PP |
Prefer Expect )
(Circle one) (Circle one) 2) IF K0: Have you ever been on full-time
active. duty in the armed services for a
. th
vHousewxfe only. AS 5 ?Ezig%eOZHZS least six months?
Housewife with Yes (Skip to C below)....... ...... 3 19/R
occasional . No 4 Co
. employment. . . 6 s .| N e eeeerecen e
‘ < o 3) IF §¥0: Do you expect to be on active
House?xf;egzw, duty in the armed forces for a period
i"? :y 7 7 of at least six months during the next
ater. ..o . five or six years? (Circle one)
Combining Definitely ves..... ... iieoans 6 20/R
housewife
with employ- Probably yes.....,...............T. 7
ment...eeeens ) 8 8 Probably no.............oovveeeen.. 8
Employment only| ° g Definitely no......covvvevinen.n “ee 9
C. How has your military status affected your
plans for further educatxon? (Circle as
16/R 17/R many as apply) .
Not at all.i v iinenenens treessenen 5 21/R

An influence toward:

postponing entry into my graduate
StUdi®sS. .vvrrr i ieiait i i e 6

beginning my graduate studies sooner... 7
interrupting my graduate studies....... 8

not hurrying through my graduate
Studies. ... imiiiiiiaiiiaasaaaas vee 9



4. A. Where are you living now? (Circle one)

Farm cr open country..........oce... e e e e e e em e X 22/y
g;g:rb in a metropolitan area of--
more than 2 million population.......... ... ... ... ..., e s (¢}
§00,000 to 2 million. .. ... ittt it ittt ettt e e e e e e e 1
100,000 to 408,000, .. . ... i e et e e 2
less than 100,000, ... . . . .. i itet it iiiieeaen e e e e tee e e 3
Central City in a metropolitan area of (or non-suburban city of)--
more than 2 million population. . . ... ... . . . . ... .. .t i et iiiaieneaeors 4
S00,000 to 2 Million. . ...ttt ittt e et ammas ettt tieesees 8
100,000 to 499,990, .. . .. ... . .ttt et a i et [P . 6
50,000 t0 Y9,0900. L. .. i it it e it m i i e e i 7
10,000 tao 49,999........... P T N e e 8
less than 10,0006....... e e e et et e e et .. 09

B. Is the community in which you are now living the one which was your home town when you were in high
school? (Circle one!

5. Where were you living when you were in high school and where do you live now? (Circle one in each column)

Home Town N
During Now
High School Living
(Circle one)] (Circle one)
NEW- ENGLAND Conn., Maine, Mass., N.H., R.I., Vt. ......... e X X
- MIDDLE ATLANTIC: Del., D.C., Md., N.J., N.Y., Pa. ...... N Cea e 0 V]
EAST NORTH CENTRAL: { I11., Ind., Mich., Ohio, Wis. w....oovvmu..... e 1 1
WEST NORTH CENTRAL: | Iowa, Kans., Minn., Mo., Nebr., N.D., S.D.. .....viiinunnnn. 2 2
SOUTH: Ala., Fla., Ga., Ky., Miss., N.C., S.C., Tenn., Va., W. Va. 3 3
SOUTH CENTRAL : Ark., La., Okla., TeXa5 .vuuiiniiinnnnn st eroceeronennnannnsnns 4 4
MOUNTAIN: Ariz., Colo., Idaho, Mont., Nev. N. Mex., Utah, Wyo. s 5
WEST: Calif., Oregon, Wash. 6 6
ALASKA OR HAWA1 1 : 7 7
CANADA: o o B e 8 8
OTHER NON-U.S. (Specify) o 9 °
24/y 25/y
6. Please indicaté: [
- The Esli?EEEfee The highest degree
The highest degree you expect you expect to gain
you now hold to receive eventually
(Circle one) (Circle one) (Circle one)
None or no further degree.................... . 5 X ‘5
Bachelor’s (undergraduate) e.g., B.A., B.S.,
B.E., B.Phar., €tcC.ce::cmeacenonmaanniunnns I 0 6
IAB Professional e.g,, LL.B., MSW, M.D.,
cl| J-D., MEd., ete . ........ [ 7 1 7
1 4 g Arts and Science Master's e.g., M.A.,
(s) L MS., etc ... i, 8 2 8
T O | Doctorate e.g., Ph.D., E4.D., J.S.D.,
g L= 9 3 9
26/4 27/y 2874
7. When did you receive your bachelor’s degree? (Circle one)
I do not yet have a bachelor s degree................ ceees X 29/y
Spring commencement, 1961.........ouuur i rnn e, 0
Summer session commencement, 1961.............c 0.0 ..... 1

Other (Specify) 2




I EMPLOYMENT

8. Arq you employed now? (Inciude active military service but not reserve programs.) No...ovoiiiiiiiiiian, 7 30/6
(Circle one) ) Yes, full-time........ 8

Yes, part-time........ [}

9. ‘Have you worked at any full-time job singe last June which you no longer hold? (Circle one)

Yes, Summer only.............. 2 31/1
“Yes, other.......oiiiivininnans 3
3 £ S 4

10. How difficult was it to get a desirable civilian job? (Circle as many as apply)

I don't know because I didn't actually try to get a civilian job..... i iniiiiniiiiiininnieronnns X 32/y
I continued with job I held before graduation........ ... ... i ittt 0
1 got the kind of employment I wanted with very little effort........... ...t iiiviamnerierennneeea, 1
I had to look around quite a bit, but I finally got the kind of job I wanted...........c..\.ccuu... 2
I couldn't find the kind of job I wanted but I didn't look very hard........coi.viiinuiineninnnnnans 3
I couldn’t find the kind of job I wanted even though I looked very hard.........coivieiniuannnun... 4

IF YOU ARE EMPLOYED NOW, FPULL-TIME OR PART-TIME, OF A CIVILIAN OR MILITARY JOB, ANSKER QUESTIONS 11 THROUGH
17 IN TERMS OF THIS JOB. )

IF YOU ARE NOT EMPLOYED KOW, ANSWER QUESTIONS 11 THROUGH 17 IN TERMS OF YOUR MOST RECENT FULL-TIME OR PART-
TIME CIVILIAN OR MILITARY JOB.

IF YOU RAVE KOT BEEN EMPLOYED AT ALL SINCE JUNE, 1961 SKIP TO QUESTION 18.

11. What field best describes your job? (Inside the letter enclosed with the questionnaire

is a list of fields of employment and study. £#nter the code number that best describes~; 33-34/XX
your job.) !

12. Which of the following best describes your employer? (Circle any that apply)

I am self-employed, or in business owned by my family........ . i iiiioiirrniriririeeeiainannoineanes ¥y 35/R
Private company with 100 or more employees. . ... ..ot iiiiiiiiiieinnisintnsareiinessasnisessessacens X
Private company with fewer than 100 employees. ..ot in vt it iiiinrriieeresnoreaseassocnrnereeess 0
Professional pPartnership. . .. ee ittt it iin ittt uanerinaseenasassess insanssaerscnsnnasins 1
Research organization OF INStitUte. . ...t ittt inr i urennnesesananersanssaasineesenotsasanssssanss 2
College or University or Junior College. ... ..ottt ietiieriatneiroseonsanrsnassesnans 3
Elementary or Secondary School or School System........... Ce s s et atssetsertantac st any 4
Hospital of Climic. et iuiteneenettornestoranesosasetotoasssessaoentosnsnssesssssenoecsnsssassnsans 5
Church, Welfare, or other non-profit Oorganization.........uiiiiinriuirninsnserionseosissonseanrssns 6
Federal Government (U.S. ). .iuuni ittt ittt inant s tienansenearotssatasesssasostasison 7
State or Local Government. ......ooviviiunnrnresorssrannnes TS Y e 8

" Other (Circle and Specify)

13. Please describe:

A. What kind of work do you do (e.g., high school physics teacher, assistant sales engineer, wheat farmer,
clothing buyer for department store)?

