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PREFACE

This survey was called into being to answer the need for an objective evaluation,
on a national basis , of the television series

, "

The' American Economy The program had

been sponsored by the Learning Resources Institute, the American Economics Association

the Joint Council on Economic Education, and the National Task Force on Economic
Education. The basic objectives of the survey were formlated initially by a special
committee of the aforementioned National Task Force. The Learning Resources Institute

then contracted with the National Opinion Research Center to design and execute the

survey.

In addition to the valuable data which concern the educational television program,

a seeming wealth of informtion about high school social studies. teachers has emerged

in this study. We feel , therefore , that the account of this research will have value for

the larger education commnity, in addition to the meaning we trust it will have for

those concerned with educational television in general and for those, in particular, who

were responsible for making available "The American Economy

Through various statistical techniques , we have attempted in this research to as-

certain the effects of the television program on the economics knowledge and teaching

practices of those who watched it. The writer is fully aware , and asks that others

reading this report be also, of the limitations of a statistical survey in assigning

cause and effect responsibility. This survey was conducted after the fact. In order

to make precise assertions of the causality behind observed behavior , an experimental

controlled before-and-after study, or matched group study, is needed. What we can do

and what , in fact , this survey has done, is to determine whether a real relationship

does exist and to control statistically certain of the factors which might possibly be

responsible for it. When all such analyses point to the same conclusion , as these do,

then it seems that the inference of causality may be justified. But it sho.uld be remem-

bered that it is with inference that we are dealing. In those places in this report

where caution is needed against making unwarranted interpretations of the data , we have

tried to call attention to that fact.

The first chapter of this report consists of a brief summry of the major fin ings;

its purpose is to give a general overview of the results. In the service of brevity, only

the regular viewers of the television program are compared with the total samle of social
studies teachers. But the findings presented in the body of the report also control



economics background, thus setting them uller perspective of course, the

separate data chapters contain some detailed findings which ar not mentioned in the

summary . For these reasons, it is hoped that those persons interested in more than a

cursory review of what this study determinedwiUrefer to the full report.

The professional economist, or educator, upon reading this report will doubtlessly

arrive at conclusions and see implications which we did not consider ourselves competent

to assess.. This is in the nature of the role which the researcher here assumed:

; .

unfolding the facts and leaving conclusions and implications to those working close

in the affected fields.

Many people have given professional assistance and advice during the progress of the

study. In pa:ticular, I wish to express my thanks and deep appreciation to the following

persons: Professor G. L. Bach, Chairmn of the Nationai Task ' Force on Economic Education

who has advised on all matters of economic education which the survey entailed as well

as provided valuable suggestions for the analysis ar:d report; Dr. John Taylor, Preddent,
and Dr. Toni RObinson of the Learning ,Resources Institute, for their frequent help during
the planning and execution of tn survey;Mr. Paul Borsky and Mr. Paul Sheatsley of the
National Opinion Research Center, particularly for th ir help in developing the survey

. design and for advice along the way; Dr. Elizabeth Lymn, BORC who supervised the data

being prepared for tabulation; and Dr. Seymur Sudman also of BORC , who prepared the

sample and provided assistance and advice on all analytical and statistical procedures.

Thanks are also xtended, for their technical assistanc to: Mr. Pat Pa.ge of
NORC for carrying out complicated computer operations; and to Mr. Len Soifer of the

Datatab Corp., for handling the preparation of I B..H.. cards and machine tabulatians.

With appreciation for all the assistance received from those mentioned sbave and

others, the ;writer remains responsible entirely for the contents of this report.

Ann F. Brunswick
Study Director
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SUMY OF FINDINGS

The following pages highlight some of the findings
from a national survey of high school social studies

, teachers - The NatioIiaLOpinionRes,earchCent
Uniyersity of c:hicago condu d this research for
the Learning Resources Institute. Its objective was
to evaluate" the television series

" "

THE AMRICA
ECO OMY. tI ' From September 1962 to May 1963, this
program was presented in half-hour segments , five
times a week

, ,

oven some 240 t levision stations
throughout the cotlntry One of the progra s primary

, target audiences was high school social studies tea-
chers and this research is concerned solely with
their ,reactions to the presentation of the program
during 1962-1963. The survey hasyieldedinformat.ion
about 'all high school social studies teachers, as well
as the special data on the characteristics of teachers
who watched the ,television program an4: the effective-
ness of th program for ' those who watched it. 

A. WHO WATC , A RIPAN, ECONOFI.'

1. The Size :'Ol:theAudience About l

' '

in 5 high school social studies teachers

che4: the program at some time during the 1962-
63 season. If this pr9po tion is projected onto the tOfalpopulation of
high school social studies teachers

, ,

reported at between 60 000 - 65, 000,

it would appear , that approximatelyl2,500 teachers watched some part of
"The American Economy" series.

Most, viewers watche.d on an "occasional" basis: three-quarters of the teachers
(73 percent) reported that they had wat hed l ss ' freq ent ly than one program
each ' week. About I in 4 vie.wers , an estimated 3 500 social studies teachers

were "regular " viewers who atched at least one program each week; half of these

regular viewers reported that they watched three ormo,re of the programs every

week. About a fifth of the regular viewers , orie percent of all Social studies

teachers, indicated that they had taken the television, course fo college or

in-service credit. 1, Because their number is small , in this report these "for-
credit" viewers are grouped with other regular viewers.

1 If we COmpare this figure With the number of credit viewers estimated by the

Joint Council on Economic Education, 5, 500 it i apparent that high school
social studies teachers were only one portion of the credit-takers. 



heir-Back!:round of College Economics About 5 in 6 (84 percent) of all social

studies teac\1ers have had at least one

one- semes er college economics course, better tha 2 in, 5 (44 p'ercent) have had

at least three.

The Regular Viewers Teachers who watched "The AmericancEQonomy'f regularly have

taken1lore c.olleg;eec0116n1ics th.an other t achers: two-

thirds (67 percent)' of "the ;regular viewers have iQad three or more college eco-
nomics courses.

3. Their, Academic Background Just about ,every high school sociai studies teacher
has a bachelor I S degree, and 2 in 5 :holda higher

degree. However,' otily teacher, in,25 hasma:jored in economics; One iri 9
teachers has majored in physical education for a degree.

Two thirds of the teachers have arneda degree'within , the past ten years , and

2 out of every 5 teachei arecurr ntly workiriitQ\i rd :anotherdegree.

Slightly more than half of the teachers (56 percent) reported that t);ey were
gradri ted, in the top quarter ' of their college class.

Teachers who watched ' The American Economy

" '

regular
have more advanced degrees: 3 in 5 have some degree

beyond the bachelor ' s Only slightly more among them (six percent) have

, 1lajored in economics but very ,few of them (two percent) have ever majored

The Regular Viewers

in physical education.

Regular viewers completed their formal education longer ago than the other,
teachers: better th.an. half (57 percent) have had their last degree more than

ten years. t re somewhat l ss likely than the non-viewers to be Iworking

currently for some degree -- only 1 in 3 is doing so.

SlightlYJnoreregular ,,iew rs were. in the top quarte.r of th ir college graduating.

class, about two-thir:ds of them 65 percent) repo t-ed , this S tanding.

Their Professional Int'erests 

: ,

Nearly all , high school social studies , teachers
belong to some professional organiz tion; n 5

of all; th teachers , elonged to ' at least three of them About half (49 percent)

have held some professional office. " Somewhat more than half (54 !'ercel1t), attended

at least five lectures and professional meetings in the year preceding the su.rvey.

y I teacherln 20 indicated hat he r ad no prof ssional periodicals regularly;
half of the teachers reported that they read at least three of them regularly.



The Regular Viewers : On each of these measures, those teachers who watched

The American Economy" regu1.iri:y reported a greater:

degree of professional involvement than the other teachers. Three quarters
of the regular viewers belonged to at least three professional organizations;
almost three-quarters of them have held some professional, office. Better than
7 in lO (72 percent) attended a minimum of five profession l meetings or lec-

tures in the past year. Three-quarters of them read at least three professional

publications regularly.

Some Personal Characteristics The median age of all the high school social

studies teachers was 33.5. Four-fifths of them
are men. Their median teaching income was just over $6, 000.

The Regular ,Viewers Compared to other social studies teachers , regular viewers

were older , with a median age of 43. 8 years. Although
still predominantly male , there are more women among them than among the other

teachers: the ratio of women ,to men was 1 in 4 for all the regular viewers and

I in 3 for regular viewers who have had, three or more college economics courses.

Regular watcQers were earning higher teaching salaries, their median teaching

income being close to $7 500.

Their Teaching Experience The average ( edian) number of years which the entire

group has been te ching was 8.4; 1 in 5 of the teachers
(19 percent) have been teaching twenty years or longer. They have been teaching

high school social studies , specifically, for a shorter time -- a median of 5.
years. Just I in 9 of the teachers indicated as much as twenty years of this
experience.

Most of the teachers' (7l percent) teach only, social studies classes , but few
(13 percent) teach a separate course in economics.

As a group, regular viewers have been teaching twice as

long as teachers who never watched liThe American Economytf --

a median of 14.3 years. 1;hey have been teaching high school social studies

more than two times longer than non-viewers -- a median of 10. 8 years.

The Regular Viewers

Nearly all of them teach social studies exclusively; in lO of the regular

viewers taught nothing else. And they were about four times more likely than

the non-viewers ,.to be teaching a separate course in economics -- 42 percent
of those who watched "The American EcoI1omy" regularly weXje teaching such a

course.



70 ocation of Teachers Proportionately mpre of the tea hers in metropolitan areas of

under 2 milliQn populaj:ion, than in other size commnities ere

, :,

regular viewers of the program. Those located in the central cities of all metropolitan.
areas were more likely than teachers in suburban and fringe districts to , view the pr()g:ra11

regularly. " Hardly any of the teachers in the smallest towns and rural counties watched

' '

The Americlln Econom" regularly.

Regular viewers were more likely ,tq be teaching in large schools:
Were teaching in high schools which have ten or more social studies teachers: or have

500 or more pupils. Only about 3 in 10 non-viewers' teach in schools this large.

TH EFFECTIVENESS OF tiTH AMICA ECONOMYfI

Statistical analysis , in the absence of a controlled laboratory type
experiment, can show only that a true relationship exists between- two
con.ditions , a relationship not arising from chance. The caus behind an

fect may be inferred but cannot be proved by these statistical pro-cedures. 
l. Difference in Economics, Test Scores: To see whether watching " The Americran Economy

improved teachers ' understanding of economics J all
social studies teachers in the samle were given a carefully selected shortened form ()f

the standardized "Test of Economic Understanding. This test was prepared by a national

commttee of distinguished economists and educators , under the chairmnship of Dr 0 John

Stalnaker , President of the National Merit Scholarship ,Corporation, and has now been

taken by thousands of high school students , college students , and others. The pe:rformnce

of 1atchers of "The American Econom" on this test was compared with that of other

, social studies teachers.

Regular viewers achieved significantly higher scores on this test than did occasional

viewers and non-viewers:

Regular viewers attained a mean score of 18. 9 compared to l7.0 for
other teachers , on the 25 question test used. One out of three
regular viewers scored 23 or more (nearly perfect) compared to only
one out of ten other teachers.

There was considerable variation in the scores
test, reflecting, one would assume, comparable
mic understanding. The standard deviation was
regular viewers, 4 for non-viewers 0

of teachers on the
variation in econo-
approximately 5 for

20 Was the TV Program Responsible Watching "The American Economy" regularly appears to

have been responsible for a part of the higher test

scores of regular viewers. When comaring scores only for teachers who ha.ve taken at
least three college economics courses , the average score of regular viewers with that



many economicsc;ourses,was .just half a point higher than theco11arable Ilon-viewing
group. However, when allowances we emade , through statistical controls , for dif. 
ferences. i previous economics training plus professional activities which may measure

. . , .

motivation and reflect exposure 'to other informtion sources , a statistically signi-

. '. ' . . .

ficant part of the higher scores of regular viewers was still attributable to the

TV program.

Furthermre , when ,five additional fac1:orswere introduced forstat:istical control

in order, to test ,their importance and interaction in explaining test scores, watching
the tele,;ision program three or more times a 'week 'was found to have the largest weight.

In this combination, .when teachers were ,alike in ,all other of these respects viewing
the program three : or more times a week added 'almost four points over not viewing at
all. This compared 'to almost two points gained for having five or more college e onomics

courses over not having any. The weight for teaching a course in Economics or roblems

of Democracy was only siightly better than one point. These weights , of cQurs , apply

only in this particular combination of factors, among which thorough televiewing of

The American Economy" appar nt1y played the largest role when all else was held con-

stant The combination of all these factors explained but 15 percent of the total

differences in test scores. It is clear, therefore, that there are still other fac-

tors which are responsible for a major part of the differences among high school

social studies teachers with regard to their economics understanding as measured on

this test.

Regular viewers of TheAmerican Economy" indicated

they have increased the amount of time they spelld in
their' classrooms on econoIic' topics , compared to other social studies teachers.

act on Teaching Practices

Three out of ' ten regular viewers reported they are now spending
more time on at least six out of 11 economic topics listed. This
compares to only about half as many of the other teachers who in-
dicated such an increase over the past two years.

Teachers w e asked to indicate for e ch economic topic whether they are now spending

more time teaching it than they did two years ag About a third of all regular

watchers reported spending substantially more time on: the role of markets , prices

and profits; economic stability and growth; the distribution of incomes, labor and

labor problems; the development of modern economic institutions; and money and banking.



These compare to about a quarter to a fifth of non-viewers who reported they were spend-

ingincreased time on these topics. But there were no significant differences between
viewers nd non-.viewers on increase time devoted to comparati.ve economic systems

international economic problems , and underdeveloped economies. 

c. WHT ECONOMICS IS'BEING 'tAUGHT IN HIGH SCHOOLS?

The , study provides data on how much time is spent by teachers on particu-
lar topics in economics arid their general preferences for analytical or
descriptive approaches in teaching economics. Regular viewers and other
teachers are compared on these matters. However , the extent to which
the differences are a result of the television program can be deter-mined from the findings. 

1. Time Spent Teaching Economics Topics Teachers were asked about the number of class

periods they would spend teaching eleven different

areas of economics during the school year. About half reported that they would spend

six periods or more on each of at least three topics About I in 6 teachers planned

to spend this much time on at least seven of the eleven topics.

The Regular Viewers Regular viewers were spenc:ing more time teaching these topics than
the other teachers. Upwards of three-quarters of them (77 percent)

indicated that they would spend a minimum of six periods on three or more of the topics.

One in 3 regular viewers planned to spend this much time on at least seven of the topics.

2. Which Topics Recei.vedMostAttention:

(49 percent) of all ,those teaching economic topics and 7 in 10 of the regular
planned to spend at least six class periods on this.

The topic receiving mo t cla$srooll,timeW'

comparati.ve ecqn() C. systems. II , AiJout half
viewers

About half or more of all regular viewers report~d plans to spend six or more class

periods during the school year on: the development of modern economic institutions;

international economic problems; the underdeveloped economies; the distribution of

incomes; the role of markets , prices and profits; and economic stability and growth.

By contrast , only a third to a quarter of non-viewers indicated plans to spend six

or more class periods on these topics.



Method Preferred in ,Teaching Economics Information was obtained on teaching

approaches and methods, Three prob lem

situations were posed. On each , the teachers were asked to rank three alternative
approaches in terms of how much they s ress hem in their own teaching of the

topic. The three alternatives represented analytical, descriptive and his-

torical emphases.

Among all teachers, the descriptive approacbwasmostpopular , then the analytical
anQ., finally, he nistoricaL Only about a , quarte,r. (?7 percent) of the teachers
elected the analyti(:al approach first for aqy two or f()r dlthree of, the situations"

Furthermar when asked directly whether they ge.ne.rally 'tavore.d the descriptive
orthe anaiyt:cdapproach i.n their teaching about economics, ' half of all the
teachers answered the descriptive arid a quarter the analytical. The remaining
quarter said they gave equal emphasis to ' the two.

Regular Viewers Regular viewers stressed the analytical approach more heavily

than the other teachers did. Better than 2 i 5 regular viewers

(44 perce.nt) ranked the analytical approach in first place ' for at le.asttwo of
the three situations, followed by descriptive and historical approaches. And

almost 2 in 5 indicated that they generally emphasized the analytical aspects

in the.ir teaching about economics matters.

WHICH HIGH SCHOOLS OFFER A SEPARATE COURSE IN ECONOMICS?

Separate courses in. economics are offered in about' 2 out of 5 high schools. These
are concentrated especially in the large metropolitan centers, Almost three-quarters
(73 perc nt) of high schools in the central cities of the largest metropolitan areas

OQQ,OOO or ,more population) offer a separate , course in economics; in the suburban
aI)d o tlying parts of these metropolitan areas and in the central cities of the

smaller metropolitaI)
respectively have a

portion is , less than
only 3 in lO.

areas, slightly more than half the schools (56 and 55, percent,

ep!lrate cours in economics. , In cities of 10-50,000 the pro-
1 it) 2 (44 percent) and in the smallest twons and rural areas

The Regular Viewers Regular viewers were more likely than other instructors to

be teaching in a high school which offered a separate course

in economics: about 2 in 3 regular viewers (64 percent) but fewer than half the

non-viewers (46 percent) were in these schools.
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DESCRIPTION OF TH SURVEY

1. BackJ!round

During the eight months from September 1962 to May 1963; the television course

The American Economy" was shown on about l82CBS.televisionstations and an

additional 54 educational and 5 independent television stations

' '

throughout the
country. ttThe American Econ?my" WaS resen ed byt e Lea ning Res9urcesInstitute
a' non..profit organhation representing the educa ionat' co nity, and established

to develop, promote , and cClordinate college courses for credit on television net-

works. The course was co- sponsored by , the American ,Economic Association, the

Joint, Council on Economic Education, and The National Task Force on Economic
Education.

While of general value to all citizens, the course was designed especially

to be of value to the high school social studies teacher. It included five
half-hour lessons per week for thirty-tWo weeks. Emphasis was placed on developing
an understanding of how our economic system works, on analyzing questions of

economic policy and familiarizing viewers with economi facts , concepts , and

institutions. Every fifth lesson was concerned with educational methods appro-

priate for the teaching of high school economics. The course was offered for

college credit in more than 350 in.stitutions as well, as for in-service credit
by a number of Boards of Education.,

At the conclusion of the television course , evaluation of its' impact and

effectiveness was considered desirable as a gUide to' future programmng. ' With

this purpose in mind , the Learning:R.esources Institute contracted with the National

Opinion Research Cente to design' and execute a national survey to evaluate the

effectiveness of "The American EConomy , among high school social studies teachers.
Preliminary research objectives were formulated bY an .advisory group of the National
Task Force on Economic Education.



2. Research Ob ctives

The primary objectives of thi rese rch may be outlined as follows:

l) To describe the size and characteristics of the atidience for the tele-

vision course among high school social tudi s teachers.

2) To describe certain characteristic$oftheir viewing such as when and
how often they watched , the extent to which the course was taken for college or

teacher in-service credit, and how much the teachers felt the program contributed
to their knowledge and skills.

3) To evaluate the extent to which' the television series may have increased
the economicttrlderstanding of its viewers.

4)' In so fat as possible, to determine whether the television' series had,
any effect on the actual" classroom teaching prac,tices of the viewers'

5) In addition , it was recognized that a representative, national sample

of high, school social studies teachers, would yield, perhaps for the first time
a national basis , systematic information , about personal and academic , back-

gr9 nds, teaching experiences and practices , professional motivations and aC :lvi-
ties, and the like. chinformation would be of considerable use to persons

responsible for teacher training and curriculum planning, in the field of economics

in particular and in the social stud esgenerally. Furthermor , because this

objective was of such a broad nattlre , it served well as the stated rationale for

the survey when appealing for cooperation from school administrators and teachers.