B  The two major duties: (1)

(2)
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14. Whether or not they are important to you, personally, please rate your job in terms of... (rate each opportunity
as either Excellent, Average, or Poor). ) -
Chances for this in my job
Excellent [Average' Poor
Making a lot of money (Circle ome)............... A R I X : 0 1 36/y
Being original and creative (CirCle On).......0ueuruueuunan. eeaea cetvassaoas 3 4 5 37/2
Being help to others or useful to society (Circle one) 7 8 9  38/6
Avoiding a high pressure job which takes too much out of you (Circle one)...... | X 0 1 39/y
Living and working in the world of ideas (CiTCle OMEJ.......... ... ooooessos.. 3 4 5 40/2
Freedom from supervision in my work (Ci7Cle OME) .. e ve i e, 7 8 g 41/6
Opportunities for moderate but steady progress rather than the chance of
extreme success or failure (Circle one) ....... ettt X 0 1 2/y
A chance to exercise leadership (Circle one) ..... e s e et et ettt 3 4 5 43/2
Working with people rather than things (Circle one) .......vueeeeeuenenenon... 7 8 9 44/6
Upportunities for advancement (Circle one) ......cu'eeeuunnnnon. e ieersiaee s X 0 1 45/y
15. Which of the following describes your employer's policy regarding graduite or professional study for people
in your type of job? (Circle any which apply)
There ié no reason for graduate or professional study for people in my type of job, so there is
no poliey............... PN e e e erereeen s esesanans seteet s e Ceses 46/y
In-service training provides the equivalent of graduate =32 T P Y
Advanced study is officially or unofficially disCOUTAEEd. .. ..ot et e et e e e e
Advanced graduate or professional tfaining is useful, but my employer neither encourages nor dis-
courages it...icviiinnenioiiannas I I TR T T S OO P
Employer encourages advanced study, but does not offer financial 8id.........ceeuurernonersnnnenanseines
Employer would pay (is paying) tuition costs or part of them............. masaneaana ettt it
Employer would pay (is paying) part salary during advanced study................. e aeaa e
Employer would pay (is paying) full salary and tuition during advanced graduate or professional training 6
16. How do you feel about your job?
Extfem?ly Soqewﬁaf Neutral ‘Somevha? _Extr?me!y
Satisfied| Satisfied ; Dissatisfied |Dissatisfied
Type of work (Circle one}) ....... 5 6 7 8 9 47/4
Salary (Circle one) ............. 5 6 ki 8 9 48/4
Employer or firm (Circle one).... 5. 6 7 8 9 49/4

17. Thinking ahead one year from now, which job :situation would you prefer and which job situation

do you realistically expect? (Circle one in each column) v NV
I Would I Realistically
Prefer Expect

Same field of work,

Same field, different employer....

Different field of work,

Different field of work, different employer.....

Not working full time.............

same employer.

same employer.........

cherime ey % 5
ettt . 6
1 7
2 8
...... . . 3 9

(C’ircle one)| (Circle one)

50/y 51/4




.5

CAREER PLANS |

EVERYONE PLEASE ANSWER:
18. Which field from the list in cover letter best describes your anticipated long-run careér field? Please give
what you expect to be your long-run career and ignore any stop-gap job or temporary military service'iﬁich

might precede it.
IF YOU ARE A WOMAN: If you plan fo combine marriage and work, code the field of employment,

not housewife. Use the code number for "Hou.sewifé" only if.you do not
expect to work at all. - —

‘52-53/XX

In addition to writing the code in the boxes, please describe

" your anticipated career in a few words here
19. If you were free to choose any:field from the list, ignoriquobstaéles‘suchnas finances, time for
training, admission requirements, etc., would you still choose the field just listed?
Yes, I would prefer the same field (Krite "yy" in the boxes)
No, another field would be preferred (Please indicate the“field)
54-55/XX
2. Which of these characteristics would be very important to you in picking a job or career? (Circle as
many as apply) ) : . .
Making a lot of money....oovevicinverniienes EEEEEREEEEE Cereaee e Cirhecarer s Ceeera e, X 56/y
Opportunities to be original and creative................ et nseseenn crieeinan Checeriaacnn s . 0
Opportunities to be helpful to others or useful to society.cereraserireenonnn [ J 1
Avoiding a high pressure job which takes to0 MUCh OUt Of FOU. .o vvrreraerenseonenrosvoonasaseoseces 2
Living and working in the world of ideas......... vreseeean vecaenaan et eeeeeence et e 3
Freedom from supervision in my work......... ettt eeaneanrrnnsserer e FEEREER PP 4
Opportunities for moderate but steady progress rather than the chance of extreme success or
failure........... it eeeceea S R R 5
A chance to exercise leadership..... e r e ee et traer e st et e e e s e e 6
Opportunity to work with people rather than things...........coooviiiiinnani, U |
" None of the above......... .ccoveeuann, e e et eeee et ceeee e s resseenas Ceesaae
21. Which of the following do you expect as your long-run future employer? (If you have a definite
expectation, circle one; if not, circle the most likely possibilities)
I plan to be self-employed, or in business owned by my family.......co00e Ceerar e ches e veees ¥ 57/R
Private company with 100 or more employees...... P T eaeen F T 4
Private company with fewer than 100 employees.........covevevenns S U )
Professional partnership...... PR Ceseec et asesnes st esan st e s Ceseas ehsassenaterseseans 1
Research organization or institute..... oo esisaseatatasssene e Ceeeanen treseaasasareeseans ]
College or University or Junior College......c ccoviinceveinninns e eictetaaeettes et an 3
Elementary or Secondary School or School System....... P I AT 4q
Hospital or Clinic...... Ceveaes e ieerheas i s eae et W e s eeei it ean et s et a et e 5
Church, Welfare, or other non-profit organization............... e v eeerenanssnstosanannans 6
Federal Government (U.S.)i vevcaervneennes e eresensrtasevat et aae st emesereareaseny .7
State or Local GOVETNMENt. .t v st crtaenraerossnsontosensonsossesssnsssssosesssssssans veesecsaen. 8
Other (Circle and Specify) 9
Do not expect employment........ui it iiniiiiiiiiiiiiiiiiienaaan Cese ettt esasaen .... R
22. The following activities cut across a number of qucific jobs._ Which ones do you anticipate will be
...an important part of your long-run career work? (Circle any which apply)
Teaching. ..o veivennnraanenenenans X 58/y
Research......civuiiiiiiienaaernasa 0
Admipistration......... . .00 P |

Service to patients or clients.... 2
None of these....cviveevneens eese 3



23. Please indicate your parents’ (or step-parent’s, if parent is deéd) highest educational attainment. (Circle
one- in each column) o R
Father | Mother
8th grade or less............ e e s s [ S N 4 4
Part High School......ovviueinun,... L R R PN [ 5
High School graduate.........cccocvvun.... Creemsaiasenanaaesans 6 6
,Part‘College...,...ﬁ ...... e ceer e, e Pereesaaeaaaan 7 7
College graduate................ it eeeeteas s e raesesearees 8 8
Graduate or professional degre¢ beyond the bachelor's.......... 9 9
59/3 60/3
24.  What kind of work did your father do when you were age 16? (If deceased or retired, give his major occupation
when he was working)
Occupation:
Duties:
25. Have any of your felatives ever worked in the following occupations? (Report occupation even if the relative
is retired or no longer living. Circle one or more answers in eack column. ) : .
Vv N ~ &
61/R 63/R 65/R 67 /R
: n . Grandparenits, Uncles,
Parents B;gthers, Great Grand- Aunts,
isters .
parents Cousins
1(Circle one or | (Circle one or {(Circle one or | (Circle one or
more.numbers more numbers more numbers more numbers
in this column!iin this column)|in this column)iin this column)
NO ONE IN THIS RELATIONSHIP TO ME OR DON'T )
KNOW THEIR OCCUPATIONS . v vevvieiunrannn. X X X x
Civil Service Employee....v .................. 0 0 . 0 [}
Elected or appointed public official........ 1 1 1 1
Foreign Service Officer.......... R 2 2 2 2
Career Military Officer........... e 3 3 3 3
High School or Grgde'Schooi Teaéhgr;...f..l. v4 4 4 4
College Professor. .v.vueeirseeeensennnnnnn.. s 5 5 5
Scientist (Other than college professor).... 6 6 6 6
Engineer................. DI I, cea. 7 7 7 7
~Writer, Artist, Musician.......... ceeeee e 8 8 8 8
Farmer..........c.... e e et et e 9 9 9 ]
Blua Collar Worker......... .ivueviinnonnnn. X X X X
Small Business Proprietor..............c.... 0 1] [ 0
Executive in a large business............... 1 1 1 1
Certified Public Accountant................. 2 2 2 2
Lawyer............. e eeeeeaas veeacaeiaran 3 3 3 3
Clergyman. .. .u ..t ittt enenetnnananss 4 4 4 4
Physician............ ..o .. [N . 5 5 5 5
Other Health Profession (dentist, pharmacist, ’
nurse, etC. ). ..., serecrirenens 6 6 6 -6
Social Workef.....oiiuiieiin i, 7 7 =7 7
Architqct ................................... 8 8 8 8
NONE OF THESE OCCUPATIONS................... 9 9 9 9
62/R 64/R 66/R 637
DECK 2
26. Have you enrolled for one or more co~ - in a program leading to a degree since you were graduated from

college? (Circle one)

No

Yes (4nswer the questions in the green section)
(Skip o 0. uu.
pages). ...

creseesaes X

Do not answer questions on the green
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"¥OTE: FILL OUT THE GREBX PAGES IF YOU HAVE ENROLLED THIS ACADEMIC YEAR (1961-62) FOR COURfS'ES APPLICABLE T0 A DEGREE

27.  Please indicate the terms in which you were enrokled for courses applicable to a degree. (Circle as many as
apply) : :
Summer, JO61....c0citiranrnecirnannroaanen X 12/y
Fall Semester or Quarter, 1061............ 1]
Winter Quarter, 1961-62.......c0000veein. 1
Spring Semester or Quarter, 1962.......... 2
28. IF YOU ARE NOT CURRENTLY ENROLLED THIS SPRING TERM, which of the following best explains why you are not
enrolled now? - (Circle any which apply)
Have already received my post-graduate degree....... Chiar e e seens esasenateaneas y 13/R
Completed the course work for the degree............. PPN e seaene e b4
Academic difficulties or fear of academic difficulties............ e et O
Lost interest......ooveenii inonennnns Cebesie e any eetesecatnresiseaaeare s 1
Required too much time.......cviviiiniiecanninane [ PPN NP haer i 2
Decided to switch fields.....iieviiivennnnen P e 3
Health, Called up for Military Service, or other unforeseen personal obstacle........ 4
Financial costs......coceiviaves [, e s e s et a s e 5
Moved from the city....... Ceeae TP 6
Family responsibilities. vveeiin i ieiiineunetiionaene s insanutancasoossanastcnsans 7
Am doing independent rescarch, completing thesis, etc. ...... ... it 8
Other (Circle e@nd Specify) 9
29, Which of the following best describes your current (most recent) study program? (Circle one)
Studying in a program in which full-time study is possible
and carrying--
full-time load or greater......... seresnaaan PR Chseesastr e e 5 14/4
more than half, but less than full load..... P PN 6
half s course load or less........ Y e e ieas oo Ceieseen 7
Studying in a night school, or similar program in which ‘‘full-time study'®’ is impossible 8
Taking a Correspondence Course.......ooeeess Crreiear it e ettt ]
30. Write the code number from the cover page which best describes:
A. Your current (most recent) field of study.coo.vvvuens P IR R 15-16/XX
B. Did you apply for graduate or professional (post-bachelor) studies in any
other field prior to beginning _cudy in your current (most recent) field?
No (Write "yy" in the boxes) 17-18/XX
Yes (Indicate field)........
C. Do you plen to get a degree in any field other than the one in which you have been studying?
No (Write "yy" in the boxes) 19-20/XX
Yes (Indicate field) ......

IF YES:

What are your reasons for changing?

31. Please write the name of the school which you are now>attending or have most recently attended since receiving
your bachelor's degree. :

School City

State (Country If Non-U.S.)




FILL OUT THE GREEN PAGES IF,YOU HAVE ENROLLED THIS ACADEMIC PBAR (1961-62) FOR COURSES APPLICABLE TO A DEGREE

32. Compared with the .6thool where you completed your undergraduate work, is your current (last) school--(Circle one)

The seme institution............... L T X 217y
A different institution--

in Fhe same city or within-couﬁmting distance..... . veveceunnn.. P 0

within four hours’ automobile drive or LeSs....oeuvuerneoronronnnnnn... 1

more than four hours' drive........ e et et e 2

33. Which of the following reasons played a part in your decision to attend this school rather than some
other? (Circle any which apply)

Couldn’t be admitted to one or more schools which I would have preferred........ y 22/R

Cheaper tUition. ... vt ettt iet it e e PR T N X

Offered more (some) financial aid by this school..... b it Cem ettt et naa 0

Course work appeared €ASIET............oouerrnrennnrennnennn. PR PPN Peesaaaney . 1

Reputation and quality of University as a whole...............o........ . EEEEETEEEE ees 2

Reputation and quality of my department or professional school...... Cesanan . ceieniase 3

Allowed part-time or EVENINE COUTSES. 1ttt teeeninseeennnneenneeronnnnnnnnnns ces . . 4

Within commuting distance of my home or JOb . e e . ticees §

Course offerings more suited to my needs..... vesane e e e e eeeasanan vee 6

Job opportunities for myself (or spouse) while in school............ ... ... 0u'''uei.. R 7

Attracted to community or area in which school is situated.......................... vees 8

Sent here by my employer..... P L N 9

Other (Circle and Specify) R

34. What is your grade point average so far in your post-bachelor's studjes?
IF LETTER GRADES ARE NOT GIVEN, translate into letter grades as best you can:

(Circle one). A tiiiai., e 0 23/y

Ae i e e e 1

- e eeerana 2

- 3

C Ce et sttt ettt 6
C- ... D .
Less than C- .......... tieeds 8

No grades received yet....... X

35. For each of the following three aspects of your post bachelor's studies please indicate both the ex-

pectations you had before you began studying at this level and your experiences since you have been
studying at this level. (Circle ome number on each line)

I ED TO FIND. . Very 1 Fairly , Neither l Fairly l Very
course work,...,. HARD X 0 1 2 3 EASY 24/y
work load LARGE SHARE ’ LITILE
taking. ....... [ OF MY TIMF X 0 1 2 3 TIME 25/y
_course content... | FASCINATING X 1] 1 2 3 DULL 26/y
I ACTUALLY FOUND. ..
‘course work...... HARD 5 6 7 8 9 EASY 27/4
work load LARGE SHARE LITILE
taking......... OF MY TIME 5 6 7 8 9 TIME 28/4
course content... | FASCINATING 5 6 7 8 9 DULL 29/4
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FILL OUT THE GREEN PAGES IF YOU HAVE ENROLLED THIS ACADEMIC YEAR (1961-62) FOR COURSES APPLICABLE 10 A DEGREE

36. How would you rate the following aspects of your, studies this year? (Circle ome answer for each aspect)

Excellent| Good |Average| Poor ?::;;15::21?
Caliber of class room tearhing...........ccoiicvsiindevenss © X 0 1 2 3 30/y
Curriculum and course offerings.................. iesaraaes 5 6 7 8 9 31/4
Facilities and opportunities for research (including library) X 0 1 2 3 32/y
Student housing.....ceeeveveo- J PPN e 5 6 7 8 9 33/4
Caliber of the students........ccietiemenraersosrosen veas X 0 1 2 3 34/v
Knowledge and professional standing of the faculty.......... 5 6 7 8 9 3574
Personal contacts with faculty.......“ ........................ X 0 1 2 3 36/y

37. During the time you have been studyihg this academic year (1961-1962), which of the following will have provided
you with $200 or more in financial support? (Circle ¢ny which apply)

Full-time job........oiuevuniirnernniruemnraeernerrmnenee . X 37/y
‘Subsidy from present or future employer..c.ceveviieenan e raseenan (1]
Income from spouse’s employment........ccerevrrerencarererenns 1
Parents or relatives.....cooeeeeansines Ceietererverae sy 2
Withdrawals from SAVINES. ... +vesesrsasorrsrssanasrcessroncenns 3
National Defense Education Act loan........ R Cereiaeren e 4
DERET LORM. v s et e reenveseresnnovessonssstesennasnsrcsonnssns .5

Part-time job other than a research or teaching assistantship.. 6
None O0f the BDOVe .. .ccerersoesarerssoasserrisarsocaseonauessscs 7

38.. During the academic year, did you receive 2 stipend (scholarship, fellowship, research or teaching
-assistantship) or similar financial aid to students?