3. Definition of Terms:

From the ou set it was , neCeS$arYd tod fine
basi to the survey" namely: a) whic): courses
b) which ,teachers were to be con$idered social

ds of high schools would be included.

clE! rlyandto , liini: t ' certain terms

Were, to be c nsidered social studies;
studies teac ers; and c) which

The following are thedeUnitions ad-

here to throughout this research: 
a) Any subj ct that was taught within the social studies department of th

school was accepted as a social studies subject. The following represents the

kinds o high school subjects which might be within the purview of the social

studies department:

1 A ' brief report is
studies teachers.
cooperated in the

in preparat10nwhich deals with these eneraldata about ,social
It will be sent ,to the many teachere nd dlIinistrators who

survey and asked to see the results.



Geography. Economic Geography, Earth
American , World or other History
ocial Science

Civics , Citiienship ' GovEm:iUi
Problems orCha1IEu1g A)fJ) tIo racy
Economics , p;con()m , Institutions
Occupations

' ' " "

, i' 

, '

, InternationaLRalationSJ
Gonsumer EdQcation

Science

b)To be' e1iglMe for participation inthes rvey,; the te cher,mustbe teaching

at least half of his classes in a, social studies subject. If, he taught social
ty:dl less than' half-time " he ,was 'not included. It ill be particularly important

t() keep this qualification in mind when readingth,e mat riald sc1;bingthe charac-
teristics of' social studies'teacJ;ers: that we are d a1ing primarily with full

time social studies teachers and ()n:IY withtl1ose,who teach: social, studies at
TEiast half-time.

c) All th hi.gh' schools in this survey were public schools; none were junior
high c.hools. Oniyfour-yearand ' three- ar high sc;hopls wereiiic1uded , plus

in the few cases involVing a joint or cOrilnation junior.:seniqr high school

just, those social studies teachers responsible for ' teaching ,in grades .9 - 12.

, A. Row Data Were Collected -- An Overview:

'the survey instrument was' a two:"part , wr:itten questionnaire, both parts together

designed to conform ,to , the, length of the usual high school ,class period. All,
questions were of the short-answer type and most were prepared with pre-coded

answer categories. Most questionnaires were completed at a group nieeUn8 of all

the social studies teachers in that school; the administratibn of " the questionnaire

was always under the supervision of an NORC representative;

The survey proceeded n two sta es: l)tI8:king the arrangements for a date and
time when all the social studies teachers in the high school could be called

together, to fill in the questionnaire; f) adm niste1;ng the questionnaires at

the survey ession.

5. Arraneiri2for the Survey Sess,ion

Initial contact for setting up the survey was made through a letter from the

study director to the superintendent of schools responsible for each of the selected

schools . This letter outlined briefly the survey s purposes and procedures, em-

phasized the importance of haviIlgcoopera,t;ioIl, fr,om every, se,lected ,school, and

explained that 'a represerit:ative fro ?.1e NationalOpinron Research Center would
call in a few days. The purpose of the call was to ans er any questions that



the school officiaLmight have arid to find out how' he wished her to' proceed with
the matter. This initial contact led subsequently to a meeting between the :NORC

representative and the high school principal' and/or chairman of the $ocial studies
department , to set upon the specific time and date, the survey session and

to determine exactly how each teacher would be notified about, the s.ession. Care
was taken to describe the survey 9nly in terms of its general interest in social

studies teachers. In the c,!ses where the school w,ished to see the questionnaire
befor hand , the school officials cooperate4 in not informing the ,teachers that
there were , ques tionl' on economics. This rra important) as they realized ) to
avoid any respons as that might be introduced if the t achers were ware , ahead
of time of our special interest in economics and should elect to participate or

to stay away on this basis.

The public planation of the survey defined it as one designed to obtain

information from a nationally representa ive sample of high school social studies

teachers as to their educational backgrounds ) teaching experiences and views of

certain subject areas. All participants were assured , that no particular schools
or teachers would be identified in the report of the findings.

6. The Survey Session

If all the social studies teachers in a school ha4 the same hour free the
survey session was scheduled for that time. In other cases ) a department meeting

was held after school hours at which the teachers answered the questionnaire.

In' some of the larger city schools , if the teachers did not have a common free
period and no after-school time could be arranged , the department chairman made

an office available to the NORC representative for an entire school day to which

the teachers came to answer questionnaires during their free periods.

Whenever the survey could not be completed by all th teachers at the same

time the importance of keeping the nature of the questions confidential was

stressed and the teachers were requested to avoid any discussion of the survey

until all the teachers in that school had participated.

Mos t of the schools responded in January and February, 1964.

pated after March.

None partici..

7. The Questionnaire.

Part A consisted of 25 factual , multiple-choice questions ) each with four

answer alternatives. These wer taken from the "Test ' of Economic Understandingtf 2

est of Economic Understanding ) published, hy Science Research Associates, Inc.,
259 Eas t Erie Street, Chicago 11) Illinois. 



standardi ed testdevEllopedby a committee of leading economists, educators

and psycbometriciansunder ,the chairmanship of Dr. John M. Stalnaker , President
of the N?tional Merit Scholarship Corporation. This.test has been administered
to, Some OOO high. school students and 'smaller numbers 'of college economics

students and high school teachers.

The series of questions in Part A 'provided an objective measure of economic
understanding appropriate to the content of the .iTheAmerican Economy" television
series. 'The teachers ' instructions described" them as "d signeci to record some

of your views ' on ' how an conomy operates" . Any exp1:cit refer rice to this being
a fttest" was carefully avoided, since it was assumed that some teachers might
react ne atively to being "tested"

Because a 30 minute maximum time limit had to be observed for completin rt A

teachers handed in this part of the questio naire before proceeding to the second

part. Part B asked about the teachers I personal and academic backgrounds, teaching

experiences , professional activities . viewing of tiThe American Economy . and class-

room practices in teaching economics.

Teachers did not enter their names on the questionnaire. Instead , each ques-

tionnaire had matching identific tion numbers On Parts ' A & B and the two parts

were rea fter they were handed in.



Chapter III

; SALE DESIGN

I. Sample of High Schools

Because there was no master list of all social studies teachers in the United

States, a simple probability sample of teachers was not possible. Instead , a

representative, ':ational sample of high schools was used. A sample of 580
high schools was drawn from a listing prepared by the NORC in October 1963

especially for, this purpose. The listing included all public high schools
cept those which were junior high schools only) which were operating in

the Fall of 1963 and which were located in the NORC I s 72 primary sampling

units and the l44 counties that they represent. The 72 NORC. sample points

constitute a nationally representative sample proportionate to population and

the high schools located within them could be assumed also to form a repre-

sentative sample of all ' public high schools.

For this sample , the high schools within certain sample points have been

weighted , by dividing their overall probability of selection (about I in 12

or . 0833) by the probability of selection which that sample point carried in
the national sample. Thus we developed a weighted national sample of high

schools which was proportionate to total population and, consequently, to high

school population. All percentage findings presented in this report are based

on weighted data, although some unweighted totals of respondents are presented

and were used for deriving estimates of sampling error.

2. The Respondents

Within each of the 580 selected high schools, all instructors teaching social

studies at least half-time were eligible as respondents in the survey. Some

of the schools (13) proved not to have any half-time social studies teachers.

Questionnaires were returned by 2 986 teachers at 527 schools (unweighted

numbers). About 200 of these questionnaires were discarded , for the, most part

because th , teachers indicated that they were teaching social studies less
than the required proportion of time.

The findings presented in this report are based on completed questionnaires

returned by 2 791 high school social studies teachers. Table 1- below presents

information about the response raF.e , based first on the total sample of 580

schools, second, on the total number of half time or more social studies



teachers in thesed schools, and fina ly. based on the total number of social

studie teachers within only the cooperating schools. We see that only about

I school in 17 refused coopera ion; within schools which did cooperate, an

average of about 10 of each 11 eligible teachers returned questionnaires.

Table 1

RESPONSE ' RATE AMONG . SCHOOLS AND TEACHERS ,

Schoo Is

Teachers in
All Schools

Teachers in
Cooperating Schools

Cooperated 88% 83% 91%

Refused

No el gible sodial
studies teacher (Not applicable)

The response rate varied for different regioqs of the country and in dif-

ferent I:ized "c;ommunities. , Table 2 presents the proporUons of teachers who

cooperated in the four, major sections o the country and Table 3 presents

this information for four different sized commlJnities. The base for these

tables is the total number of eligible social studies teachers in all schools;

including t4e i schools , which did not cooperate;

. Table 2

RESPONSE RATE ACCORDING TO GEOGRAHIC REGION,

, ' '

Teachers , in
All Schools

, .

Nor thea, t 86% '

Nprth Central
Sou!:h

West

ALL REGIONS 83%



Table 3

" ' . .

RESPONSE, RATE ACCORDING TO COMMITY SIZE

.. .

Social Studies
Teachers in
All Schoo 

Metropolitan:
Metropolitan:
Small Cities:

000, 000 and over

under 2 000, 000

OOO to 50 ;000

75%

Small Town, Rural

ALL COMMITIES 83%

Because of regional and, commnity s ze differenc s in response rate, the

findings of this survey can ' be' expected to reflect asomewhat higher proportion

of teachers in the north central and western states and in small cities, towns

and rural counties. Accordingly, they understate somewhat attributes of tea-

chers in the northeast and south, and in the metropolitan Ilreas.

This will be seen when we compare the characteristics of the sample of

social studies teachers with appropriate

the distribution according to geographic

lation,
the third

population data. Tabl7 4 presents

region , first for the general popu-

in the second column for all teachers in secondary schools, and , in

column , for our sample of responding high school social studies

teachers.

Table 4

GEOGRAHIC D1STRIBUTION

Northeast
North Central

General'
Population

24%

A n- Secondary
School'- Teachers

Sample of High School
Social Studies Teachers

South

West

23% 2 I'%

' ' 

John W. C. Johnstone Volllnt:fIfIt'R for, T. at'ning :, National Opinion Research Center
Report No. 89; 1963.

2 Statistics of Education in the United States 1958-59 Series:

Schools.
No. 1 Public Secondary



Information was not available on thf diatribution of all secondary school teachers

according to commnity, size and degree of urbaniz tion. Table 4, however , indicated
'i:;

j, ' , : . . ':' ''- , "

how closely this distribution approximates that' of the general population and it may
be sufficieri f?rour purposes to compare here the sample of responding social atudies

teachers wit:h ' th general population data.

Table 5 , . :t

" .

COMMITY SIZE AND EGREE O ANZATION

.. \;:

General
Population

Sample of High School'
Social Studies Teachers

Metropolitan: 2 000,000 and over 22 . 17%

Central' City
Suburbs &, tski

lL4
l1.2

, .

Metropol iti:m: Under ' 2 000, 000

Central City, 
Suburbs & Outskirts

21.4
l8.

Small Cities: lO, OOO - 50, 000

" ,

14.
23.Small Town & Rural

Total Central City

Total Suburbs.. Onts irt:s
32.

29.

In Table 5 , we see that it is the crntral cities within the metropolitan areas

where the lowered responsejrate has led to some under-representation in the final

sample of respondents. Howev non qf the: discrepancies is large enough to have

a siBnificarteffect on the major findings reported here.

A Note Ahout- Sampling Estimates

Any sample finding such as appear, in this report , are estimates of population

farameters. They 
must be considered ' n terms of their standard error of the estimate--

hoW-near or how far a ay 'thi!y might be , from the, true population value which one would

. '. , . "

obtain if repeated samples of the s e population were drawn ,or if the entire universe

were studied. Accordingly, the percentage findings in this report should be inter-

3 Johnstone'

; :..

c..' opo cit



preted as indicating a percentag range wit in which . the true percentage is likely

to falL The magnitude of the rang wilt epen , in each case , on the size of the

sample on which the percentage was based: the larger the ample , other things

being equal , the smaller the range or standard error , of the stimate. The stan-

darderror of estimate also will vary accQrding to the size of the percentage:
tno e percentages at the extremes fluctuate less than the middle values.

In Table 6 we present thestanda error of the estimate associated with each

of the sample groups, at .differentpercentage levels. T4e are ba edon the raw,

unweighted number of respondents; because of some clusteriQg in our s amp lE7 --

rage of five teachers at each o.fthe schools -- estimates of standard error

have been derived from two-thirds of the actual unweighted number of respondents.

Table 6

PERCENTAGE STAN ERORS OF ESTIMTE

For Various Samle Groups and Different Percentage Estimates

Percentaee
95'

10 

, 85

20 ,

, 70

TOTAL

1.0
l.l

NUER OF ECONOMICS COURSES:l: 4 .8 l.1:9 l.l 1.53 1.3 1.5 1.5 2.
2 . 9 1. 7 2 .2 l.9 2.

WATCHED . THE PROGRA:

Occasionall
3+ Eco. 3+ ' Eco .

1.4
10, 1.3
lS , 85

1.1
30, 1.2

1.3

5 & more

1.1

1.5

R.egularly
il 

3+Eco.



ch or the entries in Table 6 represents on standard error. By doubling tnis

value we obtain the range above and below 'which the observed percentage might be
expected to vary in '95 samlings out of 100 -- 'the 95 percent confidence or
significance level. In order to compare ' ercentages for differehtanatytic
the standard error the difference should ; be computed by squaring the

groups

. ,

standard error of each perc tage , sumiing these two squares andthe"h extr cting
the square root of thest11X. When the observed difference between percentages

exceeds twice this

confidence ' level 

report satis fy the

Bmunb, it its statistically significant at the 95 percent
Unless otherWse noted, all, differences discussed in this,
95 percent cbnfidence level.



Chapter IV

WHO , WATCHED "THE AMRICA ECONOMY"? '

One in five of all high schbbl ' sbc1a1s ies , teachers
watched some program in nTh,eA ric n EconomYn set:ies ,

, ,

during the 1962 63 season. Three-quarters of them
wa.tchedbut occasibnally; the . remainder watched regu..
1arly..-at least one progt:am per eek. ,Credit viewers
numbered but one percent of ali high school socia.lstudies teachers. 
Teachers who had taken more collegeec nomi s, were
more likely to watch the program than the tea.chers
with little or no economics background.

1. The Size of the Audience:

Almost one in five (18 percent) of the high school social studies teachers
are known to, have viewed some program or programs in liThe AIerican Economy
series the first year of ,its prese1'tation, 1962-63. Just about, four in five
of the teachers ' (78 percent) have nevet: at anytime watched a program in ' 'The

American EconomY" series. Appa1:ently one teacher in fifty (two percent) was

a new recruit to the program this past year when a shortened version of the

series was ,offered on 45 educational television stations and the complete series

was available on seven other educational television channels.

We could determine also that another, o percent of , these teachers viewed the
program at some time Ot: timesbutdatawe e miSSin towhichof these two
years viewing occurred , or whether i1: was both years. These findings are sum-
marized in .Table 7 below.

Tab le 7

PROPORTIONS OFTBCHRS wao VUWD ''TE AMICA .ECONOMY"

N=279l*

Viewers Onl 

N=59 If\

All Teachers

Viewed this year and last
Viewed las t year only

, Viewed tpis' :yeat only
Viewed, year not .specified
Never viewed 

" ,

, 5% 20%

*N' s represent 'the actual 'number of res' pol1dents. ' But! all percentages were
computed on the weightedsa!lple.,



. ,

Il :"1.-

If we project these proportions onto the parent population of high school

soCial studies teachers" ;es t;Hnat' eq; ',t: eE!I1- 60' 000.., 65 , 000 we could expect

that about l2,500 such tea herswatched and remembered watching some part of
the sedes during the ' 1962-63 sea&,oJ1; ; about 3, 10Qof : , teachers who

watched the ' fitst year tChti sdmet )hit ' sebe during 1963-64;,

and that abou.t 1 , 250 of, t:heteach:et;, whq. had' Bot .wi!J:ch revi9us ly, watched

' .