EXCLUDE... loans and gifts from parents or relative#
ZNCLUDE... reduction in fees even if you do not receive the money directly
CONSIDER. .. work as a stipend if you are -receiving income from teaching or research in your
field of study and are paid by your school or an affiliated organization
No (Circle and skip to question 40)...... X 38/y
Yes (Circle and see instructions}e.oeivenn 0

IF YES: On the back of the cover letter is a set of code numbers that describe stipends by source and
type. Use the code numbers to answer the following questions:

A. Describe your stipend (if you have two or more, describe the one that has the highest value).

39-40/X
B. Do you have a second stipend?
’ IF YES: Describe it
IF ¥0:  Write "yy" in the boxes 41-42/X
39. Please estimate the total value you received from all stipends during the academic year 1961-1962. In-
clude in your estimate the value of a tuition scholarship, or tuition remission (even if you received
no money), income from teaching or research in your field if you were paid by your school or affiliated
organization. (Circle ome)
Less than $200........... 1 43/¢
$ 200 - 499......... 2
$ 500 - 999......0.. 3
$1,000 - 1,499....... .. 4
$1,500 - 1,999 .....000 5
$2,000 - 2,499 ...... .. 6
€2,500 - 2,999 ........ 7

N $3,000 - 3,999......... 8
’ ' ) $4,000 and over........«. 9
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FILL QUT THE GREEN¥ PAGES IF YOU HAVE £ NROLLED THIS ACADENIC YEAR (1961-62) FOR COURSES APPLICABLE TQ A DEGREF

ON THE BACK OF THE COVER LETTER

| PLANS FOR NEXT YEAR--1962-1963 ]

AND TYPEL. USE THE CODE NUMBERS TO ANSWER THE FOLLOWING QUEST!ONS.
40. A. Have you accepted any stipend for th‘e academic year 1962-63?

IF §O: Write "yy” im boxes and skis to B.

IS A SET OF CODE NUMBERS THAT DESCRIBE STIPENDS BY SOURCE

R
s , 44-45
IF YES: (1) Descridbe your stipend. (If you have two or more, 4-45/%%
describe the one that has the highest value.)
(2) Do you have a second stipend?
IF YES: Describe it. 46-47/XX
IF ¥0: Write "yy" in the boxes.
B. Did you decline any stipend that you were offered for the academic year 1962-1963?
IF KO:  Write "yy" in the boxes. ‘
IF TES: Describe the stipend you were offered. (If you were offered more 48-49/XX
than one, describe the "best” one.)
C. Did you apply for the academic year 1962-1963 for any stipend thet is still pending?
: Write "wywyl 4 . .
IF §0 1 e. yy" in tl'ze boxes 50-51/XX
IF YES: Describe the stipend. (If more than one is pending, describe
the "best” one.)
D. Did you apply for the academic year 1962-1963 for any stipend for which you were fijected?
IF RO: Write "yy" in the boxes.
IF IES: Describe the stipemd. (If wmore than one rejection, describe 52-53/XX
the stipend you would have pre ferred. )
41. Indicate Yyour plans for the coming (1962-1963) academic year, by circling one of the following:
-Will continue studies in...
Same field, same school. ..o iiiiiii il 54/1
3Same field, but different school..........cc......
*Same school, but different field....... e
*Different field and different school..............
Will not be enrolled because...
Work for degree will be completed.................
Studying in absentia................... I
*Interrupting my studies temporarily............... 8
*Quitting my studies short of the degree...........
*Why are you making the change or changes indicated (*) above?
42. If you plan to go to school in the coming year, 1962-1963, do you plan to go... (Circle one)
Full-time........... veess X 587y
Part-time................. 0
43. Did getting (or not getting) a stipend influence your plans for next year?
No (Circle and skid to 0. 49)........ 3 56/2
*Yes...... [ et eaaneas e ee e 4

*IF YES: What was the influence?

PLEASE SKIP TO QUESTION 49.
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IF YOU HAVE NOT BEEN ENROLLED SINCE JUNE, 1961 FOR COURSES
{IF YOU HAVE BEEN ENROLLED FOR SUCH COURSES DURING THE SPECIFIED TIME PERIOD,

ANSWER THE FOLLOWING QUESTIONS

APPLICABLE TO A DEGREE.
skip TO Q. 49.)

44. A. Had you at any time considered enrolling during this current (1961-1961) school_year‘for degree study DBEES(IN.‘S
(on campus or-by correspondence)? (Circle ome) "no o . e CX 1y
. *Considered it, but did not apply to any school..... 0
#Applied to ene or more schools, was not accepted
by any........ . e e et ittt e e
#Applied to one or more schools, accepted by one or
. MOT €4 v s oo u s v aasosononoosassosossnsssnsssensassn 2
*B. IF YOU CONSIDERED OR APPLIED: Write the code number from the 12-13/XX
' cover page which best describes the field you considered.
45, Which of the following describes your reasons for not enreolling this past year? (Circle as many as apply)
o No desifre €0 dO SO.t vt eiiutesiaaeiosesensasasanetsiossnssssasasesannsns y 14/R
Could get a desirable job without further schooling............cccvvvon X
.1 wanted to get practical experience firsti...... ... .0t 0
Finances......... TS 1
Fear of academic difficulties........coouvuiiiien il ininns 2
Problem of admission to the school (type of schobl) I wished to attend... 3
Military service, active duty Or reserve Program........ccccoroones-ucsas 4
Health or other personal obstacles..... ... .ot il cannnian 5
Family responsibilities. .. ... iniiiiiiiiieneenernsanascanesaanansonns 6
Lack of time.......cituitiiinieeeeiitaseratososensoasssannsasanannnns e 7
No school available where I was living........couiiiiieceaanna ceeeen . . 8
Other (Gzrcle and Specify) 9
46. Have you considered enrollxng next vear, (any time between June, 1962 and June, 1963) for courses appli-
cable Fo a degree (on campus of by correspondence)? No (Circle and skip to Q. U8).evevvr i vuvnnnn Ve 4 15/3
‘ _ . Yes (Circle and continue with Q. 47).....cc.uu.. .. S
47. IF YOU CONSIDERED ENROLLING NEXT YEAR:
A. Have you applied for admission to any school for the coming yeer (1962-1963)? (Circle one)
No, and I’m not planning to apply this year (Circle and skip to D)...... . 0 16/R
No, but I'm still planning to apply (Circle and skip to B)....... e 1
“Yes, I applied to one school....... e Ciseaiseaaen hees ey 2
*Yes, I applied to two or three schools........... e taeraaraessae s 3
*Yes, I applied to four ormore schools. .. ..o oni i iiiiniianiiinnnn, 4
*IF YOU'VE APPLIED: (1) What is the current status of your applicationa? (Circle onf»in each column)
~
G;cepted by: {Rejected by: |Pending at:
(Circle one) | (Circle one) |Circle one)
No schools................ 5 5 5
One school............ ... ] 6 6
Two or three schools...... 7 7 7
Four or more schoolsﬂ. 8 8 8
’ 17/R 18/R 19/R

ON THE BACK OF THE COVER LETTER
SOURCE AND TYPE.

IS A SET OF CODE NUMBERS THAT DESCRIBE STIPENDS BY
USE THE CODE. NUMBERS TO ANSWER THE FOLLOWING QUESTIONS.

B. (1) Have you accepted any stipend (scholarship, fellowship, research or teaching assistantship) or similar

financial™aid to students, for the academic year 1962-1963)?
EXCLUDE. ..loans and gifts from parents or relatives
INCLUDE. .
CONSIDER. .work as a stipend,

.reduction in fees, even if you do not receive the money directly

if you are recéiving income from teaching or research in

your field of study and are paid by your school or an affiliated organization.

IF ¥0: Write "yy" in the boxes and Sktﬁ to (2).
IF YES: (a) Describe your stipend. (If you have two or more,
describe the:one that has.the highest value.)
(b) Do you have a second stipend?

IF YES: Describe it.
IF K0:  Nrite "yy" in the boxes.

20-21/RR

22-23/RR



47.

Continued

B. (2) Did you
IF ¥O:
IF YES:

12

decline any stipend that you were offered for the academic year 1962-1963?
¥rite "yy" in the boxes.

Describe the stipend you declined. (If you declined more than one, describe
the "best! one.) .

24-25/RR
(3) Did you apply for any stipend for the academic year 1962-1963, that is still pending?
IF §O: Write "yy" in the boxes.
IF YES: Describe the stigend. (If more than one is'pending. describe
the "best” one.)
26-27/RR
(4) Did you apply for any stipend for the academic year 1962-1963, for which you were rejected?
IF ¥O: Write "yy" in the boxes. T
IF YES: Descri@e the stipend. (If more than one rejection, describe 28-29/RR
the stipend you would have preferred.)
C. Did getting (or not getting) a stipend influence your plans for next year?
[ P 0 30/R
Yes .. veer 1
D. Do you expect to enroll for further degree study during the coming academic year (1962-1963) either
on campus or by correspondence?
No (Circle and answer Question U8)...... eeee B 31/R
*Yes, on campus full-time.............c0vuuuvs 7
*Yes, on campus part-time........c..00... vies 8
*Yes, correspondence....... Sseesteciirasaanses 9
*What are you planning to study? (Indicate the field by copying the code numbers from list inside
the cover letter.)
32-33/RR
. SKIP TO Q. 49
48. FOR THOSE NOT PLANNING TO BE FNROLLED DURING THE COMING ACADEMIC YEAR (1962-1963). ..
A. Do you expect to go on for further degree study (on campus or by correspondence) in the future?
(Circle one)
No (Circle and skip to0 Q. U8).eeeesennnnn... 0 34/R
Probably not (Circle and skip to Q. 49)..... 1
*Probably yes....viiiietennnniennnannnn feamae 2
*Yes..... ceteienaned vesssnsas tesavasesiensses 3
*TF YES OR PROBABLY YES:
(1) When do you expect to begin? Make your single best prediction. (Circle one)
’ Academic Year:
'63-'64. . it veeeds § 35/R
’64-'65. e iiiiaiitnnnnesne 6
'65-"66. .. iiininnn vevesaens T
PE6-"67 i iiiiiiaiaaa.. 8
No specific date inmind.......ic0vveiinnee. O
(2) Refer to the field list and write the code number which best
describes the field in which you expect to study. 36-37/8R
(3) Which of thé following best explains why you are postponing your further studies? -
- (Circle any which apply) )
I want to get practical experience first........... 2 38/R
Finances. . vouuenieotiiioanooreseosanunannennenennn 3
Military service, active duty or reserve program... 4
Problem of getting admitted.........0vvvvevnen.nnee. §
Health or other personal obstacle..........ccuvvnve 6
Family responsibilities....vcviireneeeeennnneennenas 7
No school available where I am now living.....ve0.. 8
Other (Circle and Specify) 9
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| ATTITUDES AND OPINIONS |

EVERYBODY PLEASE ANSWER:

49. How would you rate the following aspects of your undergraduate college or university? {Circle one answer for
each aspect) : :
Fxcellent | Good ) Average| Poor ?::;;lgﬁgﬁlzr
Caliber of class room teaching.. ......c.veoceeveoncerenr-rs X o 1 2 3 39/;
Curriculum and course offerings...........oieciiiianaravanns 5 6 7 8 140/4
Facilities and opportunities for research (including library) X 0 1 2 3 41/f
StUdEnt BOUSINE. +« eonesronnannsorannoncss snnmnstiosoessss . 5 6 7 8 9 ‘a2/4
Caliber of the students,...covervoanee nisanaenraneereneercs \ X 0 1 2 3 E43/y
Knowledge and professional standing of the faculty:......... 1 S .6 7 B 9 :44/{
50. During the year since you graduated, have any of the following been a source of worry or concern for you? (Circle ‘
as many as apply) :
My children®’s health and development.......... 1 45/0 Career plans.....cociviieiiaannns Weeencrresoenen 1 46/d
Ability to make friends.......ciceciiivncnanens 2 School studies this year.........ccoiesurennancs 2 :
Physical health... ... ... i iciinnceenns 3 Emotional §EREE .- v wnsasinsasereassesininsnnns 3
FiNANCES s s v mnvecrvonsneastsssneesssoanoniosts 4 Relations with my parents..... s ereersassanenee 4
CLoneliness. . .he.s it eaccmi et maan . 5 World conditions......... e ereser ety 5
Dating, relations with opposite seX........... 6 Relations with in-laws.......... e e . . 6
Goals in life........ ... . Ceeeen Lesadaanns .7 My job........cca0us Cesecacsrseansnes cheesaenaen 7
Relations with SPOUSE...cssecesenassoscansss .. 8 Other problems (Circle and Specify)
; | 8
None, NO WOrrie€s....... cernenne tesiterenseanaasen 4]
51. Which of the following do you expect to give you the most satisfaction in your life? Most Next Most
Satisfaction| Satisfaction
(Circle one)| (Circle onej
Your career or occupation..... ieesenst saasatiesenaaem i enn eieitesecarsbacasanane X X
Family relationshipS .......................................... . F N ‘e 1] (1]
Leisure-time recreational activities. . .....civreciraacnennn Ceeceraeas Ceeaeseeeaann i 1
Religious beliefs or activities.......cocervamreracnnn ' Ceedarane Cesa e veeeecen 2 2
Participation as a citizen in the affairs of your community...cc.uveeeeccvconaccnnce 3 3
Participation in activities directed tgward national or international betterment.... 4 4
47/y 48/y
52. Listed below are some adjectives, some of which are *¢‘favorable,'’ some of which are ssunfavorable, '’ some of
which are neither. (Please circle the ones which best describe you.) Consider only those which are most char-
acteristic of you as a person. (Most people choose five or six, but you may choose more or fewer if you want to.) |
Ambitious......... tevenss O |Energetico....... veraen 0 [Methodical.......ecveet O QuiCtocseeeiosnsoncsccnn 1]
Athletic....... PR 1 {Fun Loving...ccoovevnens 1 ‘IMiddle Brow............ 1 |Rebellious... cocvovnvnnn 1
Calm...vovenaens ieesenen 2 |Good Looking....ieasevs 2 Moody...ovus Ciresaessra 2 Religious..cvseccsooseces 2
Cautious.l............ . 3 |Happy...«.- e e 3 |[Nervous......... veve 3 [Reserved......cocneiennn 3
Conventional::...ooeeeee. 4 Hard Driving........... 4 |[Non-religious......cv:0 4 Shy.ceveeenroeceeananaan 4
Cooperative.., e reeeees 5 |High Strung............ 5 |Obligingeseecovoeons . 5 Sophisticated....... seee 8
Cultured...cevevevaas veo 6 [Idealistic.....c.vovvnn 6 |Outgoing.....eeaeenn vea 6 Talkative.......0n creses 6
Dominant...eeeees veeseen T |Impetuous. ... e 7 Poisedeeecevosconasenses 7 Tenge.....eeues ceesannes T
Easy GOinge.ccosroessns ., 8 {Intellectual....... ceed 8 Politically Liberal.... 8 Unconventional.....eoeee 8
Efficienti.ccoisocesneas 9 Laz& ...... e RPN 9 |[PoliticallyConservative9 Hitty¥..oeueoonoancsoases 9
49/R 50/R ' 51/R 52/R
53. How would you‘feel about working overseas for a few years, in your regular occupation, for each of the following

types of organization? (Circle one

for each kind of organization)

Definitely would like to
" ‘Would like to under certain conditions...
Definitely would not like to.....