I' '.
one or more progra

~~~~

ing 'th , se-6ond' ear:

2. Frequencv of Viewing

When we as ed' the :tea ers to in:ai'cate whether 'they' had ' ever watched

. . . ' ' . '

The American Economy , we as ecl, t;h,e also how frequently they ' had done so.
the response categories and their frequency of mention are given in Table 

Column A presents these data for the total sample. proportionsin Column, B

. "" .... 

are based , on only those te :ile.rs who viewed the pJ:()gram in the first year.

Table 8

FRQUENCY OF' VIEWING '" TH ' AMRICA 'ECONOMY

., j

TOTA , SAMLE FIRST 'Y'VIEWRS

".'. , ,

78%'

, 13 73%

NEER watched

.. " . , .

Watched THIS YE ONLY

Watched first year, NOT EVERY WEEK

Watched first year, AT LEAST ONCE A WEEK' 

Wat hed first year, ABOUT TWICE A WEEK

Watched first ' year THEOR MORE TllSA -WEEK

Data missing as to which year viewed

Because viewers concentrated so h avily in the least frequent viewing category

(less thahortce a week), forth andySi v'i wetswere' divided into just two

groups; those, watching l.ess otten than once every week, conceivably including
those'whowatched just once during the whole period that the, series was shown,

and those watching a minimum of one program each week. The first of these groups,

constituting about three- quarters of all viewers , have been tabei. occasi6nd"

. - ' ;". .' ' ..

viewers. As can be seen in the table abov . about 13 perc nt of. 8,

' '

social
studies teachers viewed a program "occasionally" during the 1962:"63 season The

second' groupare the '1regula,r v:ieW'er s", ;whq r e.d tha they watched t least

one program d more often more than one program;,;ceachof, 32, weeks that the

I Estimate provided by the National Council for
the Social Studies.



series was shown. n ular

" ,

viewers , accounted , for slightly better than one-quarter
(27 percent) of all who viewed the first year and five percent of the total sample

of high school social studies teachers.

These data on rates and frequency of viewing confirm almost , exactly earlier
estimates of the proportions of high s hool social studies teachers who watched

"The Amcirican Economy . A survey of social studies and business ec:ucation teachers
conducted in New Jersey by the New Jersey Centetfor Economic Education fO$d also
that five percent of the teachers said that they viewed the program regularly and

l2 percent reported ' that they watched it occasionally. It is interesting to note
that comparable estimates were derived even though the samples in the two surveys

were quite different NORC included only social studies teachers; business edu-

cation teachers were not included unless they happened to teach at least half of

their classes in what that school consJ.dered social studies. The NORC sample

was drawn from 72 standard metropolitan areas and counties in 35 different states

and the District of Columbia.

In summry, we observe that about ' one in five high school social studies
teachers watched the television series sometime during the 1962-63 season and

that about one teacher in twenty did so with regularity.

3. Viewers of the Pro1?ram Durin!? Its First Season

Only teachers known to have viewed, the program in the 1962-63 season are , inclu-
ded in the major analysis of viewers; teachers who watched only during the second

year it was shown or who did not. specify when they watched are included in the
s,ubgroupings for economics backg-round but not i the tele ision subgroups. This

exclusion was necessary ill order to insure comparability of response, since there
are ' several importallt respects in which the viewing experience the second year
TlJe American Economyfi was shown d;lfered from the firs t year. In the second year,

most teachers who watched could h. :veseen only the Highlights of Economics (short
version) as , gainst the full series that waf; available nationwide the year before.
Secondly. our survey coming in the middle of the school year meant that those

viewing, only this past year did not have the opportunity to complete even the ab-

breviated, program,; while those watching the year before, of course. had had the
opportunity to complete the course. In addition , our questionnaire was designed
to assess changes in classroom practice that might conform with what the television

series demonstrated. For those' who viewed this p.ast year only. no time had elapsed

, ,

dur ng which the televis ion eachings could have been put to use.



For these reasons , the analysis according to television subgroups includes

only those teachers who watched one or more of the program the tirst , ear, 1962-63.

4. Economics Back ounqS

Of major significance, beyond knowing that the r te of viewing among social

studies teach rs was one teacher in five , is to determine the economics back-

grounds that the teachers brought with them to their viewing of the program.

We asked the teachers to indicate how many courses in econou;lics they had taken

at the graduate level and how many they had at the undergraduate level. The

replies to the two questions were then combined , or added, to yield groupings

of the teachers according to the number of academic economics courses taken:

none, one or two, three or more. The last category was subdivided into three

or four, and five or more courses , in the general economics background groupings

when televiewing was not taken into consideration.

Of the entire sample of social studies te chers, about one in six (16 percent)

had never studied economics at the college level or beyond, somewhat fewer than

half (40 percent) had had one or two courses (one year or lessh and a slightly

greater number than that (44 percent) had had at least three college and/or

graduate economics courses. This latter group is made up of 24 percent of the

samle with three or four courses and a fifth of the teachers who reported at
least five college and/or graduate economics courses. A more detailed presenta-

tion of the numb.ers and kinds of graduate and undergraduate studies can be

found in Appendix A.

The television series was geared to a basic level of contemporary economics

thinking. And yet we see that those teachers with substantial amounts of p
ior

economics training (three or more economics courses) were more likely to view the

program than were those with fewer economics courses or with no academic economics

training whatsoever. nd further, we see that the relationship to prior

background is reflected less among those who viewed just " occasionally

more noticeable for those who watched liThe American Economy" regularly.

economics

and is

We considered graduate and undergraduate economics cours s to be additive because

graduate courses usually presume a certain amunt of undergraduate econo cs training,
When such prerequisites are lacking, the courses probably are at a level not much
beyond an undergraduate course and therefore not warranting preferential weighting.

3 Teachers who tobk "The American Economy" for credit probably included it in reporting

the number o their college economics courses. Since all credit takers account for

orily 1 percent of the sample , these results would remain about the same 
'were we to

exclude the television course from the count.



VIEWiNG PATTERNS ' ACCORDING TO ECONOMICS BACKGROUND

No Prior 
Economics Course

14";378*

: 1':
Economics Courses

3 or
Economics Courses

N=l1l1* N=1269*

;Never,watche
Watchedoccas ion,a 11 y

Watched regularly

?9% ?6t 76%

otal l ss than the entire sample because the relevant data weremissiIig
for certain respondents.

. .

In summary relating ,economics background as measured by the num er of under-

graduate and graduate cours $:it! economics which the 'teacher has had . to the likelihood
of viewing the television program. we see that ,those with more, academic experience with
the subject matter were more .likely to watch the series than were those with no academic

economics courses or with only one or two such courses.

This finding should 'not be a surprising or disappointing one. Students or 
media have noted that the role of the mass media i$ more one of reinforcing and sup-

porting e isting attitudes than 0 f developing new ones people select from their

environment stimuli that a e mea ingful, to them in term of their previous experience.
Furthermore recent studies in the field of adult education and the audience for

educational television channe.ls 4 show; that those who participate in adult educ.ation
program and watch educational television are more likely to be those who start with
higher educational levels. Thus the fact that teachers wit;h economics training w
the one1) most likely to view iiThe Am rican Economy" and to view it regularly is

consistentwi h -what has 'been found ,in related investigations.

A word might be entered ' hereabout the small group9 numbering 37 who vie'led
theserief: for credit. Credit viewers accounted for but six percent of all those

4 The following refe ences . in particular. are recommended
John Wo C. Johnstone. OP. cU

. , pp,

. 80. & : 136

Ithiel de Sola Fool & Barbara Adler,) 'ugdul:ati :ma1 Television Is Anyone Watching?"
Journal of Social Issues , 1962 , No. 2 (Vol.XVIl) , 57

Robert Wo Rattery" Great Decisions 1962: A Survey of Kit Buyers in Two Wisconsin Com-
munitie' Mi1waukee lnstitute for'WorldA, ffairs Education. University Extension
Division tJniversityof WisconsiIi$

" ,

19 ' 



viewing the program in 1962-63 and they constituted but one percent of the entire s

sample. In all discussions of findings they have been combined with the 126 teachers
(unweighted number) who viewed the series regularly since , of course , their number

was too small to provide, by themselves . any reliable statements as to their charac-

teristics and behavior. As to the matter of their economics background, it seems safe

to say that they at least conform to the already observed tendency for regular viewers

to have more economics backgrQund than those who viewed only occasionally and those

who never viewed, Table lOpresents the proportions with varying economics backgrounds
within each of the viewing groups , where "credit" viewers have been separated from

other I'regular" viewers.
Table lO

ECONOMICS BACKGROUNDS OF VIEWRS

Watched "The American Economy

Occasionally ularlyN=352* N=l26*', N=2140*
Credit
N=37*N=275

No prior Economics
course 16% 17% 10% l4%

2 Economics
courses

3 or more Economics
courses

*N' s total less than entire sample because some data were missing.

Thus , even for those among the regular viewers who were viewing "The Am rican

Economy

" ,

for college or in..ervice credit substantial college economics training

was the rule, It should be remembered. however, that some of the 37 credit viewers

may be including "The American Economy
U in their count of the number of courses they

have taken. The questions which determined the teacher s economics background asked

merely: UAbout how many courses did you take in Economics at the undergraduate level?"

and the counterp'art: o this question was asked about courses taken at the graduate

level.

5. .The Analvtic Groups

For the most part , the data from this survey have been analyzed by grouping tea-

chers into the following combinations:

5 The Joint Council on Economic Education has estimated the total number of credit viewers,

for "The American Economyff at 5 500. Thus it would seem that high school social
studies teachers formed a relatively small portion of all credit viewers.



A. Three televiewing groups I) those who never watched The American Economy

2) those who watched occasionally, that is'/ less often th n once a week , and

3) those who watched the program regularly 
9 that is one or more programs each week.

B. Three economicsbackgroun

' g,

. 1) those witb no priot: conomics course

at the college orgradu8te ' lev H. 2) those with one or two such courses , and

3) those with tq;ee or ' more , coilegeor graduate economics courses. For presenting
data according to economics 'background without controlling for televiewing, there

were sufficient cases to break the last group into 4) teachers with three or four

economics courses and 5) those with five or more These five categories are used

in the presentation of -data for the economics background groups.

c. The. televisi n by conomics groups t:hat is , teachers with differ,ing televi-
sion behavior (never watched 9 watched occasionally, watched regularly) who have like

economics backgrounds in this breakdown of the sa ple", numbers of regular viewers
are too small among all butt;eachers who have hadtbree or more economics courses
to permit reliable comparisons. Therefore , discussion of results for the double

breakdown by extent of televiewing within comparatively homogeneous e20nomics groupings

is limited to the group with three or more economics courses. Since however, most

differences involve the high economics (three or more courses) teachers against

those with fewer or no economics courses and the regular viewers, against the occasional
and those who never viewed $ this comparison is sufficient to test whether differences

noted for the broad television groups hold up when e onomics background is heid con-

stant. If differences do hold up when eCbnomics background is h.eld constant; we can
reason that they involve more than economics ttaining and are related either to the

televiewing eXperience itself or to the characteristics of teachers choosing this

experience. '



Chapter V

ROW AND WHEN DID TREY WATCH?

In this chapter we observe that credit-takers were
just about equally divided between those receiving
college credit and those receiving in-service credit.
The time of day when the teachers watched the tele-
vision program varied to s,()mei tentwith frequency
of viewing: more of the regular viewers than the
occasional watched in the early morning. The viewing
groups also showed differences in how they heard about
the program: almost half of the occasional viewers
cited the television page of the newspaper; more than
a third of the regular viewers had been notified
about the program by either their principal , school

superintendent, or board of education; among those
who said that they had heard about the program but
never watched it , the source of informtion was most

often another teacher.

Among the entire sample, the most usual sources of
informtion about the program according to frequency
of mention were: the television page of a newspaper
another teacher, notification by a principal or superin-
tendent or board of education. an announcement in a pro-
fessional journal , a mailing from a professional organi-
zation, and hearing about it at a professional meeting.

l. Credit Received:

On the first matter the type of credit received , we noted earlier that one

percent of the entire , samplE\'and six percent of 'those who viewed the program the

first year did so for academic credit. The type of credit received was almost

evenly divided between college credit (3.2 percent) and in-service credit (2.
percent). Among all regular viewers. just better than one in five viewed for cre-

dit: 12 percent received college credit and 10 percent in-service credit.
Table llgives the proportions of the different economics background groups,

of all regular viewers and of the regular viewers with three or more economics

courses who viewed "The American Economy" for credit.

Received:

Tab le 11

PROPORTIONS OF TECHERS WHO VIEWD tiTHE AMRICAN ECONOM''" FOR CREDIT

NO. OF ECONOMICS COURSES:

Total 3;'4 5 or more
Regular Viewers:

!! 

With 3+ Eco. Courses

College credit 12% l4%

In-service credit
No credit 94. 100%



We see that teachers w o have three or more economics courses are more likely

to, view for credit thanth()se with but on or two courses. This confirms T'1hat we

observed in ,Table lO on page 24 where four in five credit viewers are shown to have

had at least three economics bourses.

2. Time ofDavthe Program was Viewed

We asked the teachers: fiAt what time of day last year did you usually view
The American Economy ': programs?n Half of all those who. watched any of the programs

last year watched before 8:00 in the morning. But regular viewers were much more
likely to view at the early morning hours , 70 percent of, them did so, than were the
occasional viewers, among whom, 42 per ent viewed before 8:00 a.m. The next most
popularUme period was in the evening after six when 38 percent of the enUre
sample of viewers s id they usually atched. Occasional viewers were twice as
likely as the regular viewers to watch in the evening. Thus while occasional viewers
are rather evenly divided as ,to their e"r1y m,orning or evening viewing, reg\flar view
predomin ntly favored the morning hours. But there were no substantial differences

according to economics background.

Tab le 12

TIME OF DAY TI PROGRA WAS VIEWD

WATCHED THE PROGRMh

Occasionally Regularlv
3+ Eeo. CourseS 3+Eco . Courses

Watched early morning.
before 50% 42%

Watched' in tJ;e morning,
after

Watched early afternoon.
before 3

Watched the afternoon"
after

Watched tJ;e evening.
later

39% 70% 68%

.vH ' 
, In all tables , an asterisk is used when the proportion is smaller

af one percent. A dash iIidicates that there were no cases at all
category.

than a half

in that



Table l2 (cont.

NO. OF ECONOMICS COURSES:,

None

.! 

5 or more

Watched early morning, before.8

Watched in the morning, after 8

Watched early afternoon, before 3

Watched in the afternoon, after 3

Watched in the eve ing, 6 or later

50% 54% 52% 44%

It is understood, of course that time of viewing is dependent on a factor beyond,

the control of the viewer , that: is, the time that the program is show locally.
About 87 percent of the CBS network affiliates which carried the series showed it

in the early morning period, before 8 a. While all of the educational television

stations carried the program later in the day, the network program was available in

many areas where educational TV was not. Even so ' the fact that occasional and

regular viewers showed a marked difference in their time of viewing suggests that

availability was not the sole determinant for the heavy concentration of early

morning viewing among the regular viewers. Regular viewers probably had, just about

the same degree of choice in terms of program availability as occasional viewers.

These data suggest, therefore, that those who took their viewing seriously, i. e. watched

''The American Economy " regularly) were more likely to do so at a time when there were

fewer competing activities and fewer other demands on their time.

3. Awareness of the Program

Not every teacher who remembered hearing about "The American Economy" actually

watched it. Approximately 1 teacher in 8 (13 percent) of all the social studies

teachers reported that they had heard about the program even though they never

watched it. s would mean that close to 2 in 5 (38 percent) of all teachers who

knew of the television series never looked at it.

The aware n?n-viewers varied somewhat according to economi background: 1 in 8

(l3 percent) of the teachers with no economics but twice that proportion amcng teachers

who had taken five or more economics courses (26 percent) who had never watched the

program indicated that they had heard about it.

4. Sources of Information About the Program

All those who had ever heard about "The American Economy , even if they had

never watched it , were asked to indicate

Ten possible sources of information were

how they had learned about the program.

lis ted wi th an open category 0 f, "other
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Table 13 lists these alternatives , together with their frequency of mention by

the economics groups and by the viewing groups. Data presented in the table

as well as the discussion about them which follows are based only on teachers

who - heard about the program. This is about a third (35 percent) of the total

sample. The 65 percent of the teachers who said they had not heard about the

program are excluded from this discussion.

The source of information most frequently cited by the total sample of social

studies teachers was .'an announcement on the television page of a newspaper. 
Slightly better than one in three (35 %) of all the teachers mentioned the

television page. While the different economics background groups showed no
differences on this item, occasional viewers ( 46 percent of all who viewed last

year) were more likely to cite the newspaper television page than were regular

viewers or non viewers . among whom 34 and 25 percent , respectively, said they

heard about the program this way.

For the sample as a whole, one in four noted that he had heard about "The

American Economy' from another teacher. The extremely high economics background

group. those with five or more courses . mentioned this more than did teachers

with lesser economics background. The difference is larger, however . among the

televiewing groups teachers who never watched the program reported that they;

heard about it from another teacher more often than did those who actually viewed

the programs.

Slightly fewer than one in four teachers (23 percent) indicated that they

received notification about the program from a school principal, superintendent

or board of education , that is , notification from an official school source.

Frequency of mention of this source of informtion increased with increasing
economics background , and regular viewers more often ,recalled this kind of noti-
fication than did occasional viewers or non-viewers. While only 12 percent of

those with no economics courses cited such notification,. almost a ,third (31 per-
cept) of those with five or more economics courses did. And while , only about

one in five of the occasional viewers and of the non-viewers mentioned it . slightly

better than a third of the regular viewers did so.

This finding may deserve further comment. It suggests an in errelationship
with data presented later in this report about school settings (Chapters XII and

XIII) . There we note that regular viewers were more often teaching in larger

hools and schools where economics was taught as a separate course in the social



studies curriculum. It would seem likely from ,these' data, that these were1:heschools
alsowher there was greate-; activi:' ' on the par, of d\lca ion officials to bring

the program: to the attention of the social studies teacqers. The writer does not
feel) however ' that these data lpSb fa.cto, lead to the conclusion tha.tgreater
school backi gand publicity, leads to , the teachers 0 greater participation in the

program, To arrive at this conclusion, too many factors need teL be held ,constant
which were not, e,g, . whether or not the teacher teaches a course in economics

and whether or not economics is taught as a separate subject within schools and

stems with like amounts of official publicizing of the program.

One in five (21 percent) of the teachers who had heard about or watched

The American Economy li indicated that they had seen an announcement ,about the pro-
gram in a professional or technical journal. The likelihood pf mentioning this

also increased with increasing economics backgroundg from l5 percent of those

ithout any economics courses, to 29 percent of those teachers with five or moTe
such courses, (In Chapter IX where we discuss differences in readership of pro

fessional journals a similar difference in frequency of reading these public tions
will be observed,

Almost, one in five of the teachers (19 percent) recalled hearing about the pro
gram through a mailing from a professional organization. There were no consi tent
differences according to economi s background but regular viewers (31 percent)

were more likely no note having received a mailing from a professional organization

than were occasiona.l viewers (14 percent) or non-viewers (19 percent).

About one in seven (15 percent) of all those who had heard , about the program in-

dicated that they heard about it at Ii professional meeting, One in 11 (nine percent)
heard about the programs from some person who was not a teacher and one in twelve (8%)

saw an announcement of the programs in a magazine, About one in fourteen ) of

the teachers saw a notice for the program in some part of the newspaper other than

the television page; almost an equal number (six percent) received a mailing about

t4e program from some kind of organization other than a p ofessional one.

About one in fourteen teachers indicated that he had heard about "The American

Economy fU through some means other than the alternatives we had listed.

mentioned of these additional sources was accidentally tuning it in,

Most usually

One more variation in the sources of informtion cited should be mentioned"
that is, the number of different sources mentioned 9Y the t,aachers. Overall the



average number of sources mentioned was one and three-quarters. Among the different

economics background groups , those with five or more economics courses mentioned

hearing about the program through more different sources than did those with

lesser economics backgrounds. And regular viewers recorded more different channels

of informtion about the program tha did those ho viewed but occasionally' or who

had never watched it .



Chapt r VI
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EFFECT lVENlS S : OF 'iTHE' AMB.tilgCO OM'fU

Inthis chapterwe, b$erve that the teachers i subjective

evaluations of the worth of the program were related to
how much they watched it teachers who watched more
felt that they l!aarned more. irrespective of their
economics background. 

U$ing the "Test of Economic Understanding" as an objec-:
tive measure of the ' program ffectiveness regular
viewers scored better on this test than other teachers.
Even whericontributing factors such as economics back-
ground and degree of professional activity were con-
trolled through statistical analysis, a small but sta-
tistically significant effect on test scores was attri-

, btitable to the television program,

Data were collected also about actual teaching practices.
After seeing 6'TheAmerieanEconomy . regular viewers ,were
spending more time teaching eleven listed economics topics
than they had spent on them before the program, compared to
the change evidenced by non-viewers over the. same period
of time.

1. Teachers 0 Judgments on Value of the Program

We asked those teachers who had ever watched the program: "Al+ in all , how much

would you say that o The American Economy 0 program added to your knowledge and skills

as a high school social studies teacher'lUl The following answer alternatives were
provided, from which the teachers were asked to select oneg 6'Added a great deal , UI

ttAdded someWhat, U 'IAdded a Ii ttle,/I "Didri IT t add anything that I didn 0 t know before. 

The question was

also to the material

worded to tap reactions not only to the economics content but

dealing with teaching techniques 0 No attempt was made in this

these aspects. Close to one in five of the teachers who hadquestion to separate

watched the program at all (19 percent) endorsed the most favorable reaction that

it had "added a great deal, II 'there was no difference in frequency of this response
among the different economics background groups 

As might be expected ere were substantial differences according to amount of

televiewing, Teachers who watched the program mor often felt that they had learned,

more from itg four times as many regular viewers (40 percent) as occasional viewers

(10 percent) reported that they had gotten Ita great deal" from the 'program.



Table '

HOW MUCH " TH AMICA ECONOMY" ADDED TO KN EDGE AND SKILLS

NUER OF ECONOMICS COURSES:

TOTAL
Viewers

, ,

1-2

" . . ,

l7% 17% 20%

5 or more

.'.,. \

Addad a great deal

Added somewhat

Added a little

, Didn t add a thing

19% 17%

52,

WATCHED THE PROGRA:

Added a great deal

Added somewhat

Added a little

Didn ' t dd a thing

Occasionall ula-rl
3+Eco. All 3+Eco.

' ,.

10% 40% 40%

Looking at the less favorable reactions to the program, overall, slightly more than

a third of all viewers (36 percent) felt. that the pr,ogram "added a little" or tldidn ' t

add anything" that the teacher did not know before. Interestingly enough, this did

n9t vary significantly or consistently with the rtumber of economics coursesthat the

teachers had taken: those with only one or two cours s responded this way more often

than the teachers with at le st five economics courses.

But we do see sharp differences again between occasional viewers and regular

viewers in their proportions reacting in these ways: 45 percent of the occasional
viewers as contrasted with but l5 percent ,of the regular viewers reported these
reactions. And as we shall observe in the data reported in the next section of the

findings , the actual performnce of the oceasion l viewers on the objective economics

test appears to corroborate their verbal evaluation here.

The conclusion to be drawn from these findings is hat what the teachers felt

they had gained from the series was related primarily to the degree of their' exposure

to the program rather than to , how much eCQnomics they new beforehand' . The more



favorable reaction of regular viewers as compared to 'those watching but occasionally,
was as true for those ofthemwhobadtbraeot more economics courses as for those
with lesser economics backgrounds. One might argue tbat teachers ,who were gaining
something from the program would ' be more likely to continue to watch it regularly
while those who were not getting verynuch from it would decide not.. to watch so
often. That is , that the program s value to the teacher determined the frequency

with which he watched it. I this is , the ease , then the questio is : hy certain
teachers were suffici,ently interested to view mQre often than were the others,

and it clearly is not because of prior limitations in their economics backg1:ounds.
If anything the reverse is true: teachers watched more and gained ,more from the
program as their economics backgrounds increaseq.

2. Ob ective Measure of Effectiveness - ,. Economics Test Scores:

As described earlier, 25 multiple choice questions were selected from the Test of
Economic Understanding which has been developed and standardized by a commttee of
economists and educators under the Chairmnship of Dre John Stalnaker.l In deriving
the scores, teachers were given credit for the number of items answered correctly.

Any items which were answered" incorrectly, or on which more than one answer had been
circled, or which had been omitted were subtracted from the total possible score of 25,

Table 15 below presents the score distribution in term of cumulative fr.equencies
for the entire sample of 2791 high school social studies teachers and for the different

sample groupso Almost one teacher in fift; answered all 25 items correctly, one in
nine had at least 23 correct and about one in three (32 percent) had a score of 20 or ,
1Ire. Close to half of all the teachers ha. answered at least l8 f the items correctly,
the median score falling just below 18 (17.90).

Appendix B presents the full array of scores for the tota.l samle and for each of
the analytic groups. We :shall be most concerned in this discussion with differences

among the analytic groups and y inferences , that can be, deduced therefrom about the
effectiveness of uThe Amerh:an Economyil in increasing economic understanding among
social studies teachers. In Table l5 we See that regular viewers more often scored

1 Available through Science Research Associates, Chicago, Illinoiso



Table l5

SCORES ON 25 FACTUAL ECONOMICS QUESTIONS
(Cumulative Proportions)

NUER OF ECONOMICS COURSES:

Score TOTA None 5 & more

12% 18%23 and higher

20 and higher
8 and higher

16 and higher

l4 and higher

12 and higher

Not cumulative:
l-l1

WATCHED THE PROGRA:

Never Occas iana II ularl
3+Eco. 3+Eco.

and higher IO% 17% l4% 33'% 3l'%

and higher
and higher
and higher
and higher
and higher

Not cumulative:
1-11

23 or higher than did the other teachers. Table 16 on page 37 presents the mean average

scores and standard deviations for the analytic groups.

3. Performnce on the Economics Test -- Other Populations

Careful item analysis preceded the selection of the 25 economics questians for

the test used in this survey. The 25 item form, as such, bas not been applied elsewhere.

However, some perspective can be gained from a knowledge of scores achieved on 'the



Tab Ie 16

AVERE;SCO ()N:25 11A ALECONOmCSQ'UESTIONS

Mean

S..

TOTA

17.

NmE' OF ECQliO csCOnSES 

None
1. 3..4 5 or more

16. l6.4 17.1. 18.
2: 4.2 4..6 4..

WATCBED TH PROOIWh

ever Occas:onall 1ar1
3+Eco. 3+Ec.o. All 3+Eco.

Mean, 17. 16. 17. 18. 18.
S . 1)..

fifty item Test of Economic Understanding. No assuiitl.on is made that the tw sets

of data are precisely comparable , or that the social studies teachers would have

achieved exactly double their scores on the full test. In order to make a comparison

however, the scorespresEmted in Table 16 above should be doubled..

National norms for seniors in high scnool;with One economics course show a mean

score of about ,30; high school seniors who have never taken an economics cours earned
an average score 0 f 24.

' In a 'local study in Allegheny County, Pennsylvania, 71 high school and. junior
high school teachers who were taking "The erican Economy or college credit earned

a mean score of about 41. A group of teachers who had not watched the program earned

a mean scare of about 34.

Vie ng for college credit required attendance at 2..hour bi-weekly meetings held
at the college. It is conceivable that the superior performance of the Allegheny

. ' . .

viewe'ts over those in the NORe samle could be due to their all bdng col1 ge credit
takers. In the NORC sample, only half of the eredit-tak;ers earned, college credit
the other half in-service training credits. And together they accounted for only

a: fifth of all the regular viewers. Howevert they achieved onSiderably poorer sco1:es
thanothe.r regular viewers.. The following tab Ie presents mean scores separately for
regular viewers who took the course. for, credit and for those who did not.

American Economic Review, June 19?4.

, 37



Table 17

SCORES FOR CRIT TAS VERSUS OTHEt REUL VIEWS
3+Eco

Credi t Not Credi t Credi t Not Credit

Mean 17. 19. 16. 19..

The lower mean scores of NORC credit takers relative to other regular viewers

seems likely to be a function of their

tioned earlier the NORC credit-takers

conclusions.

great heterogeneity. Unfortunately. as men