Pri Non-Profit Federal U.N. or Other|
B:lyate o on-'rot§ | Government International

siness rganization Agency ‘Agencies

(Circle one) | (Circle ome) (Circle one) | (Circle one)
X 3 7 X
0 4 8 (]
1 S 9 1
53/y 14/2 55/6 56/y
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A. Since you began college, have you seriously considered employment in any of the following Federal Governmental]
departments or agencies or in the Peace Corps? (Circle any whick apply)

IF ¥0: (Circle and skip to 0. 55)..... vee X 57/y
IF YES: Indicate which agency(ies)
State Department.......... e, o' Agriculture......ooouiiiiiiiiiii i X 58/R
United States Information Agency.. 1 Commerce (includes Tensus) -..iviniinnnnnn.a.... (4
Central Intelligence Agency....... 2 Federal Reserve Board......... et et e, 1
Aéency for International Health, Education, and Welfare....... et aas . 2
Development (formerly I.C.A)... 3 Interior.........0.0.... PP PP e 3
Peace Corps............ociiniil. 4 Justice (includes FBI).....................u..... 4
Other in international affairs Labor (includes BLS) evviiniiininann.., Ceereaeaa. 5
(Circle and S{;ecify)______ Defense (includes career military service)....... 6
5 Post Office....................... P 7

Treasury (includes internal revenue).........0... 8
Other in domestic fields (Circle and Specify)

B. Have you taken any of the following Federal! Governmental examinations? (Circle one or more of the
alternatives for each of the exarinations) e ——

Federal Foreign |United States
Peace Service Ma?:%i:‘s:t Service Information
Corps Entrance Officers Agency
(PC) (FSEE) (MI) (FS0) (USIA)
(Circle one| (Circle one (Circle one{(Circle’ one (Circle one
or_more) or more) or more) or _more) or more)
I have taken it.................. Vet e aeea 0 0 (4] 0 0
I took it and plan to take it again......... 1 1 1 1 1
I haven't taken it but plan to do SO.. . au... 2 2 2 2 2
I never heard of the exam .................. 3 3 3 3 3
I've heard of it but have decided not to
take it because;
«-.I don*t think I could pass the exam..., 4 4 . 4 4 4
.«.Even if I passed the exam I probably
wouldn’t be selected...... 5 5 5 5 5
«+.I wouldn't like to be subjected to the
investigation involved..... e et 6 6 6 6 6
.-.It takes too long to find out whe ther
you're selected............ 7 7 7 7 7
«+.I'm not interested in the types of
governmental positions filled throu_gh
this exam....oooovuuinein.onn.. .. e 8 8 8 8 8
-«.Other (Circle and Specify)
9 9 9 9 9
59/R 60/R 61/R " 62/R 63/R
| FINANCES
| |

Considering money borrowed for education (tuition, living expenses while in school, books, etc. )... how much
money. ..

Less than $500 to | $1,000

None $500 $999 | or more
A, g;egou personally owe now for undergraduate training? (Circle - 6 y 8 9 64/5
B. have you borrowed for post-graduate studies? (Circle one) 6 7 8 9 65/8

C. do you expect to borrow for post-graduate studies next year :
(Academic year 1962-1963)? (Circle one) 6 7 8 9 66/5
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56. How much do you have in the form of savings and séturities (or other assets which could be converted into cash
in an emergency) and how much are you currently in debt (excluding mortgages, bills paid within the month, etc.)?
Debts and
Assets liiabilities
Nothing.......... . PN X X
Less than §199.......0vvvvn 0 0
$100 - 499.....eiiienaaans 1 1
$500 -~ 999.............0... 2 2
$1,000 - 4,990.......covuunnn 3 3
$5,000 OF MOTE..cvvvunnns 4 . 4
67/y . 687y
§7. Please estimate your current average monthly income before taxes and deductions. Do not include any inéome you
may have from scholarships, assistantships, or other stipends awarded to students.” (Ct7cle one in each column)
o | Tyt feneny Tncone "un sieauate sonihty”
Emp loyment and other income) in ;gz: cgzczmzi;zgzs?
(Circle one) (Circle one) - (Circle one)
None...coouans 2 2 None............. 2
$1 - 199. 3 3 $1 - 199. 3
$200 - 299. 4 4 $200 - 299. 4
$300 - 399. 5 5 €300 - - 399. 5
$400 - 599, 6 6 $400 - 599. 6
$600 - 799. 7 7 $600 - 799, 7
$800 - 999. 8 8 $800 - 999. 8
$1,000 or more. 9 9 $1,000 or more... )
69/1 70/1 71/1
§8. How many of your grandparents were born in the United States? (Circle one) None. .. L0 TasX
ONne..coveravans 1
Two.....covnns 2
Three......... 3
Four.......... 4
59. What is your predominant national background? Mother's side Father’s side
of family of family
(Circle one) (Circle one)
English, Scotch, Welsh, English Canadian, Australian, New Zealand........... Ceee X X
Irish. . iiveieieiniesnimiasossocaons e ereseneaann bewetestt et et e 0 ]
German, Austrian, Swiss..c..cieviiiniitiiiincas P 1 1
Scandinavian....... Leeeiteseseaa it eer e enanan U 2 2
Italian............ AN O 3 3
French, French Canadian, Belgian.........tcuueuiiiuenereiitoneacentsoancnsisannas 4 4
20e S TE 1Y - WP oo 5 5
Russian and other Eastern EUropean.......c.coveverecuaeeaacaasaansirans seererenens 6 6
American Negro.... ... «iueennsiinanaassotonasanss essrsecsteaanns . ceseevans 7 7
Spanish, Portuguese and Latin American (Mexican, Puerto Rican, Central and South
American)....... .. . siiiiiaeiiiiataeaeaanane e PRI esenns tseseviasnes .o 8 8
Other (Circle and Specify) [] 9
737y 74/y
60. How frequently do you attend religious services?

(Circle the closest number)

Weekly, almost without exception.... 4

75/3

Several times a month.............. . 5
Once a month. .. .iiiiiinnnnnaceroannse 6
- Two or three times a year.......ce.. 7
Once a year....... .........,.......; 8

Never...eooveaa-

sesrtseaass



In the box at the bottom of the page is your current mailing address, according to our records.
IF IT IS CORRECT, CIRCLE“THE LETTER X IO THE RIGHT. ....cevvevnne. X

IF ¥OT, PLEASE CIRCLE THE LETTER y TO THE RIGHT AND MAKE ANY
NECESSARY CORRECTION......

.......... Gereesssvareresceniansane ¥

We will use this address to mail you a copy of & report on our research as soon as we receive your
questionnaire.

Is this (corrected) current address your most likely address one year from now?

Yes.......... 1
*NOo. ...oovn., 2
*IF ¥0: Your most likely address one year from now
Name of residence hall, department, company, etc,, if any
Street Address
City or Town Zone State or Country

EYERYBODY ANSWER:

C.

Name and address of someone who will know where you are or could forward a letter to you if you were
not at the address you listed above:

First Name Middle Name Last Name

Street Address

City or Town Zone State or Country

IMPORTANT

You have now completed the questionnaire. Please drop it in the enclosed postage paid
envelope and return it to us.

Thank you very much and Good Luck.




NATIONAL OPINION RESEARCH CENTER
SURVEY NUMBER 450X

COLLEGE GRADUATE SURVEY

EEBRUARY 1963

YOUR MOST LIKELY ADDRESS IN THE
FALL, IF DIFFERENT FROM ADDRESS
INDICATED IN BOX AT RIGHT.

STREET ADDRESS

YOUR SOCIAL SECURITY NO.

any STATE

1.  What are y&u doing now (since the first of the year)? (Column A)

Also, what will you probably be doing this Fall? {Column B)
. " B,
N':)w “In the Fall
_ {circle ony which apply}|(circle any which apply)
Working full-time at a type of job which | expect to be my long-run career field i 1
Working full-time at a type of job which will probably not be my long-run career field 2 2
Working part-time . . 3 . 3
Working as a teaching or research as.sisk:nt in conjunction with my postgraduate degree program |- 4 4
Going to graduate or professional school for a posigraduate degree 5 5
Toking courses, but not toward @ postgraduate degree 6 6
In the military service (Full-lime active duty) 7 7
Being a housewife, mother 8 8
" Other, (Circle and specify} 9 ()
9/0 16/0

l EMPLOYMENT ‘

IF YOU ARE NOT WORKING NOW, OR IF YOU ARE WORKING ONLY AS A TEACHING OR RESEARCH ASSISTANT, SKIP TO QUESTION §,

2, -Which field best describes your job? [Inside the letter ‘enclosed with the questionnaire is a list of fields of employment and study. Enter the code number that best
describes your job.)

- 1-12/RR

3. When did you start working on this job? (Circle one}

Before June 1961 1 13/R
June, July, or Aug. 1961............
Sept., Oct., Nov., or Dec. 1961 ...
Jan., Feb., Mar., Apr., or May 1962..
Jupe, July, or Aug. 1962 ...
Sept., Oct., Nov., or Dec. 1962
After December 1962 ....ccseernanse

"4, Which of the following best describes your employer? (Circle any which apply}

Seif-employed, professional partership, or in business owned by my family ........... 1 14/R
Private company or corporation...cuseereassessieens 2
Elementary or secondary school or school system -
Research organization or institute. ...

" College or University or Junior College.
Federal Government {U.S.) . .ccccvrinnnnes
State or local government......icuiiisriennisinine
Other (circle and specify)

Cagaw
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L CAREER AND POSTGRADUATE EDUCATION

EVERYONE PLEASE ANSWER:

5. Which field from the list of fields inside the cover lefter best describes your anticipated career field? Please anter the code number of the field
you expect to be your long-run coreer and ignore any stop-gap job or temporary military service which might precede it.
IF YOU ARE A WOMAN; If you plan to combine marriage
and work, code the field of em-
ployment, not housewife. Use
code number for "'Housewife' only
if you do nof expect to work af T
all.
15-16/XX
In addition to writing the code in the
boxes, please describe your anticipated
career in a few words here.
é. The following activities cut across a number of specific jobs. Which ones do you anticipate will be an important part of your long-run career work?
{Circle any which apply)
Teaching ... .5 17/4
Research ... )
Administration . -7
Service to patients or clients..... 8
None of these....ccocveeveinnvieieiieer e 9
7. Flease indicate the highest degree you now hold, the next degree you expect to receive, and the highest degree you expect to hold eventually:
Bachelor’s {Undergraduate] | Professional e.g. LLB, Arts & Science Doctorate e.g. PhD,
None e.g. BA, BS, BE,. MSW, MD, JD, MEd, Master's e.g. MA, MS EdD, JSD,
BPhar., etc. etc. etc, ete.
A. Highest degree you now hold
[Circle one) 0 1 2 3 4 18/X
B. Next degree you expect to receive
gree you exp 0 . 2 3 4 19/X
[Circle one)
C. Highest degree you expect to hold 0 ] 2 3 4 20/X
{Circle one)
8, Have you enrolled for one or more courses applicable to a degree since you were graduated from coliege?
Yes (Circle and skip to Question 14, next page).... . X 2i/y
No (Circle and answer the questions below)
9. Do you expect to go on for further degree study (on compus or by correspandence) in the future? (Circle one)
Ne (Circle and skip to Question 24, Page A O 2/R
Probably not {Circle and skip te Question 24, Page 4) ol
Probably yes .., .2
Yes ... .3
10.  Refer to the list in the cover letter and write the code number which best describes the field you expect to study,
23-24/RR
1. When do you expect to begin? Make your single best prediction, {Circle Acodemic Year
one) ceacemic Tear
1962-63 (This year) .2 25/R
'63-64 ... . 3
'64-65 .4
'65-66 .5
'66-67 .6
No specific date in mind -7
12, Have you applied to any school for study during the coming year {1963-64)%
(Circle one) YOS e X 26/R
No (Circle ond skip to Question 24, Page 4)... . 0
13. What is the current status of your applicationst (Circle any which apply}
' Accepted by one or more schools 27/R

Rejected by one or more schools ..
Pending ot one or more schools wveceeeienns R

SKIP TO QUESTION 24, PAGE 4.
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PLEASE ANSWER QUESTIONS 14 THROUGH 23 IF YOU HAVE ENROLLED FOR COURSES APPLICABLE TO A DEGREE SINCE GRADUATING FROM COLLEGE.

14. Please write the code number from the cover letter that best describes:

. [A) Your current {most recent) field of study ........... 28-29/XX
(B) Were you previously enrolled for graduate or
professional courses in any other field? r
Mo {Write "'yy'"" in the boxes). 30-31 /%X
Yes (Indicate fleld} cvviiiicinacnne - /

15, Which of the following best describes your primary reason for enrolling in your current {most recent) study program? {Circle one)
Definitely intended to apply enroliment to a postgroduate degree ... .. aimmmmierinerinincsinisieisma s e X 32/Y
Primary reason not necessarily to get a postgraduate degree but: ’
... to pass certification requirements for teaching or counseling in primary or secondary school system .......... .0
..... fo gain specific *‘job knowledge' for my present or future employer 1
..... to enhance my own knowledge regardless of degree, career, or job benefits.. .2
..... other (Circle and specify| 3
16.  Were you enrolled for one or more postgraduate courses last Summer (Summer session 1962)¢ (Circle one}
Yes.. 8 33/7
No.... 14
17. Do you expect to be enrolled for one or more courses next Summer (Summer session 1963  (Circle one)
’ Yes ... 34/3
No .
Undecided
18.  Please indicate which cotegory best describes what your enrollment status was, is, or probably will be for each of the following academic terms. (Circle one

in each of c_olumns A B, C andD.}

A B D
. {Circle one)| {Circle one) | {Circle one]! [Circle one)
IF QUARTER OR TRIMESTER SYSTEM:—>[  pall '62 Winter '63 | Spring ‘63 | Fall ‘63
., Circl .
IF SEMESTER SYSTEM:—>| Fall 62 | Spring '63 | g gojaw | Foil 63
In a progrom in which "‘full-time study'’ is possible
ond carrying: :
E full course lood or greater X X X X
'; less than a full course load 0 0 0 0
fe) no courses, enrolled only for completion of 1
l': thesis, independent research, elc. 1 ! !
E . . . i
b In nlgf.ﬂ .schoollor other program in which full-time 2 2 2 2
study is impossible: E
For correspondence courses 3 3 3 3
El) Interrupting my studies temporarily 4 4 4 4
T B No intention of going on further 5 5 5 5
5 CEI Completing thesis, doing independent research, etc. é é é
g G Normally attend summer sessions only 7 7 7 7
t 2 '| My school is on semester system 8 8 8 8
[E) Other (Circle and specify) 9 9 14 9
35/y 36/y Iy 38/y

IF YOU HAVE NOT BEEN ENROLLED AND DO NOT PLAN TO BE ENROLLED AT ANY TIME BETWEEN SEPTEMBER 1962 AND MAY 1963, SKIP TO QUESTION 24, PAGE 4.

19. Please write the name of the school which you are now atlending or have most recently attended.

SCHOOL CITy STATE {country if non U.S.)
20.

39/7
21. What is your grade point average so far in your post-bachelor's studies?
IF LETTER GRADES ARE NOT GIVEN, translate into letter grades as best you can.
Less than No grades
A l A- ’ B4 B { B- l C+ I c l c- { C- received yet 0/y
(Circle one) 0 1 2 3 4 5 6 7 8 9




[ —

22. During the academic year 196263, did you recei

ve a stipend (scholarship, fellowship, research or teaching assistantship) or similar financial
aid to students? s

EXCLUDE . . . loans and gifts from parents or relatives .
INCLUDE ., , reduction in fees even if you do not receive the money directly
CONSIDER . .. work as a stipend if you are receiving income from teaching or research 'in your field of study and are paid by your

school or an affiliated organization

© No (Circle and skip to Question 23 below) wvevecvereenn... X 41/y
Yes (Circle and onswer A, B, and C below) ......ccoun. o 0
IF YES: On the back of the cover leiter is a set of code numbers that describe stipends by source ond type. Use !her code numbers io answer
the following questions: o
A. Describe your stipend (if you have two or more, describe the one that has the highest value).
42-43/RR

B. Do you have o second stipend?

IF YES: Describe it .