are too few in number to permit any reliable

4. Test Performnce 'in the NORC Sample

Regular viewers achieved higher scores than occasional viewers or non-viewers.

b) Occasional viewers differed very little in their average score from those who
never viewed ahd the small difference that does exist tends to the disadvantage of

the occasional viewers. As Table 10 on page 24 indicated , there were proportionately
fewer of the occasional viewers than of the non-viewers who had never taken an eco-

nomics course. Thus the inferior performnce of the occasional viewers cannot be
attributed to lower economics background. The reason probably lies with other of

their teaching and personal characteristics which we will consider later. The main point
to be noted and it appears again and again in the findings is ,that occa ional viewers

behave much more like non-viewers and both are different frGm the regular ,viewers.

c) " As might be expected, scores generally increased with increasing economics

background.

To test the statistical Significance of these differences, that is to see whether

they could be expected to hold up under repeated samplings or whether they were attribu-

table to chance sampling fluctuations, first a double classification analysis of variance

was run. This tested the likelihood that both the televiewing factor as wel1 as the

economics background factor were contributing to the observed differences or wb~ther

it was really only ecpnomics backg Qund differences which were significant and account

able for the variance between groups. The F ratios indicated that both of these factors
did have a significant effect. In other words, we found that regular viewing of

The Amrican Economy" was associated with superior performance on the ,economics test
even when economics background was controlled. A.nd of course, economcs background had
a statistically significant effect when televiewing, was controlled.



5. Other Possible Reasons for Superior erformnce -- The Index of Professional ActivitV

. "'-" ' '

The question still remained , however, whether one could conclude t at this superior
performnce o f th view rswas ue to 'their viewirigof "The Am ricaii Economy
or to some other c;haracteristics : c;o.pnnto those who watche he program re larly.
As we shall see later, regular viewers differ from the other teachers on just about

. .

every dimension tudied in this s rvey. Thus, it might well be that other of their
characteristics were responsible for their excelling on the test. 

A third control

was devised ther'efore ' an iride:it of professional activity, to determine whether this
factor mis.ht account for th,e : di'f ere ces bsened 1!ng televiewing groups.

Six items were. selec e.d to form this index: a) the number of professional organi-
zations to ' which the teacher belonged; b) the number of times he has held office in
a professional organization; c) the number of professional and academic meetings and

lectures attended o,ver theJ)4st year;, d) the number ofprofessionalandtechnic
periodicals which the teach r #e d,sr,egularly; e) whether the ,teacher, taught a class
in economics .2 Problems of Democr during, thel963,-64an,d/or 0 62-63 ,academic year;
f) the highest academic degree the teacher ,had achieved orc rrently was, w rki
toward 

These six items we:t'etaken ' as possible :indicators thatother ources of economics

informtion we're avdb.ble to certain of the teachers which might account foX; their
s.uperior knowledge.. Each afthe six items was ,arbitrarily weighted O..3 ! representing

the greatest amunt of that factor and indicating that there was no contribution

from that factor. For , example, in the case of the number of professional periodicals

read regularly, replies of Ufive, orm,ore ' were assigned the weight of 1, of !'three or
four ' were assigned a weight of 2 , of none or two" were wetghted 1 and '!none , of

course , received no ,weight. When the various apswer categories for the other five
items had been treated similarly, the teacher s weighting on all six iteHU 'was added

together. This became his professi(j)Qal motivation, and, activity score.
Professional activ ty was introduced as t e third ariable in a multiple classi-

fication analysis of variance, by sub--dividing each economics background and tele-

viewing group. e.g., regular viewers with three or more economics courses, into two

psrts: high activity teachers , who scored lO or better oI:the Professional activity

index; low activity teac.hers , who scored less than 10. The economics test means for
each of these groups is presented in Table 18.



Table 18

ME SCORES ON ECONOMICS TEST ACCORDING TO DEGREE OF PROFESSIONAL ACTIVITY
NO. OF ECONOMICS COURSES: 

None

!: 

3 ,and moreActivitV' Score TOTA

High

Low

17.

16.

High

Low

il 3+Eco.

17.5 18.

16.9 18.

17.

15.

16.

l6.
18.

18.

WATCHED THE PROGRA:

Occas
All 3+Eco.

l6.9 17.
l6. 2. 17.

Regularly
il 3+Eco.

19. 3 19.

17. 9 17.

The analysis of variance was run to test whether televiewing still had a significant

effect on economics test scores when ~economics background arid professional activity

were controlled for. To correct for the unequal numbers of cases in the different

groups , the method of J'weighted squares of m.eans'l was used., Again, televiewing was

found to have a significant effect , regardless of economics background and also of the

degree of professional activity, with a probability that differences of the magnitude

observed here could arise from chance sampling fluctuations at less than one in a

hundred and close to one ina thousand.

Table 19

ANYSIS OF VARCE
(Method of Weighted Squares of Heans)

Source

Televiewing (columns)

Eco. by Professional Activity
CRows

Sum of
Squares

240. 948

Error
539. 733

, l58. 146

TESTS OF SIG:'

Mean
D.F. are F 'Ratio

120. 474

l07. 946

4369 17.

For Televiewing effects: F (2,4369)
= 6. 73/ F Ol (2 00) "" 4.

./ F

"' .

001(2 00)= 6.

For Economics with Profe siona1 Activity:

(5,4369) = 6.03 ? F
OOI (5,C)) = 4.



Of course the highly significant relationship with eeonamics'background remained. And

we found also that the degree of, professional activity also contributed sig,nificantly
ta the differences in scores' Interestingly, although the combinationaf televiewing
behavior with certain econamics backg; und graups was significant (the economics

kgraund and televiewing interaction) the interaction of professional activity

with economics backg ound and with televiewing and with the two together' was not
significant.

6. And Still Other Possible Reasons -- The MUltiple Regression Analvsisz

As a final evaluation of the contribution of regular viewing of "The! American
EcanemyUW to achievement on the econamics test, a multiple regression equation was

run. In addition to frequency of televiewing, the multiple regression equation toak
inta accaunteconomics background , rank in college graduating class , whether lOr n()t
the teacher taught a class in. Economics or Problems of Democracy , sex, age, profes- 
stonal activity, and highest academic degree.

In the aptimum combinatiell af this particular set of variables, which the equatian

provides , watching the television program three lOr mare times a week carried the largest
weight in explaining higher test scares. With everything else held constant ' this
much televiewing added almost four points over no televiewing at all. The economics

backgraund factor had a coeffi ient of almosttwa points for those who had taken five

or more college econamics courses as against those teachers who had never taken an

economics course. Teaching a course in Ecanomics or Problems of Democracy had a

caefficientof slightly higher than one point.
The conclusion from this analysis is that , among the factors tested in this parti-

cular set af data , watching 'e American EconomylU three times a week or more was the
factor most highly associated with success an the test. However , the cambination ef

factars, in this equation accounted for only 15 perceJlt of the total variance, indicating

that a significant portion of the variation in test scores has not yet been accounted

for.

7. Conclusions About the Effectaf the Television Pro ram on ,Test Scores

All of the analyses for statistical significance confirms that there is a statis-

tically significant relationship between regular televiewing and higher test scores.

These data in themselves cannot prove that the relationship is a cause and effect one

3 Thanks are extended to G.. L. Bach and P . Saunders ()f the Carnegie Inst of Technolagy for
help in developing and interpreting t e multiple regressian equation. A fuller account
af the results from the multiple regression analysis will appear in an article they are
preparing for the American. Economic Review3 'June 1965. P. 41



since such a conclusion cannot be stated with certainty until there is an experimental

study where all other relevant fact rs are controlled. The consistency with which

the televiewing effect was noted however , supports: the inference that televiewing

was responsible for part of the higher achievement of regular viewe

8. Changes in the Amount of Time Spent Teachin Economic Topics

We asked the teachers: "For each of the (following) topics , please indicate. . 

whether you will be spending more , less or the sameamo nt of time discussing that topic

in your classes this school year (l963-64) compared to the time that you spent on
it two years ago (1961-62). There followed a list of II economics study areas, for

examle: uDevelopment of modern economc institutions

. "

The role of markets prices
and profits in organizing economic activity . etc. (For a full list of these II topics
please see Appendix C). Space also was provided for those teachers who were not teach-

ing social studies two years ago to record that fact. The purpose of tbisquestion was

,to obtain informtion about actual teaching practices, as opposed to economics knowledge

per se, which could provide some insight into whether viewing "The American Econom

had any effect on what the teachers did in the ,classr9om. Thus the question asked the

teacher to comare what he was doing during the current academic year, which was the

year followng expospre to the television series , with what he had done two years

earlier, the year before the television program.

Of course we recognized that this was only an impressionistic and subjective

evaluation. We did not have an objective measure of what the teacher was doing"

Even so; this would be suff: ient ta compare one group of teachers with another,

since any response bias that would be operating should be constant. Furthermre, the
teachers had no idea that their answers referred in any way to "The American Economy

since our first question about the program appeared three pages later in the question-

naire, and at 'no time were they info ed of this objective of the survey.

First we can compare the numbers of topics which were accorded increased attentiQn

within the different analytic groupings. Aside from those teachers who have never
taken any economics course, the economics background groups and the televiewing

groups all show quite similar proportions as to those Who will be 'spending more

time on any of the topics . (Table 20)

A difference appears petween the televiewing rroups when we consider the number of

economics topics on whi(!h the teachers planned to be spending more time. Considering

the proportions , who answered that they, would be spending increased time on at least

six of these, topics (Summry 'fable 20), we see that about twice as many of the regular
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viewers as the other teachers showed a time increase on this many of the topicso When

we comare all regular viewers and those with a background of three or more economcs

courses, we, can see that economics background does not change these proportions: 30 per-

cent of all regular iewers and 32 percent amng those of them who have had at least
ee economics courses responding with this number of topics.

Thus we conclude that on this measure of classroom practices ) regular viewers 

regardless of their economics background, evidenced more change than, did the other
teachers, in terms of increasing the amount of time they planned to spend discussing
the listed economics topics.

In interpreting these findings, it must be remembered that they do not prove a

causal connection between watching the program and changing the time spent in teachip.g

the topics. What can be stated with certainty is only that there was an association

between regular viewing of "The American Economytt and the increased attention, on the

whole, to these topics. The inference that the television program was responsible seem

tenable but this cannot be proved in a statistical survey such as this.

9. The Topics Which Are Receiving Increased Attention

On som of the topics. similar proportions of all groups of teachers indicated that

they were spending more time, regardless of whether or not they watched "The American

Economy Included here are the three which were' accorded the greatest change among

the non-viewers and, therefore , among the samle as a whole. All of t'hem deIH with

matters of international concern. Foremost was f'comarative econom:ic:systems ,

capitalism, socialism, comunism, etc. II. to which 45 percent of all teachers said

they were giving more attention than two years ago. A third of the teachers were spend-

ing more time on "international economic problems" and on "under-developed economies

Three domestic problems showed little or no difference according to viewing:

government finance, taxation and spendiQ- , where the considerable proportion of
almost :3 in lO viewers and non-viewers alike reported an increase; "problems of

monopoly and governent regula:tion, of business " and I1consumer economics, persQnal

finance , on each of which about 1 in 5 teachers indicated that he was spending 1I

time.

The topics which distinguished the viewers, or at least the regular viewers, from

the other teachers were:



a) !'Distribution of incomes
security" where about a third of

labor and, labor problems, savings , profits , social
the regular and occasional v wers (36 and 33 percent,

(24 percent) ' of the non.-vieWersreported they wererespectively) and but a quarter

spending more ti

b) tlDevelopment of dern economic in.stitu;tiiOns, ::uch as corPorations , banks,
labor un.ions" on which a third of the regular viewers (35 percent) were spending more

time while less than a ' quarter of the occasional viewers and non-viewers were doing
so (23 and 22 percent, respectively).

c) " Booms, depressions, inflation, policies to stabilize the 
economy, and

economic growth" was receiving incr ased attention from a third (35 percent) of the
regular viewers, compared to a quarter (27 percent) of the occasional viewers and

a fifth (21 percent) of the non-viewers.

d) if'Roleof markets , prices and profits in organizing economic activity 'S : was
cited by slightly less than a third (31 percent) of the regular viewers , a quarter
(27 percent) of the occasional viewers and a fifth (22 percent) of the non-viewers.

e) ' 'Mney, banking and monetary policy " is receiving

almost a third (31 percent) of the regular viewers but 1

(20 percent) and non-viewers (18 percent) 

increased teac ing time from

in 5 occasional viewers

It Will be seen from the above listing that amng the topics which distinguished
regular viewers and non- ewerswere the two major analytical approaches to the
behavior of the ,total economic system which had been s ;ressed by "The American Economy
the role of markets, prices and profits andUeconomic stability and ,growh A complete
breakdown of , the ,responses on this question appears in Appendix C.

LO. A Final Indicator of the ;P'rogram' ' Effectiveness - .. Professional ualitv -of the
Regular Viewers

The fourth measure we can adduce for evaluating the program s effectiveness is a
logical inference from all the data that have been collected. Tbe quality and level of
the teachers who chos give uThe American E'conomyU their regular attention might be

considered an indicator that the program was providing something of alue. , The fact that
a third of the regular viewers had at least five academic economics courses, and a

similar number three 0r four is a significant finding in this regard., Similarly, it will

be noted that the regular viewers are different from the others on p1:l'ctically every di-
mension of personal, academic background, and teaching characteristics that the survey
tapped. The fact that the program held the attention of this group of teachers account-
ing for five percent of the high school social studie.s instructors, can be interpreted

as one kind of evidence .of its value.



Chapter VII

WHO AUTRE TEACHERS?: , Persorial, and Bactqi'.oiirid Ch,ar-act: ris't' icS;

The median age of all the high school social studies
teachers was 33.5. Four-fifths of them are men. Their
median teaching income was just over $6 000. We note
that regular viewers , on the whole , are older than the

other teachers. Although still predominantly male
there were more women among them than among the other
teachers. And their teaching income was higher. Analysis
of some family background characteristics showed no dif-
ferences between viewers and non-viewers in these res-
pects .

1. 

About one in three (36 percent) of, all the high school social studies teachers

were under 30 years of age and only a slightly greater number (39 percent) were

between 30 and 45 years old; only one quarter of the teachers were 45 years or

older , with one in twenty having reached the age of sixty.

But there was a considerably larger proportion of lder teachers among the

group who had fiv,e or more economics courses than in the other economics groups:
42 percent were at least forty-five years old. And an even greater proportion

than this among the regular viewers were older teachers: almost half of the

reg lar viewers (48 percent) were forty- five years or older. Controlling for high
economics background , viewers -- both occasional and regular -- were still older

than those teachers who never watched the program. Table 21 presents the pro-
portions of the different economics and viewing groups at different age' levels.
Median age has been presented as a summary meaSure to simplify the comparisons

between groups.
Table 2l

AGE OF SOCIAL STUDIES TEACHES

NO. ECONOMICS COURES WATCHED THE PROGRA

Never Occas.
1:.' 

Al13+ Eco. Al1-- Eco. . co.

Under 30 yrs. 36% 40% 44% 36% 19% 39% 33% 27% 12% 11% 12%

30-44 years
45- 59 years
60 and older

Median 33. 33. 31.4 33. 41.3 34. 37. 41.8 43. 42.



Thu$we observe th highe ecof!o ;ic:s backgrQunliand also thelikelihQod of
having watched Tpe American Ecc::momy are al3 oci ted wittl increased age. those
who , never watched!' The American Eco!iomy!" werl: , Y9unger an those who did , even
when comparing teachers wi th like economic;s,

:; 

background.

Four out of five of the high school social studies teachers were men. this

, proportion increas dwith increasing, economics background but was lowf!r fot; the
regular televiewers as compared with those who viewed only occasionally or who

never viewed.

Table 22

l'ROPORTIONSOF:MN ANI) WOME' AMNG SOCIAL STUDIES TEACHERS

NO. ECONOMICS COURSES: WATCHED THE PROGRA:

Never Occas. Regularly
TOTAL 1:1 )idij All Eco.more Eco.

Men 80% 74% 76% 87% 87% 8lt 90% 81% 82% 73% 67%

Women

As can be seen from Table 22 :1 women social studies with higher economics back""
grounds were much more likely to view the program regularly than were men with

comparab Ie economics backgrounds.

These findings become even more clear when" we examine the p:roportions of men
and women with different economics backgraunds andwit,h different viewing behaviors 

As can be seen in Table 23 , among those with three or more economies courses,

18 percent of the women but only 6 percent of the men viewed he American Ecanamy

regularly.

Weighted N=

Table 23

ECONOMICS BACKGROUNS AN VIEWINGAHNG HEN AND WOMEN TEACHERSAll 3+ Eco.

!Q 
WOME

Weigh ed N= (3557) (862) (1667) (254)
Viewed Pragram

718)
WOME
(895 )

Eco. courses 14% 2l% Never 83% 81% 78% 59%
l-2 Eco.. courses Occasianally
3-4 Eco. courses Regularly

more

. ,



In conclusion, we found that the proportion of men to women social studies

teachers i the entire sample was 4: 1 , the proportion among all regular viewers

was about 3: I, and among regular viewers with three or more economics courses,

it was 2:1. Thus we see that women, proportionate to their numbers among high

school social studies teachers , were more likely to view the program regularly

than were men; this was particularly true of women with high economics baekgrounds.

3. Income:

Slightly better than half , of all the social studies teachers (54 percent) were
earning between $5,00 - $7,499 annually and before taxes , from their teaching.
One quarter of the teachers earned less than this and about one in five teachers

(21 percent) earned $7,500 or more. When this salary distribution is compared
with that for all personal incomes in the U. , we note that high school social
studies teachers fare considerably better than the average. In the total population,

7 in 10 earned less than $5,000, about 1 in 4 earned between $5 000 and $7,499 and

only I in 8 (12 percent) earned as much as $7,500. However, fewer of the social
studies teachers are in the highest income bracket: three, percent of the soeial
studies teachers compared to five percent in the general population are earning

$lO OOO or more.

There was a slight rise in teaching income with increased economies background,

which became quite pronounced for teachers with 5 or more economics courses as

compared to the others. The largest difference, however, lies with the teachers

who viewed the prbgram regularly. Regular viewers had substantially higher teaching

incomes than the other teachers. This observation held t e even when economics

background was held constant and only teachers with like economics backgrounds

were compared.

Table 24 presents , these data on gross annual teaching incomes. For a simple

comparative measure between groups, median incomes have been derived. We emphasize

that these medians are only approxima e measures. , The interval between the income

categories ($2 500) is too large to permit any precise determination of median
incomes. They are used here only as summry measures to point up differences
between the analytic groups.

1 CURRNT POPULTION 
REPORTS -- CONSUMR INCOME SERIES , No. 43, Sept. 29, 1964,

Page 34 , Table 18.



Table 24

TEACHING INCOME OFSOOIAL STOlES rEACHERS

NO. or ECONOMICSCOtJSES: WA.TCHED THE PROGRA:

($7500 - 9999)

($IO, OOQ & over)

TOTAt

25% 29%

54 
21 

(18) (13)
( 3) (I)

32%

(12)
( 3)

1: 5&mre

24% lot
55 2l 
(17) (3l)
( 4) (6)

Regularlv
All 3+Eco All 3+Eco All 3+Eco

--- -- 

fnder $5000

:5000-7499

:7500 & over

26%

(16)

( 3)

2Q% 26%

54 

(22) (l9)

( 4) ( 5)

l3% 15%

56! 
31 
(25) (41)

6) ( 9)

, 19%

(39)

( 6)

dian $ , 6lS0
Interpolated)

5925, 5850 6175 6875 $6075 6375 6200 6675 7475 7200

Whereas only, about a fifth of all teachers earned as much as $7 , 500, half of the

regular viewers did so. The modal income for all other groups is in the $5,000 -
$7, 4'99t:a.nge., For regular viewers it is between $7, 1)'90 and $9, 999. And the propor-
tion of regular viewers earning as much as $10 000 is three, times as large as it is
for the entire sample of high school social studies teachers.

We conclude , therefore, that regular viewers earned substantially higher salaries

from their teaching than did other ocial studies teachers.

3a. Total Gross Familv Income:

We also asked the teachers to reeprd which income category matched most closely

their incomes when they added on any non-teaching income plus income from other

members of their families. As would be expected, the entire income distribution

shifted upward, with only one teacher in nine (11 percent) reporting a gross family

income of less than $5 000 and slightly better than a third (36 percent) income

between $5, OOO.and $7 ;499. Just over half of all the teachers (55 percent)
reported gross family incomes of at least $7, 500.

This is considerably higher than family income reported for families in the

general population in 1960, of whom 44 percent were earning less than $5, 000,
25 percent had incomes between $5,000-7,499, and 31 percent had a before taxes
income of $7, 500 or more.

2 STATISTiCAL ABSTRACT OF 
TH UNTED STATES , 1962 , P. 330.



The figures reported above for the high school teachers are based on only

89 percent of the, sample (eleven percent omitted the question). Therefore , although
they are useful in indicating the general nature of the income distribution, there

might be som disparity between what is reported here and the proportions we would have

found had all respondents completed this question. For this reason, we will not

present the distribution within the analytic groups; data were missing from almost

20 percent of the group of regular viewers.

In general, comparison of the reported data for the economics background and
televiewing groups maintains the same kinds of differences noted in the preceding

section dealing with teaching income only: more of those with higher economics

background have famly incomes of at least $7500 than do those teachers who have
had fewer or no economics courses. The difference between the lowest group --

no economics courses , and the highest -- five or more courses, is smaller than when

comparing teaching incomes only. This is true also for the differences according to

televiewing. Although regular viewers still have proportionately more teachers in

the higher income categories , when we consider total family incomes, the differences

have been narrowed, especially the difference between occasional and regular viewers.

4. National Oridn

For the sample of social studies teachers as a whole , one percent were foreign-

born and 99 percent were born in the United States; 84 percent of the teachers had

fathers who also were born in the U. A. There were no differences between analytic
groups -- either economics background or televiewing -- that exceeded what might

, result from chance samling fluctuations.

It is of interest to compare the findings for the high school social studies

teachers with:.comparable data that are available from a national cross-section of the
United States population, conducted by NORC in 1955. The national survey showed that

nine percent of the population was foreign-born and 27 percent (as ppposed to 16

percent of the social studies teachers) 'had fathers who were born outside the Uo

Thus it would seem that high school social studies teachers , as compared to the genera)

population , are more often ,native-born and similarly more often have fathers who
were born inside this country.

Parent:l, Education Level:

The mothers of these social studies teachers have a slightly higher education

level than do the fathers: almost four in ten (39 percent) of the fathers never

went beyond grade school as compared with three in ten of the mothers. About one

in four (26 percent) of the mothers completed high school as compared to only one



in five of, the fathers.
college experience.

Just about a quarter of either group of parents had some

As can be Seen in Tables 25 ' chid 26;' 'the andytic groups -show few clear and
corisistent differences: in terms of ' -parents educ 1:ion.

" Tab le 25

FATHJ!, S HIGHE:ST ,SCHOOL GRAE

NO. ECONOmCS , COURSES .' WATCHED PROGRA:

Never Occas. larl
or , ore

il ' All 3+Eco All 3+Eco
8th grade

less' 39% 40% 37% 40% 44% 38% 4l% 37% 40% 48% 4l%
Part high
school
,i' .

Graduate
Part College
Graduated
College
Postgraduate
'work

Table 26

MOTHER t S HIGHEST SCHOOL GRAE

NO. OF ECONOMICS COmES: WATCHD TH PROGRA:

Occas. lte t1arl 

TOTL more
il il All

8th grade
less 30% 33% 26% 33% 36% 29% 34% 36% 34% 39% 3l%

Part high
school

Graduated , HS

Part college
Graduated
college
Postgraduate
work



6. Father s U:sual Occupation

As another measure of the socia-economic backgrounds from which the teachers

came, we asked them to indicate which of nine standard cen$US occupati()nal categories

best described their father s usual occupation during their teenage years. About

one in seven of the teachers (14 percent) reported a professional career for their

fathers. Slightly more (17 percent) indicated that their fathers had been engaged
as proprietors or managers. Almost one in five (l9 perc nt) had fathers who were

farmers or farm managers. Better than two in five (43 percent) reported blue collar

occupations for their fathers.

The analytic groups showed no clear or consistent differences in regard to

father s occupation. But it is interesting to compare th proportions of this sample

of high school social studies teachers whose fathers were engaged in different

categories of work with parallel data we have from a national samle of college

economics instructors that the National Opinion Research Center surveyed in 1961

and also with the 1955 NORC national sample.

TabJ.e 27

FATHER'S OCCUPATION REPORTED BY SAMLES OF HIGH SCHOOL SOCIA STUDIES

TEACHERS, OF COLLEGE ECONOMICS ' INSTRUCTORS , AND OF THE GENERL POPULTION

Farm: Labor

Unskilled Labor

College Economics
Instructors

(263)
.33%

General
Population

(2370)

Semi-skilled, Operative

Service

Social Studies
Teachers

(2791)
14%Professional

Proprietor, Manager
FarQer, Farm Mamager

Cle1:ic , Sales

Craftsman, Foreman

We note from this comparison that high school social studies teachers are drawn

fro the ranks of professional famlies somewhat more often tha is true for the

general population, but nowhere nearly as frequently as the college economics

instructors. There are slightly more high school social studies teachers who

have emerged from the proprietor-managerial ranks than is true of the general



population", but the college instructors have twice as many. The social studies
teachers had better than double the number coming from farm backgrounds than

. . '

the colhge in tructors had , but this still only about half the proportion

found in the general population. About 2in 5 of the social, studies teachers came

. "

from blue collar backgro ndsas , did the , neral population; in this respect their

occupational backgrounds differed most sharply from that of the college economics

instructC)rs, amng whom, only half as tnnycame from blue collar backgrounds.



Chapter VIII

WHO .A TH TEACHRS? :. Acad mic: B'ackJ?1:Qunds')

Just about every high school social studies teacher in
this sample had a bach lor ' s degree; 2 in 5 had a higher
degree Regular vi wers of "The American Economy" Were

more likely to have an advanced degree ,than other teachers.
However, somewhat more of the non-viewers than viewers were
currently, studying for an a4.vanceddegree.

Looking at the subjects in which they majored, very few
teachers have ever taken a degree in economics and viewers
were not significantly different from non-viewers in this
regard. About 1 in 9 teachers, but considerably fewer of
the regular viewers, took their last degree in physical
education. 

" ,

Almost half of all the teachers have earned
an academic degree within the past five years. Consistent
with age differences npted earlier, regular jviewers earned
their degrees longer ago than non-viewers. Finally; on two

measures of academic excellence which , we1fe used, regular
viewers rated somewhat higher than the other teachers.

1. Academic DeS?rees

Hardly any of the social studies teachers participating in this survey (one tenth

of one percent) reported that they had no academc degree. Three teachers in every

five (60 percent) currently have a bachelor 's degree and nothing more, but just

about half of these (32 percent of the total samle) are working for anotber degree.

Alm.ost tw in five of all the social studies teachers (39 percent) have a
master s degree, , ora fiftb year or sixth year diploma -- advanced education degree,.
Afiftb of these teachers (eight percent of the total sample) are currently working
toward a higher degree.

Not quite one high school social studies teacher in a hundred has a Ph. D. or

Ed.D . degree .

As might be exPected, more of the teachers with three or more economics courses

have advanced academic degrees: whereas about a third of those who have taken no

economics courses (36 perce , and those who have, taken only one or tw (32 percent)
have an advanced degree, a substantial majority (57 percent) of those with five or

more economics courses have a degree beyond the bachelor

Comaring those who watched "The American Econom 'l and those who did not, more of

the regular viewers (61 percent) than of the occasional viewers (51 percent) or of



, ,. ,

those who never watched (37 percantY hav degrees beyond the bachelor s. But when
economics background 'it' hel'd\ tari;t;) " nof 'firid; fery different propovtions
of viewers and non v:i t's :Wh ha:v iicad de teest anitg social studies teachers

who have had. at least' three' e(!onomcs courses\) 56 percent of the regular viewers

54 percent o , t e(1ccasional, an4 .4!iIjpercent of those who never watched had degrees
beyond the bachelor

, '

2. Number of Academc Degrees Earned

Differences in the number of degrees earned is) of course, consistent with what

we observed about the highest degrees ' earned: ' three in five' of all social studies
tea.chers have but one academc degree but teachers with greater economics background
and teachers who 'Watched "The Ame.rican Econom" are more likely than the others to

have additional degrees. The difference between viewers and non-viewers seems largely

a function of the greate:r coliq11cs background, of viewer t for w4en that is held
cons.ant, differe,;ces be

tween iewers and non-viewers , are reduced

Table' 28

NtER OF ACAEmC DEGREES EAED
NO & .oF ECONOMICS COURESg WATCHED THE PROG:

6.0% 62%

, ,

1: '"4,

68%, 57%

3l ':

5 &,more

, ,

All 3+Eco All 3+Eco

.. 

: 63% 53% 49% 44%

36 4!? , 5.0 
I 2

lar! 

il 3+Eco

39% 44%

58 

No $ , of De rees
One

, TOTAl None

Two

Three or more

3. CurrEmtlv Stuavin For a Degree
1 '

\ . 't

; .

'ro in five of ia1, studi(!:: t78;chers e cur:rep.tlywGr ing; towo1 , some
academic d egree; , thi1;d ; a

, , 

worki toward" a s te ' s , dTgree or s equi va.lent and

about three, in. l()G, social

; ,

s teache s ,
7 cur

ntlywot'F:ing owa7da doctorate.
The remining two percent are earning other kf

~~~

, o gre , e.g." sixth year

dip lomas 0

. . . .' .... ' '

TheecQ1\onpcs b c:kgrotld . gt'qups howe4 but fil:igJtt dif f~r nc.es in the proportions

" : , , - : , :'

. 1..

" . :. ' " . , 

now working, for a degre ) 35

, p

t of., tp.,out ny el:ol1 mic:s course as

. . .. - ! .' . ,, ' . " . . , ; . , , ' ' " . ). .

against 42 percent of those with three or more econO Qs are currently working

. .

. f .. '

' . .") ' , , "

D '" :.-

- " ':' . " .- , . , , '

toward an advanced degreeo T4e .televi g groups showed larger btlt not quif;e signifi-

" . ; \ : " . ;. , : -: :' . ' ' ' ; ': ' ; . .

i. 

,. " - : ,; , ' . ) . - . :

cant differences: those who never watched "The American Economy" were, somewhat more
likely to be working currently for a degree than were the teachers who watched the

program 0



Table 29

PROPGaTIONS OF VIEWER AN NON""VIEElS

CURLY WORKnJG TOWAR AN ADVANCED, DEGREE

WATCHED TH PROGRA:

Working toward Ph. 

Working toward 6 year diploma

Working toward Mas ter '
Working toward other degree

Not working toward degree

TOTAL
Never

All ' 3+ Eco.

3% 
37 
58 

4. Maior Study for Degrees

AU 3+Eco.
3% 5'%

22 
72 

ReRularlv

' ,

All 3+ . Eco. 

" .

25 
67 

We analyzed the major subjects of study in tw ways. First. we determined the

number of teachers who had earned a degree in any of four areas: ' l) economcs t ,

2) some other area of social studies, 3) education, including educatiopal admnistra-
tion, 4) any subject area besides these three. Then we analyzed in greater detail

the major for the teacher s last earned degree.

Just one in twenty-five of the high school social studies teachers earned a

degree in economics, and six out of severi (87 percent) have a degree in ,some other

area of the social studies. About one in five have a degree for which they majored

in education or e ducation administration. About the same number have a degree in

some subject other than economics , social studies or education.

As can be seen in Table 30 below, only slightly more of the regular viewers

have majored in economics (6 percent) and/or another of the social studies (87 per-

cent) than have the total group of teachers, for whom these proportions are 4 percent

and 81 percent, respectively. And occasional viewers have majored in education;
27 percent, somewhat more often than has the sample of teachers as a whole for

whom the proportion was 19 percent.

In addition to the four broad categories of study into which all the degrees

earned by a teacher were classified, we used a more detailed major subject

classification to analyze the data about the teacher s last earned degree. Since

a majority of the teachers had only one academic degree, we can expect this analysi4

to provide a good insight into the more specific academic preparations for the social

studies teachers.
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Table 30

MAOR SOF:STDY,,;FO:R.'ALL,AcwEHC DEGREES*

.., 

NO. OF ECoNmCS COURES: . WATmt15 THE P O(Wh
ularlv

All 3+ Eco All. 3+ Eca

-- 

4% 7% 80 87 Soc 1a1
Studies
Education) Adm 19

17%

Never
All' 3+Eco

4% 
80' 

\".'

Area
Economcs

, . . ""'''

TOl None 1-2 , 3-44% 
81 63% ' 84% ' 89

5&more

! ,,

Other
23 ;, 15
36 1-5 19"

* Percentages add , to more than 100 because some teacherEi reported more than
one degree.

Only two and one half ypercent (21: %) of all the social s,tudies teache1;s majored
in econoniics for their last degree, two-thirds of them (67 percent) majored in

some other area of the social studies, a fifth (22 percent) took their degrees

in education or educational adm istration. The only other major subject mentioned

with any degree of frequency, was physical education, sometimes combined into a

physical education and health degree about one in nine of all the teachers

(ll, percent) had such a major for his last degree.