IF NO: Write "'yy"" in the boxes 44-45/RR

C. Please estimate the total value you received from all stipends during the academic year 1962-1963. include in your estimate the value
of a tuition scholarship, or tuition remission (even if you received no money), and income from teaching or research in your field if
you were paid by your school or affiliated organization.

Less than I $200 I $500 l $1,000 l $1,500 l $2,000 l $2,500 1 $3,000 , $4,000
$200 . -499 -999 ~1,499 -1,999 -2,499 2,999 -3,999 and over
46/0
{Circle one} 1 2 3 4 5 é 7 8 9

23.  This question applies only to that part of the academic year 1962-1963 in which

engaged in academic studies. During that period, which of the followin
any income from scholarships, fellowships,

you were {or expect to be) enrolled for courses or actively

g will have provided you with $200. or more in financial support? (Exclude
assistantships or other stipends.) (Circle any which apply)

Full-time job vovviiiiciiiiievecivr et

Subsidy from present or future-employer
Income from spouse’s employment ...

Parents or relatives

Withdrawals from savings ...c.ccevvecinssieisine oo,

National Defense Education Act loan ..
Other 10an  weieciicecsneenee e
Part-ime job other than a research or teaching assistantship ...
None of the above ............... .

[ BACKGROUND INFORMATION |

EVERYONE PLEASE ANSWER:
24. What is your sext

Male .. 1 48/0

Female «oiiniiiiiiiiaccc i, 2
25. tht»is your current marital stotust  [Circle one)
Single, no definite plans to be married at present X 49/y
Single, have definite plans to be married before Sept. 1, 1963 0
Single, have definite plans to be married ofter Seph. 1, 1963 . ..o mvcereemeeeeeeerreesersee oo A
Widowed, Divorced, Separated [answer A only) - 2
Married (enswer A and B) 3

IF WIDOWED, DIVORCED, SEPARATED, ANSWER A ONLY:
IF MARRIED, ANSWER A AND B:

A, How many children do you have now {count -a current 3

What is your spouse doing currently? {(Circle any
pregnancy as one child)? (Circle one)

which apply}

None ... s 50/R Working full-time X 51/R
One .. e & Working part-time .. v ueiinireceecmsenessnen 0
TWO cereeannnn . 7 Military service (full-fime active duty)..u.cieeereeererens e 1
Three ........n.. 8 Housewife, mother....... e 2
Four or more..... v . 9 Going to school.............. 3

Other (Circle and specify)




26. Please indicate both the religion in which you were reared and your present religious preference.

Summer session commencement, 1961  wicvunasscsanissnnes
Other (Specify)

X
Spring commencement, 1961 0
1
2

Protestant Cil;r::‘?c Jewish Other None
AL RELIGION IN WH!CH YOU WERE REARED
[Circle one) x 0 1 2 3 52/y
¥
8. PRESENT RELIGIOUS PREFERENCE 5 s 7 gs 9 53/y
{Circle one) )
*if you circled *Protestant” or “Other,” please specify denomination(s):
27, W‘het is your racial background? White .. 54/y
Negro....
Oriental ...
Other (Circle and specify}
2
28. Which of the following’ best describes the community which you think of as your hometown during high ‘school dayst  [Circle one)
TSUBURE n & metropolitan area - CENTRAL CITY or non-suburban city in a
F‘::rm with o population of ....... metropolitan area with a population of ......
open | More than §00'000 100,000 Less than More than 500,000 100,000 50,000 10,000 Less than
country| 2 million to2 to 100,000 2 million fo 2 fo to to 10,000
million 499,999 ’ million 499,999 99,999 49,999 ‘
X 0 i 2 3 4 5 6 7 8 9 55/y
29, What kind of work did y.our father do when you were age 167 {If deceased or retired, give his major occupation when he was working)
Occupation:
Duties:
| COLLEGE BACKGROUND |
"30. What was your career preference when you started undergraduate college? (Enter the code number from the list of fields}
Give your single strongest preference even if it was vague or if there were several alternatives.
If you had absolutely no preference, write *‘yy' .in the boxes. 56-57 /XX
31. What was your undergraduate major field?  (Enter. the code number from the list of fields)
If you had a joint major, give the one with the most course credits. : 58-59/XX
32, What was your pr;zvious undergraduate major field? (Enier the code number from the list of fields)
If you had not shifted ma|or: write ‘‘yy"’ in the boxes. ‘ 60-61/XX
If you had several previous majors, give the first one in which you were officially registered, ’
33. What was your cumulative (overall) grade point average when you completed your undergrudume studiest (IF LETTER GRADES WERE NOT
GIVEN, franslate into letter grades as best you can)
A . A= - B4 B B- C+4 C C- D4 D or lower
(Circle one) 0 T2 3 4 5 é 7 8 9 62/y
34. When did you receive your bachelor's degree? [Circle one)
1 do not yet have o bachelor’s degree ...imuinnnn X 637y
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THE FOLLOWING QUESTIONS REFER TO THE PERIOD WHEN YOU WERE COMPLETING YOUR UNDERGRADUATE STUDIES.

— —

POINT OF REFERENCE, PLEASE THINK BACK TO MAY 1961 AND ANSWER IN TERMS OF YOUR SITUATION THEN.

IN ORDER TO INSURE A UNIFORM

35. What was your academic status at that time? (Circle one/

Registered Spring term and studying for a bachelor's degree to be awarded at Spring 1961 commencement (May,

Summer session commencement

Registered Spring term and studying for a bachelor's degree to be awarded at 1941 Summer session commencement...

Other (Circle and briefly specify your academic stotus:

June, July, but before

) 4
36. How old were you? (Circle one) 1 . 30 or
4 ~ ’ oo 20 l 21 l 2 [ 2324 | 2529 | il
young 65/y
0 1 2 3 4 S [
37. Which of the following was the appropriate income category for your parental family? Consider annual income from all sources before taxes. (Circle one)
ANNUAL INCOME
Less than $5,000 $7.500 $10,000 $15,000 $20,000 | have
$5,000 to to to to and no 66/9
. $7,499 $9,999 $14,999 $19,999 over idea
t 2 ' 3 4 5 é 7 8
38. Please indicate your parents’ {or step-parent's if parent was dead) highest educational attainment at that time. {Circle one in each row)
. Graduate or
8th grade Part High High school Part College professional degree
or less school graduate college graduate beyond the
) ) bachelor's
Father "(Ci;c!e one} ) . 4 5 é 7 8 9 67/3
Mother (Circle one) 4 5 6 5 s 9 68/3

39. Which of the following categories best describes the usual occupation of the head of the household in your parental family at thot time? {Circle one)

A, If the head of the household was a woman, also circle here..
B. If the head of the houschold was retired, also circle here

Professional ............
Proprietor or Manager .......
Sales (Other than Sales Mana
Clerical......
Skilled worker ...
Semi-Skilled worker
Service worker...
Unskilled worker.
Farmer or farm worker

ger or A

dministrator}...

40. ‘What was your anricipafed career field at that time?

Please give what you expected to be your long-run career and ignore any plans which you may have had for school, temporary job or tem-

porary military service.

IF YOU ARE A WOMAN: If you planned to combine marriage and work, code the
“field of employment, not housewife. Use the code number for '"Housewife''

only if you did not expect to work at afl,

70-71/XX

41. How did you feel about the occupation which you indicated above as your anticipated career field? (Circle one)

I strongly preferred it to any other .....,

I could have been tempted by one or more alternatives:...

t actually preferred one or more alternatives ............... rersssneesessseras 2

42, What was your possible alternative career field?

If none, write *'yy" in rhe'boxes.

If your alternative had the same code number as the one to question 40, write **

yy'' in the boxes,

If you had more than one alternative, give only the one which you thought was most likely.

73-74/%X

THANK YOU VERY MUCH FOR FILLING QUT THE QUESTIONNAIRE