Again there was a tendency for occasional viewers to have obtained their

degree ill edt1 atioll 1Rre oft an:r

~~~~~

r vie'Ier

for those majoring in. physical educatioa.: occasional
more often reported this major than did those who watched the series regt1arly

. 0'

,. 

However , thi seems largely a function of differences in economics background

because C;ncethe unier of eCbncics courses is held constant these differences
between the viewi g groUps afe ' reduced greatly ( 

" '

same te1l4ency. wa.s true

viewers and also non-viewers

, , .. j .: "

. I

If theteacbermajor.e in the education QJ; a pa.rtic111ar s bjec

j) ,

.go socialstudies educationj) ' it was ciassHied according 'to the subject area ratherthan to education. Only if the teacher indicated nedu.caUon degree , not
c.ified, as to a, part:i !31; dy ,, 9r. educa,1:pn

. ,

admitlistratiofl, was: it c:tas$i-fied here. "

" " ,, ' " " ' "

. F

; , ,,"" , ; ; : , j ""'



Table, 3l

MAJOR STUDY FOR LAST DEGREE *

NO. ECONOMICS COURSES: WATCHED THE PROGRA:

Never larl 

Total None 1-2 3""4 & more 3+ Eco. All Eco. All 3+ Eco.

Economics

Other
Social Studies
Education
Administration
Guidance
Phys. Ed.

Health
Business
dministration

Other
Bus iness

English
Foreign
Languages

Science
Biology, etc.
Other

' If two majors were reported , both" were counted. Therefore , to als reach more than 100 %.

5. Date of Last. Dep;ree

About one in five (19 percent) of the teachers have earned a degree within

the past two years, 1962-64; almost J:alf (45 percent) have earned a degree within
the last five years , 1959-64. Another fifth (22 percent) earned a degree between five

and ten years ago and just a third earned their last degree ten years ago or longer.

Fifteen percent of the teachers received their last degree twenty or more years ago.

Those with the greatest number of economics courses are more likely to have

earned their degrees longer ago. Non-viewers, just as they were more likely to be
working currently for another degree, are more likely to have earned a, degree

recently: while half of those who neve,r watched ''The American Economy " (49 percent)

earned a degree within the past five years , only about a fifth (21 percent) of

the regular viewers did so. Even when controlling for economics background, among



teachers with three or, mor conomics cours s , a half of the viewersb1.t only

about a third af the, non-viewers ave, had their tas.tdegree, for more , tha.n .tenyears.

TJible ' 32,

DATE DE" LAST DEGImEWAS REEIVED

NO" ECONOMICS C01RES WATCHED THE PR.OGRA:

Never ular
TOTA 3-4 mare All Beo All Eeo All Reo

t 62- ' 19% 17%" 25% 16% 11% 21% l6% 13%
e 59 '61
t 54- '58 22'

44--'53

lOr earlier

6. Scholastic Excellence, -- Academic Honors Received:

Just under half (48 percent) af all these high school socid studies teachers
reported some acddsmic honors for their college ,undergradu te studies -- making

dean s list or PhiBet Kappaorgraduating, cum laude, etc,. 'rhose who had had some
economics courses were somewhat more likely to have earned academic honors than were

teachers who have had no economics courses: 4l percent of those with no economics

as against 49 p ent of those taking at least one economics course reported some

academic honors. 'those with the greatest number of economics courses were most'
likely to report academ!chonors, 54 percent f the teachers who have had five or

more economics courses reported receiving some academic honors.

Amng the televiewing groups , o casional viewers were le st like y to ,have
received any academic honors: only 42 percent of the occasional viewers as ?ga!nst

48 percent of those who had never watched liThe American Ecoltomy e and 53 percent of the

' ' . . . -" .

regular viewers received some academic, ho ors for their undergr.aduate achievement. When

econ cs background was held constant , however, these differences largely disappearg

of those with at least three economics courses, 48 percent who never watched

he American Economy , 51 percent who watched. occaS.ionaliy ard54 percent of, the
regular viewers received some academic honors 

. '

These data on academic honors were analyzed in ariotherway. Foreaeh of the analytic
groups , derived an estimate ofthe verage er of honors ear d by dividing 'the
total number of honors receivedby the number of teachers who received any honors.



Table 33 presents these averages .' The direction of the differences between groups

reflected in these averages is consistent with what was reported above for the

proportions who received any academic honors. They are also consistent with

differences noted in the economics test scores' regular viewers received the greatest

number of academc honors, on the average and occasional viewers the smallest, even

when economics background was controlled.

Table 33

NO. OF ECONOMICS COURES: WATCHED THE PROGRA:

1-2 3..4 5 & more All 3+EcQ
Occas

All
Regularly

A!' 3+Eco.

Average no," honors
received 1.4l 1.47 1.55 1.53

7. Scholastic Excellence --Rank in Senior Graduating Class

One in five of all the social studies teachers reported that he had been in the top

ten percent of his graduating class and slightly better than half (56 percent) had

graduated in the top quarter. Abou,t a third (32 percent) were in the second quarter.

One teacher in nine was in the third quarter. Only 1 in 100 teachers reported that' he

had been in the bottom quarter of his graduating class.

As Table 34 shows , those without any economics courses were only half as likely

as those who had taken some economics to have been graduated in the top ten percent of

, '

the cla s. Differences according to the number of such courses taken were very small.

But , regular viewers were more likely than occasional viewers or those who never w tched
l'The American Economy " to have been in the top tenth of: their graduating class. This
difference is" even larger when comparing only those who have had at least three eco-

nomics courses.

, The higher academic standing of regular viewers was statistically significant when

comparing all teachers who have : had at least three economics courses: more of the

regular viewers with this many economics courses than of the occasional and non-

viewers graduated in the top quarter of the class.

For ,the most part, these measur~s of academic excellence did not prod;uce very large

differences between the viewing groups. But they pointed .in a consistent direction:
somewhat lower ,academic achievement of occasional viewers, especially in 'comparison

with the regular viewers. It is important to note that recollections of honors received



Table, 34 

RAIN COLLEGE GRAUATING CLASS
NO. ECONOMIC$ COURSES: WATCHED THE PROGRA:

larl 
None & more il 3+Eco. All 3+Eco.

il ' 3+Eco.
lO% 213% 11% 21% 22% 24% 20% 2: 21% 23% 27% 32%

not
top let 413

coua
313

ird
113

ttom

a.nd of academic standing can suffer from inaccuracies inreca:l , esp l.y over long
periods of time. ' On this basis one might 'attach greater accuracy to the responses of
the non-Viewing group than the others , the r degrees having been obtained more recently.



Chapter IX

WHO AR THE TEACHERS?: ProfesSional ' Interests

A majority of all the teachers belong to at least

t,ree professional organizations and almost half
have held an office in one or more of them. A
majority of the teachers attend d five or more
professional meetings or lectures in the twelve
months preceding the survey. Half of the teachers
reported that they read three or more professional
publications regularly.

On all of these measures, regular viewers indicated
a higher degree of professional activity than the
other teachers.

I. Memberships in Profess tonal and Academic Or ailizations

Only one social studies teacher in 25 belongs to ? professional organizations

whatsoever. Roughly a third (35 percent) belong to one or two such organizations,

another third of the teachers (32 percent) reported membership in three professional

organizations, and just under a third (29 percent) belong to more than, this. Teachers

with the greatest number of econ ics courses , five or more , are more likely to belong

to three or more professional organizations than are teachers who have had fewer

economics courses or none at all. And regular viewers more often belonged to three

or more professional organizations than did the occasional viewers or the non-viewers

although this seems largely a function of their greater economics backgrounds.

Table 35

MEERSHIP IN PROFESSIONAL ORGAIZATIONS

NO. OF ECONOMICS COURSES: WATCHED THE PROGRA:
Number , R.e lar
anizations TOTAL None 3-4 &more AU 3+Eco All 3+Eco All

None l'%

1..2 30%

& more

2. , Offices Held in Professional Or anizations

About half of all the social studies teachers at some time have held an office in

a professional organization. Quite similar proportions indicated that they had held
such office once ( 5 percent) or twce (17 percent) and three times or more (l7 percent).



As on the matter of professional memerships , those with the' greatest number of economics
courses were more likely than other ' teaCl1ers ;io have held professional office and to
have done so moreoften And reguiar iewe shave. held more offices than occasional
viewers, and those who never watched UTh.e Amer:i,can Economy lB even when their greater

economics background is allowed for.

Tabie 36

NUMER OF TIMS TEACHERS HAVE H.EL OFFICE IN PROFESSIONAL ORGIZATIONS

NO. OF ECONOMICS COURSE;S g WATCHED THE PROORAg

Three &: more

TOW
51% 57%IS 17 17 

1: 5&more

60% 45% . 34%

14 l6 
13 22 
13 16 

Never ular!l 3+Eco. All 3+Eco. 3+Eco.

54% 43% 40% 27% 28% 28%

No. of Times

Never

Once

Twice

Attendance at Professional Meetings and Lectures:

There are tew cial studies teachers who say they have not attended any professional

meeting or lecture during the past year. The majority, 54 percent, have attended at

least five such meetings. While differences among the , economics background groups are
not too marked, considerable differences exist amng the televiewing groups even when

controlling for economics background. Regula viewers attended considerably more such

meetings thlti' occasional, viewers and those who never watched 8VThe American Economy
of the regular viewers. but only 55 of those who watched occasionally and

of those who never watched attended five or more professional meetings.

72 percent
53 percent

Table 37

NUMER OF PROFESSIONAL METINGS AN LECTURS ATTENED

NO" ECONOMICS COURSES: WATCHED THE PROGRA:
Never Occas . larl Attended, TOTAL 3..4 5&mere Ir-Ec 0 AII 3+Eco All 3+Eco

one

1=2 16 12%

3=4

)=6 23 

7-9

and more 18"



Readership of Professional and Technical Periodicals

But 1 in 20 of the social studies teachers reported that he does not read any

professional periodicals regularly. Slightly fewer than half, 45 percent, regularly

read one or two. Half of the t$achers reported that they read at least three professional

publications regularly.

Reading of professional periodicals increased with i,ncreasing economics , background:

63 percent of those with five or more economics courses as against 39 percent of

teachers with no economics courses read at least three professional publications

regularly. And regular viewers read more of the professional publications regularly:

67 percent of the regular viewers read at least three professional publications

compared to 48 pe):cent of those who never watched tithe American Economy This

difference between regular viewers and those who never watched remains significant

even when economics background is controlled: among those who have had at least three

economics courses, 76 percent of the regular viewers contrasted with 54 percent of those

who never watched the program read at least this many professional publications regularly

Table 38

NUER OF PROFESSIONAL AND TECHNICAL PERIGDlCALS READ REULY

Number
NO. ECONOMICS COURSES: WATCHED THE PROGRA:

Periodicals TOTL None 5&mre 3+Eco All

None

1-2 23:

5-6
& more

Readershi Particular Publications 

We listed lO publications and asked the teachers to indicate how frequently they

read each of them. The list included two daily newspapers, THE NEW YORK TIMES and

WALL STREET JOURL; a weekly magazine , BUSINESS WEEK and a monthly, FORTUE; and six

journals and teachers ' periodicals likely to be read by high school social studies tea-

chers: AMICAN ECONOMC REIEW. AMCAN HISTORICAL REVIEW, ANNLS OF THE AMICAN

ACAJEM OF POLITICAL AND SOCIA SCIENCE JOURL OF MODERN HISTORY, SOCIAL EDUCATION

and SOCIAL STUIES. This list was selected with the idea in mind that we were reaching

a population of social studies teachers , not just economics teachers , although our major

interest was to find out how much they consulted periodicals that would provide 
inform-

tion about economics.



The detailed findings on the frequency with which each of these publications
was read can be found in Appendix Do It will be noted here only that regular viewers
reported regular readership of -each . of . these publicationsmore.ofteil that the other
teachers did.



Chapter X

WHO AR THE TEACHERS? : Time Spent. Watching Television

The median number of hours a week which these
teachers reported that they usually watch tele-
vision was 9.6. There was hardly any difference
between viewers and non-viewers in this regard.
In term of how much time they watched educational
television program, however, ,regular viewers
reported a greater number of hours than other
teachers.

I. Number' of Hours a Week Usually Spent Watching Television

In order to see whether teachers who watched tfThe American Economy" regularly

also generally watched more television, we asked the teachers to indicate the number

of hours they usually spend watching television in an average week, during t\1e school

year. One' in 25 of the social studies teachers reported that he watched no television
at all. Of the remaining teachers , just half watcb fewer than 10 hours a week and

the other half watch 10 or more hours a week. There were no signif cant differences

among the economics background roups in this regard. ' Nor were there any among the
televiewing groups , which reported remarkably similar numbers of hours a week that

they spend watching television.

Table 39

NUER OF HOURS A WEE USt:LY WATCH TELEVISION
NO. OF ECONOMICS COtJES: WATCHED mE PROGRA:

ularl
No. 0 f Hours TOTAL None 1-2 3-4 5& more All il 

All 3+Eco

None

Less than 12%

5-9
lO-14

and more

Median lO.



""'... -

,f'.

, .

:tb:flti(m about, the televiewing beha,vior of the general public indicates that
the a rage man spends two and a half hours a day at his television set. 1 There

are a o data that show that people who have. been to co liege spend abotit a quarter
less t e watching televis :ionth tdo the less ducated. 2 USing-these general data

as guidelines, we might expect an average 'weekly time expenditure in our samle of about
13 hours for television. As noted aboye t:he ,aQtual median time reported was just under
10 hours. However 9 the comparative infot'tion'is based on a da.ily estimate which was
multip:!ed to' approximate the weekly report given by the social studies teachers. This
coutd account for some difference between the two sets of data.

2. Number of Hours a WeekUsuailv Spend Watchin EducationalTelevision

A somewhat greater number. of the teachers repor ed that they watched no educational

television programs ' tnan r portedthat they watched no television at all, 7 percent
watching no educational television and 4 percent no television generally. About half the

teachers watch between one and ,three hQurs of educational television a week (48 percent)
and slightly fewer (44 percent) .atch four hours a week or more.

' .

Differences amng the economics b ckgtound gr ups were mall although teachers
with the greatest number of econc:cscourses watched educational television more than
the others. For the televiewing groups , there was a consi$tent relationship between

their viewing of OD'Jhe:: Amer:icati E;conomy and theamiBunt of time they generally spend

watching educational television. Those who watched uThe American EconomyUB a.lso watch
more educational television in general.

Tab Ie 40

NuMER OF HOURS ' A WEEK USYALIY WATeR ED1UCATIONA TELEVISION

OF ECONOM!(;S Ct'URES: WATCHED THE PROORA:
Occas lar

No. Rours TOT more
il il 3+Eco

None lO% 11%

1-2. 30%

3-4
5-9

more 11 

!fdian

oBogart , uAmerican Television: A Brief Survey of Research Findings , n Journal of SoCial
Issues , 1962 , No. 2 " (Vol. XVII), p. 37.

Gary A. Steiner The People Look at Television New York: Alfred Ao Knopf 1963 , p. 75.

, '



Chapter XI

WHO AR TH TEACHRS?: Teaching Experience

On the average , these instructors have been in
the teaching profession for eight and a half years;
the regular viewers have been teaching considerably
longer than this. Similarly, while the group as a
whole has been teaching high school social studies
an average of five and a half years, the regular
viewers have been doing so more than twice as long.

Almost three-quarters of the teachers in the entire
sample, and an even high rproportion of regular
viewers , are teaching social s,tudies exclusively.
Few of these instructors teach a course in economics,
but regular viewers are four times as likely as non-
viewers to be teaching such a course. ' When queried
about their career preferences five years in the
future, fewer than half of the entire group indicated
a wish to continue in their present teaching. But
slightly better than 3 in 5 of the regular viewers
are committed to their present teaching.

A separate analysis of the instructors who were
teaching a course in Economics or Problems of Democ-
racy indicated that they achieved significantly higher
scores on the economics test than other teachers , more

of them watched 'tohe American Economy , and they were
twice as likely as other teachers to have majored in
economics for a degree.

1. Total' Number of Years Teaching

For 1 in 9 of the social studies teachers , this is the first year of teaching. 

quarter of the teachers have taught between two and four years. Almost two-thirds

(64 percent) have been teaching at least five years, and bet'ter than two in five (43 per-

cent) have been teaching at least ten years. Sightly fewer than I high school social

studies teacher in 5 (19 percent) have been teaching as long as twenty years.

As we see from Table 41, differences among the analytic groups follow rather closely

the differences noted for them with regard to age: those wi th the greatest numb r of

economics courses , five or more, have been teaching longer than other teachers and

teachers who watched the American Economy" have been teaching fora longer time than
teachers who never watched the program. When economcs . background was controlled,
differences between occasional and regular viewers were not large enough to be signi-
ficant..



Table 4l

': T01; mJER. OFYEAR.sTEACHING
, ' , (Cumulative pr ort ons

NO. OF ECONOMICS COURSES WATCHED TIE PROGRA

Never Occas. ularl
No. Years TOTAL 1:" 5&mC:IJ':,

" '

Al13+Eco il'
First Year 11% 9%' If% 5%" 12%

least

79 

25 42'

21 more

Median 8.. 13. 12. l4. 14. 13.

Number of Years Teachinp;, High School Social Studies

A number of., these teachers have taught subject;s and/or , grade levels other than what
they are teaching now. For whil 11 percent indicated that this was their first yearo
teaching, we now find 16 percent who indibated that this was their first year of. teaching
high school social stud es. And where only 37 percent had been in teaching less than five

years, we now find that almost half of the teachers , 47 percent, have been teaching high

school social studies less than five years. Whereas 43 percent have been teaching at least

ten years, only 30 percent have been teaching high school social studies for this length

of time. And while close to I in 5 of the teachers has be n engaged' in teaching for at

least twenty years only 1 in 9 teachers has been te' aching high school social studi s f0r

this long.

). Years

Lrst year
least 2
If 3

II 
II 14
II 19

more

di.m

Table 42

NUER OF YEAS TEACHING HIGH SCHOOL ,SOCIAL STUDIES
(Cumulative proportions) 

NO. OF ECONOMICS COURSES: WATCHED THE PROGRA:

TOTAL None 

. --"

16%, , 15%. 2184 85 73 " 72 ' 66 '63 51 53 46 30 27 ,18 18 11 11 
6 4.2 4.

5&mre
12% 11%88 89 '16 82 '67 52 
,30 , 16 32 '

21. ,
SA '

All
l8% l:5%,
82 85

: 70 60 49 26 15 

3+Eco

9%. 3%91 83 74 69 
39 4,
16 

, '

8 . 1 9. 8

All 3+Eco

10.



The differential between total years teaching and number of years teaching high

school social studies does not appear noticeably different for any of the analytic

groups and the same relationship is noted as before: those with five or more economcs

courses have been teaching high school social studies longer, as have viewers when

comared to those t'eachers , who never watched "The American Economy

3. ProJ)orti n of Current Teaching Load That Is in the Social Studies

We asked the teachers to indicate whether they teach: " only social studies , about

3/4 of their classes , l/2 of their classes , or less than l/2 their classes in social

studies. Those who have taken the greatest number of economies courses are more likely

than those who have had no economcs cou.rses to be teaching "only" social studies.

And regular viewers are much more likely to be teaching "only" social studies than
are those who never watche.d " The Amrican Economy

Table 43

PROPORTION OF TECHES' CLASSES 'mT AR IN SOCIA STtTIES

NO. OF ECONOMCS COtES: WATCHED THPROGRA: '

Proportion
Classes TOTAL None 3-4 & more

All 71'1 65'1 71% 70'1 76'1

Thre.e-quarters
Hal f

Occas. larlil 3+Eco. All 3+Eco. +Eco.

69'1 68%, 78'1 86'1 89'1 89%

4. Kinds of Social Studies Classes Being Taught

A majority of these teachers, 60 percent, are teaching

American History. The next most frequently taught type of

Hed'ieval or World History and 42 percent of all the social

one or more ,of these.

one or more classes in

courses is European, Ancient,

studies teachers are teaching

, the total group of teachers slightly better than a third, 37 percent. are teachin

one or more courses in ' Civics , Citizenship, Government, or Political Science; better than

a quarter (28 percent) are teaching at least one course called, Social, Studies; just
fewer than 1 in 5 (18 percent) are teaching a course in Problems or Challenge of Democrac

Just about the same proportion, l8 percent, are teaching Geography, Economic Geography, 

Earth Science or the like.

Seventh in frequency of being taught was' Economics or Economic Institutions, I in 8

(13 percent) of all the social studies teachers indicating that they were teaching a

course in this area. Amng regular viewers of ItThe American Economy , however, this

was econd to American History as the most frequently taught ,kind of social studies:



42 percent' of all regular, viewers indicated ,that- they teach 'such a course as contrasted

with 16 percent, of the occasional viewers and 11 percent of non-viewers teaching an
Economics course. This proportion is even :higher am0ng t\leregular viewers who have had

at least three economics' courses; about half 'of whom (51 percent) ate teaching a course
in economics, cOlpared with 22' percent of the occasional viewers and l5 percent of the
non-v:iewerswi th three ' or . 1Ire economics' courses. '

Thus, as 'might be predicted'- te chers responsible for a course in economics are

much more likely than others to have viewed" liThe American Economy" regularly.

5. Some Other Characteristics of High School Economics Teachers:

, '

Certain data were run to compare teachers responsible for a course in Economics with

other, high ,school social sty;dies teachers. For this analysis, instructors teaching
Problems ox;ChaUenge , of Democ

TY' a course with heavy economics content, are included
tlith the Economics instructor5

On the econQnUCs test , the Economics teachers achieved a mean score two points

higher than other teachers , 18.45 comp8redto 16.46, with a standard deviation of
about four in both cases. Such a difference in means could occur by chance fewer
than one time in a hundred.

One in, four EconQmics teachers viewed "The American Economy," at SQme. time, ompared
to about 1 in ' 7 (15 percent) of the other teachers ndalmost three times as many
were' regularvie'Wersg, eight percent of the economics instructors compared to three
percent of the other teachers 

Economics teachers have taken more economics courses themselves: almost 3 in 5

(58 percent) have taken three or more such rses. put only' 2 in 5 (39 percent) of the
other teachers have this much eC0nGmcs. Concomitantly, six percent of the Economics
instructors but only three percent of the other teachers reported a major in Economics.

6 . Expectations for Future Teachin

We asked the teachers 

g "

In term of your own professional career, which of the
following would you most like to be doing five years from now?" and then listed six

alternatives including: continuing to teach what they are at present; teaching in
high school but different subjects; teaching at the college or university level; teaching

in some other kind of school; school administration; and a final open alternative of

something else Ji 0



Somewhat fewer than half of all the teachers (45 percent) indicated a desire to

continue teaching in high school what they are teaching now. But significantly more
of the regular viewers, 63 percent, indicated this preference. Occasional viewers

also" were more likely than those who never watched '!The American: Economy " to wish

to continue in their present teaching, 54 percent indicating this pr ference contrasted

with 42 percent of those teachers who never watcbed' the program. Even when economics

background was held constant, and comparisons made only among teachers who have had at

least three economics courses, the same relationship a1ong the v.iewing groups emerged:

61 percent of the 'tegular viewers, 51 percent of the occasional viewers , and 38 percent
of those who never watched indicated a preference for ive years hence to' be teaching

what they are teaching now.

About a fifth of all the teachers (l9 percent) say that they would like to be tea-

. " " .' .

ching at a college or university and about 1 in 6 (15 percent) say they would like to

be working in school administration. Those who watched lithe American Economy" regula'tly

are less likely than those who never watched to indicate this preference. Similarly,
while about 1 in 11 of all the teachers (9 percent) indicated that they would like to

be teaching different nigh school subjects, only 2 percent of the regular viewers felt

this way.

These data suggest that those who atched the television series feel more commtted

to their current teaching as a long-range career. Of course, it should be remembered

that non-viewers are more often younger and continuing for an academic degree than the

viewers and thus more likely still to be defining their careers. Whatever the reasons

for their lesser motivation to continue in their present careers , and there are no ' data

from this survey that" explain this, it is interesting to note that this difference

does exist.



Chapter XII

WHER DO THEY TEACH?

Teachers in small metropolitan areas , those with a
population under 2 million, more often viewed the
te:levis ion program regulady than other teachers.
Also , teachers, in IIetroPQli:tan centers were more 

" '

likely than teachers in the suburban and ringe districts
to have watched lte American Economy" regularly. Tea-
chers in the smallest towns (under lO OOO population)
and rural counties least often watched the television
program" There were no significant differences according
to the geographic location of the teachers.

Regular viewers more often than other teachers , were
located in larger schools 

-- 

schools with greater numbers
of social studies teachers and with larger pupil enroll-
ments.

Commni tv Size and Degree of U banization

One in six of these instructors teaches in a school in a large metropolitan area 

a metropolitan area with a population of 2 million or more. They are divided about 2:1
between the suburbs and outskirts, and the central city, re pectively. A third of the
teachers are located in small mPtropolitan areas , those with a. population of less than
2 million. In the small metropolitan areas , teachers are equally divided between the
urpan centers and suburban commnities"

About I in IO teachers was in a city with a ;pulation of less than 50,000; and
3 in 10 of the teachers , were in a small tow or DQ!tal county, lacking a population
center as large as IO OOO in population.

These! proportions reflect to some extent the differential response rate discussed

in Chapter III, page 16, where we noted that the central cities of large metropolitan

areas are somewhat underrepresented in our samle. For this reason the proportion of
teachers from small comnities in this samle is somewhat larger than the actual popu-
lation proportion. For purposes of comaring the analytic groups however we can use
the total samle distribution as the referente point.

As can be seen in Table 44, differences among the economics background groups were

small , except for a somewhat greater concentration of those teachers with five or more
economcs courses in the metropolitan areas , especially the large ones. And teachers who
have not had any economics courses are somewhat more likely than the total group to be

in small towns and rural counties , less likely to be in the suburbs and outskirts of

large and middle-Sized cities.



Table. 44

SOCIA STWIES TEACHES INCOMMITIES OF DIFFERE

SIZES AN DEGREES OF URIZATION

NUER ECONOMICS COURSES:

Size' TOTAL None 3-4 more

Metr0politan: 000. 000 and, over 17% 13% 16% 15% 22%

Central city
Suburbs

Metropolitan: Under 000 000

Central city
Suburbs

Small Cities: lO, 000 OOO

Silll towns and rural counties

All Central city

All Suburbs

The televiewing groups however, showed considerable differences. In Table 45,

we note that regular viewers were mOre often located in the metropolitan areas of

less than , two million p pulation than were the other teachers , and especially in

the central cities o these areas. Regular viewers, c0rrespondingly, were 'consid rably

less often to be found in small towns of under ten thousand and in rural areas.



, Table 45

SOCJ:L STUDIES TEACHERSJ;N CO IES , OF DIFFERENT

SIZES tm DEGRES OF uRNIZATION

By viewing of tiThe American Economy

WATCHED " THE ' PROGRA:

Never Occas . lar 

TOTAL All All 3+Eco

...

etropo1itan: 000 000 and over 17% l"rt. 18% 16% 20% 19% 18%

Central City
Suburbs

tropo 1i tan: Ul)der , 000 000
33 

Central City
Suburbs l7,

nall Cities: 000 000

nall towns and rural counties

Central City

Suburbs

. "

It may be of interest to look at these data in another way -- the distribution of

teachers with different economics backgrounds and different televiewing behavior Within

the different sized and urbanized communities. The differences we have discussed show

up more clearly in the presentation in Table 45 but the same patterns emerge.

One particular difficulty with Table 46 is that only the weighted Nl , are available.
The raw N is identical for the large metropolitan areas and slightly smaller in the

11 metropolitan areas. It would be substantially different, however, in he non-

metropolitan commnities. Because of this , accurate estimates of sampling error cannot
be computed when the d'ata are presented in this way.
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2. Geo raphic Distribution of reachers

About a fifth of all the teache : su.rveyedwere in. the northeast: somewhat more
of those who had had at least fiv

conomics courses nd fewer teachers who, ha.d not
had any economcs courses. Also, . someWat more6f the teachers who viewed the program
occasionally were in the Ner,. England ' and' Mid-Atlantic States.

A third of all the eachers
(26 percent) were in the south 

the Mountain and ,Pacific states.

were in the North Central states and about a quarter

A fifth , of these social studies teachers were in
re were ,no consistent di fferences among the

groups according to geographic regiono

Table 47

GEOGRAHIC DISTRIBUTION OF SOCIAL STUDIES TEACHER

OF " ECONOMICSCOtJSES: WATCHD TH PROGRA:

TOTL None more
ortheas t 2l% 14% 20% 20% 281

No. Central
Sou th

West

ular
il il il 

19% 21% 29% 24% 27%

3. Number of Social Studies Teachers in the School:

The data reported in the next two sections deal
with how many o.fthe, social studies teachers are
in large and small schools. '.hey do report
the proportion of schools in different sized
c01nities, of given sizes, etc. Thuswhenwe
consider bow ny teachers are in larger schools
we automatically find a larger proportion than we
would if we addressed our attention to the question
of how many schools pf this size there are: e.g.,
in a schpol with 10 social studies teachers , that
school will appear 10 times in our count since it
will appear once for each of the ten teachers.

The purpose of this analysis is to compare the ana-
lytic groupings of teachers, viewers and non-viewers

, in particular, as to their likelihood of teaching
in targe or small schoolS; and u$ing the base of the
number of teachers in given sized schools works well
for t;his compari.son. We would emphasize that the
proportions presented for' the total sample are for
purposes of comparing the sub-samples and should 

be considered indicative of ,how many schools there
are with that number of social studies teachers.



Slightly more than a third of all the instructors (36 percent) were- teaching 

schools where there were no more than two other social studies teachers: 12 percent

were in schools where they were the only such teacher, II percent in schools where

there was one other and 13 percent where there were two other social studies teachers.

Both the teachers who had taken at least five economics courses and the regular viewers

were much less often feaching in schools with this small a number of social studies

teachers. Interestingly, when economcs background was controlled, we continue to ob-

serve that viewers were less of en in these small schools: amng teachers who had

three or more economics courses, more of those who never watched I'The America.n lconomy

(37 percent) than of the viewers (IS percent) ,were in schools this size.

Another third of the teachers were in schools with three to eight social studies

chers and there was no significant divergence amng the analytic groups.

But when we consider the larsest schools, those which have at least IO social

studies teachers , we find considerable variation among the analytic groups. Overall,

3l percent of the teachers reported that they taught in schools with nine or more

other social studies teachers, but 41 p rcent of those who had taken five or more

economcs courses and 47 percent of those teachers who had watched "The American

Economytt regularly were teaching in schools this large. When economics bacttg:round

was controlled, even among teachers with three or more economcs courses, viewers

were considerably more likely to be teaching in these larger schools, than non-viewers

the proportions ranging from 44 percent of the regular viewers and 42 percent of the

occasional viewers to3l percent of the non-viewers.
We see from these data that teachers were more likely to view, the program when they

were in schools with a greater number of other social studies teachers. This is con-

sistent with the findings presented above on differences in viewing related to

differences in size of the connnity, where we note.d that the smallest areas had

fewes t regular viewers.

4. Size of Pupil Enrollment

As another measure of school size, we obtained from each school informtion about

the number of pupils enrolled there as of January 1 , 1964 or as soon tnereafter as

such a count was available. It should be emphasized that this discussion, like that

in the section above, is con erned: with' the proportions of teachers teaching in
schools of given sizes, and cannot be taken to represent the proportion of schools

that there are with these enrollments.



Table 48 presents the proportions ():f'Ithe teachers at schools ,with varying sized

pupil enrol1me,nts. The same trends are observed as in the comparison of numbers of
social studi s tea ers in hoo is: " mor eachers ng those who have had at

least five economics course ' percent) are , eaching in schools with l 500 or more

pupils than is truE\f J:the tote-lsample 'cif teB: hers (3lpercent). And 50 percent
of the regular viewers , comared with 35 "percent and 30 percerttof the occasional viewers
and non-viewers espectively, are" teaching' inschoois, thi,S . la,rge. Even when control-
ling " economics bac gro~nd signiHcant1ymore of the regular viewers than of those
who never watched uTile A,er:canEc riOmfiwereteaching in 1 r schools..

Tab Ie 48

, '

PROPOR'lON OF SOCIA STUDIES TEACH IN SCHOOLS

'WN DIFF PuPIL ENOLLMNTS

WATCHEDNO" ECONoMcs COURSES: PRoGRA:

Never R.e lar1 

No.. ilS TOTA

, '

3-4 more
il 

1-99 10% 16% 14% 11% l2%
100-199

200-499

500- 999

1000-l499
1500-2499

2500 & more

Median 890 900 800 800 l260 830 850 1020 l220 1490 1410

;. .



Chapter XIII

WHICH HIGH SCHOOLS HAVE A SEPARTE COURE IN ECONOMCS?

Higb scbools in tbe large metropolitan centers
are mOst likely to offer a course in economics.
The availability of such a course in high scbool'
decreases consistently as commnity size becomes
smal hr.
Regular viewers more often than otber instructors
were located in high schools which taught economics
as a separate subject.

l. Where Are the Scbools?:

Table 49 below indicates that higb schools in the central cities of the largest

metropolitan areas are most likely to offer a separate course in economics; better

than 7 in 10 of these schools are doing so. Only somewhat more than half of the

bigh schools in the suburban and fringe districts of these largest metropolises offer

a separate economics course. This is equivalent to the proportion. in city centers of

smaller metropolitan areas. The suburban and fringe districts of these smaller metro-

politan areas approximate the small tows: somewhat less than half of the high schools
offer a separate economics course, while in the smallest tows and rural places, only

3 in 10 bigh schools are providing an economics course.

Table 49

Rural Places

Total ,Central City

Total Suburb/fringe

DO NOT 1J VE

39% 61%

Schools:*
All
In large Metropolitan areas (2,000,000 or over)

Central; City
Suburb! fringe

In small Metropolitan Areas (Under 2,000, 0(0)

Central City
Suburb! fringe

Small towns: lO, OOO - 50,000

*Percentages are based on the number of high scheols in different sized cemmnities
therefore they total 100 percent horizontally.



2* Which Instructor.s Teach in These Hi h Schools?

Slightly fewer than half the teachers (48- percent) were teaching in high schools
where economics is offered as a separate subject. Teachers who had had at least five
economics courses were in these sch09ls somewhat more often than teachers who had

taken fewer economics courSes. But the differences between sample, groups were lUch
greater when televiewing exerience was considered.. Almost two-thi1;ds of the teachers
who had watched "The American ' Economy" regularly taugntin these, schools When holding

econamics background constant , about, tllree-quarters of the, teachers ,who had taken
three or more college economcs courses and who viewed' the program regularly, reported
tha.t economics was taught as a separate subject in their schools.,

Table 50

IS ECONOMICS TAUGH AS A SEPARTE SUBJECT?

NO.. OF ECONOMICS C01RSES: WATCH TH PROGRA:

All' 3+Eco

46% 49%

54 

Occas
Ail , 3+Eco

Regularl v
il 

Yes

TOT
48%

52%

None 5&more

46% 45% 47% 56% 4$%. 53% 64% 74%

:;,

:t. ni' i,Y:' ;1:.

::' ;';' .""



Chapter XIV

WHT ECONOMICS IS BEING TAUGHT IN HIGH SCHOOL?

None of the differences between regular viewers and other
teachers reported in this chapter can be considered proof
of the television , program s effects. Information and
controls are lacking that might afford a relative evaluation
of before and after behavior such as is necesSary to prove
causation. Therefore, the reader is reminded that these
findings are intended only to describe what these teachers
were doing with tegard to teaching certain aspects of
economics during the school year 1963-l964.

When asked to evaluate the importance of teaching about the
eleven economics topics listed on the survey, regular viewers
of "The American Economy" rated more of these topics " very
important than did other teachers. Among the entire group
of teachers , comparative economic, systems was :riost, ; i.

often rated ""very" important. Among regular viewers , the
role of markets , prices and profits ranked second but it
ranked considerably lower among non viewers. Four-fifths
of all the teachers, but just about every regular viewer,
indicated that they were teaching some economics topics
in their social studies classes. Judging from the amount
of time they spent teaching the eleven listed topics,
regular viewers were spending more time teaching economics
topics than the other teachers.

Just as comparative economic systems was rated most impor-
tant to teach, more time appears to be spent actually
teaching it than is spent on any of the other listed
topics. Also receiving considerable attention, and more
from regular viewers than from non-viewers, are: the
development of modern economic institutions; distribution
of incomes; international economic problems;, nderdeveloped
economies; the role of markets , prices and profits; economic
stability and growth.

Instructors teaching a course in Economics or Problems of
Democracy were analyzed separately with regard to how
many class, periods they taught these topics. For the
most part , regular viewers as a group spent more time

these topics than the Economics and Problems of Democ-
racy teachers as a group.

Finally, an inquiry into the methods preferred for teaching
economics showed that regular viewers stress the analytical
approach somewhat more often than they do the descriptive
and more than other teachers do Generally , among the
entire group of social studies teachers, the descriptive
approach is stressed most 



1. Economics Topics Rated "Very Importane

We asked the teachers: "For each of the t pics

(' 

listed below

, :

please indicate

whether you yourself think it is , (I) very important, (2), somewhat ; important , or

" ' , +-

(3) hardly important at all to include that topic in a high school social studies

program. If Then followed the 11 topics that we discussed in Chapter VI in connection

with evaluating changes in, the amount of tJmespentteacl1ing economics.

For the purposes of comparing viewers and non-viewers we computed for each

teacher the nulJer Of topii:s out of the otal. possible 11 at be had rated as

very" important to teach. As is true of this entire chapter the discussion 'will
carry no implications that the viewers U ratings were a result of their exposure to

The American Econott 'u programs. Th-e purppseof this que'stion was, to determine
whether teachers who watched the program were more sensitive to the i1,ortanceof

conomics teaching;, since there , was 110 comparable i:nfo tion ,about them be ore they

watched the program their sensitivity cannot be interpreted as a result of their

viewing. Indeed , it is quite likely that they started out with greater concern and

interest in teaching economics.

What we see in Table 51 is that not very different proportions of all the teachers

rated as many as three of 'these, topics ttvery importane' ' From, thereon, however regu-
lar viewers concentrated more heavily at the upper end of the distribution -- rating

a greater number of topics as tlvery importantC1 than either th occasional v ewers
or those who never watched "" The American Economy ' Occasional viewers and non,.viewers
were remarkabl? similar in the number. of topics tow-hieh theyatt ched great importance.

It is apparent that regular viewers even when controlling for their greater

economics background considered more of the economics topics ''very important" to
teach than did the other teachers 

The number of teachers rating any particular one of the economics topics "very
important" to teach showed ,conddera?le variation. , For I:xample , 88 percent of all

the teachers rated 'Ivery importane' the study of " Compara.tive econbmic systems (capi-
talism, socialism, commnism, etco ) 0 iU There was little variation among the sub-
groups on this item. On the other hand only about six in ten of all the teachers

(59 percent) considered the problem
!Jf uRi;le or markets ; prices and profits in

organizing economic activity il something that was " very important" to teach. But
eighty-four percent of the' teachers who had viewed ' TheAmerican EconomyU regularly

rated this topic flvez:imPortant"
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For the total group of teachers t the topic of "comparative economic systems

mentioned previously was by far the most tirtiformly agreed upon one of great impor-
tance. Rated this highly next most frequently by 7 in 10 of the teachers) was

' . ' " ' ' ' " : :, ;;" , , , )

Government f nance , taxation and spendingU and t'Dis tribution of incomes If . Least
often rated livery important by fewer than half of the teachers,- were studying

IJn er-devel,oped economies and Jllnternational economic problems" 0 Table 52 pre-
nts the ra order of 'the ' levento:pic$, aiidthe proportion rating each "very

lIiportant , -- f ' the- total s amp le( and forc-omparative purposes , for all the

regular viewers and for those iOf them who had at least three college economics

courses.

Interestingly t when teachers of courses in Economics or Problems of Democracy

were compared withothers the only topic em which there was substantial difference

was the role of markets , prices and profits , rated Uvery" important to teach by
70 percent of the Economics teachers and 55 percent: of other teachers. (Appendix E)

2. Plans to Include Any EconiOmics TOPic in Their Teachin

In ' order to determne if the teacher included any econ cs at all in his social

studies classes, we asked: " Do you yourself plan to irtclude any .economics to'pics
at all in one or more of the social studies classes that , you are teaching tp1s year?U
In this way we were referring to both the part of the year prior to the time of the

sU1:ey and expectations for the remainder of the 1963 64 school, year. As might be

predicted from what we know now about the regularviawers,- they had such plans sig-
nificantly' more oft than did the other teachers . even when controlling for their

greater economcs b ckground. Thus, 8l percent of atl' the teachers 99 'percent of
the regular viewers and 100 percent of the regular viewers who had had at least

thr.ee college economics courses planned to teach some economics during the year.
Again, occasional viewers were quite like the non-viewers; 83 percent of all occasional

to 79 percent of non-veiwers , and 90 percent of occasional viewers who had had three

or more economics courses comparecl to 86% of the non-viewers with this, many courses
planned to be teaching some economics.

3. Time Spent Teachin Economics Topics

For the same II topics mentioned earlier, we asked the teachers to indicate about how

many periods during the 1963-64 school year they planned to spend teaching each topic

adding together all the classes that they taught. Table 53 presents the number of topics
that teachers said they would spend as much as si classroom periods teaching. The

actual. teaching loads of the teachers are reflected in these data. and we recall that
regular viewers had greater proportions of their classes in the social studies and



Table 52

RANKING OF ECONOMICS TOJ?CS CONSIDERED "VERY IMPORTA" TO TEACH

1) Comparative economic, systems
(Capitalism, socialism, commnism
etc.

2) Government finance , taxation and
spending.

3) Distribution of incomes -- labor and
labor problems, savings, profits
social security.

4) Development of modern economic
institutions , such as corporations
bank , labor unions.

5) Problems of monopoly and government
regulation of business 

6) Booms , depressions, inflation, policies
to stabilize the economy, and economic
grpwth.

7) Role of markets, prices and profits
in organizing economic activity.

8) Consumer economics, personal
finance , etc,.

9) Money, banking, monetary
po licy.

lO) International economic prob I ems .

ll) Under-developed economies
(India, Latin America, etc.

TOT 
Rank Percent

88%

Rank

ular viewers

Percent

91%

Reg. View:

3+ Eco.

' Percent

89%



also were more likely to be teaching a class in economics than were other teachers.

There is one other qualification to bear in mind when reading this table. The data
are based on only that part of the sample who indicated , th !, they would be teaching

. .

any econonucs topic at all. Better, than a quarter of the teachers who did not have
any college economics course (27 percent) did not qualif.y and are omitted in this tabu-
lation. Similarly, , 23 percent of those who had had: only one or two economics courses

not represented. . All but 12 percent of those with three or more economics courses
are inc:uded. In term of the televiewing groups, 2l percent of the non-viewers and
17 percent of the occasiona; viewers.' are; omitted; but just a out all. of the regular
viewers are represented. It should be understood therefore, that this discussion

applies only to those teachers Who were teaching some economics topic , not to the

entire sample , and that the proportions of the sample thereby excluded differ among

sub-groups.

These data indicate that , even when limiting the sample':only to those who planned

to include some economcs topic in one or more of their classes , regular viewers

reported a greater number of topics on which they would be spending six or more

. '

periods than did the other teachers. And occasional viewers reported more such

than did those who never watched " The American Economy

topics

This finding held true even when economics background was controlled. Another
trend was observed in these data there was little difference between all the teachers

who never watched the program and those of them who had had three or more economics
courses. Similarly, little difference was observed between a11 of the occasional

viewers and those of them who had had three or more college economicscourses.
But among regular viewers we note a differential reaction: , teachers who have taken

more economics courses and who watched uTheAmerican EconomyU regularly 
wei;e spending

more time teaching these economic s topics than were other teachers who also watched

the program regularly. 
We can again observe differences in the plans of teachers to spend as much as six

periods discussing the various topics . The topic by topic analysis provides some

insight into the relative emphasis each if these proolems; rece'ives in practice, as

opposed to the relative importance verbally ascribed to them. (Section 1 of this chapter)
As before, uCompara ive economic systems ff was most often mentioned by all groups of
teachers. flConsumer economics ranked seventh among all teachers who were teaching any

economics , but eleventh among 1;egular viewers . uRdle of mar ets, prices and profits , ft

which was ninth among all teachers, ranked considerably higher among regular viewers.

, '
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On the other , hand

, "

Government finance, taxatiou' and' ispending

" ,

had lower relative rank

for actual time spent among regular vtewers than among all teachers. The topic on
which fewestQf the whole group., of teachers indicated, that theywduld spend as much
as 'six periods was nprobl ms of monopoly and gover,nment regulation of business, It but
for regular viewers, it was tiConsumer finai1ce

Tab Ie 54

RAING OF ECONOMICS TOPICS ON WHICH- TEACHERS WILL SPEN SIX OitMORE PERIODS

1) Comparative economic systems
(capitalism, socialism, communism, etc).

2) Distribution of incomes -- labor and
labor problems , savings , profits social
security.

3) Development of modern economic i.nstitu-tions , such s corporations , banks,
labor unions 

4) International economic problems

5) Under developed economies (India,
Latin American, etc.

6)' Government finance, taxation and 'spending 6
7) Consumer economics , per$onal finance , etc. 7

8) Booms depressions, inflation,policies
to stabili e the economy, and economic
growth.

9) ROle of markets, prices and profits in
organizing economic activity.

0) Money, banking. monetary policy

I) Problems of monopoly and governent
regulation of business.

Economcs and Problems of Democracv Teachers

1!OTA

Rank Percent

:10

49%

35%

35%

32%

31%

30%

29%

28%

27%

26%

20%

Regular
Viewers

Percent

70%

50%

58%

55%

54%

37%

34%

48%

50%

45%

39%

Regular tiew.
3+ Eco.

Rank Percent

68%

60%

57%

55%

49%

45%

41%

57%

51%

53%

44%

When we observe that regular viewers are spending more time teaching these eco..'
nomics topics , we may merely be repeating the observation that teachers who watched

The American EconomyU regularly more often w re teaching a course in economics" They

might be expected then to spend more time on any and all economics' topics. In order
to see whether th se data reveai s6mething bout the particular interests and emphases



of regular viewers, we can compare the responses to those when the sample is divided

between ,instructors who are teaching an Economics or Problems of Democracy course and

all the other teachers. The size of the residual difference between viewers and non-

viewers over and above that derived for the economcs teachers can suggest whether

we have found anything more than the generalized greater economics teaching of the
regular viewers. This still can tell us only that there is an association between

regular viewing and these economics topics which is not completely explained by their

heavier economics teaching load. But the relationship can possibly be due to other

factors beside the television program.

Appendix E presents the full set of responses concerning the number , of periods

the specialized teachers versus all others are teaching each of the topics. Table 55

below presents, for each topic , the difference in the. proportion of specialized
teachers over other teachers who are spending six or more periods teaching the topic

(Economics Teacher Difference), the increase of regular viewers over the total sample

(Regular Viewing Difference); and the difference between regular viewers and the

total samle after subtracting the difference for economics teachers (Residual).

Weare probably understating the Regular Viewng Difference and the Residual by a

point or tw because regular viewers are being compared with the total sample which

includes them as well.
Table 55

PROPORTIONS TEACliINGECONOMICS TOPICS FOR SIX OR MORE PERIODS

Eco. Teacher
Difference

Reg. Viewing
Difference

Development of modern eco. institutto

Role of markets, prices and profits

Problem of monopoly

Distribution of incomes

lO%

-3*

23%

and growthEconomic stability

Money and banking

Governent finance
International economic problems

Underdeveloped economies

Comparative econonic systems

Consumer economics

The economics teaching, differential was greater than that for
, A slightly greater proportion, not statistically significant
than of Economics and Problems of Democracy teachers reportedon this topic. 

Residual
l3%

televiewing.
of "oth i' teachers
six or more periods



We obs,erve in Table ,55 thq t: i;or all Qut tWQ oJ:: the topiiss , regular viewing

differentiates the teachers more than does whether they teac an economics course.

The in;fer nce , then, is , that , the greater a.mouJ? ot time reg). ar viewers are spending on

these topics than other teach rs is due to , mo tha only ' a gen rally greater amount

of economics teaching.

. ,

Approximately two-fiftbs of the Econonrcs and- Problemof Democracy teachers , and

fewer than a third of those not t aching ;hes cour s, we e spending a minimum of six

class, periods , on: dist:ribution of incomes (44 percent); develop ent of modern econo-

mic institutions (41 percent); role of markets, prices and prof ts (38 percent); govern-

ment finance (37 percent); economic stability and growth (37 percent); c()nsumer eco-
nomics (37 percent); money and banking (36 percent); 

, '

Preferences for the Analvtica1.Di!scriPtive or Historical EmPhasis in Economics Teaching

We used two different approaches to investigate which of these enlhases the teachers

stressed most in teaching about "E\cpnamics topics. F;irst, we present d three actual

economics topics: 1) Labor unions; 2) Farm problem; 3) Economic growth :booms and de-

pressions. With each of these topics we provided three alternative of teaching

about it, one representing the historical approach, another theanalytic lt and a third

the descriptive. The teacher was, asked to rank the thr e alt rnatives, under each topic
in term of what he stressed' inost, second 'most anti what he: stressed leas t when' teaching

about that topic. If the teacher did not cover tbat tapic in any class a separate answer

code was available to him to r cord that informtion.

Table 56 presents' the frequency with which each f the thre aPRroaches was ranked

first. As an index of the relativ emphasis placed on each of these approaches , a

summry score was devised bY w ighting by three the number of teachers ranking all three

of anyone approach in first place, multiplying by two the number who twice ranked a
particular approach in first place and multiplying by one tbe number who " ranked that

sUDIed and then divided by the number ofappro chfirstonly once. These numbers were
respondents to provide the summry score.

Regular viewers placed greater emphasis on the analytical approach than other groups

of teachers did Amang egular v

, :

the descriptive approach had a lower weighting

than the a :lyticaL Teachers wh have had the , greatest number of eCQnomics
courses also weighted t e analYtical pr6ach above the descriptive. Hewever, even

:vhencont1:oiHng f r economics b U:nd
d regular

wer , scored more highly on the
analy"tical ap roaC:b thap. the other teachers ef co1Iarable economics backgreund.

. ' .' ", ' : ." , " '. ) , ,: ..
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The descriptive approach was emPhasized st often by the total group of teachers

and by tho ho ne erwatched ' 'The " Amer can Econ . The istorica1 approach

apparently receives least emphasis ' among teachers.

Our second measure for preferences amng teaching approaches was a p1rely verbal
one , asking the teachers; nAll in all, in classes that you teach, would you say

there i's greater emphasis on the descriptive

' '

aspects of economics or on the analy-
tical1'1 The results of th.is qUestion appear in, Table 57.

Table 57

RELATIVEMRASIS ON DESCRIPTIVE AN ANLYTICAL APPROACHES IN TEACHING ECONOMICS

NO,. OF ECONOMCS COURSES: WATCHD THE PROGRA:

Occas lai'
TOTL 3-4 5&more il 3+Eco All3+Eco All

ore DESCRIPTIVE 48% 60% 49% 44% 42% 50% 47% 43% 35% 36% 27%

ore ANYTICAL

qual emphasis , on both

Overall, just about half the teachers reported a greater emphasis on the descriptive

aspects of economics. About one in four said he emphasized the analytical ,and the
same number reported that he gives about equal emphasis to the two approaches.

MOre of the teachers who ha e not had any college economics courses indicated that

they place greater emphasis on the descriptive 'approach than did teachers ,who have
had S(ie economics courses. And more of those who never watched the television program

than those who watch d it regularly indicated 'that they place greater emphasis on the

descriptive aspects. Amng the entire group of teachers , emphasis is placed on the
descriptive aspects about tw ce as often as it is on the ana:fyticaL Only among the

regular viewers who ha e had at least three college economics courses does the pre-

ference in approach shift clearly to theanalytica:t. But regulat' viewers, regardless
ofeconomicl3 background, prefer the analytical approach more often ,tban teachers who

never viewed I'The Am rican Economy" 0 



APPENDIX A

l) mJER OF ECONOMICS CO SES TAKN AT UNDERGRAUATE LEVEL

WATCHED THE; PROGRA:

Never Occas ional1 larl
3+Eco. 3+Eco. All 3+Eco.

, '

None 19% 13% 19%
One l3 ; 6

Three
Four
Five
Six and more

2) NUER OF ECONOmCSCOURSES TAKN AT GRAUATE LEVEL

WATCHED THE PROGRA:

Never Occ ional1 lar! 

3+Eco. 3+Eco. All 3+Eco.

None 75% 49% 49% 26% 38% 22%

One
Two
Three
Four
Five
Six and more

3) NUER OF COURSES TAKN IN 12 SUBJECT FIELDS
(Total Sample Only)

:, 1: ' : 1'

:! 

5&more

A. Basic, Int;-oductory or General Eco. (100%) 381 39'% 4% 2% 121
B. Money and Banking (lOOl) 

. . . . . . . . .. 

17 l% 
C. Public Finance (100%). . 

. . . . . . . "

lO i 1 76'
D. Economic Theory (1001) 

. . . . . . . . .

13 72: '
E. Business Cycles (100%). 84 '
F. Business and Government (100%) . 

. . . .

13 
G. abor Economics (100%) 

. . . . . . . .

II 
H. Consumer Economics (lOO'%)... . 

. . . . .

12 
I. Economic History (lOO'%). . . 

. . . . . .

24 
J. International Economics (100'%) . . . 

. .

K. Comparative Systems (100%) . 

. . . . . .

13 
L. Economic Statistics & Research Methods(IOO%) 

-- 

lIt is likely that omitted answers represent "no courses" in that field.

Infonntion
Missing

5% '

10 .



" '

APPENDIX

DISTRIBUTION ,. OF' ECONOMICS TEST SCORES'

ECONOMICS COURSES: WATCHED TIl lROGRA:

Occas. ularl
. SCORE' TOTAL Neile more

il 
All +Ece 3+E

,, -?"

10;



APPENDIX C

CHNGES IN AMUNOFT:r SPENT ON 11 ECONOMICS TOPICS*
(Televiewing Groups Only) 

l) Comparative economic systems:

More Time
Less Time
Same ime
Data missing

Never Oocas lad
TOTAL All 3+Eco All 3+Eco 3+Eco

45% 45% 50% 42% 40% 45% 46%

2) Underdeveloped economies:

More Time
Less Time
Same Time
Data missing , 6

4(),

3) International economic problems;

More Time
Less Time
Same Time
Data Missing

4) Distribution of incomes , labor and labor
problems :

More time
Less Time
Same Time
Data miss tng

5) Economic stability and growth:

More Time
Less Time
Same Time
Data missing

5 ,

6) Development of modern economic institutions:

More Time 23 22 24 23 25 Less Time lO 10 11 13 
Same Time 63 64 61 67 61 
Data missing 

*Peroentages are based only on teachers who were teaching social studies two years ago and
who planned to include some economics topics in their current classes. This represents about
3 in 5 of all teachers , slightly more of the occasional viewers and almost all the regular
viewers.



APPENDIX C $ CONT"

7) Role ef markets , pricesa11d p'tbfi ts'(

MOre Time
Less Time
me Time

. . Da a missing

8) Money and banking:

9) Government finance:

0) Problems of monopoly:

More Time
, Less, Time
Same Time. ,
Data missing

, More Time
Less Time
Same Time
Data missing

-0 .

Mare Time
Less Time
Same Time
Data iJissing,

I) Consumer economics, personal finance:

Mare Time
Less Time

, ' Same , Time
Data missing

! ... .

1 ,

; .

Regularly
All.

il 3+Eco il 3+EcoTOTAL

' ,

.. I: -

' ,: \' ! ,"

24%

, !

22% 30% 27% 35% 3l% 38%

12'
'57

61 '



APPENDIX D

REAERSHIP OF TEN SELECTED PERIODICALS

NO. OF ECONOMICS COURSES: WATCHED TH PROGRA:,"_-

TOTAL None l-2 3-4 5&more All 3+Eco All 3+Eco All 3+Eco

p--- 

NEW YORK TIMS:

Read Regularly 20% 20% 20%, 30% l8% 21% 27% 32% 35% 36%
Occasionally 53'-

, -

Hardly ever Never
Data missing*

WALL STREET JOURNAL:

Read Regularly
Occasionally
Hardly ever Never

Data Missing

BUSINESS WEEK:

Read Regularly
Occasionally 38'
Hardly ever Never

Data Missing

FORTUN MAGAINE:

Read Regularly
Occasionally 32 :39

Hardly ever Never
Data Missing

SOCIA EDUCATION:

Read Regularly 34 , 31
Occasionally
Hardly ever Never 58

Data Missing

SOCIA STUDIES:

Read Regularly
Occasionally
Hardly ever Never 47

Data Missing

* Sometimes respondents replied only about the periodicals which they read. Where the "miss-
ing data" category is large , it is likely that much of it belongs with the "Hardly ever,
Never Read" category.



APPENDIX D CONT.

- ."

NO" OF 'ECONOMlCS' cotJS:ES: CRED PROG1t:

ularl
TOTAL tJone 1-2'

, ,

5&more All 3+Eco

AMICA ECONOMIC
REVIEW:

Read Regularly
Occasionally l6%
Hardly ever J Never 62,

Data Missing

AMRICA HISTORICAL
REVIE:

Read Regularly
Occas ionally
Hardly ever Never

Data Missing

ANS; AMRICAN ACAEM
POLITICA & SOCIA SCI.

Read Regularly
Occasionally 18,
Hard ly ever Never

Data Missing

MQDERN HISTORY:

Read Regularly
casiona11y

Hardly ever Never
Data Missing



APPENDIX E*

NUER OF PERIODS EXECTED TO SPEND TEACHING ECONOMCS TOPICS

1-5
6-l0
11 or more

TEACH CO. DO NOT
OR P . TEACH THSE

(1203)

# ,

(2154) (3357)

(1183) (2124) (3307)

15% l2%

(1188) (2l34) (3322)

11% 10%

l. Development of Modern Economic
Institutions:

l-5
6-10
II or more

. Role of markets , prices and profits:

l-5
6-l0
II or more

3. Problems ,of monopoly:

4. Distribution of incomes, labor,
and labor prob lems :

l-5

l1 or more

(1194) (2166) (3360)
10%

(1182) (2127) (3309)
13% 10%

(1164) (2130) (3294)

l4% 22% 19%

50,

1-5

II or more

5. Economic stability and growth:

1-5
6-10
II or more

6. MOney and banking:

*For percentages in the middle range , about 50 percent , a difference,,:of five percentage point
is significant at For percerttages near the extremes (lO percent or less) a dif-
ference of three percentage points is significant at 05.

. Weighted N.
loa



APPENDIX E t CONT..

TEACH NOT TEACH

Government Finance: (1182) (2159) (3341)

15% 12%

6-10
or more

International Economic Problems: (1186) (2153) (3339)
12i. 12% l2%

1-5
6-10

or more

Underdeveloped economies: (1184) (2175) (3359)

14% 12%
1-5
6-10

or more

Comparative economic systems: (1197) (2184) (3381)

1-5
6..l0

or more

Consumer economics personal finance (1190) (2l50) (3340)
10% 30% 23%

6-10
or more

101.




